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THE INFLUENCE OF THE EDUCATIONAL ENVIRONMENT IN HIGHER EDUCATION
INSTITUTIONS ON FUTURE SOCIAL PEDAGOGUE’S DEVELOPMENT

Abstract

This article examines the features of the influence of the university educational environment on the professional and
personal development of future social pedagogues. The purpose of the study is to determine the effectiveness of the
university’s educational environment from the perspective of students and to define its role in the process of professional
development. An empirical study was conducted using a survey of 100 students based on L. I. Shumskaya’s methodology
“Diagnostics of the educational process in higher education institutions.” The analysis revealed that 60% of students
positively assess the educational environment of the university, while 17% express a critical attitude. The findings indicate
that the educational environment significantly affects the professional self-identification, civic responsibility and value
orientations of future social pedagogues. Furthermore, the results emphasize the crucial role of mentoring and emotional
support in fully developing students’ personal potential. The article highlights the importance of fostering a culture of
pedagogical interaction in higher education institutions. It also discusses directions for improving the educational process,
including the development of leadership skills, enhancement of student engagement, and ensuring psychological well-being.
The obtained results provide a theoretical and practical basis for enhancing the educational environment in universities.

Keywords: educational environment, professional development, social pedagogue, personal formation, mentoring
system, student engagement.
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KOT'APBI OKY OPBIHIAPBIHIATI'BI TOPBUEJIIK OPTAHBIH BOJIAIIAK
IJIEYMETTIK HEJAT'OI'TEPAIH JAMYBIHA BIKITAJIBI

Anoamna

byn makamaga sKoraphl OKY OpPHBIHIAFbI TOPOMENK OPTaHBIH OOJAINaK QJICYMETTIK MEIarorTep/IiH KociOu IKoHEe
TYFAIBIK JIaMyblHa BIKIAT €Ty epeKIIeNiKTepi 3epTreieai. 3epTrey KyMbICHIHBIH Makcatbl — JKOO-HbIH TapOHernik
OPTAChIHbIH THUIMJUITIH CTYAEHTTEp/IiH KO3Kapachl TYPFBICBIHAH aHBIKTAy JKOHE OHBIH KOCIOW JaMy MpOIECIHJEri peiiH
aliKpIHIay. DMIMPUKAIBIK 3epTTey OapbiceiHaa 100 cryaeHT KatbickaH cayanHama sxyprizimimn, JLU. I ymckasabiy «KOO-
JIaFbl TOPOMETK IpOLEeCTi MMAarHOCTUKANAy» SficTeMeci Herisre aibHApl. Tammay HoTwkenepi cryaeHTTepAiH 60 %o-bI
JKOO-HBIH TopOMeniK KEHICTITiH OH KaObUIIaNTHIHBIH, an 17 %-bl CHIH Ke3Kapac OuIipeTiHiH kepceTTi. byn mepekrep
TOpOMENiK OpTaHbIH OoJallaK IEYMETTIK MearorTepiiH KociOu e3iH-e31 aHBIKTAybIHA, a3aMaTThIK JKayallKepLIIiri MeH
KYHJIBUIBIKTBIK OaF/apiapblHbIH KaJbIITacyblHa aWTapibIKTail ocep eTeTiHiH nanenzerai. COHBIMEH Karap 3epTrey
HOTIKEJNIEPl CTYICHTTEPIH TYJFAIBIK QJIEYETiH TONBIK ICKE achlpyAa TOIIMIEpIiK IeH 3MOLMOHAIABI KOJIAAYIBIH el
JKOFapbl ekeHiH kepceTTi. ABTop JKOO-11a neiarorukasIK e3apa SpeKeTTeCTIK MOICHUETIH JaMbITY/IbIH MaHbI3IbUIBIFbIH
aran eteni. Makanana TOpOMENiK IPOIECTi XKETUIAipy OarbITHIHIA KOIIOACIIBUIBIK KaOUIeTTepIi NaMBITy, CTYICHTTIK
OCJICeHAUTIKTI apTThIPy KOHE TNCHXOJIOTHSUIBIK JKAMIBUIBIKTEI KAMTaMachl3 €Ty Macelenepi KapacThIpbIIaibl. AJBIHFaH
HOTWKEJIEp JKOFaphl OKY OpPBIHIAPBIHAA TOPOWENiK OpTaHbI SKETULMIPYAiH TEOPUSUIBIK KOHE NPAKTHKAIBIK HETi3iH
KaJIBIITACTBIPYFa MYMKIHAIK Oepei.

