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Abstract

The modern higher education system operates in conditions of globalization and internationalization, which requires future
specialists to have not only deep professional knowledge, but also a set of personal qualities that contribute to successful
adaptation, interaction, and self-realization in a multinational and multilingual environment. This paper examines the
psychological and pedagogical conditions that contribute to the integration of students' professional and personal qualities,
which is considered the basis for the formation of their professional readiness.

A theoretical analysis of domestic and foreign sources has made it possible to clarify the content of the concept of
“professional readiness” as a multi-level structure that includes motivational, cognitive, behavioral, and emotional
components. An important focus of the study was on the universal qualities that ensure the readiness of future specialists for
professional activity in an international educational environment: autonomy, critical thinking, intercultural competence,
flexibility, communication skills, leadership abilities, emotional stability, and a desire for self-development.

In the practical part, a survey of students was conducted, in which participants were asked to rank ten key professionally
significant qualities in order of importance from 1 to 10.

The study showed that developing students' professional readiness in the context of  internationalization of education
requires integrating both professional and personal qualities. Students value autonomy, flexibility, communication skills, and
intercultural competence the most, which reflects their desire for self-fulfillment, responsibility, and adaptability in a
multicultural environment.

Thus, the key direction of professional training of students is the creation of psychological and pedagogical conditions
conducive to the development of a holistic personality capable of continuous professional self-development, effective
interaction, and successful adaptation in an internationalized educational environment.

Keywords: professional readiness, internationalization of education, personal qualities, educational environment,

intercultural competence, self-education.
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OoJallaK MaMaHAApAaH TepeH KaciOm OimimMIi FaHa eMec, COHBIMEH Karap KOIYJITTHI JKOHE KONTULIl opTaza TaOBICTHI
Oeifimaenyre, e3apa SpeKeTTecyre KoHe ©31H-631 XKy3ere achlpyra bIKIajl €TEeTiH JKeKe KacHETTePIIiH >KMBIHTBIFBIH TaJlarl
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OraHABIK JKOHE ILNETENIK JCPEKKO3IEpAl TEOPHSUIBIK Tajjldy MOTHBALMSUIBIK, KOTHUTHUBTIK, MiHE3-KYJIbIK >KOHE
SMOILMOHAJIBIK KOMIIOHEHTTEP Il KAMTHTBIH KOI JEHIeil KypbUIbIM PETiHIe «KaciOM MaibIHABIKY TYCIHITiHIH Ma3MYHbBIH
HAKTBUIAyFa MYMKIHEIK Oepmi. 3epTreymiH MaHBBIBI OarbIThl OOJAMIaKk MaMaHIApIbIH XalbIKapalblK OumiM Oepy
OpTaCHIHIAFbl KOCIOM KBI3METKE NANBIHABIFBIH KaMTaMachkl3 €TeTiH omOeOar KacweTTepre aiHaAbl: TOYeNCI3iK, CHIHI
oiiiay, MoJICHUETapaJIbIK Ky3bIPETTUIIK, IKEM/IUTIK, KOMMYHHKATHBTI JaFAblIap, KOIOaCIIbUIBIK KaOieTTep, SMOIIMOHAIIBIK
TYPaKTBUIBIK KOHE ©31H-031 JAMBITYFa YMTBUIBIC. ToXKipHOeTiK OemiMIe cTyIeHTTep apacklHAa cayarHaMa JKYPri3iimi, OHBIH
OapBICHIHIA KATHICYIIBUIApFA MaHBI3ABUIBIFEI OoibIHIIA 1-meH 10-Fa meifiHri OH Herisri KociOMm MaHBI3IOBI calaHbl 0oy
YCHIHBUIIEL. 3epTrey OuriM Oepyzi WHTepHAIMOHAIAHIBIPY JKaFrAaiblHIa CTYICHTTEPHiH KOCciOW NaHBIHIBIFBIH IaMBITY
KociOM jkoHe jKeKe KacueTTepAi OipikTipyai Tanmam ereTiHiH kepceTTi. CTyAeHTTep ToyeNCi3/iKTi, MKeMIUTIKTI, KapbiM-
KaTbIHAC JIaF/(bUIAPBIH KOHE MOJCHHETApaNIBbIK KY3bIPETTUIKTI JKOFaphl Oarajaiipl, Oy onapiblH KeIMoJEHUETTI opTaia
©31H-631 XKYy3€ere achlpy¥Fa, )KayaIrKepIIlIiK eH OeiiMenyre IereH YMTBUIBICHIH KOpCeTe/i.

