BECTHUK Ka3HIIY umenu Abas, cepus «lledacocuueckue naykuy, Ne3(91), 2026 e.

Ganin E.A. (2004). Sovremennye informacionnye i kommunikacionnye tehnologii kak sredstvo samoobrazovaniya
budushih uchitelej: dis.... kand. ped. nauk. Spec. 13.00.01 — «Obshaya pedagogika, istoriya pedagogiki i obrazovaniya» / E.A.
Ganin. Chita, 2004. — 175s.

Garashkina N.V. (2011). Proektirovanie uchebnyh programm v sisteme vuzovskoj podgotovki budushih socialnyh
rabotnikov: kompetentnostnyj podhod // Vestnik Tambovskogo universiteta. Seriya Gumanitarnye nauki. Tambov, Vyp. 1 (93).
S. 120-124.

Gershunskij, B.S. (1998). Filosofiya obrazovaniya dlya XXI veka / B.S.Gershunskij. — Moskva: Sovershenstvo, 608 s.

Kotenkov A.V. (2009). Socialnoe partnerstvo v sfere professionalnogo obrazovaniya: zarubezhnyj i rossijskij opyt //
Zhurnal Problemy sovremennoj ekonomiki. —Ne 4 (28)

Kuzmina N.V. (2001). Akmeologicheskaya teoriya povysheniya kachestva podgotovki specialistov obrazovaniya: monogr.
/ N.V. Kuzmina. — M.: Issled. centr problem kachestva podgotovki specialistov,— 144 s. .

Kapterev P.F. (1982). Izbrannye pedagogicheskie sochineniya, Moskva: Pedagogika 1982.-122s.

Leontev A.N. (2004). Deyatelnost.Soznanie.Lichnost.Akademiya, 2004-145 s.

Markova A.K. (1996). Psihologiya professionalizma.

Novikov, A.M. (1997). Professionalnoe obrazovanie v Rossii: perspektivy razvitiya [Tekst] / A.M. Novikov. - M.:ICPNPO
PAO, -254 s.

Pedagogika professionalnogo obrazovaniya / E.P.Belozercev, A.D.Goneev, A.G.Pashkov i dr.; Pod red. V.A.Slastenina. -
M.: Akademiya, 2004. - 368 s.

Podlasyj I.P. (2013). Pedagogika.Yurajt:234 s.

Roldugina L.A. (2007). Formirovanie professionalnoj kompetentnosti budushego ekonomista-menedzhera v processe
proizvodstvennoj praktiki, diss... k.p.n., Elec.

Slastenin, V.A. (1997). Pedagogika: innovacionnaya deyatelnost [Tekst] / V.A. Slastenin, L.S. Podymova. - M.: Magistr,
221s.

Tergenbaeva, Zh.T., Karasholakova, L.N. (2021). Pedagogicheskie osnovy formirovaniya professionalnoj kompetentnosti
budushih pedagogov// Vestnik Karagandinskogo universiteta, Seriya « Pedagogikay. Ne 4(104)/

Filchenkova 1.F. (2009). Formirovanie professionalnoj kompetentnosti budushih ekonomistov v vuze.dissert. na
soisk.k.p.n., Nizhnij Novgorod, 182s.

Hutorskoj, A.V. Klyuchevye kompetencii i obrazovatel nye standarty [Elektronnyj resurs]/A.V. Hutorskoj. Rezhim
dostupa: www.eidos.ru/news/compet-dis.htm

Yudina, O.V. (2002). Formirovanie professionalnoj kompe tentnosti studentov ekonomicheskogo vuza sredstvami informa
cionnyh tehnologij [Tekst] : dis. ... kand, ped, nauk: 13.00.08/ O.V. Yudina. Samara, - 208 s.

IRSTI 14.35.07 https://doi.org/10.51889/2959-5762.2026.91.3.022

Rakhmetov T., ™2 Mombek A.,*2 Usenova 4. Umirzakova L., 3>} Morar M.*

‘Abai Kazakh National Pedagogical University, Almaty, Kazakhstan
’[. Zhansugurov Zhetysu University, Taldykorgan, Kazakhstan
3M. Utemisov West Kazakhstan University, Uralsk, Kazakhstan

“Alecu Russo State University of Balti, Balti, Moldova

READINESS OF BACHELOR’S STUDENTS IN MUSIC EDUCATION
FOR VOCAL PERFORMANCE

Abstract

The article presents the results of testing a structural and functional model for developing the readiness of bachelor
students of music education for vocal and performance activities (VPA). The relevance of the study is driven by the need to
overcome the reproductive approach in the vocal training of future music teachers in accordance with the modern
requirements of secondary schools. The purpose of the study is to experimentally verify the effectiveness of the developed
structural and functional model for developing the readiness of music education bachelors for VPA. To obtain reliable data, a
complex of diagnostic methods was used: questioning, testing (M. Rokeach, K. Zamfir — A. Rean methods), and participant
observation according to the system of G. Klaus criteria. The assessment of the dynamics of readiness for VPA was carried
out according to criteria (motivational-value, cognitive-operational, personal) correlated with algorithmic, interpretative, and
creative levels. The system of indicators included: motivational-value attitude (P1); a set of special knowledge and skills (P2);
and professionally significant personal qualities (P3). The results were verified using mathematical statistics methods
(Student's t-test, Chi-square). The testing results confirmed the effectiveness of the model: in the experimental group, the share
of students at the creative level reached 69,44%, with the total elimination of the algorithmic performance level (0%).
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Statistical data processing (t = 6,42; x2 = 24,19) confirms the reliability of qualitative changes in the distribution of VPA
readiness levels. The scientific novelty of the work lies in the expansion of methodological ideas about the vocal and
performance training of bachelors by justifying and developing a model based on the synergistic interaction of systems,
information, and personality-oriented activity approaches, ensuring the conceptual integrity of the process of developing the
readiness of future music teachers for VPA.