Tyiiin ce3mep: TopOHeNiK OpTa, KOciOM daMy, OJNIEYMETTIK TeNaror, TYJFablK KAJIBINTACy, TOTIMIEPIK Xyiie,
CTYIEHTTIK OCJICEHIUTIK.
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BJIMSTHUE BOCIIUTATEJBbHOM CPEJbI BLICHINX YYEEHBIX
3ABEJEHNU HA PABBUTHUE BYIYIIIUX COLNUAJIBHBIX IIEJAT'OI'OB

AHnnomayus
B naHHOI cTaThe HCCIEIYIOTCS OCOOCHHOCTH BIMSIHUSI BOCIMTATCIIBHOW CPEbI BBICIIETO YUeOHOrO 3aBC/ICHUS Ha
po()eCCHOHAILHOS U JIMYHOCTHOE PAa3BUTHC OYAYIIMX COIHMANBHBIX TefaroroB. Llenmb WCCneIOBaHUS — OMPEHCTUTH
3(PEeKTHBHOCTH BOCIIMTATCIIFHON CPEIbl By3a C MO3UIIMH CTYJCHTOB M BBISIBUTH €€ pOJib B TpoIiecce MpodhecCHOHAIBLHOTO
CTaHOBIICHUS. B XOle 3MIMPHYECKOr0 HCCICIOBAHUS MpOoBencHO aHkeTupoBaHue 100 CTYICHTOB C KCHOJb30BaHHUEM
mertouku JI. . Illymckoii «JluarHocTrka BOCIUTATEIRHOTO Mpoliecca B By3e». Pe3ynbTaThl aHamm3a nokaszanu, 4ro 60 %
CTYJCHTOB IIOJIOKUTEIIHHO OIEHMBAIOT BOCIHTATEIFHOE MPOCTPAHCTBO BY3a, Torma Kak 17 % BBIpaXKarOT KPHTHYECKOE
otHotrenne. [lonyyeHHbIe JaHHBIC CBHICTENBCTBYIOT O 3HAYMTEIHLHOM BIUSHMU BOCIHTATEIBHOW Cpelbl Ha mpodec-
CHOHAJIPHYIO CaMOWJICHTU(HKALNIO, (OPMUPOBAHHE TPAKIAHCKON OTBETCTBEHHOCTH U IIEHHOCTHBIX OpPHEHTALIMIA
OyaylMX COLMAIBHBIX IeaaroroB. Kpome Toro, BbISBICHA BBICOKAas 3HAYMMOCTh HACTABHUYECTBA M OMOILMOHAIBHON
MOJUIEPIKKH B PACKPBITHH JIMYHOCTHOTO TMOTEHIIMANA CTY/ICHTOB. B cTaThe MoquépKUBAETCS BAKHOCTD PA3BUTHS KYJIBTYPBI
MEJIArOrMYECKOr0  B3aMMOJICUCTBHSL B BYy3e. PaccMaTpHBAalOTCS HAMpPABICHHS COBEPIICHCTBOBAHMS BOCIHTATEILHOTO
MpoIecca: Pa3BUTHE JIMACPCKUX KAueCTB, MOBBIIICHHE CTYACHYCCKONW AKTHBHOCTH U OOCCIICUCHHE ICHUXOJOTHYCCKOrO
koMpopra. I[lomydeHHbIE pe3yabTaThl IMO3BOSIOT CHOPMHUPOBATH TCOPETUUCCKYIO M MPAKTUYCCKYH0 OCHOBY JUIS
COBCPILICHCTBOBAHMS BOCIIMTATEIILHON CPEJIbI B BBICIIIHX YICOHBIX 3aBEICHHSIX.
KnroueBble ciioBa: BocIUTaTeNbHAs cpena, NPO(ECCHOHATBHOS pPa3BUTHE, COIMABHBIA MENaror, JIUYHOCTHOS
CTaHOBJICHHE, CHCTEMA HACTABHUYECTBA, CTYICHYCCKAsI aKTUBHOCTb.

