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UNIVERSITY ENGLISH COMMUNICATIVE LANGUAGE TEACHING:
A KAZAKHSTANI AND AMERICAN CO-TEACHING EXPERIENCE

Abstract

The co-teaching experience of Kazakhstani and American university English as a Foreign Language
Instructors is described. The instructors taught intermediate level integrated English at Zhangir Khan West
Kazakhstan Agrarian-Technical University in Uralsk, Kazakhstan using communicative language
methodology. The two teachers were able to tap into each other’s expertise. The students benefited by having
two instructional professionals who could bring different perspectives and backgrounds to the classroom.
Since Ms. Irgaliyeva was closer in age to the students and more in touch with their particular interests and
concerns, she selected specific material to attract their attention. Dr. Bantel, as a native English speaker,
could teach American idioms, provide pronunciation instruction and offer cultural information and a global
perspective gleaned from having taught English at universities in the US and 10 other countries abroad.

Key words: communicative language teaching in Kazakhstan, student-centered classroom, co-
teaching,English as a Foreign Language
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Koneip xan amvindagul bamvic Kazaxcman azpapavlk-mexHuxanbly YHUGepCUmemi

YHUBEPCUTETTE KOMMYHUKATUBTI TUITE YHAPETY: KASAKCTAH/IBIK )KOHE
AMEPUKAHJBIK OKBITY TOKIPUBECI

Anoamna

KazakcTaH/bIK jxoHE aMEpUKaHABIK YHUBEPCUTET OKBITYIIBUIAPBIHBIH aFbUIIIBIH TUTIH IIET T peTiHae
Oipnecin okpITY ToXipuOeci cunatTanrad. OxpiTymbuap Opan KajnacekiHAars! JKoHrip XaH aTeiHAaFbl baTbic
Kazakcran arpapiiblK-TeXHUKAJIBIK YHUBEPCUTETIHIE KOMMYHHKATUBTIK TiJ 9liCHAMACBIH KOJJaHa OTBIPBIIL,
OpTa JICHTeWJIl CTyIEHTTEpre aFbUIIBIH TUTIH OKBITTBL. EKi OKBITYIIBI Oip-OipiHiH ToXiprOeciH Olre aijbl.
Oxyipuiapra €Ki Typil KociOM MaMmaHHBIH KaThICybl YJIKEH Daiija okesai, ojap cabakka opTypii
Ke3Kapactap Oepe anmaapl. OkpiTymsl MpramueBa I'.X. cTyneHTTepre »achl jKaKblH OOJFaHIBIKTaH KOHE
OJIapAbIH KBI3BIFYIIBUIBIKTAPEl MEH MocesieiepiHe OaillaHBICTBI OOJIFaHIBIKTaH, OJIAPJBIH Ha3apblH aynapy
yirin apmaiiel Marepuman TtaHmamsl. Jlokrop PhD Bamten P. AKIIl mnen 6acka meT enmepaid
YHUBEPCUTETTEepiHAe cabakrapia KOJJaHFaH aMEpPHKaHIBIK HIUOMalapAbl YHpeTe anaipl, alThLIBIM
OoiibIHIIA HycKay Oepill, MOZIeHH aKmaparTtap Oepe anabl.

Tyiiin ce3mep: Kazakcranna KOMMYHHKATHBTI TLITE OKBITY, CTYACHTTEpre OarbITTalFaH ayauopus,
OipJiecin OKBITY, aFBUIIIBIH Ti1 IIET T pETiHIE.
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Upeanuesa I' X., Banmen P.
3anaowno — Kazaxcmanckuil azpapuo-mexHudeckuli yHusepcumem umenu Kaneup xana