Keywords: Bachelor of Music education, vocal and performance activities (VPA), structural and functional model,
readiness development process, professional training of future music teachers.
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MY3bIKAJIBIK BIJIIM BEPY BAKAJIABPJIAPBIHBIH BOKAJIIBIK-
OPBIHIAYIIBLJIBIK IC-OPEKETKE JAUBIH/bIT' bl

Anoamna

Makanaia My3bIKaIBIK OitiM Oepy OakailaBpiapbIHBIH BOKAIIBIK-OPBIHIAAYIIBUIHIK ic-opekerke (BOI) maitbIHIBEFRH
KaJIBITACTHIPYIBIH KYPBUTBIMABIK-(DYHKIIMOHAJIBIK MOJIEITIH anpoanysiay HOTKENepl YCBIHBUIFAaH. 3epTTEYIiH ©3eKTLIir
KaNImbel OUTIM OepeTiH MEKTENTepIiH 3aMaHayd TaJalTapblHa COKec OoalraK My3blKa MYFaTiMACPiH BOKAJIBIK-OpPBIH-
JAYIIBUTBIK Aasipiiayaarbl PEIPOAYKTHUBTI TOCUII eHCcepy KaKeTTUIIriMeH alKpIHaama bl 3epTTeyaiH MaKcaThl — My3bIKaJIbIK
OutiM Oepy OakalaBpIIAPBIHBIH BOKAIIBIK-OPBIHIAYIIBUIBIK IC-OPEKETKE NaUBIHIBIFBIH KaJBINTACTHIPYIBIH J3ipIICHIeH
KYPBUIBIMIBIK-(YHKIMOHAIIBIK MOJCIIHIH THIMALTITIH SKCIIEPUMEHTTIK TYpFbina Tekcepy. CeHIMII MoliMeTTep aiy YIIiH
JIMArHOCTUKAJIBIK, 9JIICTEpAIH KelleH] KONAaHbUIIbL: cayanHamMa, tectiiey (M. Pokuu, K. 3am¢pup — A. Pean opicremenepi)
xone I'. Kimayc kpurepuiinepi sxyiieci 0oiibiHIa Kocbuia Oakpuiay. BOI-re nailbIHIBIK TUHAMHUKACHIH Oaranay alrOpHTMIIIK,
MHTEPIPETALMSIIBIK KOHE IIbIFAPMAIBUIBIK JICHIeHIepre ColKec KENIETIH KpUTepHiliep (MOTHBALMSIIBIK-KYHBUIBIKTHIK,
KOTHUTHBTI-OTepallIOHAIIIBIK, TYJIFAIBIK) %koHe KopceTkimTep (K1 — MOTHBaIMSIIBIK-KYHABLIBIKTHIK KaThiHAC, K2 — apHaiibl
OLTIM MCH JaFabuiap XUBIHTHIFB;, K3 — KociOM MaHBI3/IbI TYJIFANIBIK KaCHETTEp) OOMBIHINA JKy3ere achIpbuiabl. HoTmkenep
MaTeMaTHKAIIBIK CTATUCTHKA dficTepi (t — CTRIOOCHT KpHUTepHidi, Xu-KBaaparT) apKbUIbl BepUPH-KaMsIaHabL. ATpoOartis
HOTIDKENIepi MOJCNBIIH THIMIUITIH AONeNei: SKCIePUMEHTTIK TONTa MIBIFAPMAIIBUIBIK JICHIeHIeri CTYIeHTTepIiH Yreci
69,44%-ra xeTTi, OWI peTTe aNrOpUTMIIK OPBIHAAY JeHreli TONbIK KOHpULAE! (0%). CTaTHCTHKANBIK MaTTiMeTTep i eHey (t
= 6,42; x2 = 24,19) BOI-re mailbIHABIK ACHICHAICPIHIH YICCTIPIMIHACTI CaITaBIK 63repiCTepAiH MIBIHAMBLIIBIFGIH PACTaHIbL.
JKymvicmuly 2bliblMu dHcananblesl OONamaK My3blka Myramimuaepiriy BOI-re DalbIHIBFBH KATBIITACTHIPY IPOLECIHIH
TYKbIPBIMJIAMAJIBIK, TYTACTHIFBIH KAMTAMACHI3 ETETiH JKYHENiK, aKmapaTThIK JKOHE TYJIFAJIbIK-IC-OpPEKETTIK TOCUIAEPAiH
CHHEPIeTHKAJIBIK ©3apa OPEKeTTeCyl HETI3IHAC MOMENbAl HEri3Zey MEH 33ipiey apKbUIbl MY3bIKAIBIK OuTiM Oepy
OaxasaBpJIapbIH BOKAJIBIK-OPbIHIAYIIBUIBIK AAspIiay Typaibl METOAOIOTHSUIBIK TYCIHIKTEPl KEHEHTY OOJIBIN TaObLIA b

Tyiiin ce3mep: My3blkanblk OuTiM Oepy OaxanaBpbl, BOKaJABIK-OPBIHAAYIIBUILIK ic-opekerT (BOI), KypbUIbIMIBIK-
(YHKIMOHAJIBIK MOJIEIb, JAHBIH/IBIKTBI KAJIBIITACTHIPY TpolLieci, Oonaliak My3blka MyFaiM/IepiH KaciOu aaspiay.
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I'OTOBHOCTH BAKAJIABPOB MY3bIKAJIBHOI'O OBPA3OBAHUA
K BOKAJIbHO-UCITIOJTHUTEJIbCKOM JESATEJIBHOCTH