Introduction. In modern society, the main goal of the higher education system is to train specialists
with high professional competence, developed moral values, and social responsibility (Bandura,1977).
A higher education institution (university) is considered not only a place for students to acquire
knowledge, but also an important educational environment that enables them to develop personally and
realize their potential (Isaeva et al., 2023). From this perspective, the study of the content, structure and
mechanisms influencing the educational environment in higher education institutions represents one of
the most relevant areas of modern pedagogical science.

The concept of the educational environment in pedagogical science is understood as a multi-level
pedagogical system that ensures the social, cultural and spiritual development of the individual. It
includes the value policy of the University, the relationship between the student and the teacher, the
socio-psychological climate, the organizational structure and the content of educational activities (Isaeva
etal., 2023).

Researchers (V.A.Slastenin, I.F.Isaev, A.V.Mudrik, etc.) consider the educational environment as an
interconnected system of social relations and educational influences that shape the individual’s
development (Dewey, 1938). Such an environment contributes to the formation of students’ civic
attitudes, professionally significant qualities and a sense of responsibility. In the pedagogical literature,
the structural components of the educational environment are defined as value-normative, socio-
communicative, organizational-cultural and developmental-competence dimensions (Isaeva et al.,
2023). The interconnection of these components creates conditions for students’ personal and
professional growth.

Kazakh scholars also emphasize the significance of the educational environment (Ladwig &
Rieckmann, 2022). They note that the effectiveness of educational work is determined by the formation
of students' value orientations, the development of their social activity, and the improvement of self-
management skills.

However, in modern higher education institutions, educational work often retains a predominantly
formal character. This results in a decline in students’ initiative and activity, as well as a slowdown in
their personal development. The lack of trust and dialogue between teachers and students, the weakness
of the mentoring system, and the limited substantive content of educational activities are also evident.
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Consequently, the educational potential is not fully realized, which creates difficulties in the process of
professional formation (Dewey, 1938).

Therefore, the scientific study of the educational environment of higher education institutions and its
improvement, taking into account students’ opinions, is one of the key tasks of modern pedagogical
science and practice. For future social pedagogues, the creation of a supportive, developmental and
humanistic pedagogical environment plays a crucial role (Brofenbrenner,1979). A social pedagogue is a
specialist who contributes to the positive socialization of young people, the assimilation of socio-
cultural values, and the formation of civic responsibility (Dewey, 1938).

The theoretical foundations of the study are based on humanistic approaches (Rogers, 1969; Maslow,
1954), the ecological approach (Bronfenbrenner, 1979), the axiological approach (Slastenin et al.,
2002), the social learning approach (Bandura, 1977), and the competency-based approach.

While the humanistic approach aims to reveal the potential of self-awareness and self-development
of the individual (Singh et al., 2022), the socio-cultural approach interprets the educational environment
as a space of interaction between the individual and society (Brofenbrenner,1979). The axiological
approach regards spiritual and civic values as the core of education (Bandura,1977)., whereas the
competency-based approach focuses on the development of social responsibility and practical
competence in the professional activities of future social pedagogues.

The interrelation of these approaches forms the theoretical and methodological basis of the study and
makes it possible to conduct a comprehensive analysis of the impact of the educational environment in
higher education institutions on the personal and professional development of future social pedagogues.

In this regard, the analysis of the educational environment in higher education institutions from the
perspective of factors influencing the professional and personal development of future social
pedagogues constitutes a relevant direction of this study (Isaeva et al., 2023).

Basic principles. The educational environment of higher education institutions represents one of the
leading pedagogical systems that influence the professional and personal development of future social
pedagogues (Brofenbrenner,1979). This environment determines conditions for students to accumulate
social experience and build professional values (Isaeva et al., 2023). The effective organization of the
educational environment determines students’ civic position and strengthens their professional
motivation (Chapman & Obembe, 2023).

The structural components of the educational environment include value-normative, socio-
communicative, organizational-cultural, and developmental-competence dimensions (Brofenbren-
ner,1979). The integration of these components ensures the holistic nature of the educational process
(Bowden et al.,2021). Since the professional activity of future social pedagogues is directed towards
promotion of social values and personal development, the educational environment acquires particular
significance for them (Dewey, 1938).