CoHBIMEH, CTYAEHTTEp/Ii KaciOn Jasipray iblH Heri3ri OarbIThl — MHTEPHAIMOHAIIaHFaH OuliM Oepy OpTachlHzAa Y3[IKCi3
KociOu ©3iH-631 TaMbITYyFa, THIMJIl ©3apa 9PEKETTECTIKKE JKoHe TaOBICThI OeliMaeryre KabineTTi OipTyTac TyJIFaHbI IaMBITyFa
BIKIAJI €TEeTiH ICHXOJIOT USIIBIK-TIeIar O MKAJIBIK YKaF IaiiIap/Ibl xKacay.

Tyiiin ce3nep: xociOm MalBIHIBIK, OUTiM Oepydi MHTepPHAIMOHAIIAHABIPY, TYJFAIBIK KacHeTTep, OuTiM Oepy opTachl,
MOJICHHETApaJIbIK KY3BIPETTLIIK, 631H-631 TopOuerney.
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HHTEI'PALIUA JINYHOCTHbBIX U TIPO®ECCUOHAJIBHBIX KAYECTB KAK
OCHOBA NIPO®ECCUHOHAJIBHON TOTOBHOCTHU CTYJIEHTOB B YCJIOBUSIX
NHTEPHAIIMOHAJIM3ALIUU

Annomayus

CoBpeMeHHasl CHCTeMa BBICIIIEr0 00pa3oBaHus (HYHKIIMOHUPYET B YCIOBHSX INIOOATH3AIMK W HHTCPHAITHOHATU3AIINH, YTO
TpeOyeT OT OyIyIIUX CICIMAIKCTOB HE TOJBKO TIIyOOKHMX MPO(eCCHOHATBHBIX 3HAHWM, HO U KOMILUICKCA JIMYHOCTHBIX
KauecTB, CIOCOOCTBYIOIIMX YCIICIIHOM aJanTaliid, B3aUMOJICHCTBUIO M CaMOpeain3allid B MHOTOHAITMOHAIBLHOW H
MHOTOSI3BIYHOM cpenie. B maHHOW cTaThe paccMaTpUBaIOTCS TICHUXOJIOTO-TIEarOTHYeCKUe YCIOBHS, CHOCOOCTBYIOIIME
HHTETPAIH TPOPECCHOHATBHBIX M JIMYHOCTHBIX KadeCTB CTYJECHTOB, YTO PACCMATPHBACTCS KaK OCHOBa (DOPMUPOBAHMS HX
po(heCcCHOHANBEHON TOTOBHOCTH.

TeopeTndeckuii aHaIW3 OTCYCCTBEHHBIX M 3apyOe)KHBIX HMCTOYHHWKOB ITO3BOJIMJI YTOYHHUTH COJCpIKAHWE TIOHATHS
«rpodeccHoHatbHas TOTOBHOCTE» KaK MHOTOYPOBHEBOH CTPYKTYpHI, BKIIOYAIOIICH MOTHBAIIMOHHBIA, KOTHHTHBHBIM,
MOBEJACHYECKUI 1 SMOLMOHANILHBIA KOMIIOHEHTHI. BaskHbIM HarpaBieHUEM HCCIIeIOBaHMs CTalld YHUBEpCaIbHbIE KauecTBa,
o0ecreYnBaIie TOTOBHOCTh OyIyIIMX CICIHAINCTOB K MPOQECCHOHABHOW JEATeNFHOCTH B MEXKIyHapOIHOM
00pazoBaTeNbHON Cpefie: CaMOCTOSITENIbHOCTh, KPUTHUYECKOE MBIIUICHHE, MEXKYJIbTypHass KOMIIETEHTHOCTh, THOKOCTb,
KOMMYHHKaTHBHBIE CTIOCOOHOCTH, JIMJEPCKHIE CTIOCOOHOCTH, YMOITMOHATbHAS yCTOWYUBOCTh U CTPEMIIEHHE K CAMOPA3BUTHIO.

