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INCLUSIVE COMPETENCE OF SPECIAL PEDAGOGUES:
ITS ROLE AND SIGNIFICANCE IN MODERN EDUCATION

Abstract

This article examines the need for special specialists with high professional competence, including inclusive ones,
who optimally respond to changes in the education system in Kazakhstan and are able to respond promptly. In this
regard, the scientific foundations of the concept of «inclusive competence» are studied, attention is focused on the
insufficient connections of theoretical knowledge and experience in the conditions of additional education of special
educators, their professional development and the existence of problems that remain unresolved at the present stage.

The definition of the concept of «inclusive competence» and its own conclusions about the main components of the
concept of «inclusive competence» in the works and research of foreign and Kazakhstan pedagogical scientists were
analyzed. According to the professional standard «Pedagogue», one of the priority tasks of a special education teacher is to
organize the teaching and upbringing of children with special educational needs, using specialized methods and technologies
of corrective, developmental, educational, and sociocultural orientation aimed at their socialization and adaptation to society.
The professional duties of a special education teacher also include providing consultations to specialists, parents, and other
legal representatives of children with special educational needs on the application of these methods, as well as assessing the
special educational needs of their families. Accordingly, this requires a high level of inclusive competence from special
education teachers within the education system. The article addresses the issue of developing the inclusive competence of
special education professionals.
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In order to determine the level of development of inclusive competencies and the readiness of special teachers for
professional activities, 2 surveys were conducted by special teachers of a comprehensive school (N=486) for the determining
research stage.

Keywords: professional competence, inclusive competence, special pedagogue, cognitive competence, motivational
competence, reflexive competence, Bloom taxonomy levels.
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APHAMBI IEJATOI' TEPJATH UHKJTIO3UBTIK KY3BIPETTLIITT:
OHBIH 3AMAHAYH BIJIIM BEPYIEI'T POJII MEH MAHBI3bI

Anoamna

by makanana Kasakcranpaars! OinimM Oepy *KyleciHIeri e3repicTepre OHTaMIIbI XKayar OepeTiH jKoHe JKele SpeKeT eTe
aNaThIH KOCiOM KY3BIPETTLIr, OHBIH IMIIHIE WHKIFO3MBTI KY3BIPETTUIr JKOFaphl apHAbI MaMaHOApIbIH KaKET eKeHZIri
KapacTeIpblrad. OChiFaH OaiIaHBICTBI, «MHKIIIO3HBTI KY3BIPETTUIIK» YFBIMBIHBIH FBUIBIMH HETi3Iepi 3epAeieHin, apHaibl
MeIarorTep/Ii KochIMIna OuTiM Oepy JKaFmaibIHAA, ONApIbIH OUTIKTUIINH apTThIPyAa TCOPUSUIBIK OLTIMIED MEH TIXKIpHOe
apachlHa OaiylaHBICTAPMBIH JKSTKUTIKCI3IIr KOHE Kasipri Ke3eHAe MICHIIMIH Tammail Keje jKaTKaH MocelelepaiH Oap
eKeH/IITiHe Ha3ap ayapblUIajpl.