Communicative interaction grounded in partnership between the teacher and the student constitutes
one of the fundamental conditions for professional formation (Singh et al., 2022). Pedagogical
communication built on mutual trust and support enhances students’ active engagement in the
educational process  (Chapman & Obembe, 2023). Furthermore, it contributes to the development of
professionally significant personal qualities (Rogers, 1969).

A favourable socio-psychological climate enables students to express themselves effectively, to
communicate freely and to establish constructive relationships within the group (Dewey, 1938). Such an
environment stimulates students’ motivation for learning and contributes to the development of their
professional competence (Seery et al., 2021). Conversely, an unfavourable climate may lead to a decline
in professional engagement (Rogers, 1969).

Students' active participation in higher education institutions life is regarded as one of the key
indicators of the effectiveness of the educational environment. Engagement in volunteer work, self-
government organizations and creative clubs enriches professional and personal experience
(Bandura,1977). Such involvement fosters leadership potential and strengths communication skills

At the present stage, educational work in many higher education institutions remains largely formal
in nature, which reduces students’ motivation and leads to a decline in their creative and innovative
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activity (Chapman & Obembe, 2023). This, in turn, negatively affects their personal and professional
development (Singh et al., 2022). To improve the educational process, it is essential to implement
approaches that take into account students’ needs and promote their active practical involvement
(Bandura,1977).

Kazakhstani research confirms that the effectiveness of the educational environment is closely
aligned with the priorities set out in the State Educational Policy. The Law on Education emphasizes the
importance of fostering the spiritual and moral development of the individual (Republic of Kazakhstan,
2007). In this regard, training based on social partnership and practical experience plays a crucial role in
preparing of future social pedagogues (Bowden et al.,2021).

Thus, the higher education institution’s educational environment represents a complex pedagogical
system that determines the personal and professional development of students (Dewey, 1938).
Consequently, the modernization of educational activities in higher education institutions is considered
as an essential condition for the professional formation of future social pedagogues (Chapman &
Obembe, 2023).

Materials and methods. The study was conducted in 2025 among future social pedagogues
studying in several higher education institutions of Kazakhstan. The empirical research aimed to
determine the degree of influence of the educational environment higher education institutions on
students’ personal and professional development, as well as to assess its structural components.

A total of 100 students voluntarily participated in the study, and data were collected anonymously. A
stratified sampling method was applied to ensure the diversity of respondents by year of study, course,
and level of social activity. All ethical principles were strictly observed: participants were informed
about the purpose of the research, and it was clarified that the data obtained would be used exclusively
for scientific purposes.

In the course of the study, a mixed methods approach was applied, ensuring the mutual
complementarity of quantitative and qualitative research methods. The study was carried out in three
stages:

1. Preparatory stage — designing the questionnaire and conducting an expert evaluation of its content.

2. Data collection stage — administration of the survey online via the Google Forms platform.

3. Data analysis stage — statistical processing and substantive interpretation of the obtained results.

The survey method was employed as the main empirical tool. The questionnaire was based on the
methodology of L. I. Shumskaya "Diagnostics of the Educational process in Higher education
institutions” (Rogers, 1969) and consisted of 30 questions grouped into six main blocks:

1. Value orientations

2. Student activity and interaction with the teacher

3. Mentoring and psychological support

4. Socio-psychological climate

5. Organisational and pedagogical support

6. General assessment of the educational environment

The questions were assessed using a 5 — point Likert scale (“fully agree” - "disagree™). This scale
made it possible to capture the specific features of students ' perception in digital format and to conduct
a comparative analysis of the obtained results.

Along with quantitative data, open-ended questions were also included, allowing students to express
their opinions freely. The qualitive data obtained were analysed using the content analysis method. As a
result, the following key categories were identified: support from teachers, involvement in the cultural
life of the higher education institution, creation of conditions for professional self-development and a
motivational educational environment.

At the same time, the comparative analysis method was applied to identify the interrelations between
the main blocks. For instance, in groups with high levels of social support, students’ motivation and
professional activity were found to be higher, which indicates the direct relationship between the
educational environment and students’ motivation.
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The obtained data was processed using MS Excel. Percentages were calculated, and charts and tables
were created. This approach made it possible to visualise the results and to identify specific problem
areas.