B mpaxtudeckoii yacTé ObUT MPOBENIEH OMPOC CTYJICHTOB, B X0l KOTOPOTO YYaCTHUKAM OBLIO TPEIOKEHO PAHKUPOBAThH
JIECATH KITIOUEBBIX MPO(ECCHOHATHHO 3HAYUMBIX KaueCTB B TIOPsIIKe 3HaunMocTH oT 1 70 10.

HccnenoBanue mokasasuo, 4To pa3BUTHE MPOQPECCHOHATHHOW TOTOBHOCTH CTYJICHTOB B YCIIOBHSIX MHTEPHAIMOHAIM3AIH
o0pazoBaHusl TpeOyeT MHTEeTpali Kak MpOoPeCcCHOHATBHBIX, TAK W JIMYHOCTHBIX KadecTB. CTyJeHTHl HamboJiee IECHST
CaMOCTOSITEITBHOCTh, THOKOCTh, KOMMYHHUKATHBHBIC HABBIKM W MEXKYJIBTYPHYIO KOMIICTEHTHOCTb, YTO OTpa)KaeT HX
CTPEMJIEHHE K CaMOPEAJI3aLlMK, OTBETCTBEHHOCTU U aJAalITUBHOCTH B MOJIMKYJILTYPHOU cpele.

Takum 00pa3oM, KITFOYEBBIM HaTpaBIeHHEM IPO(ecCHOHANFHOM MOATOTOBKH CTYNICHTOB SIBISCTCS CO3MIAHUE TICHXOJIOTO-
MeJATOTUYECKUX YCIIOBUH, CITOCOOCTBYIONIMX Pa3BUTHIO ILIEJIOCTHOH JIMTIHOCTH, CHOCOOHOI K HempephIBHOMY Ipodec-
CHOHAIFHOMY CaMOpPa3BUTHIO, 3P (QEeKTHBHOMY B3aMMOJICHCTBUIO W YCIICITHOM aJaNTalliy B WHTEPHAIMOHA-ITM3HPOBAHHON
00OpazoBaTenLHOH cpejie.

KnawueBble cioBa: mnpodeccHoHallbHas TOTOBHOCTh, WHTEPHAIMOHAIM3AIMS OOpa30BaHUS, JMIHOCTHBIE KadecTBa,
oOpasoBartenpHas Cpejia, MEXKKYIbTYpHas KOMIIETEHTHOCTh, CAaMOOOpa30BaHMe.

Introduction. The modern higher education system is rapidly developing in the context of
globalization and internationalization. These processes impose new demands on the training of future
specialists, particularly teachers, who must be able to realize their potential in an intercultural
environment. One of the key conditions for successful professional activity is the integration of students'
personal and professional qualities, ensuring their readiness to work effectively in a diverse and
dynamically changing sociocultural environment.
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In a global educational environment, successful professional activity is impossible without
developing students' abilities for intercultural communication, critical thinking, adaptability, and self-
improvement. These qualities, when integrated with professional knowledge and skills, form the basis
for graduates' competitiveness. For Kazakhstan, where the educational system is actively integrating
into the global community, the training of future teachers capable of combining universal professional
competencies while taking into account the country's cultural and historical specifics is of particular
importance. This emphasizes the need to identify psychological and pedagogical conditions that
facilitate the development of students' holistic professional readiness in an intercultural educational
environment.

The purpose of the study is to identify psychological and pedagogical conditions and factors that
facilitate the effective integration of students' personal and professional qualities as a basis for
developing their professional readiness for work in an internationalizing educational environment.

The modern higher education system is constantly changing and facing challenges associated with
globalization and internationalization. This places special demands on the training of qualified personnel
capable of effectively integrating into a multinational educational and professional environment. In this
context, academic staff plays a key role, not only ensuring the quality of specialist training but also
shaping the cultural component of the educational process. According to S.A.Mylnikova, the readiness
of Russian university faculty for intercultural communication is an important indicator of their
professional competence, underscoring the relevance of developing this area in modern pedagogy [1].