[lerenmik >XoHE OTAHIBIK MEOATOT-FATBIMIAPIABIH EHOSKTEpI MEH 3epTTEYJIepiHICTI «HHKITIO3UBTI KY3BIPETTUIIK»
YFbIMbIHA O€plireH aHblKTamajap MEH OHBIH KYPBUIBIMIBIK HETi3ri KypaMajapblHa KaTbICTBI aBTOPJIBIK TYXKBIPHIMIAP
KapacTeIpbliapl. «Ilegaror» kaciOn craHmapThiHAa CoWKec, apHaiibl MeJarorThlH KbI3METIHZEr 0acTbl MiHIETTEpiHIH Oipi -
OutiM Oepyze epeKie KaKeTTUIir Oap Oamamapapl OKBITY KOHE TOpOWeNey, TY3eTy JKOHE JaMEBITY, JJICyMETTCHIIPY JKOHE
KOFaMFa OeiliMIeyIiH apHailbl OpeKeT eTy KOIIapbl MEH aMalllapblH KOJIaHy OOMbIHIIIA MaMaHIapFa, epeKiie OananapabH
aTa-aHaJIapbIHA JKOHE ©3T¢ JIe 3aH/Ibl OKUIIEpiHe KeHec Oepy, onapIbiH 0TOACKUIAPBIHBIH epeKIle OUTiM Oepy KaKEeTTUTIKTEpiH
Oaranayzbl JKy3ere achlpy OoJbin TaObLIaabl. ColikeciHiue, Oyl OiniM Oepy »KyleciHae apHaibl NMelarorteH MHKIFO3UBTI
KY3BIPETTUIr JKOFapbl OOMyBIH Taymam ereni. Makamama apHaiibl HearorTepiiH WHKIFO3UBTI KY3BIPETTUITIH JaMBITY
MaceJieci KapacThIPbUIFaH.

VHKTI03UBTI KY3BIPETTUIIKTIH JaMy IEHICHiH )KoHE apHaibl MeAarortepiH KociOM KbI3METiHEe NaWbIHABIFBIH aHBIKTAY
MaKCaThIHIA JKaJITIbI OUTiM OepeTid MektenTiH (N=486) apHaiibl eJarorTepiMeH aHbIKTAYIIIBI 3ePTTEY Ke3CHIHE 2 cayalHama
OTKI3UIII.

Tyiiin ce3aep: KociOM KY3BIPETTUNK, HMHKIIFO3MBTI KY3BIPETTUIK, apHaibl MeIaror, KOTHUTHMBTI KY3bIPETTLUIIK,
MOTHBALMSUIBIK KY3bIPETTUIIK, Pe(JIEKCHBTI Ky3bIPETTLIIK, BiyM TaKCOHOMUSICHI JIeHTeiiepi.
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YKazaxcruii nayuonansuuiii nedacozuueckutl yuusepcumem umeni Abas, 2. Anmamui, Kazaxcman
2 Eaunemckuii ynusepcumem uciamckoii kynomypot Hyp-Mybapax, 2. Anmamul, Kazaxcman

NHKJ/IIO3UBHASA KOMIIETEHTHOCTD CIIELHHUAJIBHBIX ITEJIATI'OI'OB:
EE CYIIHOCTbDB 1 POJIb B COBPEMEHHOM OBPA3OBAHUU

Annomayus

B nmaHHOW cTaThe paccMarpuBaeTCs HEOOXOAWMOCTH CIICIMANBHBIX CIEIHAINCTOB C BBICOKOH MpodeccHoHaIbHON
KOMIICTCHITHEH, B TOM YHCJIe WHKIFO3MBHOM, KOTOPHIC ONTHMAIBHO pearupyloT Ha W3MEHCHHS B CHCTEME O0Opa3OBaHUS B
Kazaxcrane u ciocoOHBI ONIEPaTUBHO PearupoBaTh. B CBS3M C 3TUM, N3y4YarOTCsl HAYYHBIE OCHOBBI TIOHSITHUS «MHKITFO3MBHAS
KOMIIETEHTHOCThY, aKIEHTUPYETCS BHUMAHHE Ha HEJIOCTATOYHBIX CBS3SIX TEOPETHUECKUX 3HAHUA WM OMbBITA B YCIOBHSIX
JIOTIONTHUTENTLHOTO 00pa30BaHusl CHICIMATBHBIX TIeJJArOr0B, TIOBBIIICHHUS UX KBaTH()UKAIMN ¥ HATHYUY MPoOIIeM, KOTOphIE Ha
COBPEMEHHOM JTaIe OCTAlOTCS HEPEIICHHBIMU.

