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MODEL OF THE FORMATION OF STUDENTS’ SOCIAL
RESPONSIBILITY THROUGH VOLUNTEER ACTIVITIES

Abstract

This article presents the development and theoretical justification of a pedagogical model aimed at fostering students’
social responsibility through the systematic integration of volunteer activity into the higher education curriculum. The
methodological framework of the study is grounded in pedagogical modeling, a systematic review of scholarly literature, and
the synthesis of theoretical and empirical approaches. The resulting model comprises four interrelated components: target,
content, procedural, and evaluative-resultative. The scientific contribution of this work lies in the construction of a coherent
pedagogical framework that integrates contemporary theories of moral identity, social identity, and transformative learning,
while reflecting current formats of volunteer engagement and educational practice. The model is based on validated principles
of learning environment design and is oriented toward the cultivation of civic consciousness, an understanding of the social
relevance of future professional activity, and a readiness for socially engaged behavior. The findings of this study may inform
the implementation of volunteerism within university curricula and the design of educational strategies aimed at promoting
civic responsibility and social inclusion among students.

Keywords: social responsibility, volunteer activity, higher education, pedagogical model, civic engagement.

Y.M.960izanbaposa,’ @ K Vmemucoea 1*@
'Abari amvinoazel Kazax ynmmuolk nedaco2ukanviy yHusepcumemi, Aimamol K., Kazaxcman

CTYAEHTTEPIAIH BOJIOHTEPJIIK KbI3BMETI BAPBICBIH/IA 9JIEYMETTIK
KAYANIKEPIILJIIKTI KAJIBIIITACTBIPY IBIH MO/EJII

Anoamna

Makanasa CTYACHTTEP/IIH OJICYMETTIK JKayalKepIIUIriH KaIbIITACThIPyFa OarbITTaJFaH IIEAarOTMKAIBIK MOJIEIIBII
YKOFapbl OKY OPBIHAAPBIHBIH OUTiM Oepy YIepiCiHe BOJOHTEPIIK KBI3METTi SHT13y apKbUIbI 3ipiiey jKOHE OHBIH TCOPHSUIBIK
HETi3ZeMeci YCHIHBUIaJBL. 3epTTEYyAiH OJiCHAMAIBIK HETI3IH IEJaroruKajblK MOJEIbACY KaFUIaTTapbl, FHUIBIMA
onebuerTepre XXyieni Tangay *oHe TEOPUSUIBIK dpi AMIMPUKAIBIK TICULIEPiH CHHTE31 Kypaiipl. O3ipJIeHreH MOJeNb TOpT
e3apa 0ailyIaHbICThl KOMITIOHEHTTEH TYPajbl: MAKCATThI, Ma3MYH/IBIK, YAEPICTIK jkoHe Oarasiay-HOTHKe OIOKTaphl. 3epTTey i
FBUIBIMH JKaHAIIBULIBIFBI - MOPAJIBIBIK, OIpereiiIiK, aJIeyMEeTTIK COMKECTITIK jkoHe TPaHC(HOPMATHUBTIK OKBITY TEOPHSUIAPHIH
3aMaHayH BOJIOHTEPJIIK KbI3MET (hopManapbl MeH OutiM Oepy TaxxipubesepiMeH YIITaCThIpy HETi3iH/e TyTac MeAaroruKaibIK
MOJIeNBII d3ipaey. Monens OinmiM Oepy opTachlH KoOanayaplH KaFuaaTTapblHa CYWEHeIl KoHEe a3aMaTThIK YCTaHBIMIbI
KJIBIITACTBIPYFa, KOCIOM KBI3METTIH QJISyMETTIK MaHbI3bIH YFBIHYFA, AMIATHS MEH KOFaMJIbIK Maiijaibl opeKerrepre
J@HBIHIBIKTBL JIAMBITYFa OarbITTalFaH. AJIBIHFAH HOTHDKEJEp BOJIOHTEPIIK KbI3METTI JKOFapbl OKY OpPBIHIAPBIHBIH OKY
KypCTapblHa KipiKTipy/ae, COHIal-aK CTYACHTTEPIiH a3aMaTThIK KayallKepIIJIri MeH QJIEyMETTIK OeNCEeHIIUIITIH TaMbITy
OarmapiamanapbiH ko0aay1a TOKIPUOETiK TYPFbIAA KOJIIAHBUTYbl MYMKiH.