The concept of intercultural communication is closely linked to the internationalization of education.
As M.Otten notes, global change and integration processes are facilitating the convergence of people
with different cultural models of thinking and perception, which influences the development of new
forms of social interaction. Three groups participate in the educational process in an intercultural
environment: international students coming to study abroad; Local students interacting with
representatives of other cultures and expanding their own opportunities for intercultural exchange; as
well as university faculty and staff whose activities are directly related to organizing such interactions.
Consequently, successful adaptation to a diverse educational environment requires flexibility, tolerance,
and the ability to rethink one's own professional attitudes and practices [2].

Changes in the content and structure of modern professions, as well as the rapid development of
technology, significantly increase the demands on the quality of graduate training. Employers are
increasingly emphasizing not only students' theoretical preparation but also their practical skills,
adaptability to new conditions, stress resilience, and readiness for teamwork. As E.L. Trofimova and
E.A.Galkina emphasize, the modern labor market requires specialists who can quickly master new
competencies, integrate into professional teams, and demonstrate a high level of independence and
responsibility. This requires a revision of traditional approaches to the educational process and a
strengthening of its competency-based focus [3], [4].

In the context of globalization and internationalization of education, even students and faculty who
initially did not plan to participate in international programs are increasingly finding themselves in a
highly culturally diverse environment. This is reflected in joint learning with students from different
countries, teaching subjects in mixed groups, and using foreign languages in the educational process.
According to Michael S.O., such conditions require participants in educational interactions not only to
master subject content but also to develop flexible thinking, tolerance, intercultural communication
skills, and sociocultural adaptation. Therefore, students' professional training should take these factors
into account and purposefully develop personal and professional qualities that ensure successful
interaction in a multinational environment [5].

In this context, consideration of the cultural and historical specifics of Kazakhstani society is
particularly important. M.S.Ashilova notes that "the Eurasian nature of Kazakhstan's development
means that Kazakhstan is absorbing the achievements of Western civilization—the level of its
technology, socio-political, and democratic development—while preserving the characteristics of the
Eastern way of thinking and worldview." [6] This points to the need to find optimal models for training
specialists that seamlessly combine Western innovative practices with traditional Eastern values. The
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importance of these approaches is reflected in the "Concept of Pedagogical Education of the Republic of
Kazakhstan", which emphasizes the principles of continuity and continuity in professional education.
Particular attention is paid to the combination of theoretical training and practical experience,
developing students' ability to integrate acquired knowledge into professional situations, and developing
skills for analyzing and assessing the pedagogical process [7].

In psychological and pedagogical science, the problem of professional development has a rich
research tradition. V.A.Slastenin views professional readiness as a specific mental state reflecting the
degree of an individual's internal mobilization and their focus on performing a specific task. He
identifies two key components in the structure of a teacher's professional readiness: motivational-value
and performance, emphasizing that their harmonious development ensures the successful fulfillment of
pedagogical functions [8].

Contemporary researchers associate professional self-development with a continuous process of
personal and professional growth. E.F.Zeer defines it as the transformation of the individual in
accordance with the requirements of professional activity, which requires constant updating of
knowledge, reflection, and a willingness to improve [9]. According to S.A. Pyataeva, professional self-
development is not only the accumulation of experience but also the expansion of an individual's
personal and professional capabilities beyond formal education [10]. A.A. Kazantseva emphasizes that
the effectiveness of this process largely depends on internal motivation and self-regulation, which
ensure conscious management of one's own professional growth [11].

A.V.Khutorskoy views educational competencies as a subject-activity component of education,
aimed at ensuring the comprehensive achievement of its goals—from the assimilation of content to the
application of knowledge in professional and social contexts [12]. In turn, K.M.Levitan interprets
professional development as a process of solving increasingly complex cognitive, communicative, and
moral problems, which presupposes the integration of a specialist's professional and moral qualities into
their practical work [13].