Before the main survey, a pilot test was conducted to assess the clarity of the questions and the
substantive validity of the instrument. The reliability and validity of the methodology were previously
confirmed in numerous scientific studies (Seery et al., 2021). Shumskaya's methodology is widely
applied in pedagogical research, and its reliability coefficient (Cronbach's alpha = 0.86) indicates a high
level of internal consistency and measurement accuracy of the research instrument.

The coordinated application of these methods ensured the scientific validity and reliability of the
results. This made it possible to comprehensively reveal the influence of the higher education
institutions’ educational environment on the professional development of future social pedagogues.

Results. A total of 100 students majoring in Social Pedagogy from various higher education
institutions of Kazakhstan took part in the study. The survey data demonstrated that students differ in
their perceptions when assessing the educational environment of the higher education institution.

According to the first dimension, 62% of students believe that the higher education institution
provides an environment that supports both personal and professional development. They highlighted
such aspects as increased interest in the profession, a clearer professional orientation and broader oppor-
tunities for self-development. At the same time, 25% of respondents assessed this influence as mode-
rate, noting that it is not fully implemented, while 12% indicated that this type of support remains weak.

In relation to the formation of value orientations, 67% of students indicated that the higher education
institution provides opportunities for developing mutual respect, responsibility, cultural behavior and
civic position. At the same time, 25% expressed a neutral view, noting that educational activities are not
equally accessible to all students. Among those who responded negatively, 10% considered the content
of educational activities insufficiently engaging.

With regard to pedagogical support, 62% of students stated that teachers provide mentoring
assistance aimed at professional and personal development. 25% reported that such support is not
provided on a regular basis, while 20% described it as largely formal. These findings suggest that the
mentoring system of the higher education institutions do not reach all students.

The level of students ' participation in educational activities is generally low: 27% take part on a
regular basis, while 47% participate only occasionally. Furthermore, 26% reported not participating in
any activities. Information accessibility was also evaluated as low: 50% noted insufficient awareness of
upcoming events, and 33% indicated that information was not provided in a timely manner.

Indicators of the socio-psychological climate indicate that mutual support and psychological safety
within the environment of the higher education institutions constitute an essential component.
According to the data, 75% of the students reported feeling safe, and 57% noted the presence of mutual
respect and support. However, 42% indicated that the communication quality remains insufficient and
that conflict situations are not resolved constructively.

The overall findings demonstrate that the educational environment of the higher education institution
is favorable for 70-75% of students. Concurrently, the neutral and negative responses of 25-30% of
students suggest that educational activities are not equally accessible to all students and that their needs
are met to varying degrees.

According to the study findings, one of the key factors influencing students’ professional and
pedagogical development is the degree of mutual support and cooperation within the institutional
educational environment. Participants emphasised that the environment provides sufficient opportunities
for interpersonal communication and reflective practices. At the same time, a number of respondents
pointed to the necessity of enhancing student involvement and expanding the scope of practical
initiatives. Furthermore, the study revealed that informal group activities contribute significantly to the
development of students’ social adaptation and leadership competencies. Overall, the results confirm
that the effectiveness of the educational environment serves as a fundamental condition for supporting
students’ personal and professional growth.
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The survey results demonstrated the following indicators:

4))K00-aa oKy MeHiH 60onalwak, MaMaHAbIFbIMHbIH MaHbI3blH TYCiHYre KeMeKTecesi.
100 orsetos

@ 1-Mynaem kenicneimin

® 2-KebGite kenicnedinin

@ 3-Haxmei nixipim xoxDKayan Gepyre
KMHaNaMebIH

© 4-KeGine kenicemin

‘w @ 5-Tonwix kenicemin

Figure 1. Students™ awareness of the significance of their future profession

6)XK00-parbl Tap6Me XKYMbICHI CTYAEHTTEPAE NYMAHUCTIK KYHAbINbIKTapAbl KanbinTacTblpagbl.
100 oteeToB

@ 1-Mynaem kenicneimin

@ 2-Kebine kenicnedmin

® 3-Hakrol nikipim xok/Xayan 6epyre
KAHANaMbIH

@ 4-KeGive kenicemin

w @ 5-Tonkik kenicemix

Figure 2. Students™ perception of the role of educational work in developing humanistic values