OBYYEHUE KOMMYHUKATUBHOMY AHTJIMMCKOMY A3BIKY B YHUBEPCUTETE:
KA3AXCTAHCKHI 1 AMEPUKAHCKHH ONBIT OBYYEHUS

Annomayus

Onucad ONBIT COBMECTHOTO OOy4YEHHs aHTJIMACKOMY SI3BIKY IPETofaBaTelsIMH MHOCTPAHHOTO S3bIKa
Ka3axCTaHCKOTO M aMEPUKAHCKOTOyHUBepcuTeTa. MCmonb3ys METONMKY KOMMYHHKATHBHOIO SI3BIKA,
MPENoaBaHue BEJIOCh CTYACHTAM CPEJHErO YPOBHS 3HAHMS aHIJIMICKOrO S3blka Ha 0Oa3e 3amaJHoro-
KazaxcTanckoro arpapHo-TeXHUYECKOro yHHBepcuTeTa uMeHu JKaHrup xaHa B Ypanbcke, Kazaxcran. JIBa
MPENoIaBaTelisi CMOIJIM BOCIIOJNB30BAThCS OMBITOM Apyr apyra. CTyIeHTHl U3BIEKIM TONIb3Y U3 JABYX
mpernoiaBareyieif, KOTOpPhle MOTJIM MPUBHECTH B 3aHATHE pa3HbIe TOYKU 3peHUs U OmbIT. [lockonbky
npernogaBarens Mprammepal .X. Opima Ommke TO BO3pacTy K ydYeHHMKaM W OOIbIIe oOIIamach C HUX
KOHKPETHBIMH HHTEpPEecaMd W MpoOJieMaMH, OHa BBIOpaja KOHKPETHBIE MaTepHalbl, YTOOBI MPHUBIECYh MX
BHuManue. Jlokrop PhDBanren P., kak HOCHUTENbh aHTIIMICKOTO S3bIKa, CMOIJIA TPENO/IaBaTh aMEPHUKAHCKHE
WIMOMBI, JIaBaTh MHCTPYKIIMHU 110 MPOU3HOIICHUIO U MpeajiaraTh KyJIbTYPHYI HH()OPMALIUIO U TJI00ATbHYIO
MEPCIIEKTHBY, OCHOBAaHHYIO Ha TOM, YTO OHa mpenonasaia B yHuBepcutetax CHIA u 10 apyrux crpanax 3a
pyoexoMm.

KualoueBble cjoBa: 1pernojaBaHne KOMMYHHUKAaTHBHOMY s3bIKy B Kazaxcrane, aynuropus,
OpPHUEHTHPOBAHHAS Ha CTYICHTOB, COBMECTHOE O0yUEHHUE, aHTINACKAN KaK MHOCTPAHHBIN S3BIK.

1.Introduction.This article describes how two English as Foreign Language instructors, one a Kazakh
national and the other a visiting American, co-taught intermediate, integrated skills courses at Zhangir Khan
West Kazakhstan Agrarian-Technical University in Uralsk, Kazakhstan during the fall semester of 2019.

The courses, Bl (intermediate) and B2 (high intermediate), were comprised of 15 and 19 students,
respectively. The students specialized in agricultural and technical subjects and needed a basic foundation of
English for their future study and careers.

The two instructors were Gulzhamallrgaliyeva, M.A., a full-time instructor of the university, and Robyn
Bantel, Ph.D. a visiting volunteer of Go-Nomads, a part of the national Bolashak teaching program that
sends foreigners to Kazakh universities and high schools to assist in teaching, conduct speaking clubs and
engage in extracurricular activities with students.

2.Research methodology.Historical Background and Literature Regarding Communicative Language
Teaching

CLT (Communicative Language Teaching) became popular in the UK and North America in the 1960s.
The approach stressed interaction with classmates and instructors by using activities with natural situations
and contexts. It focused on real communication between people, with the goal of more fluent speaking. Over
time, CLT began to replace former methods of teaching English such as audio-lingual, translation,
memorization, and repeated drilling of, for example, grammatical structures.

In the mid-1960s, Noam Chomsky used the term “competence” as mastery of the rules of a linguistic
system and was not as interested in “performance” or how the learner actually used the language [1].
However, Hymes and other linguists maintained that knowing the rules alone was not enough to be able to
use a language and communicate competently, and that it is necessary to understand the social context of
conversation [2]. Later in the 1980s, a number of linguists such as Canale and Swain pointed out the
importance of not only using linguistic rules correctly but also knowing how to express something in
different ways depending on the situation [3]. These expressions need to be appropriate given the situation,
sometimes demanding creativity on the part of the speaker. English instruction that depends on rote
memorization and drills cannot help students develop the fluency they need to communicate well in social or
cross-cultural situations. Instead, English as a second or foreign language teachers began to create lessons
that centered around real life situations and had their students engage in a variety of tasks where they had to
use the language to discover information or get something done.

Linguist David Nunan has probably done the most to popularize CLT today with his emphasis on
learning to communicate by interacting using authentic texts and personal experience, and linking classroom
learning with learning outside of the classroom [4]. His English language methods have been studied and
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adopted by teachers around the world. He writes widely about the use of role plays, surveys, interviews, and
games to help students learn language more quickly and with more enjoyment.