Tyiiin ce3nep: aJIeyMETTIK >kayanKepIIUIiK, BOJOHTEPIIK KbI3MET, JKOFaphbl OLTIM, Ie/IaroruKajibK MOJIENb, a3aMaTThIK
OeJICeHUTIK.
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MOJIEJIb ®OPMHAPOBAHUSA COIIUATIBHOM OTBETCTBEHHOCTH ¥
CTYJAEHTOB B ITPOIIECCE BOJIOHTEPCKOM JIEATEJIBbHOCTH

AHnnomayus

CraTbs MOCBsIIIIeHa Pa3padOTKe U TEOPETHIECKOMY OOOCHOBAHHIO MEAAroruuecKoil Mosien (popMUPOBAHUS COLTUATLHOM
OTBETCTBEHHOCTH CTYJICHTOB Yepe3 BKJIIOYECHHE BOJIOHTEPCKOW JEATENbHOCTH B 00pa30BaTeNbHBIN MpOIECC B BY3e.
MeTonomorn4ecKyto OCHOBY HCCIIEOBAHMS COCTABUIIM MPUHIUIBI MEJArOrMYeCKOro MOJIEIMPOBAHMs, CUCTEMHBII aHaIN3
HAy4YHOH JIMTEPaTyphl, a TAK)KE CHHTE3 TEOPETUYECKHX W 3MIIMPHYECKHX MOIXOAOB. PaspaboTaHHas MOJENs BKIFOYACT
YeThIPE B3aMMOCBS3aHHBIX KOMIIOHEHTa — LIENEBOW, COIEPKATEIbHBIN, MPOLECCYyalbHbIl U OLIEHOYHO-PE3YyIbTATHBHBIN.
Hayunass HOBHM3Ha HCCIIEOBaHMS 3aKIIOYaeTCs B Pa3pabOTKE IIENOCTHOW IT€arOTMYecKOd MOIENH, OCHOBAHHOM Ha
MHTETPAIMM COBPEMEHHBIX TEOPHH MOpAIbHON HMOCHTUYHOCTH, COLHMAIBHONM HWICHTUYHOCTH W TpaHC()OPMATHBHOTO
00y4eHMs, C yIETOM aKTyaIbHBIX ()OPMATOB BOJIOHTEPCKOH AESTETEHOCTH M 00pa30BaTENbHBIX MPAKTUK. MOENb ONMpaeTes
Ha TIPUHIMIBI TPOSKTUPOBAHMs 00pa30BaTeNbHOM Cpelbl M HalpaBicHa Ha (OPMUPOBAHHME YCTOHYMBOM TIpaskIaHCKOW
TMO3MILIMHK, OCO3HAHUE COLMAIBHON 3HAYMMOCTH Oynylued mpoeCCHOHAIBHOW NEsSTENIbHOCTH, Pa3BUTHE SMIIATHHHOCTU U
TOTOBHOCTH K OOIIECTBEHHO MOJIE3HBIM JeicTBUsIM. [loydeHHble pe3ysbTaThl MOTYT OBITH IPUMEHEHBI IPU MHTETpaLiy
BOJIOHTEPCKOM JIEATEIILbHOCTH B y4eOHbBIE KYPChI BY30B, a TaK)Ke IPU MPOSKTHPOBAHUH IIPOIPaMM 10 Pa3BUTHIO TPAXKIAHCKOM
OTBETCTBEHHOCTH U COLIUAJILHOM BOBICUYEHHOCTH CTYICHTOB.

KunroueBble ci10Ba: colpanbHasi OTBETCTBEHHOCTB, BOJIOHTEPCKAsI ISSITEIILHOCTD, BBICIIIee 00pa3oBaHue, Meaarornieckast
MOJIENb, TPAXKJAHCKAsl aKTUBHOCTb.

Introduction. The formation of students' social responsibility is becoming one of the strategic
objectives of modern higher education, especially in the context of global challenges and the priority of
the Sustainable Development Goals. In an educational environment, social responsibility is understood
as the ability of an individual to act in the interests of the community, realizing the consequences of his
actions and taking an active part in solving socially significant problems [1]. The results of foreign
studies confirm that the systematic inclusion of volunteer activities in the educational process, primarily
in the format of service—learning and community-based learning, contributes to the growth of students'
social engagement and strengthening their professional identity. VVolunteer practice enhances the socio-
ethical aspects of student experience and contributes to the formation of professional self-awareness as a
service to society [2, 3].