PaccMoTpeHbl ompesienieHusT TIOHSTHSI «WHKITFO3UBHAST KOMIIETEHIUS B TPYyJaX W HCCIEAOBAHUSAX 3apyOeKHBIX H
OTEYECTBEHHBIX II€aroTOB-yUCHbIX W aBTOPCKHE BBIBOJBI, KACAIOIIUECS €ro CTPYKTYPHBIX OCHOBHBIX COCTaBOB. B
COOTBETCTBUH C TIPO(eCCHOHATBHOM cTaHAapToM «[lemarory», oMuH U3 MPUOPUTETHBIX 3a/1ad JESTEIEHOCTH CIEIHAIBLHOTO
mearora SBISETCS OpraHu3anusl OOy4YeHWs W BOCHHTAHHS JETed ¢ OCOOBIMH 00pa3oBaTelIbHBIMH MOTPEOHOCTSIMHU,
[IPUMEHEHHE CIEeLMAIbHBIX METOJIOB U TEXHOJIOTHI KOPPEKLIMOHHO-PAa3BUBAIOIIET0, BOCIUTATEILHOIO U COLIMOKYJILTYPHOTO
XapakTepa, HalpaBJICHHBIX HA WX COIMAM3ALMIO M aJalTaliio B 00mecTBe. B kpyr mpodeccnoHanbHBIX 00sS3aHHOCTEH
CHELMANILHOrO TeJlarora TakyKe BXOAUT KOHCYJIbTUPOBAHUE T1€1aroroB, pOAUTENIEH U MHBIX 3aKOHHBIX MPEACTaBUTENeH JeTel
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¢ 0coObIMH 00pa30BaTENbHBIMU MOTPEOHOCTSIMU IO BOIIPOCAM HCTIONB30BAHMS YKAa3aHHBIX METO/IOB, & TaKXKe IPOBE/ICHUE
OLICHKH OCOOBIX 00pa3oBaTelbHBIX MOTpeOHOCTEH ceMeil. COOTBETCTBEHHO, TO MpEIIOJaracT Halu4dKue y CHElHaIbHOTO
TIeZIarora BEICOKOTO yPOBHSI MHKITIO3UBHOI KOMIIETEHTHOCTH B CHCTEME 00pa3oBaHus. B cTaThe paccmaTpuBaeTcst mpobdiema
Pa3BUTHA MHKIIO3UBHON KOMIICTCHTHOCTH IIEIarOroOB JAHHON KaTCTOPHH.

B memsx ompeneneHus ypoBHS pa3BUTHS MHKITIO3MBHOM KOMIIETEHTHOCTH M TOTOBHOCTH CIICHHAIBHBIX IEAAroroB K
npo(heCCHOHANBHON JeATeNbHOCTH CIIENMANbHBIME TefaroraMu o0meoOpasoBatensHold mKoibl (N=486) mpoBeneHo 2
AQHKETHUPOBAHMS Ha TIEPHO]] ACTEPMUHAIIMOHHOTO HCCIIEI0BAHHS.

KunroueBble cioBa: mnpodeccnoHanbHass KOMIIETEHTHOCTb, WHKIFO3MBHAs KOMIIETEHTHOCTH, CHEIMAJbHBIA MEIaror,
KOTHUTHBHAs KOMIIETEHTHOCTh, MOTHBAIIMOHHAsT KOMIETEHTHOCTh, Pe(JIeKCHBHAS KOMIIETEHTHOCTb, YPOBHU TaKCOHOMHHU
biyma.

Introduction. Nowadays, in the context of additional education, the training of special educators
should be focused on a competence-based approach. This means that the result of each person's
upbringing and training is not only a system of knowledge and skills, but also a set of key competencies.
Special attention is being given to the development of inclusive competencies among special education
teachers. The main components of these competencies include: academic competencies that determine
the ability to acquire new knowledge; socio-personal competencies that express the ability to preserve
the ideological and moral values of the state and society; professional competencies that include
identifying and finding ways to solve problems in various fields of teaching, drawing up and
implementing plans.

In today’s context, the professional development system is the most important stage of additional
education, located at the junction of professional activity and the field of education. This system
generates qualified specialists, ensures the professional development of teachers and contributes to the
development of Kazakhstan's intellectual potential.