Annomayus
B craTtbe mpencraBieHBI pe3yNbTaThl anpoOaIy CTPYKTYPHO-(OYHKIIMOHATBHOW MOJENH (POPMHPOBAHUS TOTOBHOCTH
0akaaBpOB MY3BIKAJIBHOTO O0pa30BaHUA K BOKAJBHO-HCHIONHHUTEIBCKON aestensHOocTH (BUJI). AKTyamsHOCTH HcCiie-
JIOBaHUSI OOYCJIOBJIICHA HEOOXOIMMOCTBIO TPEOJONICHHS PENPOAYKTUBHOTO TIOXOJa B BOKAIBHO-HCIIOIHUTEIBCKOM
MOATOTOBKE OYIYIIUX YYUTENIeH MY3BIKH B COOTBETCTBHH C COBPEMEHHBIMHU TPeOOBAaHMSAMH OOIIe00pa30BaTEIbHBIX IIIKOJL.
Lleny  uccnedoéanus 3aKIOYaeTCsl B 3KCIEPHUMEHTAIBHON NpoBepKe 3(M(OEKTUBHOCTH pPa3pabOTaHHOW CTPYKTYpHO-
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(YHKIIMOHATIBHOM MO (POPMHUPOBAHUS TOTOBHOCTH 0akajgaBpoOB MY3bIKaJbHOTO oOpazoBanus k BUJI. [l momydeHus
JTOCTOBEPHBIX JAHHBIX MPUMEHSJICS KOMIUIEKC THATHOCTHYECKHX Menodog: aHKeTHPOBaHHE, TeCTHPOBaHHUE (METOIUKH M.
Poxnua, K. 3ampup — A. Peana) m BKmoueHHoe HaOmomeHne no cucteMe kpurepueB [. Kmayca. OueHka IuHAMUKH
rotoBHocTH K BU/I ocymiecTBisiach Mo KpUTEpHsM (MOTHBAIMOHHO-LEHHOCTHOMY, KOTHHTHBHO-ONEPAIMOHAIBLHOMY,
JIMYHOCTHOMY), COOTHECEHHBIM C JITOPUTMUYECKHM, HHTEPIIPETAIMOHHBIM 1 TBOPYECKUM ypoBHAMH. CHcTeMa rokasarenei
BKJIIOYMJIA: MOTHBAlIMOHHO-IIEHHOCTHOe oTHomeHue (I11), coBOKymHOCTH crienuanbHbIX 3HaHMH u ymenud (I12) mn
poQheCCHOHANILHO 3HAUMMBIE JIMUHOCTHBIE KadecTBa (I13). [lomyuyeHHble naHHBIE BepUHIMPOBAHBI C IOMOIIBIO METOIOB
MaTeMaTH4eckoit cratuctuki (t-xputepuii CterofeHTa, Xu-KBaapar). Pe3yapTaTs! anpobanu moaATBepauin P HeKTHBHOCTD
MOJIEIIH: B 3KCIIEPUMEHTAIILHOM TPYIIIE JI0JIS CTYJEHTOB Ha TBOPYECKOM YpOBHe nocturia 69,44% mpu noiHOH JTMKBU AN
anropurmudeckoro ucronaeHns (0%). CratmcTrdeckas oOpaboTka maHHBIX (t = 6,42; XX = 24,19) MOJITBEPIKAACT
JTIOCTOBEPHOCTh KAaUeCTBCHHBIX W3MEHEHHH B paclpesiefieHn ypoBHeW rotoBHoctn K BUJI. Hayunas nosusna pabOTHI
3aKITFOYACTCS B PACIIMPEHAH METOJONIOTHYECKIX TPECTABICHIH O BOKAJIBLHO-MICIIOHUTEIHCKON MOATOTOBKE OakaitaBpOB
MY3BIKQIFHOTO 00pa30BaHUS 3a CUeT OOOCHOBAHMS W pa3pabOTKH MOJENTH Ha OCHOBE CHHEPIeTHYECKOTO B3aMMOACHCTBHS
CHCTEMHOTO, HWH()OPMAIMOHHOTO W JIMYHOCTHO-ZIEATEIIFHOCTHOTO IIOAXOMOB, OOECIICUMBAIOIINX KOHIICTITYaJIbHYIO
LEJIOCTHOCTH Mpoliecca (POPMUPOBAHUS TOTOBHOCTH OYIyIINX yuuTenei My3biku kK BT,

KnroueBbie ciioBa: OakamaBp My3bIKaJbHOTO O0pa30BaHUs, BOKaJIbHO-MCIIOJHUTENbCKAs aestenabHocTh (BU),
CTPYKTYPHO-(YHKIIMOHAJIBHAST MOJETb, TpoIiece (OpMUPOBaHMS T'OTOBHOCTH, MPO(ECCHOHANbHAS MOATOTOBKA OYIYIIHX
yuuTenen My3bIKU.

Introduction. In the context of contemporary sociocultural transformations, the role of the music
teacher as a mentor fostering the moral values of the younger generation is becoming increasingly
significant. This trend highlights the need for high-quality professional training of bachelor’s students in
music education. The foundation of their successful professional activity lies in the development of
comprehensive competence, ensuring a harmonious synthesis of personal potential and the specialist’s
creative abilities (Zhanajhan, et al. 2025).

A central place in the system of training bachelor’s students in music education is occupied by the
formation of their readiness for vocal performance. This is o6ycioBneHo Tem, urto Singing is the most
accessible and Boctpe6oBanubiii type of musical practice in school education. A high level of vocal
mastery enables the teacher to effectively transmit musical experience to students, facilitating their
engagement with both national and world cultural heritage [Tomchuk 2022]. In this context, vocal
performance is regarded not only as a technical skill but also as an important instrument of value-based
and meaning-oriented influence on the learner’s personality (Van Yujcin 2025).

At the same time, the analysis of pedagogical practice and the results of monitoring the educational
process indicate that the level of vocal performance readiness among bachelor’s graduates does not
always meet the current demands of general education schools. A significant number of young
specialists experience difficulties in delivering vocal demonstrations, lack sufficient command of their
singing voice as a tool of pedagogical influence, and show a low capacity for artistic interpretation of
works from various styles. The identified deficiencies are o6yciosnens the absence of a systematic
approach to developing vocal performance readiness during university training, which subsequently
hinders the full creative self-realization of the future music teacher (Kuanshalieva 2022).

The current situation in the system of higher professional education has determined the aim of this
study: to experimentally verify the effectiveness of the developed structural-functional model for
forming the readiness of bachelor’s students in music education for vocal performance activity. The
process of approbation mpennonaraer includes diagnosing students’ initial level, implementing the
model within the educational process, and conducting a comparative analysis of the data to confirm its
pedagogical effectiveness.

In accordance with this aim, the following research objectives are defined:

1. To substantiate the criteria-based diagnostic framework (criteria, indicators, and levels) and to
identify the initial state of readiness of bachelor’s students in music education for vocal performance
activity.

2. To implement in the university educational process the developed structural-functional model
aimed at the systematic formation of vocal performance readiness of future music teachers.
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3. To experimentally verify the effectiveness of the implemented model based on a comparative
analysis of results in control and experimental groups, and to formulate conclusions regarding its
effectiveness.

The practical significance of the study lies in the possibility of integrating the developed model into
the educational process of music faculties in order to intensify and improve the quality of vocal training
of future music teachers.