In modern educational discourse, students' social responsibility is considered as an integral
component of the preparation of a well-rounded personality capable of sustainable social interaction and
participation in the life of civil society. As noted by J. Qi, the development of social responsibility
presupposes students' awareness of their own role in social progress and willingness to act in the
interests of others, which requires not only normative influence, but also the transformation of internal
motivation through a variety of educational strategies, including digital and cross-sectoral interaction
formats [4].

The concept of moral identity proposed by Carl Aquino and Americus Reed also serves as the
theoretical basis for the formation of social responsibility in the university environment. According to
their approach, moral identity is a component of the "Self-concept", organized around a set of morally
significant traits, and performs the function of self-regulation, activating behavior aimed at the benefit of
others [5].

An interuniversity study conducted in Latin American countries showed positive dynamics in the
indices of social responsibility and professional self-identification of students after one semester of
participation in service-learning programs [6]. Similar conclusions were recorded in the Turkish sample:
participation in a 14-week volunteer activity course was accompanied by a significant increase in social
indicators responsibility [7]. These data emphasize the universality of the pedagogical effect of
volunteer activity, regardless of the cultural context.

A key mediator of this effect, according to a number of studies, is the development of empathy. In
particular, a longitudinal study of students of pedagogical specialties in China recorded steady growth
on the perspective-taking scale after 12 weeks of participation in the library volunteer program [8].
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The literature emphasizes that hybrid formats (online + offline) have comparable effectiveness with
face-to-face practices in the context of developing students' social responsibility. In addition, the use of
the digital Volunteer-Track platform has contributed to a 15% decrease in participant turnover and an
increase in the average number of hours of volunteer activity [5], which indicates the potential of e-
volunteerism as a tool for expanding and inclusivity of social practices.

As noted by Reig-Aleixandre and co-authors, the university environment has the potential not only to
teach, but also to form value orientations through practice-oriented volunteer activity aimed at
supporting vulnerable groups [3]. It has been empirically confirmed that the systematic participation of
students in service-learning programs contributes not only to personal and professional growth [7], but
also to the development of empathy, solidarity, civic engagement and the ability to social reflection.

The purpose of this study is to develop and theoretically substantiate a pedagogical model for the
formation of students’ social responsibility in the process of volunteering.

The scientific novelty consists in offering a holistic model that integrates modern theoretical
approaches and international experience for the systematic development of social responsibility in the
educational environment.

The practical significance is determined by the possibility of introducing the model in universities of
Kazakhstan to enhance citizenship and students' willingness to solve social problems.

Basic provisions. The developed model for the formation of students' social responsibility through
volunteer activity is a systemically organized structure based on modern theoretical approaches and
empirically proven mechanisms. It combines the concepts of moral identity, social identity, and
transformative learning with key mediators (empathy, self-efficacy) and relevant inclusion formats,
including digital volunteer activity.

Social responsibility in the context of this model is understood as an integrative quality, including
cognitive awareness of the social significance of one's own actions, emotional and value involvement,
and behavioral readiness for socially significant initiatives [3, 4]. Research shows that components such
as moral reflection, empathy, and identification with a social role are key determinants of sustainable
volunteer behavior [2, 8].

At the theoretical level, the model is based on:

- The theory of moral identity, who argues that sustainable prosocial behavior is possible when
values are embedded in the structure of the "Self-concept” [5];

- A social identification approach, according to which participation in service-learning initiates the
formation of a "volunteer identity" that promotes long-term social activity [8];

- A transformative learning approach, according to which critical reflection on personal social
experience contributes to the revision of values and the formation of internal motivation for social
responsibility [9].

In addition, the meta-analysis shows that participation in service-learning has a positive effect on the
development of students' citizenship, empathy, academic achievement and social skills [10].

Materials and Methods. The present study is devoted to the development of a model for the
formation of social responsibility of students in higher education through the inclusion of volunteer
activities in the educational process. To achieve this goal, the method of pedagogical modeling was
applied, which made it possible to systematize the theoretical material and identify the key components
of the model.

The study conducted a systematic analysis of scientific literature in the Scopus, Web of Science, and
Google Scholar databases using the key queries: “student social responsibility", “volunteering in higher
education”. The selection included empirical studies with the described methodology and a high degree
of reliability.

The development of the model took place in several stages: the analysis of relevant publications, the
identification of key determinants, the construction of a conceptual structure and an expert assessment
of its applied feasibility. Special attention is paid to the procedural component of the model, which
includes approaches, pedagogical conditions, methods and forms that promote the development of
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students' social responsibility. The results of the study are presented in the form of a model diagram that
combines all its main components.