In the 1980s and 90s, thousands of CLT-trained English teachers from the UK and North America
working abroad introduced the communicative/interactive approach at all levels of education in different
countries, some of which have adopted national education policies which mandate curriculum changes aimed
at improving the teaching of English through adopting teaching methods that improve students’
communicative competence rather than just having a particular type of knowledge to pass a test. Fostering
this type of language use has become a prominent area of discussion in Central Asian TESOL meetings and a
number of academic journal articles from Kazakhstan.

At the university level in Kazakhstan, administrations are hiring native English instructors and training
its instructors in CLT. It is true that even if teachers and administrators accept the efficacy of CLT, certain
practical factors inhibit adoption of the approach, namely, large class size, low proficiency of students, and
the need to prepare students for exams. This is a problem that the English educators and university
administrators must work together to resolve. However, CLT can help cultivate problem-solving or critical
thinking skills which are especially important for students in countries that are transitioning politically or
economically because they need these skills to enhance their ability to compete in the rapidly changing
globally connected world. Our University has recognized that need and has taken steps to prepare its students
for the future.

3.Results of the research.Description of the Courses.

Each course consisted of two 50-minute segments with a 10-minute break in between. For each course,
Ms.Irgaliyeva taught for the first 50 minutes, and Dr. Banteltaught for the second 50 minutes.
Ms.Irgaliyevawas considered to be the primary instructor and responsible for ensuring curricular objectives
were met and assessing performance, and Dr. Bantelwas classified as an assistant. However, each taught a
full class, and each was responsible for creating her own lessons. The students appeared to consider their two
teachers as equals.

The two teachers were able to tap into each other’s expertise. The students benefited by having two
instructional professionals who could bring different perspectives and backgrounds to the classroom. Since
Ms. Irgaliyevawas closer in age to the students and more in touch with their particular interests and concerns,
she selected specific material to attract their attention. She also occasionally explained difficult concepts in
the Kazakh language. Additionally, Dr. Bantel, as a native English speaker, could teach American idioms,
provide pronunciation instruction and offer cultural information and a global perspective gleaned from
having taught English at universities in the US and 10 other countries abroad.

Following a curriculum established by the Language Department of the University, the two instructors
shared responsibility for developing appropriate materials to meet the curricular objectives. Since each class
had struggling learners as well as high achievers, the instructors always worked to ensure that the needs of
these students were met. They communicated with each other daily about students, lesson ideas, teaching
strategies, and supplementary materials. They frequently provided each other with many different language
activities that they had successfully used in other universities and language schools.

Teaching Methodology

Fortunately, the two instructors agreed about the type of teaching approach that would most benefit
these students, mostly 17-year olds new to university. Since most had come from local high schools whose
English courses did not stress oral communication practice, they were at first hesitant to speak in class and
afraid of making mistakes. But the instructors areboth proponents of communicative language teaching
(CLT), and both have years of experience using this methodology.

The Ministry of Education and Science of the Republic of Kazakhstan has introduced a new aim of
English language teaching that stresses communicative competence, especially in areas of science,
technology and engineering [5]. This was what the instructors stressed in every lesson. CLT is a method that
gives special attention to the use and practice of English in clear and realistic situations in which the students
have a personal involvement with the language. In this functional approach, the focus of every lesson is to
learn how to do something. Therefore, the teachers chose interesting activities that required their students to
use English to discover information or complete a project.

Throughout this process they learned the necessary vocabulary and structures. Specific types of
activities included language games, role-playing, songs, dialogue creations, interviews, surveys and problem
solving tasks. The students appeared to learn English faster with this approach because they became relaxed,
less fearful, and more creative and willing to take risks with the language. It was obvious from the smiles and
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laugher in every class that they enjoyed learning English. Ms. Irgaliyevaknew what topics appealed to a
teenager’s interest, and she and Dr. Bantelworked to weave those topics into novel activities that got the
students on their feet, moving around the room, and interacting and cooperating with each other and the
teachers. As a result, they began to function independently in English.

Students in a CLT classroom are not passive. This was a student-centered classroom. In this type of
classroom, the teacher gives instruction not just by lecturing but by using a lot of interesting visuals
(pictures, charts, drawings, videos, and other projected material) and eliciting answers and feedback from
students. Teachers help students to relate whatever is being taught to something in their own experience.
They also help students to express themselves, ask questions and collaborate with others to complete tasks.
Thus, in a student-centered class, students speak more and teachers speak less. This is the methodology that
has been used for some years in the Nazarbayev Intellectual Schools. Research has indicated that it
accelerates language learning by increasing the pleasure and motivation to learn.

