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TRAINING OF FUTURE PROFESSIONAL SPECIAL TEACHERS:
VIEWS OF EMPLOYEES

Abstract

Currently, the number of children with special educational needs in our country is steadily increasing. This situation has
led to a growing demand for special education teachers and highlighted the need to enhance their professional competencies.
The professional training of special educators is a key indicator of educational quality and serves as a decisive mechanism for
advancing inclusion in society. Therefore, a comprehensive approach to training future special education teachers—
integrating theoretical knowledge, practical preparation, and socio-value orientations—has become a pressing issue. The
purpose of this study is to identify the ways of developing the professional competence of future special educators, to analyze
the requirements for their preparation, and to propose recommendations for improving educational programs. The research
involved the analysis of state and university archival documents, as well as scientific works. At the theoretical level, analysis
and synthesis methods were employed. At the practical level, a survey was conducted among employers from special and
general education institutions in East Kazakhstan region. More than 40 employers participated, assessing the professional
competencies of graduates. As a result, graduates’ professionalism was defined in three main areas: knowledge (16%),
practical skills (16%), and personal qualities (17%). Employers also identified shortcomings in the training system, such as
insufficient practice (25%), lack of methodological materials in the Kazakh language, and a shortage of teachers specializing
in surdopedagogy. Well-developed competencies included pedagogical mastery, diagnostic skills, the ability to apply
methodologies, and proficiency in theoretical knowledge and information technologies. Thus, improving the training system
for special educators not only ensures quality education for children with special needs but also provides an effective
mechanism for preparing competitive specialists for the labor market.

Keywords: special education, professional competence, inclusive education, professional training, social-pedagogical
competencies, practical preparation.
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BOJIAIIIAK KY3IPETTI APHAMBI IEJATOT' TEPII JASIPJIAY:
K¥YMbBIC BEPYHIIIVIEPAIH KO3KAPACTAPBI

Anoamna

Kasipri Tanza enimizze epekiie OutiM Oepy KakeTTiri 6ap Oananap caHbl JKbULIAH-XKbIIFa apThill Kenel. byt sxarnai
apHaibl TefarorTepre JETeH CYPaHBICTBIH KYIICIOiHE, COHBIMEH Oipre OJapAblH KOCiOM KY3BIPETTUTIMH IKETULIIPY
KKeTTUTIriHe oKemyne. ApHalbl Iefarortepiid KociOW MasipibIFel OiumiM Oepy camachbIHBIH HETi3ri KepCeTKimn OOJbIm
TaOBUTA/ABI KOHE KOFaMIa MHKIIO3WSHBI JAMBITYABIH INENIyIIi TeTiriHe aifHamsi oTelp. OcbFaH OaiiyTaHBICTBI OoJamak
apHaWBl TeNarorTepli Aaspiay JKYHeCiH TEOpMSUIBIK OuTiM, TOKIpHOSNIK NaHBIHIBIK KOHE OJICyMETTIK-KYHIBUIBIKTBHIK
YCTaHBIMZAPABI KipiKTIPreH KeImIeHi TYPFBIOaH KapacThIpy ©3eKTi Mocenie Ooibin TaOBUIAABL. 3epTTEyIiH MakcaThl —
Ooyamak apHaibl TEJarorTepIiH KociOW KY3BIPETTUNrH KaJBIITACTHIPY JKOJIAPHIH aHBIKTAY, ONApPABIH MaspibIFbIHA
KOWBUIATHIH TAJIaNTap/Abl Ty skoHe OiniM Oepy OariapiiaMasiapbiH KETUIIIpyre YChIHbICTap a3ipiey. 3epTrey OapbIChHA
MEMJIEKETTIK JKoHE YHHBEPCHUTETTIK MyparaT Ky)KaTTapblHa, FhUIBIMU eHOeKTepre Tayjiay skacaipl. Teopusuiblk aeHreiine
aHaiM3 KOHe CHHTe3 oficTepi Koimaubuabl. [Ipaktukaneik aeHrevne IIbreic KasakcTaH OOJBICHIHIAFBI apHANBI JKOHE
XKaymbel OutiM Oepy YibIMIapbIHBIH JKYMbIC Oepyliiepl apacbiHAa cayaiHama xyprisuig. CayanHamara 40-taH acram
JKYMBIC OepyILIi KaTBICHII, TYJIEKTEP/IiH KaciOn Ky3bIpeTTitirine 6ara 6epai. HoTrmkeciHae TyneKTepIiH KaciOmIir yi Herisri
OarpITTa alKpIHAAIBL: OLTIM (16%), pakTukansik garasuiap (16%), Tyransik Kacuerrep (17%). CoHbIMEH KaTap, )KYMbIC
Oepymiiiep fasipray JKyWeciHeri KeMIIUTIKTepAl 1€ KepceTTi: TIKIpMOeHIH >keTkimikeismiri (25%), kasak TimiHAeri
onicTeMENiK MaTepHaiapAblH a3bFbl JKOHE CypJOINENaror MaMaHAapbIHBIH TAIIIBUIGFEL. JKaKkChl AaMbFaH KY3bIpETTEp
KaTapblHAA TeIarOrHKANBIK [IeOepiiK, NUArHOCTHKAIBIK IaFIplUiap, oJiCTeMeNepAl KoJIaHa aiy, TeOPHsUIBIK OUTiIM MEH
AKIapaTThIK TeXHOJOTHSIAp/ABl MeHrepy ataiasl. Ochliaiiina, apHaibl megarortepl qaspiiay >KyHeciH XeTUIIipy epeKiie
OimiM Oepy KaxkeTTimiri Oap OananapIblH camaiibl OLTIM alyblHA KaFqall jkacall KaHa KOHMai, eHOeK HaphIFbIHA OoceKere
KaOLTeTTi MaMaHIap/IbI JaspiIayIbIH THIMII TETIrl OOIBIT TaObLUIa bl