This idea is reflected in Article 32-1 of the Law of the Republic of Kazakhstan “On education”,
which provides an opportunity to clarify the direction of the educational sphere in the Republic of
Kazakhstan concerning “Additional Education for Adults” [1]. Furthermore, this direction is also
addressed in the document of the Minister of Education and Science of the Republic of Kazakhstan
dated August 31, 2022, No. 385, entitled “On the Approval of the Model Rules for the Activities of
Organizations of Preschool, Secondary, Technical and Vocational, Post-Secondary, and Relevant Types
of Additional Education”. Specifically, Appendix 9 of this document, titled “Model Rules of Activity of
Organizations of Additional Education for Adults”, details the procedures for organizing and
implementing the activities of such organizations.

Special educators who implement modern inclusive education in practice are characterized by the
following circumstances: that they encounter difficulties in adapting the requirements of the state
compulsory education standards and the content of subject curricula when teaching children with special
educational needs, as well as their insufficient understanding of the children’s individual developmental
characteristics, abilities, and capacities; their inability to apply certain methodologies of individualized
instruction; and their lack of experience in establishing interpersonal communication between children
with special needs and typically developing children. The problem of avoiding such situations in the
activities of special educators, understanding and developing the concept of inclusive competence is
important and relevant.

Basic provisions. Since the success of inclusive education largely depends on the special professional
skills of specialists, the scientific basis of any research should be confirmed by experimental research. In
this regard, Denisova O.A., Ponikarova V.N., Lekhanova O.L. «considered the actual issue of training
teachers in the implementation of inclusive education for children with special educational needs. These
authors defined the key competencies for teachers of inclusive education. They proposed a diagnostic
program to determine the current level of readiness of future and working teachers to provide education
for children with special educational needs in an inclusive environment. These authors also described
the levels of training and opportunities for inclusive education of preschool and school-age teachers»
[3], Kuzmina O.S. — «This author has considered the issues of educating teachers to provide educational
services to children with disabilities and special educational needs. The author explored the possibilities
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of developing teachers working in an inclusive education environment by means of advanced training
and professional retraining» [4], Mikhalchenkova N.A. Bolshakova Yu.M., Kozhevnikova V.V. —
«...The successful practice of inclusive education mainly depends on the competence of the teacher,
although the practice of inclusive education depends on many important factors such as point of view,
curriculum, resources, parental involvement, interdisciplinary direction, etc.» [5], Yemelyanova 1.D.,
Podolskaya O.A. - «The authors pay special attention to the structure of professional competencies,
highlighting cognitive, operational and individual components. They developed the content of a
modular training program for specialists working in an inclusive educational environment in accordance
with the component composition» [6], Goryunova L.V.— «The author considered the process of
formation of inclusive teacher competence and characterized the main blocks of the model of formation
of inclusive teacher competence in the process of professional training. The scientist emphasized that
the model includes a conceptual block, a procedural and organizational block, and an evaluative and
analytical block.» [7], A teacher's readiness for inclusive education is determined by the level of his
knowledge and competencies necessary for the effective implementation of pedagogical activities. The
teacher includes professional virtue, adaptability, creativity, sociability and moral qualities. The main
importance of the teacher's profession depends on his activity, and the requirements for the teacher's
personality determine professional training for teaching. The role of teachers in inclusive education is
important, but they are not sufficiently prepared for this task, «Inclusive competence of a teacher is an
integral part of a teacher's professional competence, which includes interrelated value-semantic
directions, knowledge, skills, methods and experience of activity, the ability to independently analyze
their activities, which is necessary for the effective implementation of the educational process in
conditions of joint education of children with different educational needs» [8].

