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TASK-BASED DIGITAL LEARNING FOR VOCABULARY DEVELOPMENT
AMONG RURAL SECONDARY SCHOOL EFL LEARNERS

Abstract

This paper investigates the effectiveness of task-based digital learning (TBDL) as a teaching method to improve lexical
competence for rural secondary school EFL students in Kazakhstan. Rural schools in Kazakhstan experience multiple
educational challenges because they have few qualified English teachers and inadequate learning resources and minimal
opportunities to experience authentic language situations. This research investigates digital technology integration in
vocabulary instruction to improve student language achievement and classroom participation. The research applies Task-
Based Language Teaching (TBLT) and constructivist learning theory principles to evaluate how Al-powered flashcards and
chatbot conversations can be incorporated into task-based learning activities. The research used a mixed-methods approach
which included pre- and post-intervention vocabulary tests and classroom observations and student interviews in chosen rural
Kazakhstani schools. The research demonstrates that TBDL effectively enhanced students’ receptive and productive lexical
abilities and simultaneously increased their motivation together with their digital skills and self-directed learning abilities. The
research demonstrates how TBDL offers educational potential to reduce inequalities in education while supporting
Kazakhstan’s educational reforms under the trilingual policy.

Keywords: language learning, vocabulary acquisition, digital technology, digital learning, task-based digital learning.
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AYbUI OPTA MEKTENTEPIHAEI'T EFL OKYIIBIJIAPBI APACBIHJA CO34IK KOPAbI
JAMBITY YIIIH UDPJIIK TAIICBIPMAT'A HEI'I3JIEJITEH OKBITY

Anoamna

Byt xxymbic Kazakcranaars! aybuiaplk opra MektenTepid EFL oKylIbliapbIHbIH JIEKCUKAIBIK Ky3bIPETTUIIH apTThIpyFa
apHaJFaH OKBITY oJici peTiHie TarchlpMajiapra HerizuenreH Lupislk okpiTyabiH (TBDL) Tuimuinmirin 3eprreii.
KazakcTaHHBIH aybUIIBIK MEKTENTepi OUTIM Oepyne KeNTereH KUBIHIBIKTApAbI 0acTaH Kemripyse, cededi OLTIKTI aFbUIIIBIH
TUTL MyFamiMzepi a3, OKy pecypcTapbl JKETKUTIKCI3 jKOHE MIBIHAWBI TUIMIK JKaFgaimapasl ce3iHy YIIiH MYMKIHIIKTEp eTe
TeMeH. byt 3epTTey OKyIIBDIapIbIH Til YHPEHYI MeH cabaKKa KaTBICYBIH JKaKCapTy YINiH CO3MIKTI OKBITYIAFbl IH(PIBIK
TEXHOJIOTHSl WHTETPAIMsICHIH 3epTreiini. 3eprrey Al-MeH XyMmbIc iCTeWTiH (dmI-kapramap MeH 4ar-00T ceifnecyiepin
TarchblpMara HETi3/IeNITeH OKy SpeKeTTepiHe Kaslall KocyFa 0oJaThIHBIH Oaranay yuriH TarcelpMara HeTi3[eNnreH T OKBITY
(TBLT) >xoHe KOHCTPYKTHBTI OKBITY TEOPHSCHI MPHHLMITEPIH KOJIaHAIbl. 3epTTey apajiac oiCTepli KOJNAAHIBI, OFaH
VHTEPBEHIVSFA ISHIHT1 KoHe KeHiHT1 JIeKCHKa TeCTiJIepi, CHIHBINTAFBI OaKpUIayJIap XoHe TaHTanFaH KazakcTaHabIK aybUTIbIK
MEKTeNTeplieri CTyAeHTTepMeH cyxOatrap kipemi. 3eprrey TBDL crynenTrepniH KaObUITaybIH KOHE JIEKCHKAIIBIK
KaOiIeTTepiH THIMIII TYp/e apTThIPFaHbIH KoHE OJIap IbIH IUGPIBIK JaFIbIIaphl MEH 03iH-031 Oackapy KabineTTtepiMen Oipre
OJIapJIbIH, MOTHBALIMSCHIH apTTHIPaTHIHBIH KepceTendi. by 3eprrey TBDL KasakcTaHHBIH YINTUIALTIK casicaThl asiChIHAAFHI
6imim Oepy pedopMamapsiHa CyHeHe OTBIpBIN, OimiM Oepyneri TeHCI3AiKTI a3aiTy ymiH OumiM Oepy oneyeTiH Kaai
apTTRIpyFa OONATHIHBI KaHBIH A YCHIHBICTAp Oepei.