Tyiiin ce3nmep: apHaiibl menaroruka, KociOM KY3bIPETTUNK, WHKIIO3UBTI OLTiM Oepy, KociOM JasipiiblK, 9JIEyMETTIK-
TIeIarOTUKAJIBIK, KY3BIPETTEP, TOKIPUOETIK JaUbIHIBIK.
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MOJArOTOBKA BYYIIUX KOMIETEHTHBIX CHELIUAJILHBIX EJATOI'OB:
B3IJISIIbI PABOTOJATEJIEN

AHnnomayus

B macrosiiee BpeMs KONMYECTBO JETe ¢ 0COOBIMH 0Opa3oBaTeNbHBIMU MOTPEOHOCTSMH B HAIleH CTpaHE eXeroxHo
pacter. OTO NMPUBOAWT K YBEIHYECHHWIO CIIPOCA Ha CIIEIMABHBIX IIEaroroB W HEOOXOIMMOCTH COBEPIICHCTBOBAHUS WX
npohecCHOHANBEHON KOMIETeHTHOCTH. [IpodeccroHanbHass TOATOTOBKA CIEIMAIBHBIX MEJAaroroB SBISETCS OCHOBHBIM
ToKas3aresieM KadecTBa OOpa3oBaHMSA M BaKHEHIINM MEXaHW3MOM DPa3BUTHS WHKIIIO3MM B oOmiecTBe. B cBsBH ¢ 3THM
KOMIIJIEKCHOE PAacCMOTPEHHE CHCTEMBI IOJTOTOBKM OyAylnX CHEHHUAIBHBIX II€aroroB, BKIIOYAOIICH TEOpEeTHYECKHEe
3HaHMS, IPAKTHYECKYI0 IOArOTOBKY M COLMAJIbHO-IIEHHOCTHBIE YCTAaHOBKH, SBJISCTCS aKTyaslbHOM 3amaued. Llens
UCCIICIOBaHNSI — ONPEACNUTh ITyTH (HOPMHUPOBaHUS IMPOPECCHOHATLHOW KOMIIETEHTHOCTH OYIYIIMX CHElHaIbHBIX
TIeJIaroroB, MpOaHAIM3UPOBaTh TPEOOBaHHMS K WX IMOATOTOBKE M pa3padoTaTh PEKOMEHIAIMH II0 COBEPIICHCTBOBAHHIO
o0pazoBaTeNbHBIX IporpamMM. B Xxone wucciemoBaHust ObUT TIPOBEIEH aHAIW3 TOCYAAPCTBEHHBIX M YHHBEPCHTETCKUX
apXUBHBIX JOKYMEHTOB, a TaKXe Hay4HBIX TpyaoB. Ha TeopernueckoM ypoBHE MPHUMEHSINCh METOABI aHAIN3a U CHHTE3a.
Ha mpakrmdgeckoM ypoBHE OBIIO TPOBEICHO aHKETHPOBAHHE padOTOmaTeNield CHEIMANBHBIX M 00IIe00pa3oBaTeIbHBIX
yupesxxaeHnii Bocrouno-Kazaxcranckoit obmactu. B omnpoce npursmn yaactie 6onee 40 paboTomaTernei, KOTOpbIE OLCHUITH
npo(heCCHOHANBHYIO KOMIIETEHTHOCTh BBIITYCKHUKOB. B pe3yibTate mpodeccnoHaan3M BBITYCKHUKOB OBLT OIPENENieH 10
TpeM OCHOBHBIM HarpaBieHusM: 3HaHus (16%), mpaktuaeckue HaBBIKU (16%), maHOCTHBIE KadecTtBa (17%). Kpome Toro,
paboTonmaTeny yka3aiu Ha HeOCTATKH CHCTEMBI TIOATOTOBKU: HEIOCTATOYHOCTD MPAKTHKH (25%), HeXBaTKa METOIMICCKIX