In the context of developing inclusive education, regarding the content and structure of a teacher: s
professional competence, researchers such as I.N. Khafizullina describe the functional scope of
inclusive competence as a system of core operational competencies. Each of these competencies
encompasses a full cycle of the following content-related competencies:

e diagnostic, which is the ability to collect data on the level of development of a group of students in
an inclusive education environment, personal development, and the education and upbringing of
individual students, at both the general and individual stages of the pedagogical process;

e prognostic, which is the ability to predict the results of certain pedagogical services in an inclusive
education environment;

e structural, which is the ability to create pedagogical activities in the context of inclusive education
by adapting forms, methods, and means of teaching, taking into account the various educational needs
of students, setting appropriate goals based on diagnostic data (both general and individual), and
competent planning of the pedagogical process.

e organizational, which is the organization of pedagogical activities in the context of inclusive
education, as the ability to creatively apply an individual approach in professional activities (for
example, teaching according to an curriculum);

e communicative, as the ability to communicate constructively with the subjects of the pedagogical
process, which contributes to the effective implementation of inclusive educational,

e technological, as the ability to implement methods and technologies of inclusive education, taking
into account different educational needs;

e correctional, as the ability to correct the course of the pedagogical process at any stage, taking into
account the results of this intermediate and final diagnostics;

e research, as the ability to study and analyze pedagogical phenomena, and to conduct experimental
work [8].

The analysis of the content of the main substantive and operational competencies included in the
system of inclusive competencies makes it possible to present in more detail the results of the
educational process in the system of additional education aimed at its development, and, consequently,
to develop and implement a program of advanced training courses more effectively.
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We believe that the high level of inclusive competence of special educators will allow them to
effectively carry out pedagogical activities, ensuring that all children with special educational needs,
including children with learning difficulties for social, linguistic, and cultural reasons, are included in
the general education school environment. To test this hypothesis, the following materials and methods
were used in the study.

Materials and Methods. To solve the research problem, targeted surveys, monitoring and diagnostic
methods, methods of processing mathematical and statistical data were used. Participation in the study
was anonymous. The surveys «Inclusive competence», «Me and inclusive education» were used in the
study. The experiment was conducted on special teachers of secondary schools throughout the region of
the Republic. 486 special educations (n=486) participated in the experiment. According to the inclusive
competence of special educators, three levels are defined: low, medium and high. In each survey, the
level of competence of special educators in inclusive education was determined. The purpose of the
study was explained to the respondents and their consent to reliable data processing was obtained. It was
also possible to exit the study at any time. From the results obtained, important aspects and effective
ways of developing the inclusive competence of special educators have been identified, and
recommendations have been taken into account. The data was then analyzed statistically.

Results. In the structure of inclusive competencies, we identify the main substantive and operational
competencies. In the structure of competence, its fundamental content-related components and
operational competencies are distinguished. Core competencies constitute an integrated system of
knowledge, skills, and abilities that are personally significant and applied in various domains of
pedagogical activity to solve professional tasks. These competencies are considered the foundation of
professional readiness, ensuring the effective execution of specific professional functions. The content-
related dimension of inclusive competence is defined by the teacher s ability to comprehend the essence
of professional activity within the context of inclusive education. This dimension includes motivational,
cognitive, and reflective competencies.

Motivational competence, a critical component of inclusive competence, is grounded in a system of
values, needs, and motives aligned with the goals and objectives of inclusive education. It encompasses
the teacher s ability to self -motivate for professional activity, maintain a humanistic orientation, and
uphold a positive professional stance toward inclusive education. When integrating students with special
educational needs into the environment of typically developing peers, the teacher s motivational
framework is shaped by a combination of social, cognitive, professional, personal development, self-
affirmation, and well-being-oriented motives. At the core of this competence lies the teacher s value
orientation, which reflects both a general humanistic perspective and a positive professional attitude
toward working with students with diverse educational needs, understanding the significance of
inclusive education for successful socialization, and deeply recognizing the potential of children with
disabilities.

The cognitive component of a special educator s inclusive competence is grounded in core cognitive
competency. Cognitive competence ensures a coherent understanding of pedagogical activity, enhances
the teacher s cognitive engagement, and promotes the development of various elements of educational
experience. It is defined as the capacity to search for, retain, and retrieve information as needed, and to
analyze and process it to solve theoretical and practical tasks.