Results and Discussion. Based on a systematic analysis of the literature and our own design stage, a
four-component pedagogical model for the formation of students' social responsibility through volunteer
activities was formed. The model is consistent with the "target - content - procedural - evaluative and
resultative” typology (see Fig. 1); below is the content of each block and its scientific verification.

4

Goal: Formation of social responsibility in students in the process of volunteer activity.

Objectives:
1. To expand students’ knowledge of social responsibility, its ethical foundations, the Sustainable Development Goals (SDGs), and the societal
relevance of their future professional role.

2. To develop students’ moral reflection, empathy, and stable orientation toward socially significant values.

3. To ensure students’ engagement in diverse formats of volunteer activities that promote civic awareness, social initiative, and behavioral readiness
for contribution to the public good.

TARGET
COMPONENT

@
$

- Basic understanding of the essence of social responsibility;

Cognitive - Awareness of the Sustainable Development Goals (SDGs) as a global benchmark for social development;

‘ Block = | Understanding of ethical principles (solidarity, inclusion, justice);
- Awareness of the social role and mission of one’s future profession in the context of serving the public good.
Motivational - Orientation toward prosocial values (altruism, care, solidarity);

‘ and Value- = |- Ability for moral reflection;
Oriented - Development of empathy and emotional responsiveness to socially relevant issues;
Block - Recognition of social responsibility as a value and as a component of personal and professional identity.

- Participation in volunteer activities in various formats (in-person, remote, short-term, project-based);
‘ Activity- = |- Initiation and implementation of socially significant initiatives;
Based Block - Interaction with target groups and communities;
- Planning, implementation, and self-assessment of one's own volunteer projects.

CONTENT COMPONENT

@

- Personal and motivational approach (focus on internalizing social responsibility);
‘ Approaches | => | - Competency-based approach (development of social and professional skills);
- Value-based and activity-oriented approach (service-learning model: learning through practice of social engagement).

- Principle of voluntary participation;
- Principle of integrating theory and practice;
‘ Principles |=> | - Principle of personal reflection;
- Principle of social partnership;
- Principle of flexibility and variability in forms of activity.

1. Development of university infrastructure for volunteer activity.
‘ Pedagogical |, | 2. Training of faculty tutors and mentors.
Conditions 3. Establishment of conditions for regular reflection and self-assessment.
4. Provision of accessible and adaptive formats for student participation in volunteer initiatives.

- Team-based volunteer projects;
- Individual and remote volunteering;
- Student initiatives and social campaigns.

Forms of volunteer
= activity
. Forms of
organization

PROCESSUAL COMPONENT

- Thematic trainings and lectures;
- Reflective and facilitated sessions;
- Mentoring and supervisory meetings, consultations.

=> | Formsof pedagogical =
support

- Informational and explanatory methods (mini-lectures, review of normative and ethical documents);
- Project method;
- Analysis of specific social situations (case-study method);
’ Methods > | - Value-oriented discussion;
- Reflection method (keeping a volunteer diary, writing essays, oral debriefings, formulation of personal conclusions);
- Training methods;
- Tutor support method (personal assistance, feedback, joint planning and self-assessment).

@

- Key ideas about the essence of social responsibility, the Sustainable Development Goals, ethical principles, and the social
Expected mission of the fulu're prqfessional activity are acquired anq understooq.' . .
‘ results = [-A slaple value ongn}auqn Iqwardvempat_hy,_ moral ref_le_cnon, and slny_lng for the publl_c good is formed. ) .
- Readiness for participation in socially significant activity and the ability to reflect on it are demonstrated: implementation
of volunteer initiatives, interaction with communities, self-assessment, acceptance of responsibility.

- Level of mastery of concepts: accuracy and completeness of understanding of social responsibility, the Sustainable
Development Goals, and their ethical foundations.
‘ Assessment - Personal involvement in socially significant values: presence of stable motivation for social interaction and volunteer
criteria activity, empathy, orientation toward moral reflection, and awareness of social problems.
- Demonstration of social activity and reflective skills: participation in volunteer activity, initiative, ability to self-assess
personal experience, and awareness of one’s own social responsibility.

- Testing: IRI, PSM, questionnaire on SDGs and social responsibility;
- Reflection: volunteer diary, essay, debriefing;

- Observation: checklists, evaluation sheets from the mentor;

- Activity analysis: portfolio, defense of a social project.