Thus, it can be concluded that modern pedagogical and psychological-pedagogical literature has
accumulated significant theoretical material concerning the professional development and readiness of
students for professional work in the context of internationalization. At the same time, the integration of
personal and professional qualities, as well as the development of students' sustainable self-regulation
skills, stress resistance, and intercultural interaction, remain insufficiently addressed. This necessitates
further research in this area and underscores the relevance of the present study.

The significance of the study lies in its findings, which allow it to supplement existing scientific
approaches with new data on the specifics of developing students' professional readiness in the context
of internationalization of education, and also offer practical recommendations for improving the
educational process at universities.

Basic provisions. Students' professional readiness is understood as an integrative personality trait that
combines cognitive, motivational, behavioral, and emotional-volitional components. The presence of
these components ensures successful adaptation of future specialists to professional activities in the
context of internationalization of education.

The key factor is the integration of personal and professional qualities. This helps develop students'
autonomy, awareness, critical thinking, leadership, and communication skills, which together form the
basis for their competitiveness in the labor market.

Modern educational processes in a global environment require students to possess developed
intercultural competence, flexibility, and emotional stability. This requires the use of innovative
educational technologies and the creation of conditions that stimulate personal development.

Therefore, this article aims to identify the level of development of key qualities that determine
students' professional readiness, as well as to substantiate pedagogical conditions that facilitate their
targeted development.

Materials and Methods. Both theoretical and empirical methods were used to address the
objectives. Theoretical methods include:
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— analysis and systematization of domestic and foreign psychological and pedagogical literature on
professional readiness and the internationalization of education;

— comparative analysis of approaches to integrating personal and professional qualities.

Empirical methods included:

— student surveys to determine the level of development of key qualities and their readiness for
professional work in an intercultural environment;

— statistical processing of the results using descriptive statistics.

The survey asked participants to rank 10 key qualities they believed a modern specialist capable of
functioning effectively in a globalized and culturally diverse environment should possess. We used a
Google form for this study. The study sample was randomly selected, and the number of respondents
was determined during the organizational stage of the experiment. Respondents included 41 students
from the A.Margulan Pavlodar Pedagogical University, majoring in "Foreign Language: Two Foreign
Languages.” Gender: 36 girls and 5 boys. Age group: students 17-22 years old.

Results and Discussion. The formation of professional readiness among students in a cross-cultural
educational environment is a complex and multi-level process that includes both cognitive and personal-
motivational components. For an adequate interpretation of the empirical data obtained, it is necessary
to consider psychological and pedagogical approaches to understanding the structure and dynamics of
professional development.

Scientific research in the field of professional psychology and pedagogy focuses on the stages of
professional development, which allows for a deeper understanding of the internal logic of the
formation of readiness for professional activity.

T.V.Kudryavtsev and E.F.Zeer identify four main stages of professional development, reflecting the
step-by-step process of a person's involvement in professional activity and their personal development
in this context:

Formation of professional intentions. Conscious choice of profession based on individual
psychological characteristics. Intentions are formed under the influence of factors such as the prestige of
the profession, social demand, family opinion, and the influence of the information space.

Professional training (education). Mastering a system of knowledge and skills, forming professional
qualities, including value orientations and readiness for future activities.

Professionalization (adaptation). Inclusion in real professional practice, mastering tasks and roles,
and consolidating professional identity.

Professional mastery. Achieving a high level of self-realization, developing an individual style, and
maintaining motivation for professional self-realization [14].

Thus, professional development is seen as a continuous and evolving process, passing through stages
from initial choice to full realization of the individual in the professional sphere.

Having studied the views of leading researchers on the problem of professional development and the
readiness of future specialists, especially in the context of an intercultural educational environment, the
need to analyze the students' own perceptions of the qualities they consider most important for
successful professional activity in the context of internationalization was identified. In this regard,
empirical work was carried out to identify the professionally important qualities that students consider to
be priorities.

As part of the survey, participants were asked to rank 10 key qualities that, in their opinion, a modern
specialist capable of functioning effectively in the context of globalization and cultural diversity should
POSSESS.

Participants were asked to rank 10 key qualities that, in their opinion, a future specialist should
possess for successful professional activity in the context of internationalization and globalization of
education, on a scale from 1 to 10, where 1 point meant the highest significance of the quality and 10
points meant the lowest.