Materials and Methods. An analysis of scholarly literature indicates that a key aspect in the
preparation of future music teachers at the bachelor’s level is ensuring their comprehensive professional
competence. Researchers emphasize the specific characteristics of the profession that should be
integrated into the educational process and form the basis for modeling student training. These
characteristics, determined by the nature of musical art, include:

- the inherently creative character of music teaching, realized through performance activity;

— the multidimensional nature of professional activity, in which vocal performance training serves
as a core component, integrating the roles of teacher, vocalist, and choir conductor;

— the necessity of applying a differentiated approach that takes into account the psychophysiological
characteristics of the vocal apparatus, the level of vocal training, and the creative potential of each
student (Danielewicz 2021).

The specifics of the future professional activity of bachelor’s students in music education determine
the distinctive features of their vocal training. This process is aimed at forming comprehensive readiness
that integrates professional competencies and specific performance skills. These include mastering the
mechanisms of singing breathing and sound production, proficiency in vocal phrasing techniques,
achieving intonational accuracy, and developing ensemble performance skills. The development of an
individual style and performance manner in this context is considered a significant outcome of the
student’s professional formation (Chang 2023).

Studies in the field of training future music teachers demonstrate that the structure of readiness for
vocal performance includes not only a technical component but also a well-developed psycho-emotional
dimension. Emotions act as a regulatory factor in the process, enriching the sound and contributing to
the qualitative transformation of vocal mastery. In this regard, the development of emotional
responsiveness and depth of interpretation becomes a priority objective of training. The emotional state
of the student systematically influences technical parameters (quality of sound production), artistic
aspects (facial expression, physical expressiveness), and the semantic content of performance, which
confirms the necessity of incorporating psychological and pedagogical support into vocal performance
training (Laukka, Elfenbein 2021).

The expressiveness of vocal interpretation constitutes one of the essential professional competencies
of a music teacher, as it ensures the transition from mere sound reproduction to genuine artistic
communication. In the concept of Tudor Vianu, the performer’s artistry is based on a set of interrelated
dimensions: intuitiveness — defined as the “acuity and richness of sensory perception” and the ability to
retain and reproduce images, indicating that “what speaks to us through art is, to a certain extent, the
power and richness of the sensory world”’; depth of psychological experience — which imparts a personal
character to performance, as the artist is “capable of reflecting the world in an individual way”; creative
imagination — which enables the selection and transformation of experience into new expressive wholes;
and expressive power — as a continuation of imagination, manifested in an “irresistible tendency to
acquire a concrete form” (Vianu 2010, 315).

In this context, vocal expressiveness is not merely a technical skill but the result of refracting the act
of performance through these dimensions of artistry, which activate the performer’s sensitivity, inner
world, and creativity. Thus, in addition to musical abilities and mastery of vocal technique, the
development of an individual performance style presupposes the integration of these dimensions,
through which the teacher acts not only as a technical model but also as a mediator of artistic meaning
and aesthetic experience.

The integration of the expressive dimension into the formation of readiness for vocal performance
activity is impossible without reference to the concept of Boris Asafiev, who substantiated music as a
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living process of intonation, in which meaning is not imposed externally but is experienced and
recreated in the act of performance. In his understanding, “music is the art of intoned meaning” (Asaf'ev
2010, 7), which indicates that vocal expressiveness cannot be reduced to technical accuracy but
presupposes an inner experience and transmission of artistic content. Asafiev emphasizes that intonation
is the living core of music, representing a “process of formation and experiencing of the musical image”
(Asaf'ev 2010, 18), in which the performer actively participates through their own sensitivity and
experience.

Thus, vocal expressiveness functions as a form of semantic communication, in which the voice does
not merely produce sounds but “speaks” through intonations, accents, and nuances, dynamically
constructing musical meaning. In this context, the training of a future music teacher should go beyond
the technical-performance level and be aimed at developing the ability to experience, comprehend, and
convey the expressive content of music through a synthesis of inner hearing, artistic imagination, and
affective experience.

The analysis of the presented provisions allows us to conclude that vocal performance training of
future music teachers is a multidimensional process in which technical, psycho-emotional, and artistic-
expressive components are organically integrated. Its effectiveness is determined not so much by the
level of mastery of vocal skills as by the student’s ability for meaningful, emotionally experienced, and
artistically interpreted performance. In this context, the formation of readiness for vocal performance
activity should be considered as a process of developing artistry, based on the unity of intonational
meaning, emotional reflection, and creative self-realization, which ensures the transition from
reproductive singing to genuine artistic communication in pedagogical practice.

According to generally accepted views, the effectiveness of the process of forming readiness for
vocal performance is determined by two key factors: the quality of instructional and methodological
support and the adequacy of pedagogical technologies. Researchers emphasize that the procedural
component of training should be based on an in-depth study of the historical and artistic context of
musical works. In particular, working on a vocal piece requires bachelor’s students to conduct a
preliminary analysis of the composers’ creative heritage and to understand the overall concept of the
work, which ensures the awareness and artistic validity of performance (Chang 2023).

The effectiveness of analyzing musical and poetic texts in combination with listening to professional
performances has been confirmed by international studies. The result of such activities is not only the
expansion of students’ cultural horizons and the formation of new auditory patterns, but also a
significant deepening of their knowledge in the fields of history, poetry, vocal music, musical genres,
and vocal performance (Pechenyuk, et al. 2023).

According to the research of A. Bilozerska et al., the main goal of preparing future music teachers for
vocal-pedagogical activity is to ensure that the university learning and developmental environment
functions as a meaning-forming factor (Bilozerska et al., 2021). As noted by H. Liu and W. Guo, such
an environment should operate as a mechanism that not only gives significance to the learning process
but also promotes the comprehensive personal development of students, enabling them to fully realize
and strengthen their vocal and creative abilities (Liu, Guo 2025).