Ms. Irgaliyeva began each class with a warmup and review followed by presentation of, for example,
the lesson’s main grammatical structure. Her style was not to lecture but to show by using interesting audio
or visual material. She always tried to relate the new information to what the students already knew. Students
then practiced the new structure in a controlled way and progressed to free expression, giving their own
opinions using the structure. Dr. Bantel’sfollow-up 50 minutes built on what her partner had taught. She
often gave the students a game or activity that exploited the structure in a new context. Her goal was to have
the students speak as much as possible during this limited time.

4.Discussion.Description of the Classroom.

The classroom maximized student and teacher interaction. It was large enough to accommodate 20
students at a long oval seminar table with moveable chairs. The room had a whiteboard, laptop, and
projector. Ms. Irgaliyeva supplied a portable speaker to boost volume for listening exercises. There was
enough space around the seminar table for students to circulate when speaking activities called for
interacting with all class members, and for chairs to be placed in a circle for small group discussions. The
teachers could also circulate easily to interact with students individually and monitor their work. Thus, the
classroom was not quiet; the students were not passive. There was often noise and seeming chaos, but the
students were clearly focused on the work at hand and enjoying it.

Lesson Plans

A. Ms. Trgaliyeva’s typical lesson approach

Making an effective lesson plan takes time, diligence, and an understanding of students' goals and
abilities. Without one, the lesson may not reach its goal, and the students may detect lack of organization and
care on the part of the teacher.

For the fall semester, the curriculum focused on speaking and listening, grammar and vocabulary
development. The second semester of the academic year has more of a writing for communication focus. Ms.
Irgaliyeva believes that it is important to develop a basic structure for every lesson. This starts with a clear
goal for the lesson, which should also be very simple. The goal with a step-by-step plan was written down
and included an approximate time line for each step. Since her portion of the class was only 50 minutes, she
knew that she must make every minute count and tried to ensure that most of the students in the class had
ample opportunity to speak and use the English that she was teaching.

Ms. Irgaliyeva also stressed the importance of getting to know the students and their various learning
styles (visual, auditory, tactile or a combination). She determined what they already knew and the areas in
which they might be deficient. Her lesson plan fit the overall group in class, but she made modifications as
necessary to account for students who were struggling as well as those who were more proficient.

She used multiple student interaction patterns, for example, pair work with frequent partner changes;
small groups; and whole class. Doing this adds variety, allows stronger students to work with weaker
students, varies the pace of activities,and adds physical movement. An example of a guided small group
activity to help reinforce her teaching of the grammatical structure “conditional 17 was to give a small group
of three or four students a colorful pack of illustrated cards (found on the Internet) divided into “if”” cards and
“result” cards. The students worked to match the cards to make a sentence, and afterwards each student read
a sentence. For freer practice, the students then made up their own sentences to prompts such as “If you were
invisible for one day, what would you do and why?

Materials used were exercises and activities drawn from the Internet; the British integrated text English
File, which includes interesting and humorous audio and visual supplements; and self-created games and
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activities relevant to their teenage lives with Kazakh cultural content that fit the needs and interests of her
students. Her lesson plan generally followed these steps:

1. Warmup

2. Presentation of information—She first elicited from the students what they already knew about the
structure to be taught. Then she might play an interesting audio dialogue, show an interesting video or
project interesting photos, drawings or cartoons illustrating the structure being taught.

3. Guided practice using the structure.

4. Check of their work to assess progress

5. Free practice

6. Question time

7. Conclusion

Ms. Irgaliyeva effectively combined form and function in her lessons. While presentation of a structure
focused on form, the structure was always presented in an interesting way and followed by guided practice
and then free practice. Exercises to learn proper form were mainly given as home tasks so class time could
be spent on usage. It was important for students to learn how to use the grammar, for example, so that they
could be more relaxed in class the next day practicing it in activities with others.

If Ms. Irgaliyeva happened to end her lesson five minutes early, she was always armed with backup
material such as riddles for the students. On occasion, during the 10-minute break between her class and Dr.
Bantel’s, she projected YouTube pop songs in English for students to sing along to, and the classes enjoyed
this very much.