10 key qualities that future specialists should possess for successful professional activity in the
context of internationalization and globalization of education:

1. Autonomy. Autonomy implies the ability to act independently, without constant external control
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and pressure. This quality is manifested in the ability to make decisions independently, take
responsibility for them, formulate goals and ways to achieve them. In a rapidly changing professional
environment, it is especially important to be able to show initiative, find solutions to non-standard
problems, and maintain productivity in the absence of strict control.

2. Awareness. Awareness reflects a student's level of awareness of their profession, current scientific
and technological achievements, social and cultural trends, as well as their understanding of global
processes. This is not only knowledge of highly specialized information, but also the ability to see the
profession in a broader interdisciplinary and international context. Awareness facilitates informed
decision-making and allows for adaptation to professional challenges.

3. Critical thinking. Critical thinking is the ability to analyze, compare, and evaluate information,
avoid hasty conclusions, and form one's own opinion based on evidence. This quality is especially
important in an era of information overload and the spread of misinformation. Developed critical
thinking helps professionals make informed decisions, solve complex problems, and avoid
manipulation.

4. Flexibility. Flexibility implies a readiness for change, the ability to adapt to new requirements, and
to respond quickly to changing situations. This quality includes openness to new approaches,
technologies, and ways of thinking, as well as the ability to work effectively in non-standard conditions.
In the context of internationalization and digitalization, flexibility is becoming an integral part of
professional resilience.

5. Communication skills. Communication skills encompass the ability to express thoughts clearly
and effectively, listen and understand others, and build constructive relationships. This is especially
important in a multicultural environment, where differences in language, mentality, and social norms
can become barriers to communication. A high level of communication skills contributes to successful
collaboration, conflict resolution, and the development of productive professional relationships.

6. Intercultural competence. Intercultural competence is the ability to interact effectively with
representatives of other cultures, understand and respect differences, and show tolerance. This includes
knowledge of the norms, values, and traditions of other cultures and the ability to take them into account
in professional and personal communication. In the context of the internationalization of education and
the labor market, intercultural competence is becoming an essential component of professional success.

7. Organization and planning skills. This quality is expressed in the ability to allocate time wisely, set
priorities, set goals, and achieve them within the specified time frame. Planning skills also include the
rational use of resources, discipline, and responsibility. An organized professional is able to perform
tasks effectively, minimize stress, and avoid overload.

8. Emotional stability. Emotional stability is the ability to remain calm, collected, and motivated
under stress, uncertainty, or high pressure. This quality is important both for maintaining one's own
productivity and for creating a favorable atmosphere in the team. An emotionally stable person copes
better with difficulties and recovers more quickly after setbacks.

9. Leadership qualities. Leadership qualities include the ability to inspire and guide others, take
responsibility, and organize joint activities. A true leader knows how to listen to the team, make
decisions in the best interests of the common cause, and keep colleagues motivated. In project and
team work, especially in a cross-cultural environment, leadership qualities become a valuable
resource.

10. Self-learning and self-improvement skills. This is the ability to independently acquire new
knowledge, analyze one's own professional shortcomings, and find ways to overcome them. In a rapidly
changing environment with constantly updated information, the ability to self-educate is becoming
critically important. This quality includes internal motivation to learn, perseverance, and the ability to
use modern resources, from scientific literature to online courses.
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Table 1. Level of development of professionally significant qualities

Number of | Percentage

N | Quality students (%)

1 Autonomy 35 854 %
2 Awareness 30 732%
3 Critical thinking 28 68,3 %
4 Flexibility 25 61,0 %
5 Communication skills 27 65,9 %
6 Intercultural competence 32 78,0 %
7 Organization and planning skills 24 58,5 %
8 Emotional stability 20 48,8 %
9 Leadership qualities 18 439 %
10 | Self-learning and self-improvement skills

61001% J

68,3 %

15 36,6 %

Figure 1. Level of development of professionally significant qualities

The largest number of students (35 out of 41) chose autonomy as the key quality of a specialist in the
context of internationalization. This shows that students particularly value the ability to work
independently, take initiative, and take responsibility for their decisions without constant supervision.
This quality is in demand in the rapidly changing global labor market.