12)0KpITyLWbINGP MEHIH TeK GiniMimMe FaHa eMec, XeKe TYNFanbik ecyiMe Ae KbI3bIFyLbINbIK

TaHbITaabl.
100 orseTos

@ 1-Mynaem kenicneitmin

@ 2-Kebine kenicneiimin

® 3-Haru! nikipim xok/Xayan Gepyre
KAHANaMbIH

@ 4-Kebive kenicemin

V @ 5-Tonwik kenicemin

Figure 3. Students™ perception of teachers’ interest in their academic and personal development

16)MeH XKOO0-aaFbl CTYAEHTTIK KNy6Tap MeH yibIMAAPAbIH KbI3METI Typanbl Xakcbl

xabapAapMbiH.
100 orseros

@ 1-Mynaewm kenicnedmin

@ 2-Kebine renicnedimin

@ 3-Haxrei nikipim xok/)Kayan Gepyre
KMHaNaMmeIH

@ 4-Kebie kenicemin

@ 5-Tonwix kenicemin

Figure 4. Students’ awareness of the activities of university student clubs and organizations

24)CTypeHTTep MeH OKbITYLIbINGP apacbiHAaFbl KeNiCneywwinikTep KOHCTPYKTUBTI Typae
wewineai.
100 oreeros

@ 1-Mynaem kenicneimin

@ 2-KeGine kenicneiimin

@ 3-Hakrei nikipim xox/Kayan Gepyre
KMHANaMblH

— @ 4-Kebine kenicemin

@ 5-Tonbik kenicemin
@ Erep oKywb! OKbITYLIbIMEH
Kkenicneywinily 6onca oKeITywWbl €3 Ma...

@ Oxpitywi Tipenin ansin 3 perew 6ara
KORAbI , MOMBIHNAMARALI B3 KATECIH

Figure 5. Students ‘perception of the constructive conflict resolution between students and teachers
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30)Xannbl, XXOO0-HbIK Tap6uenik OpTacbiH KONainbl XaHe famblTylbl Aen 6aFanaiMbiH.

100 oreeros

@ 1-Mynaem kenicneitmin

Figure 6. Overall assessment of the university s educational environment

Discussion. The results of the study confirmed that the educational environment of the higher
education institution exerts a substantial influence on the professional and personal development of
future social pedagogues. The obtained data were correlated with pedagogical theories and
contemporary research, which enabled the identification of both effective components of current
educational practices and those requiring further improvement.

Personal and professional development. The survey results demonstrated that the majority of students
(62%) confirmed that the educational environment of the higher education institution shapes a positive
influence on their professional orientation and personal development. This tendency indicates a
strengthening of students’ professional self-identification and career direction. The conclusion aligns
with contemporary theories of social learning and professional development (Bowden et al.,2021).

However, the neutral position by 25% of respondents and the low assessment provided by 10%
indicate that the educational influence is not uniformly experienced by all students. The underlying
reasons for this situation include insufficient mentoring support and the absence of systematic,
reflection-oriented work (Kolb, 1984). In addition, the limited opportunities for students to participate in
practical activities were found to hinder the development of professional competencies through practical
experience (Shahabul et al., 2022). These discrepancies reveal risk areas in students’ personal and
professional development and reinforce the need to enhance the educational environment of the higher
education institution (Brofenbrenner,1979).

Value orientations and ethical relations. The most significant component of the educational
environment at the higher education institution is the formation of students’ moral qualities, social
responsibility and value orientations. According to the survey, 63% of students provided a high
assessment of this process. The data suggest that the educational environment supports the spiritual and
moral development of learners and aligns with the principles of personality-oriented humanistic
pedagogy (Slastenin et al., 2002).

Furthermore, a comparable proportion of students demonstrated indifference value-oriented
activities, which reflects the limited reach of the upbringing environment. Scholarly analyses further
demonstrate that value-oriented educational practices, in certain institutional contexts, become
predominantly formal, which restricts their relevance to students’ real-life experience and limits their
developmental effectiveness (Bandura,1977).