MaTepHaoB Ha Ka3aXCKOM SI3BIKE M JICQHIMT CYpAomneaaroroB. K 4uciry Xopomo pa3BUTHIX KOMITCTCHIINH OBLTH OTHECEHBI
TNEJIarOrMYecKoe  MacTepCTBO, JAWATHOCTUYECKHE HABBIKM, YMEHHE MPHMEHSTh METOAWKH, BJIAJICHHE TEOPETHYECKHMHU
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SHAHWSIMA M MH(POPMAIIMOHHBIMHM ~TEXHOJOTMSAMH. TakuM 00pasoM, COBEPIICHCTBOBAHWEC CHCTEMBI IOATOTOBKH
CHeMANTBHBIX TIeJIarOrOB HE TOJILKO 00eCreuynBaeT KaYeCTBEHHOE 00pa3oBaHue IS JeTel ¢ 0COOBIMU 00pa3oBaTeIbHBIMU
MOTPEOHOCTSMH, HO M CTAHOBUTCSI (P(EKTUBHBIM MEXaHU3MOM IOATOTOBKH KOHKYPEHTOCIIOCOOHBIX CHEHAIMCTOB s

PBIHKA Tpy/a.
KnroueBbie cioBa: crerpanbHas Iegaroruka, Mpod)ecCHOHaIbHAs KOMIIETEHTHOCTh, MHKIIIO3MBHOE OOpasoBaHHE,

HpO(l)eCCI/IOHaHLHaﬂ IMOATr0TOBKA, CONUAJIbHO-IEAArOrn4eCKast KOMIICTCHIINA, IPAKTUYCCKAs MOAroTOBKaA.

Introduction. In the modern education system, the issue of inclusive education has acquired
particular significance. The increase in the number of children with special educational needs and the
necessity of ensuring their social adaptation pose new challenges to society. Addressing these
challenges requires the development of professional competencies among future teachers, which is
considered one of the key prerequisites [1].

As researchers emphasize, within the context of inclusive education, the content of professional
competence should not be limited to traditional pedagogical skills but must also encompass social,
psychological, emotional, and digital competencies [2]. For example, Makhambetova and Magauova,
by modeling professional competences in the context of inclusive education, highlight the importance of
integrating theoretical knowledge with adaptive practical skills, while Berikkhanova and colleagues
examine an effective model for preparing future teachers in inclusive environments, demonstrating its
direct impact on teaching quality [3], [4].