EVALUATIVE AND RESULTATIVE
COMPONENT

Methodsand
’ toolsfor | =>
assessment

Figure 1. Model of the formation of students' social responsibility through volunteer activities

Starting with the Target Component, the proposed pedagogical model is based on the main Goal —
the formation of social responsibility among students in the process of volunteering. This goal reflects
the modern understanding of the university's mission as not only an academic, but also a social
institution, where civic maturity, empathy and readiness for socially significant actions are formed. In
the context of the global educational agenda and the priority of the Sustainable Development Goals
(SDG), social responsibility is considered as an integrative construct that includes awareness of social
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problems, moral engagement and behavioral readiness to act for the benefit of the community [3]. The
formulation of the goal correlates with the approaches of transformative and value-based education, in
which the emphasis is on educating an active citizen through practice-oriented learning formats. The
service-learning model, in particular, emphasizes the importance of including volunteer activity in the
educational process as a means of shaping professional and civic identity [8, 10]. Thus, the stated goal
of the model has not only a conceptual, but also an evidence-based empirical justification: research
demonstrates the sustainable impact of volunteer activity on the development of students' personal and
social competencies [11].

The three Objectives presented in the model specify the goal and correspond to the logic of building
a meaningful component.

The first objective is aimed at expanding students' knowledge of the theoretical foundations of social
responsibility, its ethical foundation, the goals of sustainable development and the social mission of
future professional activity. This corresponds to the cognitive dimension of the model and is based on
works that emphasize the importance of conceptual clarity and global awareness in the process of
responsibility education [12, 13].

The second objective is focused on the development of moral reflection, empathy and a sustainable
focus on socially significant values. It correlates with the motivational-value block and is based on
empirical research demonstrating the role of empathy and moral reflection as mediators of civic identity
formation [4, 14].

The third objective relates to the behavioral level: it involves the active involvement of students in
various formats of volunteer activity and the development of initiative, citizenship and readiness for
meaningful social action. The effectiveness of these formats has been confirmed by a number of works
emphasizing the importance of the experience of real interaction with communities for the formation of
responsibility and social maturity [15, 16].

Thus, the Target Component in the proposed model reflects a systematic approach to the formation
of social responsibility as an integral competence that develops not only at the level of knowledge, but
also through experience, reflection and actions.

Turning to the Content Component, it can be noted that its structure is based on a three-block model
that covers cognitive, motivational, value and activity aspects of the development of social
responsibility. This approach ensures the holistic development of this quality, starting with the basic
conceptual framework and ending with the formation of sustainable behavioral strategies. The
theoretical basis is the model of moral identity (Aquino & Reed 2002), as well as transformative
learning, in which meaningful experience becomes a catalyst for personal change [5].

The Cognitive Block is aimed at forming the conceptual field of social responsibility as a
pedagogical category. It includes basic concepts of the essence of social responsibility, awareness of the
Sustainable Development Goals (SDGs) as a global benchmark for social progress, an understanding of
ethical principles (solidarity, inclusion, justice), as well as an understanding of the social role and
mission of the future profession. Research shows that awareness of the social significance of the
profession enhances students' identification with society and promotes a projective professional choice
[12, 16]. The presence of a cognitive base is critically important, because without a theoretical
foundation, volunteer activity risks remaining only a situational activity without a long-term impact on
the personal structure.

The Motivational and Value-Oriented Block forms a personal acceptance of social responsibility as a
significant value. It includes orientation towards prosocial values (altruism, caring, belonging), the
ability to moral reflection, the development of empathy and emotional responsiveness, as well as
awareness of social responsibility as part of personal and professional identity. Empirical evidence
confirms that it is value internalization that determines the sustainability of voluntary behavior and
readiness for social commitment.

The Activity-Based Block captures the behavioral level of social responsibility. It includes
participation in volunteer activities in various formats (full-time, remote, short-term, project), initiation
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and implementation of socially significant initiatives, interaction with target groups and communities, as
well as planning, implementation and self-assessment of own volunteer projects. Research highlights
that it is the combination of diverse formats and the possibility of independent initiative that create a
sense of agency and responsibility among students [17].

This model implements a combination of three complementary approaches: Personal and
motivational approach, Competence-based approach and Value-based and activity-oriented approach
(service-learning model).

Personal and motivational approach is focused on the formation of internal readiness for social
responsibility through the development of moral identity and self-reflection. According to the theory of
moral identity [5], prosocial behavior is most stable when the values of social justice and caring are
embedded in the structure of the "Self-concept”. Empirical research, including the work of Ayala-
Rodriguez [14], Hu [11] and Qi [4] confirms that the development of moral sensitivity, empathy and
personal responsibility is directly related to the willingness of students to participate in socially
significant activities. Thus, this approach provides the basis for the motivational acceptance of social
responsibility as a personal and professional value.