32 respondents indicated intercultural competence as a priority. This reflects an awareness of the
need to be able to interact with representatives of different cultures, which is extremely important for
teachers working in multilingual and multi-ethnic groups. The ability to understand and respect cultural
differences reduces the risk of conflict and contributes to a productive educational process.

30 students highlighted awareness. This emphasizes the importance for future professionals to keep
abreast of current trends in their field, have broad knowledge, and be able to navigate the flow of
information.

28 students consider the development of critical thinking to be the most important quality. This
indicates an understanding of the role of the ability to analyze and verify information and formulate
reasoned conclusions, which is especially important for teachers who must teach this to students.

27 students voted for communication skills. This is to be expected: teaching is directly related to
active and effective communication, both within the classroom and in an intercultural environment.

25 respondents highlighted flexibility. This shows that future professionals recognize the importance
of being able to adapt quickly to new conditions and be open to change and innovation.

24 students chose organization as an important quality. This is logical, as planning is one of the key
skills of a successful professional, especially a teacher who works with different groups and programs.
Only about half of the students (20 people) noted this skill as important.

78



BECTHUK Ka3HIIY umenu Abas, cepus «lledacocuneckue nayxuy, Nel(89), 2026 e.

This may indicate an underestimation of the role of stress resistance in the teaching profession,
although it is precisely this competence that often becomes critical in difficult situations, especially in
intercultural teams.

18 respondents chose leadership. This may be explained by the fact that not all students associate
teaching directly with the need to inspire and organize others. However, leadership qualities help not
only to manage processes, but also to motivate learners.

Self-learning skills received the fewest votes (15). This may be a sign that not all respondents are
aware of the importance of continuous professional development, although the ability to learn new
things and update one's knowledge is an essential requirement of our time.

The obtained data allow us to conclude that in the context of internationalization of education,
students are more focused on developing interaction and adaptability skills, while skills related to
personal self-development and stress resistance remain at a secondary level.

The analysis showed that the largest percentage of students demonstrated a high level of autonomy
(85.4%) and intercultural competence (78.0%). This confirms that these qualities play a key role in the
professional readiness of students in the context of intercultural interaction.

At the same time, such qualities as self-education and self-improvement skills (36.6%), leadership
qualities (43.9%) and emotional stability (48.8%) were less pronounced. This indicates the need for their
targeted development within the educational process. Comparison with the results of other studies (A.V.
Khutorskiy, A.P. Chernyavskaya, 2019; J. Knight, 2020) confirms the identified trends: students
studying in an internationalized environment highly value adaptability, intercultural communication,
and the ability to work independently, but are less likely to develop emotional stability and systematic
self-education. Thus, the study demonstrates the need for an integrated approach to developing students'
professional readiness. Educational programs should be aimed not only at developing professional
competencies, but also at strengthening personal qualities, including leadership potential, stress
resistance, and self-development skills [15], [16].

Conclusion. The results of the survey showed that most students are focused on internal sources of
motivation, emphasizing the importance of such qualities as autonomy, responsibility, flexibility and
communication skills. This fact indicates the desire of future specialists for independent professional
growth, readiness to make decisions and adapt to new conditions. Students pay special attention to the
ability to build productive interactions with various people, including representatives of other cultures,
which is especially important in the context of the internationalization of education.

The high importance of intercultural competence, identified by the study participants as one of the
priority qualities, indicates a growing understanding of the role of intercultural interaction in the modern
educational and professional environment. This reflects students' awareness of the global nature of
modern socioeconomic processes and the multilingual specifics of Kazakhstani society. Such a focus on
intercultural aspects confirms the need for consistent development of relevant competencies within the
framework of educational programs and professional training.

At the same time, the relatively low priority given to such qualities as emotional stability and self-
education skills raises some concerns. These qualities are key to sustainable professional development,
especially in conditions of constant change, high psychological stress and continuous updating of
knowledge. Underestimation of these aspects may indicate insufficient awareness of their importance or
weak formation of the relevant competencies in the learning process.

