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DEVELOPING STUDENTS” WRITTEN DISCOURSE COMPETENCE
THROUGH SCAFFOLDING: A LITERATURE REVIEW

Abstract

Developing written discourse competence remains a critical challenge for undergraduate law students who must master
both disciplinary knowledge and specialized forms of legal writing. This literature review explores the role of scaffolding as
an instructional strategy to enhance students’ ability to produce coherent, structured, and context-appropriate written texts in
higher education. Drawing on L.S.Vygotsky’s concept of the Zone of Proximal Development and subsequent pedagogical
models, the review synthesizes findings from studies on teacher-led scaffolding, peer feedback, genre-based instruction,
technology-enabled supports, and iterative feedback cycles. Evidence from legal education and related disciplines
demonstrates that scaffolding improves writing quality, accelerates skill acquisition, fosters self-regulation, and provides
disproportionate benefits for underprepared or linguistically diverse students. Particular emphasis is placed on how scaffolded
tasks, explicit modeling, and sequenced assignments can facilitate law students’ transition from general academic writing to
the conventions of legal discourse. While scaffolding is shown to be a powerful tool for equity and inclusion, the review also
highlights the need for gradual removal of supports to ensure independent competence. The discussion identifies gaps in
current research, including the limited study of scaffolding specific to legal genres, the durability of scaffolded learning over
time, and the integration of emerging Al-driven writing tools. Implications for legal educators suggest that deliberate, multi-
tiered scaffolding strategies can both improve outcomes and democratize success in writing-intensive law programs.

Keywords: scaffolding, written discourse competence, legal writing, undergraduate law students, higher education.
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CTYAEHTTEPAIH KA3BAIIIA TUCKYPCTBIK KY3BIPETTIJIII'TH
SCAFFOLDING TOCUlII APKBLIBI JAMBITY: OJIEBUETTEPTE IIOJIY

Anoamna

JKazbama auCKypCTBIK KY3BIPETTUIKTI IaMbITy OakalaBpuar JEHreWiHZIeri 3aH MaMaHJBIFbl CTYASHTTEpi YIIH eH
Kypzeni MiHaeTTepiH Oipi Gombit Tadsntansl, cedebi omap kociOn OiTiMMEH KaTap 3aH MOTiHACPiHIH apHaibI a3y YATUIepiH
ne MeHrepyi tric. by one6uertepre moiy scaffolding (mexarorukanbik «kosmay» HEMeCe «CaThUIAHBIN OKBITY») TOCUTiH
JKOFapel OuTiM Oepy JKyieciHIe CTYyIeHTTepAiH Ma3MYHIBI, KYphUIBIMAAIFaH JKOHE KOHTEKCTKE call jkazOalma MoTiHZAep
KYpacThIpy KaOUIETIH KeTiUipy CTpaTeruschl perinme Tangayra Oarsitrranrad. JI.C.BEITOTCKUIIIH «KaKpIH 1aMy aiMarbD
TYKBIPBIMIAMACHIHA JKOHE KEHiHTi MEeJarorHKajblK MOJCTBIAEpre CYHEeHE OTBIPHII, 3ePTTCYy MYFAIIMHIH JKETCKIIUTriMeH
yiieiMaacteipsuiatein Scaffolding, e3apa xepi Oaiinanbic, jkaHpPFa HETi3AENATCH OKBITY, HUGDPIBIK Kypaiaapapl HaiizanaHy
YKOHE UTEPaTHUBTI pellaKLsuIay UKIIEp] Typajibl 3epTTeyNep/IiH HOTHKe epiH Oipiktipeni. 3aH OutiM Oepyl MEH OFaH JKaKbIH
cananapyarel SMOupuKanblk aepekrep scaffolding Tocimin kommany »kasbaia >KYMBICTAp/BIH CAlaChblH aPTTHIPATHIHBIH,
JIAFJIbUIapbl MEHrepy >KbUINAMIBIFBIH KYIICHTETiHIH, ©31H-e31 perrey KaOuUleTiH JaMBITATBIHBIH JKOHE IKETKLTIKTI
JIaBIHABIKCHI3 HEMece KONTiI ToxKipubeci 6ap CTyAEHTTep YIiH aca THIMJII eKeHIH KepceTeai. 3epTTey/e KypbUIbIMIaFaH
TarchlpMaliapblH, YATUIK a3y MEeH OIpTiHIeI KYpACJICHETIH OKBITY KaJaMIapbIHbIH CTYJICHTTEPAIH JKajIlbl aKaJeMHUSIIBIK,
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JKa3y/aH 3aH JTUCKYPCBIHBIH HOpMaJlapblHa KOITyiHe Kaall bIKIan eTeTiHiHe epeKIne Hazap ayaapbuiansl. COHBIMEH Kartap,
nepbec KY3BIPETTUNKTI KaJBIITACTBIPY YIIH KOJMAYABIH OIpTiHAEN a3aiTBUTYBIHBIH MAaHBI3ABUIBIFGI aTall eTiUIeNi.
KopreIThiHABI OeriMme Ka3ipri 3epTTeyiepieri ONKBUIBIKTAp KOpCeTilnenmi, COHBIH IIIiHIe 3aH JXKaHpIapelHa OeHimMuenreH
scaffolding TocimmepiHiH JKETKUNIKCI3 3epTTeinyi, ajblHFAH JIaFbUIAPIbIH Y3aK Mep3iMi TYPAKTBUIBIFBIH Oaraiay/ibiH
QJICI3/r YKSHE jKacaH/bl MHTEIUIEKTKE HEri3/IeNreH >KaHa jkasy KypalaapblH MHTErpalysuiay KaKeTTUNri. 3aH IoHAepiH
OKBITYIIBUIAP YIIiH THKIPUOEITiK KOPBITHIH/BI PETiHAC MaKcaTThl, kemaeHreini scaffolding crtpaterusiapsl oKy HOTIKEIEpiH
JKaKcapTyFa jKoHE jkKasy JarablIapbl JKOFapbl OariapiiaMajiapiarbl akaJeMUSUIBIK TEHIIKTI KaMTaMachl3 eTyre MYMKIH/IK
OepeTiHi arar KepceTinei.

Tyiiin ce3nep: scaffolding, sxkasz0ama AUCKYpPCTHIK KY3BIPETTUTIK, 3aH MOTIHIH a3y, 3aH (haKyIbTeTiHIH CTyICHTTEp,
YKOFapHI OLTIM.