Tyiiin ce3aep: Tin yilpeHy, CO3IiK KOpABI UTepy, HU(QPIBIK TEXHOIOTHS, HU(QPIBIK OKBITY, TalChlpMara HeTi3JenreH
IUQPIBIK OKBITY.
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IOIHUP®POBOE OBYYEHUE HA OCHOBE 3AJAY JJIAA PAZBUTHUA CJIOBAPHOI'O
3ATTACA CPEJIA YYAIIUXCA EFL B CEJIBCKUX CPEJJHUX IIIKOJIAX

AHnnomayus

B a310ii cTaThe uccemyercs ahekTuBHOCTD 1U(ppoBOro o0yueHus Ha ocHoBe 3a71a4u (TBDL) kak MeTozma o0ydeHuUs st
YIIy4IIEHHUs] JIEKCUYECKOH KOMIIETEHIIMH y4aluuxcsi ceibckux cpernux mkon EFL B Kazaxcrane. Cenbckue MIKOJIBI B
Kazaxcrane crajkuBaloTCsi C MHOTOYMCIICHHBIMU 00pa30BaTeIbHBIMU IIPOOJIEMaMHt, TIOCKOJIBKY Y HUX MaJIo KBaJTM(HLIKPO-
BaHHBIX YYHTENEH aHITIMICKOTO sI3bIKa, HEJIOCTATOYHbIE YUeOHbIE PECYPChl 1 MUHUMAIIbHBIE BO3MOYKHOCTH TSI BOCTIPUSITHS
AYTEHTHYHBIX S3BIKOBBIX CUTYyaIlWil. JTO MCCIIEOBAHHE M3y4aeT HHTETPALMIO U(POBBIX TEXHOIOTHH B 00yUECHHE JICKCHKE
JUISL yITyIIEeHHs yCIIeBAEMOCTH yUAINXCs M yJacTust B kiacce. VccnegoBanne npuMeHstieT 00ydeHHe S3bIKy Ha OCHOBE 3aa4
(TBLT) ¥ IpHHIAIIB KOHCTPYKTHBHUCTCKOM TEOPHUH OOYUESHHMS IS OIICHKH TOTO, KaK KapTOYKH Ha ocHoBe VM 1 pasroBopsI ¢
4aT-00TaMM MOTYT OBITh BKIIIOYEHBI B y4eOHBIE MEPONPHATHS Ha OCHOBE 3a]a4. B MccrieoBaHNH MCIOMb30BANICS TTOIXO.
CMEIIaHHBIX METO/IOB, KOTOPBIH BKIIIOYAJI TECTHI HA CIOBAPHBIH 3amac 70 M I0CIIe BMENIATENIbCTBA, a TAKKEe HAOMIOACHNS 32
KJIacCOM M MHTEPBBIO C ydJaIlllMMUCS B BEIOPaHHBIX ceNbCKHX MmKonax Kazaxcrana. VccnenoBanne mokassiBaet, uto TBDL
3((}HEKTUBHO YIIYHIINIO PELENTUBHBIE U POIYKTUBHBIE JISKCHYECKUE CIIOCOOHOCTH YYaIllXCsl U OAHOBPEMEHHO ITOBBICHIIO
MX MOTHBAIMIO BMECTE C MX LU(POBHIMU HaBBHIKAMH U CIIOCOOHOCTSIMU K CaMOCTOsITeJIbHOMY oOyueHHto. MccienoBanue
neMoHCTpupyeT, kak TBDL mpemiaraect oOpa3oBaTeNbHBIM MOTCHIMAT U1 COKPAIICHHUS HEPaBEHCTBA B 00Opa30BaHUH,
OJJHOBPEMEHHO MO UIEpKUBast 00pa3oBaTenbHble peopmbl KazaxcraHa B paMKax MOJUTHKU TPEXb3bIUHSL