Cognitive competence within inclusive competence involves pedagogical reasoning based on a
system of knowledge and cognitive experience required for inclusive teaching, as well as the ability to
apply educational methods effectively. Its key elements include assessing how students with special
educational needs perceive and process information, accurately analyzing their conditions, making
appropriate decisions in specific pedagogical situations, organizing instruction using innovative
approaches, and adapting flexibly to new circumstances.

The reflective component of a special educator s inclusive competence is represented by core
reflective competency. Reflective competence manifests in the teacher s ability to understand the
foundations, logic, and effectiveness of their professional activity. It enables the teacher to evaluate and
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reassess their achievements, systematically analyze pedagogical situations, and monitor the outcomes of
professional work. Reflective competence facilitates self-awareness, self-regulation, and the continuous
personal and professional development of the educator.

In the course of cognitive experimental work, diagnostic work was planned to determine the level of
inclusive competence of special educators. The tasks of the identification stage are defined:

- definition of the purpose and objectives of the ascertaining experiment;

- development of diagnostic methods for the level of inclusive competence of special educators;

- conducting primary monitoring to determine the level of inclusive competence of special educators;

- analysis of the results of the detection stage experiment.

According to the questionnaire «Me and inclusive education», special teachers were given the
opportunity to independently assess their competence in their professional activities, the questionnaire
consisted of 21 questions and several options, the options were calculated with 0-3 points depending on
the answers. Based on the conclusions and theories of scientists who studied the problem of inclusive
competence, survey questions were received. In addition, the questionnaire questions were prepared
according to the components of inclusive competence. In our opinion, the methods used make it
possible to effectively and accurately assess the level of inclusive competence of special educators.

A total of 486 special educators took part in the experiment.

We systematized the questions of the questionnaire «Me and inclusive education» as follows:

- What method do you use to make the student perceive the educational material correctly?

- What do you do if a student has difficulties in learning?

- What criteria do you take into account when evaluating students' academic achievements?

- What innovative methods would you use in inclusive education?

- How do you act in difficult situations (if the student has low motivation or weak academic
performance)?

- According to the special needs of students, what approaches do you most often use in classes?

- How do you assess your ability to adapt to new situations or changes?

- What methods do you use to increase the student's motivation for the learning process?

- How important do you think it is to provide emotional support to increase the student's motivation?

- How do you evaluate your work after class?

- When you think about the difficulties faced by the student in the learning process, what do you do?

- What measures do you take in case of low student activity during the lesson?

The results of the survey were calculated using a point system. Table 1 shows the results of the
survey according to the answers of the respondents.

Table 1 - The results of the survey according to the answers of the respondents

Ne «Me and inclusive competence» low medium high
1 Cognitive competence 17,2% 44,6% 38,2%
(96 special (217 special (186 special
teacher) teacher) teacher)
2 Motivational competence 37% 47,1% 15,8%
(180 special (229 special (77 special
teacher), teacher), teacher)
3 Reflexive competence 19,9% 49,5% 30,6%
(96 special (241 special (149 special
teacher) teacher) teacher)

The results of the survey «Me and inclusive competence» were shown in the form of a diagram

(Figure 1).
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LEVELS OF INCLUSIVE COMPETENCE OF SPECIAL
TEACHERS

m Cognitive competence W Motivational competence Reflexive competence

Low

MEDIUM HIGH

Figure 1 - Indicators for the «Me and inclusive competence» questionnaire

Most of the participants showed an average level of inclusive competence of 47.06% on average.
The respondents answered the next survey in writing and openly.

For high-quality work with students with special educational needs, it was necessary to study the
components of inclusive competence, the quality and level of knowledge possessed by a special teacher.
In this regard, we have systematized the questions of the «inclusive competence» questionnaire as
follows:

- What are the main elements of inclusive competence?

- What knowledge and skills do you need to be inclusive competent?