The competence-based approach focuses on the formation of applied knowledge, skills and abilities
necessary for effective volunteer practice. It is based on the theory of social cognition and the concept of
self-efficacy by A. Bandura, as well as modern developments in the field of learning activity and the
formation of soft skills [18]. Mentoring, learning through modeling, feedback management, and
reflection enable students not only to participate in social interaction, but also to develop managerial,
communicative, analytical, and project competencies. This strategy becomes especially effective when
students participate in team initiatives and interact with external social organizations [17].

The value-based and activity-oriented approach (service-learning model) is a key methodological
framework that allows you to combine the educational and social functions of volunteer activity.
According to the theory of transformative learning, a steady change in value attitudes occurs through
critical reflection on social experience. Studies by Celio, Reig-Aleixandre, and Severino-Gonzalez show
that involving students in service-learning not only contributes to the growth of the social responsibility
index, but also activates the processes of self-determination and awareness of the social significance of
the profession [3, 6, 10].

Thus, the choice of Personal and motivational, Competence-based and Value-based and activity-
oriented approaches allows ensuring the integrity of pedagogical impact — from internal acceptance of
responsibility to the formation of behavioral readiness and sustainable civic engagement. All three
approaches correspond to the logic of model construction and are based on internationally recognized
theoretical and methodological foundations.

Also the model is based on a set of fundamental principles that ensure pedagogical stability, value
integrity and reproducibility of practice:

- The principle of voluntary participation means that students are involved in volunteer activities on
their own initiative, which is crucial for maintaining their internal motivation. Studies have shown that
compulsory participation reduces the increase in social responsibility compared to the voluntary format.

- The principle of integrating theory and practice emphasizes that only the combination of academic
content with real social experience contributes to the sustainable internalization of knowledge and
values. Such a bundle is implemented through service-learning, where each action is supported by
subsequent reflection and theoretical understanding.

- The principle of personal reflection focuses on a systematic understanding of their experience,
which allows the student to build a connection between their own actions and the broader social context.
The development of moral reflection is recognized as a key mediator of prosocial behavior [2].

- The principle of social partnership expresses the need for stable ties between the university and
external social organizations. This ensures genuine involvement in the life of the community and makes
students' activities practically meaningful.
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- The principle of flexibility and variability in forms of activity allows you to consider the individual
capabilities of students and the social context. The use of mixed formats (face-to-face, online, short-term
and long-term) increases the reach and sustainability of participation.

These principles together create a normative and value framework in which a holistic model of social
responsibility formation is implemented — from beliefs to actions.

The next logical component of the Processual Component is Pedagogical Conditions, which ensure
the implementation of the goals and objectives of the model, based on the principles and selected
approaches.

The first condition is the creation of an infrastructure for volunteer activities. It includes the existence
of institutional agreements with social partners (NGOs, foundations, schools, hospices), the
development of digital platforms for project coordination, recording hours of participation and
collecting feedback. As Lin (2025) emphasizes, the availability of such systems (for example, the
Volunteer-Track platform) helps to reduce the turnover of participants and increase the total volume of
volunteer activity [9].

The second condition is the training of tutors and mentors. Effective student support is impossible
without specially trained supervisors who know the methods of facilitation, emotional support and
ethical navigation. Research shows that tutor support is a mediator between experience and personal
transformation, especially in terms of moral reflection and overcoming emotional difficulties [12, 16].
The training of accompanying specialists should be integrated into the institutional system of
professional development.

The third condition is the organization of regular reflection and self—assessment. This condition is
aimed at students' awareness of their own experiences, emotional reactions, moral dilemmas, and the
social impact of their activities. Written and oral reflective practices are used: volunteer diaries,
debriefing sessions, mini-essays, and facilitated sessions.

The fourth condition is to ensure accessible and adaptive forms of participation. This is not only
about logistical flexibility (the ability to combine volunteering with study), but also about the variability
of the formats themselves: face-to-face and remote participation, short-term promotions and long-term
projects, individual or team activities. This variability allows us to take into account different levels of
motivation, employment and social skills of students.

The forms of organization of volunteer activities and pedagogical support represent an
operationalized level of the procedural component of the model. They ensure the inclusion of students in
social practice through a variety of participation formats and accompanying pedagogical influences.