Paxuw K.,** (2 [llasixvwemosa /[.b.*
Kaszaxcrkuii Hayuonanvuwiti [leoazoeuyeckuii Ynueepcumem umenu Abas
2. Anmmamot, Kazaxcman

PA3BUTHUE IMCbMEHHOM JIMCKYPCUBHON KOMIETEHIIAU CTYJIEHTOB
MNOCPEACTBOM HEJAI'OI'HYECKOI'O COIMPOBOXIEHUSA (SCAFFOLDING):
OB30P JIMTEPATYPbI

Annomayus

Pa3BuTHe MHCHMEHHOI MMCKYPCHBHOW KOMIIETEHIIMM OCTa&TCs OJHOM M3 Hambolsiee CIOXKHBIX 3a[ad I CTYICHTOB-
IOPHCTOB OaKanaBpraTa, KOTOPHIM HEOOXOIMMO OBJIAJICTh KaK AUCLUIUTHHAPHBIMU 3HAHMSAMH, TaK U CHICLUATH3UPOBAHHBIMH
dopmamu ropuanyeckoro nmuchbMa. Hactosiuii 0630p nurepatypsl HocBsiéH ananusy ponu scaffolding (meaarormaeckoro
«COTPOBOKICHHS» IUTH (IIOIIATOBOM MOANCPIKKI») KaK CTpaTerdd OOyHeHHs, HAIPABICHHOW Ha Pa3BUTHE CIIOCOOHOCTH
CTYICHTOB CO3JaBaTh CBSI3HBIC, CTPYKTYPUPOBAHHBIC U KOHTCKCTYaIbHO YMECTHBIC [IMCHMCHHBIE TEKCTHI B CHCTEME BBICILIETO
oOpazoBanus. Onmpasics Ha KOHIIETIIHIO 30HBI Omrmxaiimero pa3sutust JI. C. BRITOTCKOTo 1 TOCIEAyToHe eqarormdecKie
Mozeny, 0030p CHHTEC3HpYEeT pe3yJbIaThl HCCISHOBAHMi, MOCBAIIEHHBIX mnpernopaBartenbckomy Scaffolding, Bsammmoit
00paTHOI CBSI3K CTYICHTOB, )KaHPOBO-OPHCHTHPOBAHHOMY O0YUEHHIO, HCIIOIB30BAHUIO LA(POBBIX HHCTPYMECHTOB H LIUKJIaM
UTEPATHBHOIO PEIAKTHPOBAHMS. DMITUPUYECKHE JaHHbIE U3 Cepbl IOPHANIECKOr0 00pa30OBaHUs M CMEKHBIX AMCLIHILIAH
JneMoHCTpupyioT, uro npumenenue scaffolding mosbimaer xkayecTBO MHUCHMEHHBIX paboT, YCKOPSET OCBOECHHE HABBIKOB,
CMOCOOCTBYET CaMOPETyISIHA U 0COOCHHO S(P(MEKTUBHO Ui CTYJACHTOB C HEMOCTATOYHOH MOATOTOBKOM WM MHOIO-
SI3BIYHBIM SI3BIKOBBIM OMBITOM. Oco00e BHUMAaHHE YACIMSICTCS TOMY, KaK CTPYKTYPHPOBAHHBIC 3aIaHUs, SIBHOEC MO/ICITH-
pOBaHHE W TMOCJTENOBATENFHOE YCIOKHEHHE YYEeOHBIX 3874 IMOMOTAIOT CTY/ACHTAM-IOPHCTaM MEPeHTH OT OOMIMX
aKajieMiUeckinx (GopM MHChMa K CHEIM(UYECKHM HOPMaM FOPHIMYECKOrO JHCKypca. IIpu 3ToM MomuépKHBaeTCS
HE00XO0JUMOCTB MOCTETICHHOTO CHATHS [OICP)KUBAIOIIIX HJIEMEHTOB sl (JOPMUPOBAHHS CAMOCTOSTEIBHOM KOMITCTCHIIUN.
B 3akimroueHnE BBISBICHBI MPOOENBI B CYLICCTBYIOIIMX HCCICAOBAHMAX, BKIIOYas orpaHmdeHHocTh m3ydenus scaffolding
NPUMEHUTEIBHO K IOPUIMYECKUM JKAHPaM, HEJOCTATOYHYIO pa3paGOTaHHOCTH BOIPOCA IOJTOBPEMEHHOM YCTOMYMBOCTH
HOJTyYCHHBIX HABBIKOB U IIOTPEOHOCTH B MHTETPALIMH HOBBIX HHCTPYMEHTOB [IMChMa HA OCHOBE HCKYCCTBEHHOTO MHTEIUICKTA.
IMpakTryecKhe BBIBOIBI JISI MPENO/aBaTeNeH IOPUIMYSCKUX JIUCIUIUIMH 3aKIFOYAI0TCS B TOM, YTO IleJICHANPABIICHHBIC
MHoroypoBreBble ctparerun Scaffolding crocoGHBI OHOBPEMEHHO MOBBICHTH PE3YNBTATHI OOYYECHHS U COMCHCTBOBATH
aKa/IEMITIECKOMY PaBCHCTBY B MPOTpaMMax, TPEOYIOIHMX Pa3BUTHIX HABBIKOB MHCHMA.

Kiroueble ciioBa: scaffolding, miceMennast quckypcruBHas KOMIICTEHITHS, FOPUIMICCKOE TTHCHMO, CTYACHTHI-FOPUCTHI,
BhICITIee 0Opa3oBaHME.

Introduction. In legal education, strong writing skills are indispensable, yet many undergraduate law
students struggle to meet the discourse conventions and rigor expected in legal writing [1]. Written
discourse competence can be defined as the ability to produce cohesive, coherent, and context-
appropriate text by organizing sentences and ideas in a logical sequence [2]. In practical terms, this
means law students must learn to craft clear, concise, and persuasive legal documents (e.g. case briefs,
memos, essays) that adhere to the stylistic and structural norms of the legal profession. As J.G.Lebovits
observed, ““good legal writing is clear, concise, and engaging in ways unheard of in college.”” [1] This
highlights the gap between general academic writing and the specialized discourse of law. Indeed, many
novice law students who excelled at undergraduate writing find that “legal writing is just so different,”
requiring them to abandon unhelpful habits and develop new techniques of organization, clarity, and
cohesion [1].
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Amid these challenges, scaffolding has emerged as a pivotal educational approach to develop
students’ written discourse competence. Rooted in L.S. Vygotsky’s notion of the Zone of Proximal
Development, scaffolding refers to the process by which an instructor or more capable peer provides
structured support that enables learners to accomplish tasks just beyond their independent reach [3]. The
term ““instructional scaffolding” was originally coined by D. Wood, J.S. Bruner, and G. Ross to
describe how a teacher incrementally aids students in mastering complex skills by “add[ing] supports
for students to aid in the mastery of tasks” [3]. Through guided practice and gradual release of
responsibility, scaffolding helps students build competence step by step. Cognitive psychologists note
that scaffolding is especially appropriate for skills students will continually use, providing “intellectual
support so they can function at the cutting edge of their cognitive development.”” [1] In writing, this
means offering temporary supports (e.g. models, prompts, feedback) that allow students to perform at a
higher level of discourse complexity than they could alone, until they internalize those skills.