However, despite existing scientific achievements, the issue of vocal training of bachelor’s students
in music education remains insufficiently explored. A theoretical analysis of contemporary studies
shows that key aspects of the problem of forming readiness for vocal performance among bachelor’s
students in music education still require clarification, particularly in terms of defining the specific vocal-
pedagogical competencies necessary for future music teachers (Concina 2023). Addressing this gap
represents a timely research initiative aimed at improving the quality of professional training of future
specialists. At the same time, solving these tasks is impossible without a holistic design of the
educational process (Ovcharenko, et al. 2020). This necessitates the development and implementation of
a structural-functional model for forming the readiness of bachelor’s students for vocal performance
activity, which would systematize fragmented pedagogical conditions and ensure the comprehensive
development of the future specialist’s professional qualities.
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Based on systemic, informational, and personality-activity approaches, we developed a model for
forming the readiness of bachelor’s students in music education for vocal performance activity. The
model includes motivational-target, content-technological, and result-evaluative components. The
motivational-target component ensures that students internalize the goals of learning as personal values.
It fosters an active creative position and sustained motivation for improvement in vocal performance
activity. The content-technological component is implemented through specialized disciplines, practical
training, and independent work, performing instructional, educational, and developmental functions. It
involves the design of educational content and the selection of teaching methods, ensuring the
comprehensive development of vocal performance readiness in future music teachers.

The result-evaluative component is aimed at diagnosing the level of students’ vocal performance
readiness and analyzing the effectiveness of the educational process. It performs informational,
controlling, stimulating, and reflective functions, enabling the identification of students’ achievements
and the correction of their difficulties. The main tools include testing, questionnaires, and methods of
assessment and self-assessment.

In addition to general pedagogical properties (integrity, flexibility, and dynamism), the model is
oriented toward the bachelor’s subjective experience and the development of their vocal-pedagogical
position. The specificity of the model is determined by the planned nature of outcomes, reproducibility
in university practice, ambivalence (integration of theory and practice), and adaptability to the
conditions of professional training.

The experimental study was conducted using a cross-sectional method. The sample consisted of 155
first-, second-, and third-year students (Abai Kazakh National Pedagogical University, Kazakh National
Women’s Pedagogical University, . Zhansugurov Zhetysu University, and M. Utemisov West
Kazakhstan University). This made it possible to trace the dynamics of the formation of readiness
among future music teachers at different stages of training. In accordance with the model’s
implementation stages, this process reflects students’ gradual progression: from mastering fundamental
music-theoretical knowledge in the early years to acquiring specific vocal-pedagogical performance
skills and, ultimately, to mastering the procedures and techniques of independent vocal performance
activity in the third year. The experimental verification of the model was carried out in several stages:
ascertaining, formative, and final.

The ascertaining stage of the study (2023-2024) was devoted to diagnosing the initial level of
readiness of bachelor’s students in music education for vocal performance activity. To obtain reliable
data, a xommiekc of diagnostic methods was used: questionnaires (author-developed instrument, o =
0.78); testing (the “Value Orientations” methodology by M. Rokeach, self-assessment evaluation, as
well as analysis of motivation for vocal performance activity based on K. Zamfir’s questionnaire as
modified by A. Rean); individual interviews and analysis of educational programs; and participant
observation of students’ practical work based on G. Klaus’s system of criteria.

To confirm the validity of the experiment, a statistical test of the homogeneity of the control and
experimental groups was conducted. Within this analysis, the following hypotheses were formulated:

— null hypothesis (Ho): the distribution of respondents by levels of formation of the studied readi-
ness is identical (the differences are not statistically significant);

— alternative hypothesis (H:): the distribution pattern of students across groups by levels of
manifestation of the given attribute shows significant differences.

The formative stage of the experiment (2024-2025) was aimed at verifying the effectiveness of the
developed structural-functional model. The approbation was carried out within the framework of the
educational process and teaching practice at Abai Kazakh National Pedagogical University, Kazakh
National Women’s Pedagogical University, 1. Zhansugurov Zhetysu University, and M.Utemisov West
Kazakhstan University. The research design included one control group (CG) and three experimental
groups (EG-1, EG-2, EG-3). The use of three experimental cohorts made it possible to confirm the
reproducibility of the results: a stable positive aunamuka trend in all experimental groups served as
evidence of the effectiveness of the author’s model.
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During the formative stage, the implementation of the model was carried out in a differentiated
manner across the three experimental groups, which made it possible to identify the cumulative effect of
each of its directions:

—in EG-1, only the first direction was tested, aimed at forming readiness for vocal performance
activity at the general methodological level;

—in EG-2, the first and second directions were implemented (at the general methodological level and
at the level of specific vocal-pedagogical performance);

—in EG-3, the model was implemented in full, including the sequential oceoenne mastery of all three
levels (general methodological, specific vocal-pedagogical performance, and the level of procedures and
techniques of vocal performance).

This approach made it possible to experimentally confirm that the maximum effectiveness of
forming readiness for wvocal performance activity is achieved through the comprehensive
implementation of all components of the model.

The final stage (2025-2026) was devoted to the statistical processing and qualitative analysis of the
results of the model’s approbation. The assessment of the dynamics of bachelor’s students’ readiness
was carried out according to three criteria (motivational-value, cognitive-operational, and personal),
correlated with algorithmic, interpretative, and creative levels. For a comprehensive quantitative and
qualitative evaluation of the studied phenomenon, a system of three interrelated indicators was
developed: P1 — motivational-value attitude; P2 — a set of specialized knowledge and skills; P3 —
professionally significant personal qualities. This triad made it possible to objectively record the
dynamics of students’ readiness levels during the implementation of the model.

The statistical processing of the experimental results was carried out using a set of methods of
mathematical statistics:

1. Student’s t-test for dependent samples was used to determine the statistical significance of
differences between the mean values of indicators in the control and experimental groups (under the
condition of normal data distribution);

2. ¥* (chi-square) test was used to assess the reliability of differences in the distribution of readiness
levels before and after the formative experiment, which made it possible to statistically confirm the
research hypothesis.

For the calculations, the following scores were assigned to the levels: algorithmic = 1, interpretative
=2, creative = 3.

Results and Discussion. The analysis of the primary diagnostic data (baseline measurement)
presented in Table 1 indicates the comparability of the initial indicators across all the studied groups.
The results of the ascertaining stage confirm the predominance of the algorithmic level of readiness for
vocal performance activity among bachelor’s students in music education. In particular, the indicators
for this level range from 75% (EG-2) to 80.56% (EG-3), which points to the prevalence of a
reproductive approach to mastering vocal skills and the fragmented nature of methodological
knowledge.

A significantly smaller proportion of respondents is at the interpretative level, ranging from 19.44%
in EG-3 to 25% in EG-2. It is noteworthy that at the stage of the ascertaining experiment, no students
corresponding to the creative level of readiness were identified in any of the groups (CG, EG-1, EG-2,
EG-3).