Furthermore, the formation of teachers’ professional culture and the enhancement of their social
responsibility should also be prioritized. In this regard, Kopzhanov and colleagues, drawing on the
experience of training specialists in adapted physical education and sports, emphasize the importance of
developing the professional culture and value orientation of future teachers [5]. Similarly, Chetverikova
and colleagues view social-emotional learning technologies as an effective tool for preparing students
for inclusive education [6].

To succeed in inclusive practice, teachers must master not only professional skills but also the ability
to work in multidisciplinary teams, establish collaboration with parents, and cooperate with various
specialists. In this context, Rueda and Fernandez-Batanero stress the importance of digital competence
among special education teachers, while Frankel and colleagues propose new approaches to initial
teacher training to overcome barriers in the implementation of inclusive science education [7], [8].

Kazakhstani researchers are also extensively addressing the issue of competence in special educators
within inclusive education. Movkebayeva and Dyussenbayeva define the structure and content of
inclusive competences in the professional activities of special educators, emphasizing their significance
in improving the quality of education [9].

Accordingly, the training system for future special educators requires a comprehensive approach that
integrates theoretical knowledge, practical experience, and socio-value preparation. Such an approach
ensures the development of all dimensions of professional competence and facilitates the preparation of
specialists capable of effectively working within inclusive educational settings.

In Kazakhstan, the number of children with special educational needs is increasing, resulting in a
heightened demand for special educators. This makes the enhancement of their professional training and
competencies a requirement of the times. Since the professional qualifications of special educators
directly influence the effectiveness of working with children, this issue holds special significance in the
development of the education system.

In today’s socially diverse society, special educators play a crucial role in ensuring equal
opportunities. Therefore, they must acquire not only theoretical knowledge but also thorough practical
preparation. The growing number of children with special needs requires the introduction of new
educational programs, innovative technologies, and active teaching methods.

The purpose of this study is to determine the ways of developing the professional competence of
future special educators and to analyze the requirements for their preparation. In this regard, the
experience of S. Amanzholov East Kazakhstan University can serve as a model. Since 2004, more than
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one thousand specialists have been trained in the “Defectology” program, with faculty members
conducting applied work in psychology, speech therapy, and corrective pedagogy.

Materials and methods. In the course of the study, a comprehensive set of methods was applied to
conduct an in-depth analysis of the current state of special education teacher training. Initially,
normative and legal documents at the national level, strategic programs for the development of the
education sector, as well as internal archival documents of the university were examined. These sources
made it possible to consider the issue of developing the professional competence of future special
educators from the perspective of national education policy and regional specificities.

At the theoretical level, the research was primarily carried out through the methods of analysis and
synthesis. The method of analysis was used to systematically examine scientific works and literature in
the field of special pedagogy, as well as training programs, while the method of synthesis aimed at
integrating information obtained from diverse sources and formulating general scientific conclusions.
These methods contributed to revealing the theoretical foundations of the issue and to deepening the
understanding of the pedagogical significance of competence-based approaches.

At the practical level, a set of diagnostic methods was employed. In particular, the observation
method was applied to assess the level of students” acquisition of professional skills during the learning
process. Additionally, a survey method was used to collect employers’ opinions on the professional
competencies of graduates. The survey was conducted among employers from special and general
education institutions in the East Kazakhstan region, with the aim of evaluating the quality of training of
future special educators.

The primary objective of the survey was to identify the level of employer satisfaction with the
professional preparation of graduates of the “Special Pedagogy” program at S. Amanzholov East
Kazakhstan University. Moreover, the survey enabled the collection of feedback regarding graduates’
professional knowledge, practical skills, personal qualities, and social competences.

The collected data served as a basis for identifying the strengths and weaknesses of the training
process of special educators and for determining key directions necessary for the further development of
future specialists’ competencies. Based on this analysis, concrete recommendations for the improvement
of educational programs were developed.

Overall, the set of research methods applied allowed for a comprehensive examination of the
problem, the integration of theoretical and practical data, and the objective evaluation of the
results obtained.