Importantly, scaffolding is not a one-size-fits-all technique but a responsive method of ““meeting
learners where they are” and adjusting support to their level [4]. Undergraduate law classrooms today
often encompass students with widely varying writing backgrounds and proficiencies — ““the classroom
equivalent of herding cats”, as one professor quipped, where no two students share the same exact
needs or starting point [5]. Scaffolding addresses this diversity by providing individualized or tiered
assistance: for example, breaking a complex writing assignment into subtasks for novices, or offering
advanced rhetorical challenges to more proficient students. In essence, scaffolding attempts to bridge the
gap between a student’s current writing ability and the target “expert” performance in legal discourse by
careful staging of support. Over time, these supports are gradually removed (“faded”) as the student
gains confidence and skill, preventing over-reliance on assistance [3]. When implemented effectively,
scaffolding not only improves immediate writing outcomes but also nurtures self-regulated, independent
writers capable of tackling new writing tasks beyond the classroom.

Materials and Methods. This literature review examines how scaffolding techniques have been
used to develop written discourse competence in higher education, with a particular focus on
undergraduate law students. We review both foundational works on scaffolding in education and recent
empirical studies (including those published in the last few years) that shed light on scaffolding
strategies for writing instruction. Key concepts such as “written discourse competence” and
“scaffolding” are defined in an educational context, and various forms of scaffolding — from teacher
feedback and peer review to digital tools and task sequencing — are explored. We summarize findings on
the impact of scaffolding on students’ writing development, highlighting studies in legal education
contexts where available, and drawing relevant parallels from general undergraduate writing instruction
and other disciplines. Finally, we identify emerging trends, gaps in the literature, and implications for
teaching practice and future research in this area. By structuring this review in an IMRAD format
(Introduction, Methods, Results, Discussion), we aim to provide a clear and systematic overview of how
scaffolded instruction can bolster the writing competencies of law undergraduates. Figure 1 illustrates
the conceptual framework guiding this review, showing how scaffolding supports enable novice law
students to progress toward independent discourse competence.
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Scaffolding Supports

+ Teacher modeling

* Peer feedback
» Task sequencing
* Digital tools

v

Zone of Proximal Development

Output

Gradual release of responsibility

Figure 1. The Role of Scaffolding in Developing Written Discourse Competence

Literature Search and Selection. To ensure a comprehensive review, we employed a structured
search strategy (Fig. 2) to gather relevant literature on scaffolding and written discourse competence.
We focused on publications in education and applied linguistics, as well as discipline-specific sources in
legal education, covering both seminal theories and recent empirical studies. Search queries were run in
academic databases (including Scopus, Web of Science, and Google Scholar) and law education
journals, using combinations of keywords such as “‘scaffolding,” “writing instruction,” ““written
discourse competence,” ““legal writing,” and ‘““undergraduate law students.” We limited the search
primarily to English-language sources and included both peer-reviewed journal articles and conference
papers. Given the interdisciplinary nature of the topic, literature from related domains — for example,
studies on scaffolding in second-language writing or in writing-intensive courses in other disciplines —
were considered for inclusion when they offered insights applicable to undergraduate legal education.

METHODS RESULTS DISCUSSION
Search strategy Themes Implications,
(databases, |—» (forms of |—p equity,
keywords) scaffolding, research gaps
impacts,
contexts)

Figure 2. Literature Review Themes Across IMRAD Sections

The time frame for recent literature was roughly the past 10-15 years (circa 2010-2025) to capture
contemporary trends, supplemented by classic works foundational to the concepts of scaffolding and
discourse competence e.g. L.S. Vygotsky’s theory, L.A. Wood et al. We also included a few older but
influential studies in legal writing pedagogy to contextualize how scaffolding has been discussed
historically in that field. Sources were selected for relevance to the review objectives: we prioritized
studies that (a) defined or theorized scaffolding in an educational context, (b) described specific
scaffolding techniques or interventions aimed at improving student writing, or (c) evaluated the impact
of scaffolding on writing outcomes (quality, skills, confidence, etc.). In particular, empirical studies
involving undergraduate students — especially law students or students in comparable writing-heavy
disciplines — were emphasized to ground the review in evidence.
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Data Extraction and Analysis. For each source, key information was extracted regarding the forms of
scaffolding implemented, the definition or conceptual framework of scaffolding used, the context and
participants (especially noting if the study involved law students or writing in legal courses), and any
reported outcomes on student writing development. We also noted discussions of challenges or best
practices in using scaffolding. Given that this is a narrative literature review rather than a meta-analysis,
we qualitatively synthesized findings, looking for common themes as well as discrepancies across
studies. We organized the findings thematically to align with our review focus: for instance, grouping
literature on types of scaffolding strategies, and compiling evidence on their effectiveness. During
analysis, special attention was given to any insights specific to legal education — e.g. adaptations of
scaffolding to the teaching of legal writing or observations about law student needs — while also drawing
on the broader education literature to inform those insights.

The results of the literature review are presented in the next section, structured to first describe the
various scaffolding approaches used to support writing competence (the “how’), and then to summarize
the observed effects of these approaches on student writing performance and development (the “what”
outcomes). Although this is an integrative review, the Results section is written in a manner analogous
to reporting findings, and the subsequent Discussion will interpret these findings in light of the review
questions, noting pedagogical implications and gaps for future research.

Results.