KnioueBble ciioBa: nM3yueHue s3blka, U3y4YEHHE CJIOBaps, LU(POBbIE TEXHOJOIHMH, IM(ppoBoe olOydeHue, nudposoe
0o0yueHHE Ha OCHOBE 3a/1a4.

Introduction. The acquisition of effective English skills during the 21st century stands as a
fundamental factor for students who want to achieve academic success as well as participate globally.
The national Trilingual Policy in Kazakhstan has established English as a strategic language which
requires developing learner English lexical competence throughout urban and rural educational
environments. Significant differences between urban and rural schools persist regarding educational
resources and teacher education along with access to modern teaching equipment. The educational
challenges faced by rural students include restricted contact with genuine English materials alongside
inadequate technological facilities and inadequate qualified EFL instruction. Students from rural areas
tend to perform poorly in vocabulary learning because these circumstances create obstacles to their
language development.

The rising interest in using digital technologies to promote inclusive language education has emerged
as a solution to the inequalities between urban and rural schools. Kazakhstan has introduced educational
reforms that promote digital tools and contemporary teaching approaches to improve language learning
results throughout all national regions. Task-Based Digital Learning (TBDL) represents a promising
educational method which unites principles from Task-Based Language Teaching (TBLT) with digital
educational technology. Students play an active role in meaningful goal-oriented learning activities
when technology supports their educational experience according to communicative and constructivist
learning theories. The method creates stronger vocabulary engagement while delivering customized
educational experiences that promote students to become independent language users. The global
implementation of Al-powered flashcards and conversational chatbots and virtual reality (VR) learning
environments demonstrates promise for vocabulary learning because these tools provide adaptable
interactive learning experiences with multiple interfaces. The practical usage of these technological
advancements in rural Kazakhstani educational institutions represents an unexamined area of academic
research. The current research in Kazakhstan primarily examines digital literacy or urban school
applications but fails to explore task-based digital vocabulary learning specifically in rural secondary
education settings.

Basic provisions. The research aims to find practical ways to use digital task-based tools for
improving vocabulary skills of EFL students living in rural areas of Kazakhstan. The study investigates
how particular digital tasks influence vocabulary memory and student interest and digital competency to
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provide practical methods for innovative education that minimizes rural-urban differences in English
education. The research helps national educational initiatives which focus on modernizing education by
integrating technology with student-centered educational approaches.

The effective usage of vocabulary along with vocabulary knowledge stands as the essential
foundation for achieving communicative language proficiency. EFL students require vocabulary
development to become proficient in understanding and generating language effectively in their learning
environment. Traditional vocabulary teaching approaches that focus on rote memorization tend to
produce minimal comprehension and short-term memory retention of learned material. The Task-Based
Language Teaching (TBLT) approach focuses on authentic communication through real-world tasks
which creates opportunities for contextual learning of vocabulary while boosting student participation.