Table 1 — Levels of Readiness of Bachelor’s Students in Music Education for Vocal Performance (Baseline Stage)

Number of — Levels - -
Group participants Algorithmic Interpretative Creative
Number % Number % Number %
CG 38 30 78,95 8 21,05 0 0,00
EG-1 41 31 75,61 10 24,39 0 0,00
EG-2 40 30 75,00 10 25,00 0 0,00
EG-3 36 29 80, 56 7 19, 44 0 0,00
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To mathematically confirm the comparability of the initial conditions in the control group (CG) and
the experimental groups (EG-1, EG-2, EG-3), an analysis of the main statistical characteristics was
carried out at the baseline stage. The calculation results presented in Table 2 make it possible to
objectively assess the homogeneity of the sample.

Table 2 — Statistical Results for the Assessment of Readiness Levels of Bachelor’s Students in Music Education
for Vocal Performance (Baseline Stage) (Sample Mean, Variance, Student’s t-test, Chi-square Test)

Experimental data
Comparison groups Xi — square (X%) Slgr;éf\llg?nce Sample mean (X) Variance Student’s t-test
CG and EG-1 0,126 0,723 1,211 1,244 | 0,171 | 0,189 0,348
CGand EG -2 0,181 0,670 1,211 1,250 | 0,171 | 0,192 0,405
CGand EG -3 0,031 0,860 1,211 1,194 | 0,171 | 0,161 0,171
EG -1and EG -2 0,004 0,948 1,244 1,250 | 0,189 | 0,192 0,064
EG -1and EG -3 0,277 0,599 1,244 1,194 | 0,189 | 0,161 0,520
EG-1and EG -3 0,323 0,570 1,250 1,194 | 0,192 | 0,161 0,576

Based on Table 2, the values of the sample mean (X) for the level of readiness of bachelor’s students
for vocal performance activity in all groups fall within a narrow range from 1.194 to 1.250, indicating
the equivalence of the initial state of training. The variance indicators, ranging from 0.161 to 0.192,
demonstrate a low degree of data dispersion within each sample. The testing of statistical hypotheses
using the > (chi-square) test and Student’s t-test confirmed the absence of significant differences
between all pairs of compared groups. In particular, the obtained significance levels (p-values)
substantially exceed the critical threshold (p > 0.05): for example, for the pair CG and EG-1, p = 0.723,
while for EG-1 and EG-2 it reaches 0.948. The empirical values of the t-test (from 0.064 to 0.576) also
fall within the zone of statistical insignificance.

Thus, the totality of the obtained statistical data allows for accepting the null hypothesis (Ho)
regarding the absence of differences in the distribution of students by levels of readiness for vocal
performance activity. This ensures the methodological validity of the experiment and allows any
subsequent changes in indicators to be considered as a direct result of the implementation of the
proposed pedagogical model.

The implementation of the model for forming readiness for vocal performance activity among
bachelor’s students was carried out in three main directions, each addressing clearly defined objectives.
The first direction was associated with the formation of a motivational-value attitude toward vocal
performance activity in future music teachers and the development of a disposition for active
engagement, as well as with the cultivation of professionally significant personal qualities necessary for
effective independent work. The acquisition of knowledge and skills at this stage takes place at the
general methodological level through the study of fundamental core disciplines.

A leading role in implementing this direction was assigned to the specialized course “Theoretical
and Methodological Foundations of Vocal Performance Activity of a Music Teacher,” the structure of
which is based on L. Shulman’s concept (surface, deep, and implicit structures). The course, delivered
on the MOODLE platform in the SPOC format, was conducted in a dialogic and inquiry-based mode.
The main teaching methods included problem-based motivational situations, collaborative work in
micro-groups, as well as project-based and case-study methods.

At the same time, the activities of a vocal studio functioning as a creative laboratory were organized.
Its work was aimed at developing readiness for vocal performance activity and fostering a disposition
toward professional self-improvement through master classes, workshops on vocal analysis, and open
rehearsals. Of particular importance was interaction with the professional community in the format of
web discussions and online debates with practicing teachers. The psychological component of the studio
included training sessions on achievement motivation, the development of artistry, and overcoming
stage barriers. Taken together, the created informational and developmental environment ensured the
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transition of bachelor’s students from passive accumulation of knowledge to active engagement in vocal
performance exploration.

The second direction was aimed at forming vocal performance knowledge and skills at the level of
specific vocal-pedagogical performance. The central element here was the gradual complication of
learning tasks within the discipline “Vocal,” organized according to a three-level system:

— performance-algorithmic tasks (based on the concentric method) ensured the formation of a
technical foundation and psychophysiological automatism of sound production skills;

— performance-analytical tasks, based on the method of vocal performance analysis and the exercise
“comparison of standards,” developed professional reflection and awareness;

— performance-heuristic tasks represented the highest level of training, where, through methods of
variable interpretation and pedagogical modeling, the student mastered the role of the “performer-
teacher.”

The development of these tasks was carried out on the basis of performance-based, contextual,
problem-based, and creative inquiry-based learning methods. Their use determined the logic of the
educational process: from mastering technological algorithms to independent artistic interpretation. In
order to activate vocal performance activity, methods such as problem situations and project work,
parametric analysis of performance techniques, the video method, and the business simulation game
“Creative Artistic Council” were employed. The use of interactive methods made it possible to
transform the process of performing exercises from mechanical repetition into a sphere of conscious
creative activity, developing in bachelor’s students the skills of deep professional self-analysis.

The third direction was aimed at refining vocal performance skills at the level of mastering
procedural knowledge and techniques of vocal performance. At this stage, the independent vocal
performance activity of bachelor’s students was intensified through the o6HoBeHHe updating of the
content of academic and teaching practice programs, the development of an author-designed y4e6Horo
nocobus teaching manual, and the organization of extracurricular creative and methodological work.
During academic and teaching practice, bachelor’s students tested the role of a teacher-researcher: they
independently conducted music lessons and extracurricular activities, led voice training sessions, and
developed didactic materials (visual aids, vocal technique cards, tests).