Scaffolding Strategies for Developing Writing Competence

1. Teacher-Led Scaffolding and Instructional Design. A dominant theme in the literature is the role
of instructors in intentionally designing scaffolded learning experiences that build students’ writing
skills gradually. In a classroom context, scaffolding involves the teacher creating a supportive
environment to make learning easier and more successful [6]. Practically, this often means breaking
down complex writing tasks into manageable steps or stages. For example, instead of assigning a full
legal memorandum outright, an instructor might first assign a case brief summary, then an outline of
arguments, followed by a draft of one section, before the final integrated paper. This sequencing and
task breakdown is a hallmark of scaffolding: it allows students to focus on mastering one aspect of
discourse at a time (e.g. formulating a thesis, organizing supporting arguments, refining language use)
with guidance at each step [6]. Research in genre-based pedagogy supports this approach — by making
the structure of key text types explicit, teachers help students internalize patterns of organization and
argumentation common to academic and legal writing [6]. P. Spycher, for instance, notes that providing
models and explicit genre frameworks can *“scaffold students’ writing through the demands of complex
genres,” enabling novices to produce more structured drafts than they could unaided [6].

In scaffolding writing, instructors frequently adopt a gradual release of responsibility model, often
summarized as “l do — We do — You do.” Early in the learning process, the teacher models desired skills
(1 do™), such as demonstrating how to dissect a statute or construct a legal argument in writing. Next,
students practice the skill with substantial support (“We do”), perhaps through guided exercises or
collaborative writing of a section, during which the teacher provides hints, examples, or corrective
feedback. Finally, students attempt the full task independently (“You do”) once they have gained
confidence, with the instructor stepping back but remaining available for consultation [3]. This phased
scaffolding ensures that learners are not overwhelmed by the complexity of legal writing all at once.
Explicit instruction and modeling have been found particularly beneficial for novice academic writers.
For example, in a university history course, T.D. Mitchell and S. Pessoa implemented three writing
workshops targeting specific linguistic features of argumentative essays; their analysis showed that
students with limited prior writing experience made notable gains when given “explicit disciplinary
instruction” with a clear focus on language and structure [7]. Even though these were history students,
the principle carries to legal education: breaking down and explicitly teaching the conventions of legal
discourse (such as IRAC - Issue, Rule, Application, Conclusion — for organizing analysis) serves as a
scaffold that enculturates students into “thinking and writing like a lawyer.”
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Another instructor-led scaffolding technique is the use of probing questions and prompts to guide
student writing. Rather than simply telling students what to write, an educator might scaffold a complex
task by posing structured questions that lead the student through the reasoning process. In the context of
persuasive legal writing, for instance, H.M. Kolinsky describes using guided questions to scaffold
students’ approach to counterargument paragraphs [8]. By asking students sequenced questions (“What
might the opposing argument be? Why could it be seen as strong? How would you rebut it?”), the
teacher helps students build the element of counterargument step by step. This reduces cognitive load
and prevents students from getting stuck, while still requiring them to do the analytical thinking —
effectively “teaching students to learn for themselves™ with support [4]. Such questioning strategies
exemplify soft scaffolding, the dynamic, interactive support during the writing process, as opposed to
hard scaffolding like prepared outlines or templates given in advance. Both forms are evident in
education literature: instructors might give scaffolded outlines or checklists (hard scaffolds) to all
students to structure an assignment, and also intervene with tailored hints or extra challenges (soft
scaffolds) depending on each student’s progress [5].

2. Peer Scaffolding and Collaborative Learning. Scaffolding is not only enacted by teachers; peers
can also serve as an invaluable scaffold in writing development. Peer review and feedback exercises,
when properly structured, allow students to receive commentary and suggestions from classmates,
which can prompt revisions and deepen their understanding of effective writing. However, unstructured
peer feedback can be hit-or-miss. The literature emphasizes that peer review itself should be scaffolded
— for example, by providing students with guidelines, rubrics, or training on how to give constructive
feedback [9]. Scaffolded peer review might involve giving each student a feedback form with specific
questions (e.g. “Identify the thesis statement and assess its clarity” or “Suggest one way to improve the
use of authority in this argument”) so that reviewers focus on pertinent aspects of writing. This scripting
of peer interaction serves as a scaffold to ensure feedback is substantive and aligned with learning goals.
Studies in second-language writing classrooms show clear benefits of such approaches. In an inclusive
ESL writing study, low-proficiency college students who engaged in scaffolded peer feedback (with
training and structured prompts) outperformed their counterparts in writing improvement [9]. The low-
proficiency students in the scaffolded-peer-feedback group made significantly larger gains over a
semester than similar students who practiced writing without that scaffold, leading researchers to
conclude that ““low-proficiency students benefit from scaffolded peer feedback.”’[9] This finding
resonates with the idea that peer interactions, under guidance, can help bridge gaps for struggling writers
— an insight likely applicable to law students, especially those who are less confident writers or who
come from non-traditional backgrounds.

Within legal education, peer scaffolding can take forms such as study group writing workshops, peer
editing sessions, or moot court brief exchanges. When an instructor sets up a peer-editing session with
clear roles (e.g. one student checks the logical structure while another focuses on clarity of writing) and
provides checklists, the peers collectively scaffold each other’s learning. Notably, peer scaffolding also
benefits the reviewers, not just the authors: by evaluating a classmate’s draft against criteria, students
sharpen their own sense of good writing and often recognize weaknesses in their own work. In essence,
the peer review process — supported by scaffolding tools — creates a ““community of practice” where
students learn to critigue and improve writing in a guided yet autonomous fashion [9]. Such
collaborative scaffolding aligns well with the cooperative ethos of legal practice (where colleagues
review and refine each other’s work) and helps demystify the standards of good legal writing through
concrete examples.

3. Technology-Enabled Scaffolding. The digital age has introduced new tools that function as
scaffolding for writing development. Educational technology can provide just-in-time support and
resources that guide students through the writing process. For instance, automated writing evaluation
software and intelligent tutoring systems offer feedback on drafts (flagging issues like grammar,
structure, or use of sources) which students can use to iteratively improve their text. One notable
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example is the SWoRD platform (Scaffolded Writing and Rewriting in the Disciplines), a system that
manages peer review of writing and has been enhanced with Al features [10]. Funded research on
SWOoRD added capabilities like automated detection of thesis statements and analysis of peer comments,
with the aim of providing *“scaffolds for both authors and reviewers, with the expectation of ultimately
improving students” writing and critical thinking skills.”’[10] In practice, this means the software can
guide student reviewers to give more useful feedback (for example, by alerting them if their comments
lack suggestions), and it can help student writers organize and respond to the multiple pieces of
feedback they receive [10]. The final product of that project was an advanced version of SWoRD that
uses NLP and machine learning to “provide scaffolded assistance to authors and reviewers and help
authors organize reviewer feedback to facilitate writing revisions.”’[10].