Digital technologies have revolutionized how language education approaches vocabulary instruction.
Al-powered flashcards together with chatbots and virtual reality applications provide students with
interactive learning experiences that adapt to individual needs. Al-powered platforms detect student
needs to create individualized vocabulary practice which strengthens memory retention Through
conversational practice with chatbots students enhance their vocabulary application skills in simulated
dialogues which leads to better comprehension and production abilities. Virtual Reality environments
help students learn vocabulary through immersive experiences of authentic settings which enhances
their understanding of the material. The adoption of innovative technologies for EFL instruction has
accelerated in Kazakhstan due to educational reforms as well as the trilingual policy which supports
Kazakh, Russian and English language proficiency. Research indicates that digital educational tools
produce favorable results in language education outcomes. Brakhmetova (2024) shows how different
technological tools were applied in Kazakhstani EFL classrooms which resulted in better student
participation and language abilities. The main barriers to education continue to exist in rural regions
where students lack both access to educational resources and trained teachers.

Task-Based Digital Learning (TBDL) combines TBLT principles with digital technology to present a
suitable method for vocabulary education in underprivileged settings. The meaningful task-based
approach supported by digital tools enables TBDL to overcome the restrictions of traditional instruction
methods. The educational environment of rural Kazakhstani schools faces multiple obstacles but TBDL
enables students to receive quality language instruction. Task-based teaching methods that integrate Al-
powered flashcards with chatbots and VR applications help improve vocabulary learning while boosting
student autonomy and engagement. Research findings show that Task-Based Digital Learning has the
ability to improve lexical competence for rural secondary school students who study EFL in
Kazakhstan. The combination of innovative digital tools with task-based instruction enables teachers to
build engaging vocabulary learning experiences that resolve the distinctive educational barriers of rural
classrooms.

Materials and Methods. The present study used a mixed-methods approach that incorporated both
quantitative and qualitative research to explore the effects of task-based digital learning on vocabulary
acquisition of rural secondary school EFL learners in Kazakhstan. The study design included the
administration of vocabulary tests prior to and after the intervention to assess lexical gains as well as
observation of classroom activities and interviews with students to evaluate their involvement and
attitudes.

The research sample consisted of 60 students distributed across two rural secondary schools situated
in Almaty region. All participants were EFL learners in grades 8-9. The students were chosen on the
basis of their equal level of proficiency (A2-B1 CEFR) through a placement test. The teachers in both
educational institutions received training for delivering task-based digital learning activities with the
help of the provided tools.

The following digital tools were chosen for their accessibility, relevance to vocabulary instruction,
and adaptability for rural school environments: Al-powered flashcards (e.g., Quizlet with adaptive
learning features): Students utilized Al-enabled flashcard applications which modified repetition
intervals and difficulty levels according to their individual learning performance; Chatbots (e.g.,

333



Abaii amvinoazer Kasz¥I1V-y XABAPIIIBICHI «Iledazozuxa evinbimoapuly cepusicol, Ned(88), 2025 .

ChatGPT-based platforms, Duolingo conversation bots): Students practiced vocabulary through
conversations with chatbots that generated scenarios to help them learn new vocabulary; Virtual Reality
(VR) Vocabulary Games (e.g., Mondly VR, custom-made tasks using Google Expeditions): Students
experienced virtual environments (virtual marketplaces, classrooms, cities) to use vocabulary in context.
The tools were integrated into task-based lessons which required students to perform goal-oriented tasks
such as planning a virtual trip, describing their school or creating a chatbot conversation using
vocabulary from the National Curriculum. The study was conducted over eight weeks. The study
followed the following research procedure:

Week 1: A vocabulary pre-test consisted of a 40-item multiple-choice assessment and a productive
vocabulary writing task followed by digital tool orientation.

Weeks 2-7: Each week, students engaged with Al flashcards, chatbot dialogues, and VR activities as
part of the TBDL tasks.

Week 8: Post-testing included the same instruments together with semi-structured interviews from 15
students and 2 teachers from each school.