This activity was aimed at forming methodological and vocal performance skills necessary for
successful pedagogical activity in modern educational institutions. The instrumental embodiment of
independent vocal performance activity (individual or group-based) was the method of video reflection.
To objectify the process and eliminate a mechanical approach to vocalization, students were provided
with a reflective checklist based on the method of figurative associations. This psychological tool
facilitated the transformation of technological tasks into the sphere of artistic meaning.

As a methodological resource for students’ independent vocal performance activity, the manual
“Signature Pedagogy in the Professional Training of a Music Teacher: The Vocal Performance
Aspect” was introduced, in which the algorithms of vocal performance activity are presented based on
the three dimensions of L. Shulman’s concept: surface, deep, and implicit levels. At the same time,
throughout the entire period of study, extracurricular creative and methodological work (creative
meetings, master classes, participation in competitions and academic contests) was purposefully
organized. Ensuring its comprehensiveness and continuity contributed to the creation of a multi-
disciplinary environment aimed at deep immersion in the profession and the development of the future
teacher’s performance culture.

The effectiveness of the developed model was evaluated using diagnostic tools and statistical
processing methods identical to those applied at the ascertaining stage of the study. This ensured
continuity of measurement and comparability of the data obtained at all stages of the experiment.

Comparative data on the distribution of readiness of bachelor’s students in music education for vocal
performance activity (before and after the implementation of the model) are presented in Table 3.
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Table 3 — Comparative Data on the Distribution of Bachelor’s Students in Music Education by Levels of Readiness
for Vocal Performance (Before and After the Implementation of the Model)

Assessment Number Algorithmic level Interpretive level Creative level
Group of Number (%) Number (%) Number (%)
stage
students
Before . , )
CG (Baseling) 38 | 30(78,95%) 8 (21,05%) 0(0,00%)
After 38 17 (44,74%) 13 (34,21%) 8 (21,05%)
Before . ) )
EG-1 (Baseline) 41 31(75,61%) 10 (24,39%) 0 (0,00%)
After 41 10 (24,39%) 19 (46,34%) 12 (29,27%)
Before . ] )
EG-2 (Baseline) 40 30 (75,00%) 10 (25,00%) 0(0,00%)
After 40 5 (12,50%) 15 (37,50%) 20 (50,00%
Before . . )
EG-3 (Baseline) 36 29 (80,56%) 7(19,44%) 0 (0,00%)
After 36 |0(0.00%) 11 (30,56%) 25 (69,44%)

A comparative analysis of data on the levels of readiness for vocal performance activity before and
after the implementation of the model confirms the effectiveness of the differentiated approach. In the
control group (CG), where instruction was conducted using traditional methods, minimal dynamics
were observed: the proportion of students at the creative level reached 21.05%, while a significant share
of respondents (44.74%) remained at the algorithmic level.

In experimental group EG-1, where only the first direction was implemented, the indicators for the
creative level increased to 29.27%, which confirms the importance of forming readiness for vocal
performance activity at the general methodological level, but also indicates that this resource alone is
insufficient for the full mastery of vocal performance skills.

However, the most representative results were recorded in EG-3, where the model was implemented
in its entirety. In this group, the algorithmic level was completely eliminated (0%), and the number of
students at the creative level reached its maximum value — 69.44%.

The observed dynamics in EG-3 demonstrate that it is precisely the systematic formation of readiness
for vocal performance activity at the general methodological level, the level of specific vocal-
pedagogical performance, and the level of procedural knowledge and technique that ensures a
qualitative transition of bachelor’s students from the algorithmic level to the creative level.

To confirm the effectiveness of the developed model for forming the readiness of bachelor’s
students in music education for vocal performance activity, a statistical analysis of the final measu-
rement results obtained after the completion of the formative stage of the experiment was
conducted. A comparative analysis of the mathematical characteristics of the control and experi-
mental groups is presented in Table 4.

Table 4 — Results of the Chi-square Test and Student’s t-test for the Levels of Readiness of
Bachelor’s Students in Music Education for Vocal Performance (Final Assessment)

Experimental data
Comparison groups X _(;%u are Significance level Sample mean (X) Variance Stu(%[zrslic st
CG and EG-1 3,74 not significant 1,76 2,05 0,60 0,55 1,69
CGand EG -2 12,38 significant 1,76 2,38 0,60 0,50 3,67
CGand EG -3 24,19 highly significant 1,76 2,69 0,60 0,22 6,42
EG -1 and EG -2 421 not significant 2,05 2,38 0,55 0,50 2,02
EG-1and EG -3 13,22 significant 2,05 2,69 0,55 0,22 4,46
EG -1and EG -3 6,55 significant 2,38 2,69 0,50 0,22 2,24
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The analysis of statistical characteristics obtained during the final measurement (see Table) makes it
possible to mathematically confirm the effectiveness of the developed model. Comparative data from
the control and experimental groups demonstrate a significant increase in mean values and a qualitative
redistribution of readiness levels. The most pronounced growth of the sample mean (X) was recorded in
EG-3, where it reached 2.69, while in the control group it amounted to 1.76. The decrease in variance in
EG-3 to 0.22 indicates a high degree of group homogeneity and the stability of the achieved creative-
level results.

When comparing CG and EG-3, the chi-square value amounted to 24.19, which is characterized as a
highly significant result. This allows for the final rejection of the null hypothesis and statistically
confirms that the changes in the distribution of students by levels in EG-3 are not random, but are
obycnosienbl the comprehensive implementation of all three directions of the model. Such high
statistical indicators confirm the effectiveness of the developed model. The obtained statistical data for
the pair CG and EG-3 (t = 6.42; y> = 24.19) indicate a profound qualitative transformation in the vocal
performance training of bachelor’s students. The synergistic effect achieved through the integration of
all three levels of readiness formation — from the general methodological level to the level of procedures
and techniques — ensured the most pronounced professional progress among students. The critical value
of the chi-square criterion (24.19) demonstrates a mass transition of students from the zone of
algorithmic performance to the domain of conscious creative exploration. This allows us to assert that
the proposed model not only forms readiness for vocal performance activity but elevates the vocal
performance training of future music teachers to a qualitatively new level.