While such high-tech tools are still emerging, many educators already use simpler digital scaffolds:
templates provided in word processors, online forums for sharing draft excerpts and getting input, or
learning management systems that drip-feed writing tasks and resources in a sequence. In legal writing
classes, an instructor might use an online platform to post example briefs annotated with comments (a
scaffold to illustrate quality writing), or employ quiz modules to test understanding of citation
formatting before students draft their research papers. Digital scaffolding can also take the form of
multimedia resources — for example, brief video tutorials embedded at points in an online assignment to
explain how to approach the next section of a paper. These supports mimic a teacher’s guidance but
allow students to progress at their own pace outside of class. The overarching idea is that technology,
when designed with pedagogical intent, can extend the reach of scaffolding beyond face-to-face class
time, providing ongoing, adaptive support as students write.

4. Scaffolding through Incremental Assignments and Feedback Cycles. A recurring scaffolding
strategy in higher education writing is to structure courses around multiple drafts and feedback cycles.
Instead of a high-stakes final paper with little intervention, instructors assign preliminary deliverables
(topic proposals, outlines, first drafts, etc.), each accompanied by feedback that students must
incorporate into revisions. This practice is a form of scaffolding because it “chunks’ the complex task
of writing a substantial paper into iterative steps, with formative feedback serving as the scaffold that
guides improvement [5]. Instructors thus act less as one-time evaluators and more as ongoing coaches.
In law schools, the first-year legal writing curriculum often exemplifies this: students might write a
predictive legal memo in stages, getting comments on their issue statements and rule proof sections
before attempting the full memo. By the time they submit the final memao, earlier scaffolds (like detailed
comments or mandatory conferences) may be reduced, expecting students to carry over lessons learned.

Empirical evidence underscores the value of these iterative scaffolding loops. A large-scale
longitudinal study by L.D. Young et al. examined 12 years of a political science and criminal justice
capstone program where writing was taught via a multitiered scaffolding approach (frequent milestones,
drafts, and instructor feedback across the semester) [11]. The findings were striking: students in the
scaffolded capstone courses achieved significantly higher writing proficiency compared to those in
courses with more traditional, less-scaffolded formats [11]. Notably, the benefits of scaffolding were
greatest for students from historically underserved groups (first-generation, ESL, etc.), effectively
narrowing achievement gaps in writing [11]. This suggests that scaffolding not only raises overall
writing performance but also promotes equity by supporting those who might otherwise struggle in
sink-or-swim writing assignments. The capstone study’s rare longitudinal, multi-instructor data lend
robust weight to a claim widely found in teaching lore: well-structured scaffolding strategies
significantly improve writing outcomes for undergraduates [11]. Other studies echo this result on shorter
timescales. For example, an action research with EFL undergraduates by I.A. Samad et al. reported that
““scaffolding students to write argumentative texts based on the genre of the text has assisted them in
developing their writing skills.”” [6] Over two cycles of instruction, the students showed marked
improvement in organizing arguments and employing genre-appropriate features, which the authors
attribute to the scaffolded approach of teaching the argumentative genre explicitly and providing support
as students composed their texts [6].
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Table 1. Types of Scaffolding Strategies for Writing Instruction

Teacher-led Peer scaffolding Digital scaffolding Task scaffolding
scaffolding
Modeling Structured peer Al tools Stepwise assignments
Guided questions review Templates Feedback loops
Exemplars Collaborative writing Writing platforms

5. Scaffolding in the Context of Undergraduate Law. While much scaffolding research comes from
general composition or second-language writing settings, its principles apply pointedly to legal
education. Undergraduate law students (in countries where law is an undergraduate degree) or first-year
law students (in graduate-entry systems) face the dual challenge of mastering new content and a new
mode of discourse simultaneously [5]. The literature from legal writing educators often emphasizes
scaffolding as crucial under these conditions. For instance, A. Luczak describes a practical curriculum
for an “English for Law” course that uses the types of texts lawyers draft as the scaffolding for writing
tasks, sequenced to suit students’ proficiency [12]. In this approach, students progress from more
accessible, general writing forms to highly specific legal documents, with each task building on prior
skills. Early assignments might involve summarizing legal sources or writing case brief outlines
(connecting to academic writing skills they may already have), and later assignments gradually
introduce persuasive writing, contract drafting, etc., once the foundational skills are in place [12]. By
selecting authentic legal text types and ordering them by complexity, the instructor effectively scaffolds
students into the professional discourse of law in a stepwise fashion.

Legal writing experts also advocate for early diagnostics and targeted support as a form of
scaffolding. C. Shaffer argues that law schools should implement early-term diagnostic writing
exercises to identify students’ strengths and weaknesses, then “scaffold” instruction accordingly before
high-stakes assignments are due [5]. The rationale is that students often do not know which prior writing
habits to keep or discard for legal writing [5]; an early low-stakes writing task, followed by detailed
feedback or a tutorial session, can serve as a scaffold by illuminating expectations and giving
personalized direction on what to improve. This pre-emptive scaffolding can reduce the “nasty shock”
of the first graded memo covered in red ink [5], and instead provide a gentler learning curve into legal
discourse. Furthermore, it addresses the reality that in law courses, as noted, instructors must devote
considerable time to teaching legal concepts and reasoning, which can constrain the time available for
writing instruction [5]. Scaffolding techniques like diagnostics, peer review workshops, and sequenced
assignments become practical tools to integrate writing development into a packed law curriculum
without sacrificing coverage of doctrinal material. In summary, the strategies of scaffolding in legal
education mirror those found effective elsewhere — incremental learning tasks, explicit modeling of
legal reasoning in writing, guided practice with feedback, and fostering collaborative improvement — all
tailored to help novice legal writers gradually internalize the conventions and competencies of the field.