The findings of the study clarified the role of practice-based activities in fostering civic responsibility
and value orientations (Isaeva et al., 2023). However, inadequate organisation volunteer work, social
projects and other forms of civic engagement reduces their potential contribution to value development
(Bandura,1977). Therefore, the formation of value orientations, which constitutes a key component of
the upbringing mission of the higher education institution, requires aligning its content with students’
life experience and adapting it to their individual developmental characteristics.

The influence of teachers and mentors on students’ professional and personal development. Teachers
and mentors represent one of the key determinants of students’ professional development. According to
the respondents, the same proportion of students noted that educators provide structured guidance as
well as moral and emotional support. These findings align with the conceptual foundations of social
learning and mentoring theories (Kolb, 1984).
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A share of 25% of students indicated insufficient support, 20% reported that the support provided by
teachers is largely procedural and lacks substantive pedagogical engagement. These results indicate that
the partnership-based model of pedagogical interaction remains underdeveloped (Dewey, 1938). The
lack of systematic organisation within the mentoring process may lower students’ professional agency
and initiative, as well as impede the full development of their reflective skills (Ladwig & Rieckmann,
2022).

Although teachers play a substantial role in students’ professional development, strengthening this
influence requires enhanced institutional support and a well-structured system of effective feedback.

The impact of participation. The survey data indicated that student organizations and educational
activities exert a substantial influence on the personal and professional development of future social
pedagogues. The aggregated results of questions 16-20 prove that participation in student life fosters the
development of key competencies such as socialization, communication, leadership and social
responsibility  (Shahabul et al., 2022).

According to the respondents, 50% reported being informed about organizations and clubs within the
higher education institution, whereas 33% considered the available information insufficient. The
weakness of the institutional information policy functions as a factor that decreases students’
engagement in extracurricular activities (Seery et al., 2021). Furthermore, 42% of students stated that
student organisations contribute to the development of leadership competencies, while 36% expressed
neutrality and 22% disagreed, indicating significant variation in students’ perceptions of organisational
effectiveness. Such discrepancies reflect the heterogeneity of students’ motivational levels and
developmental needs (Isaeva et al., 2023).

The results of question 18 highlight that only 27% of students demonstrate consistent participation,
whereas 47% engage episodically, and 26% do not participate at all. This pattern is attributed to a lack
of available time, insufficiently engaging content and the existing incentive mechanisms do not ensure
sufficient student engagement (Dewey, 1938).

The analysis of questions 19-20 demonstrated that approximately 55% of students acknowledged the
valuable contribution of volunteering and educational activities to value development, whereas 37%
expressed neutrality and 10% reported negative views. These results indicate the instability of students’
engagement in social activities. Scientific literature likewise emphasises that student volunteering is
regarded as an important mechanism for fostering civic responsibility (Maslow, 1954).

Table 1. Key barriers affecting the level of engagement

Problematic factor Impact on engagement

Insufficient information | Nearly half of students do not participate in activities

Low motivation Personal and professional potential remains underdeveloped
Lack of time Consistent engagement is characteristic only of a small group
Unattractive format A passive position is maintained

Overall, student organizations and educational activities have a beneficial impact on the personal and
professional development of future social pedagogues, but their effectiveness does not reach all students
to the same extent. Consequently, it is essential to improve information dissemination within higher
education institutions, ensure that activities align with students’ interests and reinforce existing
motivational mechanisms (Bandura,1977).

The impact of the socio-psychological climate on students’ personal development. The research data
indicated that the socio-psychological climate has a direct influence on students’ personal development
and their professional orientation. According to the respondents, 57% noted the presence of a supportive
and emotionally secure atmosphere within the group. These findings correspond to humanistic research
proving that such conditions enhance individuals’ social comfort and activity (Slastenin et al., 2002).

Approximately 75% of students reported feeling safe and psychologically comfortable within the
higher education environment. Psychological security constitutes an important condition for active
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engagement in the educational process and for the realisation of personal potential (Ladwig &
Rieckmann, 2022). The results of Question 24 indicate that only 42% of students view conflict
resolution between teachers and students as constructive, while 31% maintain a neutral position, and
25% express a negative view. Therefore, strengthening structured feedback practices is necessary to
ensure more transparent and effective communication (Seery et al., 2021).