During the intervention period students accessed digital tools through school laptops and
smartphones while sessions were conducted in blended mode that combined in-person tasks with digital
elements. For instance, vocabulary tests for assessing receptive (multiple choice) and productive (gap-
fill and short response) vocabulary skills; observation checklist focused on student participation, task
completion, and interaction with digital tools; interview protocols in order to investigate students’ views
on task-based digital learning, motivation, and tool effectiveness; paired-sample t-tests were used to
analyze the quantitative data from pre- and post-tests to determine whether there were statistically
significant changes in vocabulary knowledge and the qualitative data obtained from interviews and
observations was coded thematically to identify patterns concerning engagement, autonomy, digital
fluency and challenges faced during the intervention.

Average Vocabulary Test Scores (Pre-test vs Post-test)

Test

40

Pre-test

35 E Post-test

30

N
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Score (out of 40)
o
=]

=
o
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School #42 School #31

School

The bar chart displays the mean vocabulary test results of two rural schools before and after the
TBDL intervention. The graph presents learners' enhanced lexical competence through visual
representation.

Table 1. Digital Tools and Task Types Used in the Intervention

Digital Tool Type of Task Learning Focus Device/Access
Al-Powered Adaptive  flashcard  reviews, | Receptive & productive | Mobile app (Quizlet) /
Flashcards vocabulary quizzes vocabulary skills Web
Chatbots Simulated conversations (e.g., | Contextual language use, | Web-based chathot /
ordering food, describing a room) | dialogue practice Mobile app
Virtual  Reality | Role-playing tasks in virtual | Immersive vocabulary in | Smartphone with
(VR) settings (e.g., virtual store, | real-life scenarios cardboard VR
museum) headsets
Blended  Task | Project-based learning (e.g., | Integration of target | Desktop / Mobile /
Platforms making digital posters, travel | vocabulary in creative | Smartboard
plans) tasks
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1. Participant Selection (School #42 & #31)
!
2. Pre-Test
!
3. Digital Tools Introduction (Al flashcards, Chatbots, VR)
!
4. 6-Week TBDL Intervention
!
5. Post-Test

!
6. Data Collection & Analysis

Figure 1. Research Process Overview

Results. The following section reports on the findings of this study concerning the impact of task-
based digital learning on vocabulary acquisition among rural secondary school EFL learners in
Kazakhstan. Analysis of primary data sources included both quantitative results from vocabulary test
scores and qualitative results from student feedback and classroom observations. Pre- and post-
intervention vocabulary test results were collected from 60 students—30 from School #42 and 30 from
School #31. Each test measured both receptive and productive vocabulary knowledge (max score: 40
points).

Table 2. Mean Vocabulary Test Scores (Pre- and Post-Test)

School Pre-Test Mean | Post-Test Mean | Mean Gain | Significance (p)
School #42 | 22.5 317 +9.2 p<0.01
School #31 | 20.1 29.8 +9.7 p<0.01

Paired-sample t-tests results showed that the gains in vocabulary scores were statistically significant
(p < 0.01) for both schools. The average increase in scores was over 9 points, suggesting a strong
positive impact of TBDL on learners’ lexical competence.

The visual representation of these gains is shown in Figure 1 (previously presented).

Semi-structured interviews with 15 students (randomly selected) and 4 EFL teachers provided
valuable insights into the learners' experiences with digital tasks. Observation data showed a visible
increase in student participation and task completion rates over the 6-week period. Compared to initial
sessions, students were more confident in navigating digital tools and using new vocabulary in speaking
and writing.

Discussion. The present study found that task-based digital learning (TBDL) has a positive effect on
the lexical competence of rural secondary school EFL learners in Kazakhstan. The results are consistent
with previous studies that highlight the role of digital technologies in improving vocabulary learning (Al
-Jarf, 2022; Baharudin et al., 2023), and add value by focusing on rural Kazakhstani schools, which are
rarely featured in the EFL digital pedagogy literature.