Impact of Scaffolding on Student Writing Development

Across the literature, there is strong consensus that scaffolding interventions have a positive impact
on students’ writing quality, confidence, and overall competence. The magnitude of improvement can
vary by context and learner subgroup, but numerous studies document measurable gains:

- Improved Writing Quality and Structure. Scaffolding tends to produce writings that are better
organized, more coherent, and closer to genre norms than those produced under non-scaffolded
conditions. In the previously mentioned capstone study, faculty observed clear differences in the final
research papers: scaffolded students wrote papers with more logical organization and clearer
argumentation, as confirmed by higher scores on writing assessment rubrics [11]. Similarly, genre-
focused scaffolding led to improvements in structural elements. I.A. Samad et al. noted that after
scaffolding, students’ argumentative essays showed better thesis articulation, paragraph unity, and use
of evidence [6]. Even when scaffolding doesn’t instantly transform every aspect of writing, it often
yields specific advances; for example, one study might find significant gains in cohesion and paragraph
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structure but not in grammar, indicating where scaffolds were effective and where additional support
may be needed [7].

- Faster Skill Acquisition. With scaffolding, students generally grasp writing skills more quickly than
they would through trial-and-error. By providing a clear framework and examples up front, scaffolding
accelerates the learning of complex formats. In a legal writing context, a student who receives a
template for an IRAC-formatted answer and feedback on their first attempt can often independently
produce a well-structured second attempt. This “learning by scaffold” contrasts with an un-scaffolded
approach where a student might spend much of the term floundering to discover the expected format.
Some educators have quantified this in terms of draft improvement: one writing intervention study
found that scaffolded students needed fewer revision cycles to reach a proficient final draft compared to
a control group [9]. Essentially, the scaffold acted as a shortcut to competence by steering students away
from common pitfalls early.

- Benefits for Underprepared or Lower-Proficiency Writers. A recurring finding is that scaffolding is
especially beneficial for students who start with weaker writing skills. As noted, C.D. Casinto found
statistically significant gains for low-proficiency ESL writers through scaffolded peer feedback, whereas
high-proficiency peers did not show as large a differential improvement [9]. In mainstream classrooms,
teachers frequently report that scaffolding narrows the performance gap — struggling writers make
dramatic progress (e.g. finally achieving coherent organization or proper use of evidence), whereas
stronger writers also improve but more incrementally. In the diverse classrooms of undergraduate legal
education, this aspect is critical. By *““supporting those students historically underserved”’, scaffolding
can foster a more inclusive learning environment where all students meet core writing outcomes [11].
For instance, first-generation law students or those for whom the language of instruction is a second
language may greatly benefit from models of legal writing and step-by-step guidance, allowing them to
catch up with or even surpass peers who had more prior experience with similar writing. Scaffolding
thus serves as a form of academic support or accommodation that lifts the floor of performance without
capping the ceiling — advanced students can be given fading scaffolds or extension tasks so they remain
challenged.

- Enhanced Writing Process and Self-Regulation. Beyond measurable text quality, scaffolding often
improves students’ approaches to writing itself. Students in scaffolded settings report feeling less
overwhelmed and more confident tackling writing assignments. They develop a clearer sense of process
—e.g. “first | brainstorm, then I discuss a draft with a peer, then revise” — reflecting the scaffolded stages
they were guided through. Over time, these processes can become internalized. A student who
repeatedly goes through scaffolded drafting and revision learns to ask herself the kinds of questions a
teacher or rubric would ask. This metacognitive development is a key outcome noted in qualitative
studies: scaffolded learners exhibit greater ability to self-evaluate and edit their work, having been
taught what criteria to look for [5]. In legal writing, this translates to habits like continuously checking
whether a argument is supported by legal authority or whether a document’s organization follows the
expected legal conventions — habits that are crucial for success both in law school and legal practice.

- Retention and Transfer of Skills. An important question is whether the benefits of scaffolding
persist once the supports are removed — i.e. do students transfer their scaffold-acquired skills to new,
unsupervised writing tasks? The literature suggests that well-designed scaffolding can indeed promote
transfer, especially if it is coupled with reflection. For example, in T.D. Mitchell & S. Pessoa’s study of
a history writing intervention, although scaffolding was provided in workshops, the actual course
assessments later required students to write without those specific supports. The two case-study students
were able to carry forward much of what they learned (one more so than the other, highlighting
individual variability), demonstrating improved argumentative structure in subsequent essays [7]. The
authors emphasize that explicit focus on language and structure during scaffolding helped these students
“internalize the concepts and strategies™ to a degree that they could apply them on their own [7]. In the
legal domain, transfer might be seen when a student who was scaffolded heavily in the first-semester
memo assignment later produces a well-structured appellate brief in the second semester with less
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guidance. Longitudinally, a scaffolded foundation in writing during law school could lead to better
performance in upper-level writing-intensive electives or even on the job, though direct research on
long-term effects in legal education is limited. There is some concern in literature about over-scaffolding
— if students are overly coached and not allowed to struggle at all, they might become dependent and fail
to develop independence [3]. Effective scaffolding addresses this by gradually reducing support and by
explicitly teaching strategies (not just giving answers). When done right, scaffolding appears to leave
students not only with better written products in the short term, but also with a lasting improvement in
their writing competence.

In summary, the collective evidence from various educational contexts — including legal writing
settings, writing-across-the-curriculum courses, and ESL/EFL classrooms — converges on the
conclusion that scaffolding has a significant positive impact on developing students’ written discourse
competence. Students produce higher-quality writing, gain confidence and clear strategies for writing,
and those who need the most help benefit the most. These results validate the intuition of many
educators that meeting students at their level and providing structured support leads to better outcomes
than simply assigning writing tasks and expecting students to ““sink or swim.” The next section will
discuss the implications of these findings, noting how they can inform teaching practices in
undergraduate law programs and where further research is warranted to continue improving our support
for student writers.

Discussion. This literature review set out to examine how scaffolding techniques contribute to
developing undergraduate law students’ written discourse competence. The findings affirm that
scaffolding is a powerful pedagogical approach in writing education, enabling students to bridge the gap
between novice writing abilities and the sophisticated discourse demanded in legal studies. In this
discussion, we interpret key themes from the review, highlight practical implications for educators, and
identify areas where questions remain for future inquiry (fig. 3).

1. Integrating Scaffolding into Legal Education. One clear implication is that law faculty and
curriculum designers should intentionally integrate scaffolding into writing assignments and courses.
Many law instructors already do some of this intuitively (e.g. requiring draft submissions or providing
sample documents), but a more systematic approach could amplify the benefits. This might involve
redesigning courses to include scaffolded writing sequences — for example, a progression from case
brief to client letter to research memo in an introductory legal writing course, each building on the last
with decreasing levels of hand-holding. It also means providing explicit guidance and criteria at early
stages. As the review showed, students often are unaware of how their prior writing norms differ from
legal expectations [5]. Therefore, initial scaffolds like detailed checklists, exemplars of legal reasoning
in writing, or step-by-step writing prompts are not “spoon-feeding,” but rather necessary training wheels
that accelerate learning of a new discourse. Law teachers should not fear that scaffolding will dilute
academic rigor; on the contrary, scaffolding enables higher-order rigor by first solidifying fundamentals.
As one educator put it, you meet students where they are and then raise them up [5] — scaffolding is the
mechanism for that uplift in a diverse classroom.