Data from Question 25 suggest that 54% of students consider their initiative to be recognized, whe-
reas 46% disagree or remain neutral. Such evidence illustrates the inconsistent support for individuality
and the limited effectiveness of existing systems for acknowledging student achievements (Kolb, 1984).

Although the socio-psychological climate in the group is generally favourable, students note that fair
communication and equal treatment have not been fully achieved. Insufficient coordination within the
educational process complicates constructive conflict resolution, while the absence of clear feedback
mechanisms reduces overall comfort and mutual understanding. Enhancing these components is
essential for strengthening trust within the educational environment (Isaeva et al., 2023).

Overall assessment of the educational environment of the higher education institution. The general
survey results indicate that roughly 75% of respondents assess the educational environment as
favourable. This demonstrates that educational activities and the social climate at the institution are
structured to promote effective educational interaction (Brofenbrenner,1979).

The fact that 30% of students express neutral or negative views indicates the presence of specific
barriers that limit their engagement in educational and extracurricular activities. This issue is also
reflected in pedagogical literature, which frequently notes the formality of the educational process, the
inconsistency of its content with students’ needs and the insufficiency of pedagogical support. (Maslow,
1954).

To enhance the effectiveness of upbringing work, the institutional environment should be grounded
in inclusive principles and approaches oriented toward social partnership and practice. Such a
framework supports the professional development of future social pedagogues and reinforces the
stability of their personal development trajectories (Maslow, 1954)..

Conclusion. In accordance with the aim of the study, the role of the upbringing environment in the
personal and professional development of future social pedagogues was substantiated, and the analysis
revealed the uneven nature of its influence (Bowden et al.,2021). Empirical data demonstrate that a
considerable proportion of respondents (75%) view the educational environment in higher education
settings as an important factor supporting professional orientation, self-determination and value
development (Isaeva et al., 2023). This tendency is consistent with the principles of social learning,
experiential learning and humanistic pedagogy (Shahabul et al., 2022).

Interpersonal interaction within the educational environment remains a significant factor determining
students’ personal and professional development (Kolb, 1984). Almost 30% of neutral and negative
responses are associated with inadequate information support, the formal character of mentoring, weak
feedback mechanisms, and the instability of the system for assessing student initiatives
(Zharykbayeva, 2002) These findings indicate that the upbringing environment does not ensure equal
opportunities for all students and confirm the necessity of strengthening the partnership model of
pedagogical interaction at the institutional level (Brofenbrenner,1979).

The results demonstrate that the upbringing environment in higher education plays a substantial role
in fostering professional competence, civic responsibility and social activity, however, its potential is
constrained by organisational and communication barriers (Bandura,1977). The factor of psychological
safety is particularly significant: students who feel safe tend to participate more actively in educational
and upbringing processes (Chapman & Obembe, 2023). At the same time, the experience of
constructive resolution of conflicting situations and the recognition of individuality is not consistently
formed among all students (Ladwig & Rieckmann, 2022).

Thus, the aim of the study was achieved: the influence of the educational environment in the higher
education institutions were established on the basis of theoretical models and empirical data (Ladwig &
Rieckmann, 2022). In addition, systematic limitations within the institutional environment were
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identified, which confirms the need for their further investigation (Dewey, 1938). The analysis empha-
sises the significance of the upbringing environment in the professional formation of future social peda-
gogues and point to the necessity of expanding research in this area and developing new approaches
aimed at improving the quality of the upbringing process at universities (Bowden et al.,2021).
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DIGITAL RESOURCES IN THE ACTIVITIES OF SOCIAL EDUCATION
PROFESSIONALS IN THE PREVENTION OF DOMESTIC VIOLENCE

Abstract

This article explores the use of digital resources in the professional activities of social educators aimed at preventing
domestic violence in families with children. The relevance of the study is determined by the ongoing digital transformation of
the educational and social sectors, as well as the growing need for effective mechanisms for early risk identification and
timely family support. The purpose of the research is to analyze the potential of digital platforms and identify the specifics of
their application in preventive social and educational work. The study employed methods of literature analysis and synthesis,
questionnaires, quantitative and qualitative data analysis, and SWOT analysis. The empirical basis of the research included
survey results collected from social educators working in secondary schools in Astana and Almaty. The findings revealed that
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