B. Dr. Bantel’s typical lesson approach

Since Ms. Irgaliyeva was responsible for presenting structures, Dr. Bantel’s 50 minutes of class time
could be devoted fully to language use. She did, however, check to make sure at the start of her class that
students understood how to use the structure(s) that had been taught earlier. Since the students were
freshmen and most had never been exposed to CLT methodology, she was alert to any display of unease
among the students. In order to reduce anxiety, she kept the language activities at a rather simple level at
first. All students appeared to be willing to participate and communicate albeit with varying degrees of
fluency and accuracy, and they always appeared to be having fun. She attributed this to Ms. Irgaliyeva’s
“setting the stage” with her relaxed and pleasant demeanor and supportive attitude toward the students during
the first half of the class.

Dr. Bantel’s main language activity was pair work since this motivates shyer students and provides
more chances to speak during the 50 minutes. After a weekend, she sometimes had pairs of students use past
tense verbs to talk about what they did over the weekend for one minute. After a partner change, they tried it
again, adding details or becoming more fluent. If the activity was going well, they tried it a third time with a
new partner. She allowed the students time after the one minute for free conversation and to ask their partner
guestions or make comments, and she constantly circulated to encourage the students to stay in English or
answer questions.

In a relatively small class, the teacher can circulate and easily monitor the students to ensure English use
and, without interrupting, record errors to later be written on the board to remind students of the correct form
of the past tense verbs. Although fluency was certainly emphasized in lessons, accuracy was always an
essential part of the activity. Peers at times were able to correct one another, but teacher feedback after the
lesson was important. Another way she corrected students was by simply repeating what a student had said
but in the correct form.

An example of a full-class activity that helped students reinforce grammar learned and overcome fear of
speaking was the popular “find someone who” game, where all students move around the room to ask their
peers questions from a handout. If the first 50-minute lesson by Ms. Irgaliyevafocused on the past tense vs.
present perfect verb tense, the questions, on the handout might be “Find someone who has found more than
100 Tenge on the sidewalk” or “Find someone who swam in the Ural River last summer.” If the student finds
a peer who answers “yes”, he/she then records the name and asks for details, necessitating past tense
guestions such as “Where did you find the money?” “How much money did you find?”” At the end of the
activity, which can take as much as 30 minutes, the teacher can ask different students to relate interesting
answers they wrote down.

5.Conclusion.Kazakhstan’s former and current Presidents have stressed the importance of English
education to facilitate the country’s successful integration into the global economy. University students today
need to be well-prepared not only for academic English-medium courses but also for general participation in
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a modern knowledge-based society. Thus, they need to learn new skills needed to communicate effectively in
English, which enables them to compete on the world stage and deal with the demands of globalization. This
means that EFL classes need new types of teaching methods for new types of students, and that means
creating an active student-centered class. Students need interesting, current, authentic and relevant lesson
content, and teachers who stimulate their curiosity and encourage them to ask questions, express their own
ideas and views and begin to think critically.

Indeed, at the recent Davos Economic Forum on the future of work, a session leader stated, “When
adults practice what they have learned, retention and ownership of the content increases significantly. In a
corporate environment, this is the holy grail of learning — encouraging people to own, retain and apply what
they have learned” [6]. The session participants listed the top work skills in demand for the 2020s as critical
thinking, active learning, and creativity [7].

Ms. Irgaliyeva and Dr. Bantel worked very hard to help their students not only become more fluent
speakers but also to become active and independent learners with the valuable skills they need for the future.
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FORMATION OF PROFESSIONALLY-ORIENTED COMPETENCE IN TEACHING ENGLISH
FOR ACADEMIC PURPOSES FOR CHEMISTRY - BIOLOGY STUDENTS

Abstract

English for Specific Purposes (ESP) is categorized into two main classification areas English for
Academic Purposes (EAP) and English for Occupational Purposes (EOP). In this article authors briefly
describe the differences between these two sub-branches of ESP. At the same time this article deals with the
implementing English for Academic Purposes (EAP) in teaching Combined Major Program 6B015002
‘Chemistry and Biology’ at Suleyman Demirel University (SDU). Some of higher-leveled students like to
enhance their comprehension of Academic English. Thus, EAP course was introduced to meet higher-leveled
students’ academic and professional interests. The main purpose of the EAP course was to provide learners
with all basic abilities to conduct research and generate a piece of extended writing in their own subject-
specific area. Students not only needed to work on their study skills such as techniques, note-taking, and
compiling bibliography, but also on acquiring study competencies which involved development of critical
guestioning, allocating the tasks, compiling an abstract book, and organizing conference skills.

Key words: English for Specific Purposes (ESP), English for Academic Purposes (EAP), chemistry and
biology students, compiling abstract book, and organizing lesson - conference
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