2. Gradual Removal of Scaffolds — Fostering Independence. At the same time, educators must be
mindful of balancing support with independence. The goal of scaffolding is not to permanently assist
students, but to equip them to eventually perform without aid. The review touched on the risk of over-
scaffolding, wherein students become so accustomed to step-by-step guidance that they struggle when
it’s not provided [3]. To avoid this, scaffolding in legal writing courses should be paired with a gradual
release plan. For instance, by the end of a course, assignments should require students to apply learned
skills with minimal prompts. In practice, an instructor might provide a very detailed template for the
first assignment, a skeletal outline for the second, and merely a verbal reminder of key components for
the third. Likewise, feedback can shift from directive (“rewrite this sentence to do X”) to facilitative
(*does this paragraph follow IRAC? Check and revise if not”). The idea is to fade scaffolds as
competence grows, ensuring students get to experience productive struggle and problem-solving on
their own [3]. This approach aligns with building self-regulated learners — by final year, law students
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should be capable of tackling a substantial research paper or written advocacy piece with confidence,
having internalized the structures and standards that early scaffolding taught them.

3. Scaffolding as a Tool for Equity and Inclusion. The literature repeatedly demonstrated that
scaffolding disproportionately benefits students who might otherwise be left behind in traditional
instruction [11]. In undergraduate law programs, this has profound equity implications. Law classrooms
are diverse: students vary in their preparatory education, language background, and familiarity with
professional genres. Scaffolding provides a form of differentiated instruction without segregating or
stigmatizing students. By building multiple entry points and support levels into the same assignment,
each student can progress from their starting point towards mastery. For example, international students
or non-native speakers can benefit from models and sentence starters to meet English writing
conventions, while domestic students who might be stronger in language but weaker in analytical
organization get support through structured argument templates. Everyone is working on the same core
task, but the scaffolding allows for personalized growth. The success of scaffolding with first-generation
and ESL students, as noted in the studies, suggests that wider adoption of scaffolding could help close
performance gaps in law schools [11]. It essentially “lifts from the bottom” — raising the floor of
competence — which in a curved grading environment like law school can translate to more students
achieving proficiency. This is not to say scaffolding only helps weaker students; it also challenges
stronger students by pushing them to the next level (e.g. offering extension tasks or deeper feedback for
those ready). However, its role in inclusive teaching should be underscored: scaffolding is a concrete
practice that embodies the oft-stated goal of equity in education.

4. Diverse Forms of Scaffolding — A Blended Approach. One takeaway from the review is that
scaffolding is multifaceted, and combining different scaffolding methods can yield optimal results. An
instructor need not rely on just one strategy. For instance, a well-scaffolded writing course might
include in-class scaffolding (mini-lessons on writing skills, collaborative exercises), assignment
scaffolding (sequenced tasks with intermediate deadlines), feedback scaffolding (iterative comments and
revisions), and peer scaffolding (workshops, study groups). Technology can bolster these by providing
resources and feedback outside of class. By blending approaches, educators can address various
dimensions of writing competence: cognitive (through modeling thought processes), metacognitive
(through self-review checklists), social (through peer learning), and linguistic (through sentence-level
guides or vocabulary banks for legal terminology). For example, consider a capstone research project in
a law course: the instructor could scaffold content comprehension (provide an outline of legal issues to
research), scaffold process (set milestones like an annotated bibliography and outline), scaffold writing
(offer a sample paper structure and hold a peer review session), and scaffold editing (give a
proofreading checklist or require a consultation with the writing center). Such a comprehensive
scaffolding plan ensures that at each stage, students have support available. Indeed, the longitudinal
capstone study suggested that a “multitiered” scaffolding approach — support at multiple points and
from multiple angles — was key to the strong improvements seen [11]. The implication is that
scaffolding shouldn’t be thought of as a single intervention but rather as an integrated design principle
for course development in writing-intensive subjects.

5. Need for Faculty Development and Planning. Implementing scaffolding effectively does require
effort and planning. One challenge noted in the legal writing community is the constraint of time — law
professors have heavy content to cover, and providing extensive feedback or designing multi-stage
assignments can be labor-intensive [5]. To address this, institutions might invest in faculty development
on scaffolding techniques, helping instructors learn efficient ways to scaffold (for example, using peer
review to offload some feedback work, or leveraging technology for automated feedback on lower-order
concerns). In addition, curriculum planning can allocate credit or contact hours to writing development
explicitly, so that scaffolding is not seen as something extra but as part of the core learning process.
Encouraging collaboration between legal writing specialists and doctrinal faculty could also foster
scaffolding across the curriculum — not just in standalone writing courses. For example, a doctrinal law

professor might coordinate with a writing instructor to scaffold a research paper assignment in an
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international law class, ensuring students get the writing support they need while learning complex legal
content. The reviewed literature makes it evident that when scaffolding is well-planned (with clear
goals, appropriate difficulty progression, and alignment with learning outcomes), it pays off in student
achievement. Thus, institutions should support educators in acquiring the skills and resources to
scaffold, whether that means smaller class sizes for writing-heavy courses, teaching assistant support for
feedback, or access to tools like adaptive writing software.

6. Future Research Directions. While the benefits of scaffolding for writing competence are well-
supported, several gaps and questions emerge that warrant further research, especially in the context of
legal education:

- Discipline-Specific Scaffolding Strategies. More research is needed on scaffolding tailored to the
unique genres of legal writing (e.g. judicial opinions, client advice letters, scholarly legal writing).
Studies could explore, for instance, how to scaffold the learning of citation skills (Bluebook/ALWD
citation) or how to scaffold the development of persuasive rhetoric in moot court briefs. Are there
particular scaffold designs that work best for legal reasoning writing? Comparative studies between
disciplines (legal writing vs. history vs. science writing scaffolding) could illuminate what is general
versus what must be customized.