- How do you assess your level of knowledge and understanding in this area?

- What specific situations require the use of inclusive competence?

- Can you cite cases where inclusive competence has been successfully applied or, conversely, there
is a lack of competence?

- What steps will you take to improve inclusive competence?

- Do you have plans for the further development of this industry?

- How your inclusive competence affects the environment (work, study, social relations, etc.)?

- What changes in the environment do you notice through the use of inclusive competence?

- Have you received feedback from other people about your own inclusive competence?

- How do you assess your achievements in this area?

- If you have a desire to include or emphasize something else related to inclusive competence,
specify here.

The analysis of the survey results with Bloom's taxonomy levels made it possible to comprehensively
assess the inclusive competence and level of professional training of special educators. This approach
has helped to systematically determine the level of participation, understanding and practical skills of
teachers in the process of inclusive education. In table 2, we examined a model for analyzing the survey
results by levels of Bloom's taxonomy.

Table 2. Sample analysis of the survey results by Bloom' s taxonomy levels:

Bloom's taxonomy | Appearance in survey responses Conclusion of the analysis
Levels
« I've heard about inclusive education », « I | There is theoretical knowledge, but there is
Knowledge . S
know that there are government programs » no practical application.
« Inclusive learning is important for children | Understands the essence of inclusive
Comprehension with special needs » education, but does not know exactly how

to implement it.

« I use differentiated teaching methods in my | Applies inclusive methods in practice
Application class. », « I make an individual plan for
children with needs »

« I compare the effectiveness of programs for | The teacher can deeply analyze his
Analysis students with special needs », « Diagnostics to | experience.

determine the needs of students »
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« I combine strategies suitable for each student | The teacher is able to develop new ideas

Synthesis and create new methods » and methods
. « I evaluate the results of my work and make | Have a high level of professional
Evaluation
changes when necessary » competence

Bloom's taxonomy levels allow for a deep analysis of the survey results, analyzing the knowledge,
skills, and motivation of special educators. This approach is crucial to improve the quality of inclusive
education, promote the professional development of educators, and effectively channel their expertise.

The survey results were analyzed as a percentage by Bloom taxonomy levels according to the
respondents’ responses.

Table 3. Results of the survey on the levels of Bloom's taxonomy

Levels of Bloom's taxonomy Percentage (%)
Knowledge — recall definitions, terms 22%
Comprehension — understanding the essence of inclusive competence 19%
Application — considerations for use in specific situations 18%
Analysis — consideration of cause and effect, comparison 15%
Synthesis — express new ideas, suggestions 14%
Evaluation — evaluate ideas, methods, and criticize 12%

e Knowledge (22%) is the highest. This shows that most special educators know general information
about inclusive competence, basic terms.

e Comprehension (19%) — special teachers can explain theoretical knowledge, but the indicator of its
full application in practice is slightly lower.

e Application (18%) — it shows that teachers have the ability to apply inclusive competence in
practice.

e Analysis (15%) — analysis of situations the level of causal identification is average.

e Synthesis (14%)— low level of development of new ideas and proposals.

e Evaluation (12%) — the lowest indicator, that is, special teachers pay little attention to the
assessment of their methods and techniques.

According to this analysis, the application of inclusive competencies in practice (application,
analysis, synthesis, evaluation) still needs to be improved. And theoretical knowledge (knowledge,
comprehension) is at a sufficient level.

Discussion. Comparing the results of surveys conducted with respondents during the ascertaining
experiment, let's evaluate integral competence and its main components.

Level of education on Bloom's taxonomy:

e «Knowlege» (22%) the highest level, that is, most special teachers know basic information about
inclusive competence. It is closely related to cognitive competence (38.2%), as this figure is also high.

o «Comprehension» (19%) a slightly lower level indicates that special teachers have difficulties in
fully implementing their theoretical knowledge in practice.