The forms of volunteer activity cover three areas. Team volunteer projects involve students
developing and implementing long-term initiatives in groups with role allocation and curatorial support.
They promote responsibility, collaboration, and project thinking. Individual and remote volunteering
provides the opportunity to perform social tasks in a flexible format, which increases the availability of
participation and considers the individual characteristics of students. Student initiatives and social
actions are usually implemented in the short term and are aimed at responding quickly to public
demands, contributing to the formation of civic engagement.

Forms of pedagogical support include thematic trainings and master classes that develop key
components of social responsibility, such as empathy, teamwork, and ethical thinking. Reflective and
facilitated sessions provide insight into the experience and its transformation into personal conclusions.
Mentoring and curatorial meetings provide students with the opportunity to receive feedback, emotional
and organizational support during the implementation of volunteer activities. Such support plays the role
of a link between theory and practice, shaping the sustainable development of internal attitudes towards
public participation.

The methods used in the model of formation of students' social responsibility are aimed at achieving
cognitive, value and activity goals and are based on the principles of active, reflective and value-based
learning. Their choice is conditioned by the need to combine a theoretical understanding of social
responsibility and practical action in real social contexts.
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Information and explanatory methods (mini-lectures, analysis of normative and ethical documents)
provide a cognitive basis for understanding the essence of social responsibility, sustainable development
goals, and ethical principles. They serve as an intellectual framework, but they do not form behavioral
attitudes without engaging in activities.

The project method and case study are focused on the development of practical skills and social
initiative. Through solving real or simulated social problems, students learn to build teamwork, analyze
the consequences of their decisions, and take responsibility.

Value-based discussion (discussion of moral dilemmas, themes of justice, solidarity) stimulates
moral reflection and emotional inclusion, as well as promotes the development of a personal position on
social issues, which is crucial for the internalization of social responsibility [4].

The method of reflection (volunteer diaries, written essays, debriefings) allows the student to
comprehend his own experience and form an informed position. Research shows that it is structured
reflection that contributes to the sustainable transformation of values and the growth of empathy [11].

Training methods are used to develop soft skills necessary for social activity: empathy,
communication, and stress tolerance. They create a safe space for practicing social roles and
interpersonal interaction.

The tutor support method provides personalized support, feedback and joint planning of activities,
which is especially important for students with low starting motivation. Its regularity and focus on
supporting self-determination enhances engagement.

Thus, the methodological tools of the model are built taking into account the balance between
knowledge, experience, value understanding and support — the key components of the formation of
social responsibility.

The evaluative and effective component completes the structure of the pedagogical model and
captures the educational and personal effects resulting from the systematic involvement of students in
volunteer activities. Its key elements are expected results, evaluation criteria, as well as methods and
tools for fixing these changes. This component allows you to link the goals and objectives of the model
with real transformations in the consciousness and behavior of students.

The choice of expected results is determined both by the logic of the model's purpose and by the
scientific verification of key effects documented in the literature. The first result - mastering the basic
concepts of the essence of social responsibility, sustainable development goals and the mission of the
future profession - reflects the cognitive block of content and is confirmed by studies showing that
knowledge of SDG and ethical guidelines serves as the basis for civic self-identification [12]. The
second result, the formation of a stable orientation towards moral reflection, empathy, and the pursuit of
the public good, is directly related to the value—motivational component of the model and is supported
by data on the role of empathy as a mediator of prosocial behavior. The third expected result, the
manifestation of willingness to participate in socially significant activities and the ability to comprehend
them, reflects the activity component and is an integral indicator of personal growth, confirmed in
research on service-learning [6].

The selected assessment criteria correlate with the expected results and allow a structured diagnosis
of the development of social responsibility among students. At the same time, they cover three key
planes — cognitive, affective-value, and activity—based - and rely on indicators proven in the literature
that can capture complex personality shifts.

The first criterion, the level of mastery of concepts, is aimed at assessing the scope and accuracy of
students' ideas about social responsibility, sustainable development goals and its ethical foundations.
This indicator can be objectively measured using questionnaires developed on the basis of SDG
Awareness scales and cognitive blocks of civic education models.

The second criterion, personal involvement in the values of socially significant activities, includes
motivation for social engagement, developed empathy, and a focus on moral reflection. Its presence
confirms the internalization of values and reliance on intrinsic motivation, which is especially
emphasized in the theory of self-determination and moral identity.
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The third criterion, the manifestation of social activity and reflective skills, registers participation in
volunteer projects, initiative, interaction with communities, and the ability to self—assess one's
experience. This is a key behavioral indicator that demonstrates how successfully a student can put the
acquired knowledge and attitudes into action.