- Scaffolding and Skill Transfer. Longitudinal studies following students beyond a single course
would be valuable to see how durable scaffolded learning is. Do students who experience intensive
scaffolding in first year continue to outperform in writing tasks in later years or in legal internships?
Some anecdotal evidence suggests yes, but hard data from legal education is scarce. Additionally,
research could examine which scaffolding elements most influence transfer. Is it the explicit
metacognitive coaching, the repeated practice, the feedback, or some combination that best leads to
independent mastery?

- Optimal Fading and Timing. There is an art to removing supports at the right pace. If removed too
early, students may flounder; too late, they become dependent. Investigating the optimal timing for
fading scaffolds in a semester, and whether certain students need faster or slower release, could help
fine-tune instructional design. It would be useful to know, for instance, if giving two rounds of
scaffolded practice is generally sufficient before a high-stakes task, or if three or more iterations yield
significantly better outcomes.

- Use of Technology and Al. With rapidly advancing educational technology, new forms of
scaffolding (e.g. Al writing assistants that give real-time suggestions, adaptive learning platforms that
adjust tasks based on performance) are on the horizon. Research should keep pace by evaluating these
tools in undergraduate writing settings. Do tools that ““provide scaffolded assistance™ via Al actually
improve learning, or do they risk becoming a crutch? [10] Early studies (like those on SWoRD) are
promising in showing improvement in peer feedback quality with tech support. But in legal writing,
where nuance and judgment are key, understanding how tech can augment (not replace) human
guidance will be critical. Furthermore, examining student perceptions of such scaffolds — do they feel
more confident, or do they over-rely on them? — will guide responsible implementation.

- Scaffolding in Large or Online Classes. As legal education diversifies (including online law
programs or large lectures in some jurisdictions), how can scaffolding be scaled? Research could
explore strategies for scaffolding writing when teacher feedback is limited (perhaps through peer
networks or automated feedback). Also, the efficacy of scaffolding in online learning environments vs.
face-to-face could be compared. The core principles likely hold, but the methods of delivery might
differ (e.g. virtual peer review sessions, digital storytelling as scaffolding, etc.).
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Figure 3. Identified Gaps in Scaffolding Research for Legal Writing

Conclusion. Scaffolding represents a link between educational theory and classroom practice that
has tangible benefits for student writers. For undergraduate law students, who must quickly assimilate
both new knowledge and new forms of expression, scaffolded instruction provides a supportive ladder
into the often intimidating world of legal discourse. This review has highlighted how scaffolding —
through modeling, guided practice, feedback loops, peer interaction, and technological support — can
develop students’ ability to produce coherent, well-argued, and audience-appropriate legal texts. The
key moving forward is to adopt scaffolding more deliberately and widely in legal education, while
researching and sharing the most effective techniques. By doing so, educators will not only improve
writing outcomes but also empower their students as confident communicators in the legal profession.
As the evidence shows, when learners are given the right scaffolds at the right time, they ““more easily
enter the discourse of law” and eventually stand on their own as proficient writers and thinkers [1].
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BOJIAITAK BACTAYDBII CBIHBIII MYTAJIMAEPIHIH METAIIOHIIK
KY3BIPETTIUVIIKTEPIH KAJIBIIITACTBIPY 9AICTEMECI

Anoamna

Kasipri Oimim Oepy Xyifecinme Oomamax OacTaybIll CBHIHBINT MYFATIMICPIiH Haspiay YACPICIHAE METaloHAIK Ky3bl-
PETTUTIKTepAl KaJBIITacThIpy ©3eKTi MocenmenepnaiH Oipi Oombsin TaObUIafpl. MeTamoHIIK KY3BIPETTUTIKTEp OoJarmak
MYFaIIMHIH OKYy Y/epiCiH IMoHapajbIK TYPFBIIa YHBIMAACTHIPYbIHA, OKY MIHAETTEpiH THIMII mIenTyiHe, KociOm pediexcus
yKacaybIHA JKOHE OKYIIIBUIAPABIH oMOebart 0Ky opeKeTTepiH TaMbITyFa MyMKiHIIK Oepemi. Ochl Makaiaia Gomamax 6acTaybII
CHIHBIII MYFATIMJICPIHIH METAlOHMIIK KY3BIPETTUIIKTEpiH KaJbINTACTBIPYFa apHalFaH HHTETPATHBTI-pe(IICKCUBTIK
anicTeMeHiH Ma3MyHbI MEH THIMJIUTIT KapacThIpbUIa L.

3eprTey JKyprisimim, skcriepuMmenTke 110 CTyIeHT KaTbICTBL: AKCHEPUMEHTTIK Tonta — 54, Oakpuiay TOObIHOa — 56
CTyleHT. 3epTTey OapbIChIHAA TEOPWSUIBIK (9eOMeTTepal Taiiay, JKyHeney, MOJENbJCY) oHe AMIMPUKAIBIK (TIefaro-
THKaJIbIK 9KCIIEPUMEHT, OaKpliay, TMarHOCTUKA) S/1iCTep KeIeH] KOJIIaHbULIbl. MeTanoHIiK Ky3bIpeTTUTIKTEpAiH KIBIITAcy
JICHTell KOTHHUTHBTIK, iC-OpEKeTTIK (»KoOayiaylibl), KOMMYHHKATHBTIK OHE pPEe(JIEeKCHBTIK KOMIIOHEHTTEp OOMbIHIIA
OarajaHzbL.

DKCIepUMEHT HOTWDKEINepl YCHIHBUIFAH OIICTeMEHIH THIMIII €KEHIH KOPCEeTTi: SKCIIEPUMEHTTIK TOIITa KOFapHI KOHE OpTa
JICHrelmeri KopCeTKITEepIiH aWTapibIKTail ecyl OalKaibIl, TOMCH NCHICHIeri CTYHEHTTep CaHBl eIoyip KBICKAPIbL.
ANBIHFaH HOTIDKeNep Oonamak OacTayplll CHIHBIT MYFATIMACpPIH Iaspiiay VAEpICiHAE METamoHOIK KY3bIPETTLTIKTepIi
KaJIBIITACTBIPYFa OaFbITTATFAH SIiCTeMENepAl SHIi3YIiH FhUIBIMU-TICIarOT UKAJIBIK MAHBI3IBUTBIFBIH JOIICIICH.

Tyifin ce3mep: METamoHMIIK KY3bIPETTLTIK, OoNamak MyFaiM, OacTaypl OiTiM, HHTETPATHBTI OKBITY, KOCIOH JaspIIBIK,
MHKpPOOKBITY (microteaching).
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