® «Application» (18%) the level indicates that special teachers are ready to use their knowledge in
practice, but this indicator is still at an average level.

e «Analysis» (15%) and «Synthesis» (14%) low indicators indicate a limited ability of special
teachers to analyze complex situations and develop new ideas.

e «Evaluation» (12%) it has the lowest score, which indicates that special teachers pay little attention
to the critical assessment of their methods.

Analysis on competence components:

e Cognitive competence: a large number of teachers at the average (44.6%) and high (38.2%) levels.
This indicates that teachers have sufficient theoretical knowledge, but the level of its application still
needs to be improved.

211




Abau amwvinoazvr Kas¥I1YV-y XABAPIIIBICHI «Iledacozuxa evinvimoapuly cepuscol, Nel(89), 2026 orc.

e Motivational competence: the average (47.1%) level is the highest, and the high level is only
15.8%. This indicates that special educators have an interest in inclusive education, but it is necessary to
actively develop it.

e Reflexive competence: although there are medium (49.5%) and high (30.6%) levels, there is still a
low level (19.9%). This indicates that special teachers need to develop the skills to evaluate their
experience, to reflect.

After analyzing the data obtained above, let's draw scientifically based conclusions as follows:

1. Insufficient basic education in inclusive competence. The results of the study showed that the
majority of special educators are familiar with the basic concepts and theoretical foundations of
inclusive competence. However, the level of their effective use of this knowledge in practice and critical
evaluation of their work remains low.

2. High level of cognitive competence. The high level of cognitive competence indicates that
teachers are well equipped with theoretical knowledge in the field of inclusive education. However,
there are certain gaps in the ability to apply this knowledge in real pedagogical practice and analyze
inclusive processes.

3. The need to improve motivational competence. Although the interest of special educators in
inclusive competencies was significant, it was found that only 15.8% have a high level of motivation.
This indicator determines the need to develop the motivational aspects of special educators in the field
of education and increase interest in inclusive education.

4. Average level of reflexive competence. The moderate level of reflexive competence indicates
that special education teachers have not yet fully realized their potential for critically evaluating
their professional practice, analyzing their experiences, and improving their work. The relatively
high proportion of teachers with a low level of reflexive competence further highlights the need to
develop self-reflection skills and capacities for professional growth within the inclusive education
process

5. Lack of assessment skills. According to the results of the study, special educators do not pay
enough attention to the systematic analysis of their experience and its assessment. The low level of
assessment skills creates difficulties in analyzing the effectiveness and efficiency of the methods used in
the process of inclusive education.

In general, the results of the study show that the theoretical knowledge of special educators regarding
inclusive competence is at a high level, but it is necessary to develop the skills of its application in
practice, motivation, reflection and evaluation. This confirmed the need to develop the inclusive
competence of special educators, which allows them to effectively organize their professional activities.
All these results indicate the need to improve the skills of special educators in the context of additional
education.

Conclusion. The problem of developing the inclusive competence of special educators in the context
of additional education is currently relevant in the education system of Kazakhstan. The progressive
emergence of social and pedagogical changes, the growing number of children with special educational
needs, and the need for an effective educational process that is harmonized with the general education
system, all contribute to the increasing importance of inclusive pedagogy. Therefore, special attention
was given to the theoretical and practical aspects of developing the inclusive competence of special
educators.

The results of the study showed that special educators possess knowledge and skills at various levels
related to inclusive competence in their professional activities. Nevertheless, the lack of a
comprehensive connection between theory and practice, as well as the absence of educational programs
aimed at improving the professional competence of special educators, remain unresolved issues in these
areas. The study also shows that the main components of inclusive competence — the level of
development of motivational, cognitive, and reflective competencies - differ.

In this sense, the development of inclusive competence among special educators requires the
improvement of educational programs, the systematic organization of professional development, and the
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enhancement of the practical training of special educators. This, in turn, contributes to the effective
implementation of inclusive education and promotes the full social adaptation and development of
children with special educational needs.

Thus, the problem of training and improving the professional skills of special educators with
inclusive competencies in the education system of Kazakhstan is one of the most important areas in the
field of teacher education.
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