The results of the 6-week intervention that showed statistically significant vocabulary score
improvements support the effectiveness of TBDL as a teaching method. The Al-powered flashcards and
chatbots not only helped to memorize vocabulary but also helped to use vocabulary in context. This is in
line with Nation (2022) who suggested that vocabulary learning is most effective when done in
conjunction with comprehension and production tasks.

Furthermore, the use of VR-based tasks provided immersive learning experiences that improved
vocabulary retention. This is in line with the findings of Lin and Lan (2021) who pointed out that
immersive environments improve memory retention and the usage of new words in context. Another
qualitative outcome was the high level of learner motivation and learner autonomy. The students were
more engaged with the digital tasks and were willing to use English outside the classroom. This
observation is in line with the Vygotskian principles, where digital tools are used as mediators to
facilitate learning and expand the learners' Zone of Proximal Development (ZPD).
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Students benefit significantly from digital mediation in the Kazakhstani rural context because
English exposure occurs mainly within classroom boundaries. The mobile-first approach of these tools
enabled learners to practice at any moment and from any location thus helping them overcome both
geographical and structural barriers. The research demonstrates effective rural implementation of TBDL
through proper digital literacy training and device access which enhances pedagogical understanding in
Kazakhstani rural areas. Teachers acted as essential mediators of learning while demonstrating the need
for continuous support and training in digital education integration.

The study demonstrates that TBDL lessons with proper design and tool accessibility enable rural
students to catch up with urban students in learning progress. The intervention showed positive results
yet students faced ongoing challenges from restricted internet connectivity and outdated technology
alongside diverse student digital competence levels. Similar to Central Asian contexts (Iskakova &
Zhumanova, 2021), these barriers show that government institutions must invest in digital infrastructure
development and teacher training. A few students needed initial guidance alongside scaffolding before
they could effectively use the chatbot and VR tools effectively. A blended learning model that combines
student-directed digital work with teacher-assisted guidance shows its value.

The research demonstrates how task-based digital learning using Al flashcards together with
immersive technologies leads to major improvements in vocabulary skills for rural English as a foreign
language (EFL) students. Kazakhstani educators who address infrastructure barriers through proper
training can effectively implement digital innovations to deliver more inclusive and effective vocabulary
instruction.

Conclusion. This research evaluated the effects of task-based digital learning (TBDL) methods on
vocabulary acquisition among rural Kazakhstani secondary school EFL students through analysis of Al
flashcards and chatbot tools alongside virtual reality tasks. The integration of TBDL proved to boost
students' vocabulary ability along with their interest in learning and their self-directed learning skills.

The analysis of quantitative data showed that vocabulary test results improved while students
demonstrated better motivation through their feedback about digital tools. Digital learning proves
capable of transforming education through strategic implementation within limited resource settings
such as rural Kazakhstani schools according to pedagogical research. As Kazakhstan continues to
modernize its educational landscape, integrating innovative digital methodologies—Ilike task-based
learning - into rural classrooms can serve as a powerful step toward more equitable and effective
English language education. By leveraging accessible technologies and supporting teachers in their
pedagogical growth, we can help bridge learning gaps and empower students with the language skills
they need for the future.
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OKYIIBLIAP/BIH IIEIEH COMIEY JAFIBLIAPBIH
JAMBITYIBIH O JICHAMAJIBIK YCTAHBIMIAPEI