Thus, the conducted study allows us to conclude that the training of future specialists requires a
systematic review and adjustment of educational programs. First of all, it is necessary to increase
attention to the development of emotional intelligence, stress resistance, self-organization and self-
education skills. The introduction of practice-oriented methods, elements of self-reflection and tools for
individual planning of professional development into the educational process will contribute to the
formation of a more stable and flexible personality of a specialist.

Comparison of the obtained data with the results of foreign studies confirms (A.V.Khutorskoy,
A.P.Chernyavskaya) the relevance of the identified patterns and the need for an integrated approach to
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the formation of students' professional readiness. Such an approach should include not only the
development of professional knowledge and skills, but also the formation of personal and intercultural
qualities that ensure the competitiveness and sustainability of graduates in the modern labor market.

In conclusion, it should be emphasized that the professional readiness of students in the context
of the internationalization of education is a multicomponent formation that combines cognitive,
personal and social resources. The comprehensive development of these components will allow
graduates to successfully realize themselves in professional activities, demonstrating the ability to
adapt, intercultural interaction and effectively solve problems in the context of multitasking and
dynamic changes.
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7KOO-IA CTYJIEHTTEPIIH KACAH/bI UHTEJUIEKTIHI KOJJAHYBI
BOMBIHIIIA DMITAPUKAJILIK 3EPTTEY.JIEP

Anoamna

Kazipri Oinmim Oepy keHictirinme Oonamak OacTayblll OLTIM TEJAarortTepiHiH KONTULIUIK Ky3bIPETTUIINH apTThIpY
CTpaTerusUIbIK MaHbI3Fa Me ©3eKTi MiHAeTTepiH Oipi 0ok Tabbutaabl. XKacanms! naTemekT (JKM) TexHOMOrMsuIapbIHBIH
KapKbIHIBI JIaMybl IIET TUTIH MEHrepy yJAepiciH JepOecTeHaipyre, OKy Ma3MyHbBIH OeHiMzeyre jkoHE CTYASHTTEpHIH OKY
MOTHBAIMSICBIH apTTHIPYFa KEH MYMKIHAIKTEp YChIHy/a. Ajaiina skorapbl OKy opbiHaapbinaa KM KypannapblH arbUILIbIH
TUTIH OKBITYJ]a KOJJaHY IbIH SMIIMPHKAIIBIK THIMIUIIT oJIi JIe 'KaH-KaKThl 3epTTey Il Tajan ereii. 3epTTey/iH MaKcaTbl —
Oactayslm OumiM Oepy MaMaHIBIFBI CTYACHTTEpIHE aFBUIIBIH TUTIH OKBITY OapeichiHma KU KypaiumapblH KOJNIaHYIbIH
THIMIUTTH ~JOCTYpJdi OKBITY OIICTEPIMEH CAIBICTBIPA  OTHIPHIN, OSKCIEPUMEHTTIK 3€pTTey apKbUIBI JIQNICIIEy.
OkcniepuMeHTTIK TornTa KU TeXHONMOrusapbIH JXYHeni KoJlaHy CTYISHTTEP/iH KaCiOM IelaroruKaliblK TePMUHOIOTUSIHBI
MEHrepy IeHreHiH, akaJeMUsUIBIK jKa3y JaFAbUIApBIH JKOHE TULMIK KeIeprilepii O >KbULAAMIBIFBIH aifTapibIKTai
apTTBIPATHIHBl AHBIKTAIBL 3epTTey HOTIDKENepi Ooamak OacTaybllll CHIHBII MYFaNiMIEpiH Haspiay yaepiciame XU
TEXHOJIOTHSUIAPBIH KONTUI OUTiM Oepy OarmapraMaiapblHa THIMJI WHTETpalsuIay OOHBIHINA FHUIBIMUA-OMICTEMENIK KOHE
MPaKTHKAIIBIK YCHIHBICTAp 93ipJieyre Heri3 Oonapl.

Tyiiin ce3nep: sxacaH/bl MHTEIUIEKT, OacTaybI OU1iM Oepy, KONTULIUTIK, SMIMPUKAJIBIK 3ePTTEY, SKCIIEPUMEHTAILIBI TOII,
TULIIK KY3bIPETTLIIK.
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