Combined assessment methods and tools reflecting cognitive, motivational, value, and behavioral
aspects are used to evaluate the effectiveness of the model. At the cognitive level, questionnaires on
SDG awareness and basic concepts of social responsibility are used. Empathy and motivation are
assessed using validated IRI and PSM scales that have proven themselves in the context of volunteer
research [4, 17].

Reflective skills are captured through volunteer diaries, essays, and debriefings that demonstrate the
depth of personal reflection. The behavioral component is assessed by mentors based on checklists and
through portfolio and social project analysis, which allows an objective reflection of the level of
engagement and effectiveness of participation.

Thus, the evaluative and effective component completes the construction of the pedagogical model,
ensuring the verifiability and validity of its effectiveness. The coordination of expected results, criteria,
and assessment tools allows us to capture complex changes in cognitive, value, and behavioral spheres.
This confirms that volunteer activity, integrated into the educational process, can not only expand
knowledge, but also contribute to a deep internal transformation of the student's personality, forming a
stable orientation towards the public good and active civic participation.

Conslusion. The presented pedagogical model for the formation of students' social responsibility
through the integration of volunteer activities into the educational process of a higher educational
institution is a logically structured and theoretically grounded system reflecting modern approaches to
the development of civic and moral qualities among students. The inclusion of theoretical foundations
such as moral identity, social identity, and transformative learning gives the model scientific depth and
interdisciplinary validity.

The development covers all the key components of pedagogical design: targeted, meaningful,
procedural, and evaluative. The model considers current volunteering formats, including digital and
hybrid practices, and offers methodologically diverse forms of support adapted to modern conditions of
higher education. The practical significance is reinforced by the emphasis on reflection, flexibility of
formats and sustainable involvement of students in socially significant activities.

An assessment system covering cognitive, value, and behavioral criteria deserves special attention. It
provides an opportunity for a multidimensional diagnosis of anticipated personal and educational
changes. In the future, this model can be supplemented with empirical testing results, which will clearly
demonstrate the degree to which the expected effects have been achieved — the formation of a civic
position, awareness of the social significance of the profession and readiness for socially useful actions.

Thus, the model is a promising tool for increasing student civic engagement and social engagement
and can be effectively used in higher education development strategies, especially in the context of
sustainable development and government youth policy priorities.
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CHHEPTETUKAJBIK MOJIEJb: THTET PAITASJIBIK OKBITYIA
MOHAPAJBIK KOHCOJIUIALMSIIAY HAPAJUTMAJIAPBIH TAJIIAY
APKBUIBI KY3IPETTLIIKTI KAJIBIITACTBIPY

Anoamna

Makanazia >KOFapel OKy OpBIHIAPHI OUTIM TPAeKTOPHSACHIHIA HHTETPAIMSUIBIK OKBITYIBIH WHHOBAIVSUIBIK IapaJnurMa-
CBIH/AFbl CHHEPTETUKAIBIK AaCHEeKT KapacThIpbuiaabl. CHHEPreTHKAIBIK OUTIM Ma3MYHBI — TIOHAPAIBIK CHUIIATTaFbl OKY
MOTIHJIEp] apKBUIBI JKY3€Te acaThIH OKBITY MOZENIHIH 0acThl MapThl PETiHAE TYCIHIIpiIeni, COHABIKTAH MOTIH/I TaHyIaFbl
TIOHJIEp/IIH MoHiHE Tanjay jkacaianpl. CHHepreTHKaHbIH OCHKAIBINTHUIBIK, OCHCBHI3BIKTHIK, AlIBIKTHIK YCTaHBIMIAPhIHA
CylieHe OTBIPHIN, Ka3aK TUTIH OKBITYIBIH CHHEPTETUKAIBIK MOJENI JKOHE OHBI JKY3eTre achIpYAbIH IApTTapbl YCHIHBLUIAIBI,
CHUHEpreTvka Kasipri OimiM OepymiH >kaHa MapagurMachl peTiHAE >KyHeneHeml. 3epTTeyldiH MakcaThl — Ka3ak Ti
OKCTIPECCUBTIK CTUIIMCTUKACHIH TOHAPAIBIK KOHCONMAAIMSIIAY JKOHE WHTETPAIVSIIBIK OKBITYABIH CHHEPTETHKAJIBIK
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