Conclusion. The experimental work carried out to test the model for forming the readiness of bache-
lor’s students in music education for vocal performance activity — developed on the basis of systemic,
informational, and personality-activity approaches — makes it possible to draw the following
conclusions:

1. The results of the ascertaining stage confirmed the relevance of the study: at the initial stage, the
algorithmic level of readiness for vocal performance activity predominated among students (from 75%
to 80.56%), characterized by a reproductive approach and a lack of creative independence. Statistical
analysis (p > 0.05) demonstrated the homogeneity of the control (CG) and experimental groups (EG),
ensuring the objectivity of subsequent measurements.

2. The final diagnostics revealed qualitative dynamics of indicators in the experimental groups. The
most representative results were obtained in EG-3, where the model was implemented in full: the
proportion of students at the creative level reached 69.44%, whereas in the control group this figure was
only 21.05%. Notably, in EG-3 the algorithmic level was completely eliminated (0%), indicating that
students overcame stereotypical patterns in vocal performance activity.

3. Mathematical data processing (Student’s t-test and chi-square test) confirmed the reliability of the
observed progress. The chi-square value (24.19) and the increase of the sample mean in EG-3 to 2.69
(compared to 1.76 in CG) provide statistical justification for the effectiveness of the model. The
reduction in variance to 0.22 demonstrates the stability of the formed skills and the homogeneity of the
achieved creative results.

Thus, the results of the study confirm the high effectiveness of the developed model in improving the
process of forming readiness for vocal performance activity among bachelor’s students in music
education and ensuring qualitative growth in their professional training. This work serves as a valuable
foundation for researchers and practitioners seeking to modernize the system of music-pedagogical
education and to ensure a qualitative transition from algorithmic methods of forming readiness for vocal
performance activity in future music teachers to innovative formats of professional self-development
within the learning process.
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‘Eepazutickuit Hayuonanouwiti Ynueepcumem um. JI.H.I ymunesa, e.Acmana, Kazaxcman

®OPMUPOBAHUE 'OTOBHOCTHU BYAYIUX CIIEHUAJIMCTOB K 9CTETUYECKOMY
BOCIIUTAHUIO CPEJACTBAMMU KA3AXCKOI'O ITPUKJIAJTHOI'O HCKYCCTBA

AHnnomayus

B ycrmoBmsax coBpeMEHHBIX O0Opa3oBaTeNBHBIX pealMid SCTETHYECKOS BOCIUTAHHE IOJPACTAIOMIETO TOKOJICHHS
npuobperaer ocoboe 3HadeHHe. OmHIM I3 A(P(EKTHBHBIX CPEACTB INOCTIDKCHHUS ITOW IIENH SBISCTCS HCIIONH30BAaHHE
Ka3aXCKOTO MPHUKIIATHOTO UCKYCCTBA, KOTOPOE IOMOTaeT (JOPMHUPOBATH Y IETEH HE TONBKO ICTETHUYCCKUE MPETIOUTCHHS, HO
1 yBa)KCHHE K HALMOHAIBHOW KYJIBType. B CBS3H ¢ 3THM BO3HHKAeT HEOOXOIMMOCTD ITOJTOTOBKH OYIYIINX CIICIIHAIIICTOB,
CMOCOOHBIX MHTEIPUPOBATH 3JIEMEHTBI Ka3aXCKOTO MPUKJIAIHOTO HCKYCCTBA B MPOLIECC 00YUEHHSI.

OcHoBHasi 1e/b WCCJIENOBAaHUSI — M3y4deHHe Ipolecca (OPMUPOBAHHS TOTOBHOCTH OYyAyHIMX CIEHHAIUCTOB K
ACTETHYECKOMY BOCIIMTAHHMIO CPEACTBAMHM Ka3axCKOTro IPHKJIAJIHOTO HCKYCCTBA, a Tarke pa3paboTka MeToJIoB U
peKOMeHHaHI/Iﬁ 10 UuxX O6y‘IeHI/IIO B I[ICAArOrH4€CKux y‘-Ie6HI)IX 3aBCACHUAX.

ILTIS{ JOCTHXXCHUA ITOCTABJICHHBIX ueneﬁ 6I)IJ'II/I HCIIOJIb30BaAHbI METOJIbI TCOPECTHYCCKOI'0 aHalin3a, CPaBHUTCIBHOI'O
aHajM3a, OMPOCOB, AHKETHUPOBAHMS, a TAKXKE IMPAKTHYECCKOS BHENPEHHE Ka3aXCKUX HAPOMHBIX MPOMBICIOB B 00pa3o-
BaTeNBHBIA TIpOIlecC. BBUIO MpOBeAeHO HWCCIEAOBAHHE CPEOW CTYICHTOB IIEIarOTHYCCKUX BY30B W IIPETIOJaBaTeIeH
HCKYCCTB, IIPOAaHATM3UPOBAHEI 00pa30BaTEeIbHBIC IPOTPAMMBIL, BKITFOUAFOIIHE AIIEMEHTHI TIPHKJIaIHOTO UCKYCCTBA.

®opmHpoBaHHE TOTOBHOCTH OYyIYIIMX CIEIHAINCTOB K ACTETHYECKOMY BOCIUTAHUIO CpPEICTBAMH Ka3aXCKOT'O
MPUKJIATHOTO HCKYCCTBAa TpeOyeT KOMIUICKCHOTO IMOIXO/a, BKIIFOYAIOIIEr0 KaK TEOPETHUYECKYIO MOATOTOBKY, TaK H
MPaKTAYECKYI0 PaboTy C TPaIUIIHOHHBIME peMeciiaMi. BaykKHO BHEIPHUTH B Y4eOHYIO MporpaMMy OyIYIINX CHEIHAIHNCTOB
9NIEMEHTHI Ka3aXCKOr0 KCKYCCTBA, YTO TIO3BOJIMT MM J(P(EKTHBHO HCIOIb30BaTh B 00pA30BATC/IbHOW MPAKTHKE.
Pa3pa60TaHHI)Ie METOABI MOI'YyT CTaTb OCHOBOM TOBBIIIEHUs KadyecTBa JCTETHMYECKOTrO BOCIIMTAHHMS B IIIKOJAaX |
CIOCOOCTBOBATh COXPAHEHHIO KyJIbTypHOro Hacnenus Kazaxcrana.

KnioueBble cioBa: (GopMUpPOBaHNS, 3CTETUYECKOE BOCIIMTAHKE, IPOCTPAHCTBO U BPEMS B MCKYCCTBE, ITEAAarOrMIECKHN
9KCIICPHUMEHT.
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