Anoamna

Makanazna 10-11-chIHbIN OKyIIbUIapbIHA (Pa3eooru3Maepli KOTHUTUBTI TYPFBIIaH MEHIepTYy apKbUIbl ILELIeH Coiey
KaOlIeTIH JaMbITyIaFbl YCTaHBIMAAP Typaiibl ce3 Oonazpl. Lllenien ceineynin Kasipri OitiM Oepy >KyifeciHneri peni, OHbIH
OKyIIbl TYJIFACHIHBIH WHTEJICKTYyalAbIK JKOHE KOMMYHHKATHUBTIK JaMyblHa dcepi JKaH-)KaKThl CHUIATTanajpl. ABTOp
AHTPOTIO0O3EKTIK, KOTHUTHBTIK, KOMMYHHUKATHBTIK, aKCHOJIOTHSIIBIK JKOHE JIMHIBOMOJCHH YCTaHBIMAApABI ILEUICH COWey
©HEpIH MEHIepTYIiH Herisri OarbITh peTiHAe Tadmaiasl. @pazeonormsuiblK OipIikTepaiH Tk MopTedeci MEH KOTHUTHBTIK
KbI3METi, COHHal-aK TUIMIK KY3BIPETTUIIKTI MEHIepTyAeri OpHBI Typaisl aiTeUIambl. TypakTel TipKecTepni maiimamaHa
OTBIPHIIL, OKYIIBIHBI MICIIEH ceiteyre Oayiyna OiTiM amyIIBIHBIH OiTiMi, OLTITI, JaFABUIAPEI MEH TIXIpHOECi ecKepiies.
CoHBIH HeTi3iHe OKYIIBIHBIH TYPII COMIICY KaFJasThIHIA Co3Aep i OPHBIMEH KoJIaHa Oiy, (hpa3eoNorusuIbIK OipITiKTepIi
Taiaanana OTHIPHIIT, OMBIH OCHHENI JIe 9CcepIi eTill KeTKi3e OLTy KaOiIeTiH KeTUIIIpy MaKcaT eTiTe/Il.

Byriari TaHma TUIOl OKBITyma OUTIM ATYIIBUIAPIBIH COMIIEY MOICHHETIH JKSTUINIPYTe, TUIMI YITTHIK-MOICHH KYHIBI-
JIBIKTApIbIH aKbIpamMac Oeutiri periHae KaObUIAayblHA, TUIIIH JYHHETAHBIMIBIK, TOPOHENIK, QJICYMETTIK, STHOMOICHU
ACMEKTIIepiH OIPTYTACThIKKA KApacThIpyFa, Ka3ak TuUTl Cca0aKTapbl OKYIIBUIAPbIH JIOTUKAIBIK OWIAYBIH, 3HATKEPIIIK
KaOUIeTIH JKeTuAipyre, KOMMYHHKATHUBTIK OUTIKTEpIH JaMBITyFa OarbITTalybl, TUIII MEHIepTYIiH YXKIEMEiK CHIAThIH
KYLIEHTY, MrepiieTiH OUTIMHIH TYIKI HOTHXKECIH Ke3/ley CHSKThI ycTaHbiMuapra colikec 10-11-chIHbBIN OKyLIbLIapbIHA
(pazeosoru3maep i KOTHUTHBTI TYPFBIAH MEHI'€PTY apKbUIbI [ICIICH COMICY KaOLIeTIH TaMbITy KaXKETTIirl apThIIl OTHIP.

MexkTen OKyLIbLIAPBIHBIH COMIICY JaFAbUIapblH MEHrepyre KOMBUIATBIH TallalTap/blH KYIISHl JKacTapAblH Til
Ta3aJbIFBIHA MOH OepMeyiHeH, OUBIH JYPHIC KETKi3e aTMaybIHAH, CO31H dCepIli e KOPKEM ETill )KeTKi3e aMaybIHaH TYBIHIAT
oTeIp. Byt MekTen oKymIsDIapbiHa (pa3eonoru3MIep i KOTHUTHBTI TYPFBIIaH MEHIEPTY apKbUIBI IICIICH coiliey KaOimeTiH
JTAMBITYFa apHAJFaH TCOPUSUIBIK, 9IICTEMENTIK eHOSKTep/IiH )KETIMCI3IIriHeH JIe TYBIH/IAII OTEIp.

Tyiiin ce3mep: miemieH ceiuiey KaOineTi, TYpakTBl TipkeC, KOMMYHHKATHUBTIK KY3BIPETTUIK, MeIaroTrUKajIbIK
9KCIICPHMEHT.
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