Results. In order to develop inclusive education in Kazakhstan, the system of training special
education teachers has been significantly modernized in recent years. In this direction, new educational
programs have been introduced, with special attention given to the formation of professional
competencies of future specialists. As evidence of this, the launch of the “Special Pedagogy”
educational program is a step aimed at improving the quality of special education and preparing
specialists in accordance with the modern requirements of the labor market.

Over the past two years, the Department of Psychology and Correctional Pedagogy at S.
Amanzholov East Kazakhstan University has been implementing the 6B01902 “Special Pedagogy” (IP)
educational program for the preparation of future special education teachers. This program was
developed on the basis of a model created by the authors’ team of Abai Kazakh National Pedagogical
University (G.A.Abaeva, A.N.Autayeva, Z.N.Bekbayeva). The content of the program has been
reviewed by experts and employers, and positive conclusions have been given [10].

Since 2023, five universities in Kazakhstan (Kazakh National Women’s Pedagogical University,
A.Baitursynov Kostanay Regional University, 1.Zhansugurov Zhetysu University, S.Amanzholov East
Kazakhstan University, and South Kazakhstan State Pedagogical University) have been involved in the
implementation of this program. In this process, Abai Kazakh National Pedagogical University has
become the leading university, serving as the main center for piloting and disseminating the new
experience [10].
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The main difference of the “Special Pedagogy” program is in organizing the educational process on
the basis of competence-based and student-centered approaches. It is aimed at forming modern
professional skills of future specialists in the field of special and inclusive education. In addition, the
principles of inclusivity and interdisciplinarity also form the foundation of the program [11].

The main goal of the program is to prepare professional teachers who have mastered subject-specific,
communicative, digital, and entrepreneurial competences, who are able to implement inclusive
education, and who are in demand in the labor market. As an educational project developed at the
national level, it is being implemented in the practice of higher education institutions in Kazakhstan with
the involvement of international consultants [10], [11].

The content of training consists of pedagogical, compulsory, and subject-specific components, with a
total volume of 124 academic credits. The subject-specific part includes 5 modules (Figure 1):
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Figure 1. Subject-specific components

The program, based on the principles of equality, respect, and tolerance, provides future teachers
with equal opportunities for learning. In addition, special attention is paid to the development of
students’ research skills, reflective practice, and the ability to analyze professional achievements. As a
result, future special educators gain practical skills, a deep understanding of the needs of modern
children, and enhanced competencies [11].

As a regional higher education institution, we have developed our own approaches to implementing
the “Special Pedagogy” program, taking into account the unique needs of learners and the
characteristics of the local context. During the implementation of the program, continuous monitoring
and evaluation were carried out, and the effectiveness of the applied methods and approaches was
assessed. Such flexibility not only allowed universities to quickly adapt the educational process to
changes in society and the economy but also opened the way to introducing modern technologies and
practices in line with the latest educational trends. This, in turn, improved the quality of teaching and
strengthened students’ readiness to meet labor market requirements.

In the preparation of special educators, the competence-based approach is considered the
fundamental principle. This approach includes not only the acquisition of individual knowledge and
skills but also the integration of comprehensive educational components of a personal and activity-based
nature. The main goal of the competence-based approach is to ensure the quality of education. It
emphasizes not the volume of accumulated information but the ability to effectively apply professional
knowledge and skills in various situations.

Scholar U.Sh.Yakubova defines competence as “the conscious understanding of competency,”
meaning not only the acquisition of abilities but also their deep comprehension and conscious
application. This perspective highlights that competence is formed on the basis of in-depth knowledge
in a particular field.
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The survey of employers regarding the competencies of special educators is of great importance for
improving the quality of training specialists. Its significance can be described in several aspects:

e Identifying in-demand competencies. Employers specify the core competences necessary for
effective work (psychological knowledge, diagnostics, work with disability groups, mastery of inclusive
technologies). This allows educational programs to be adapted to the labor market.

e Adapting programs. The survey identifies theoretical and practical gaps in the educational process,
creating conditions for the introduction of modern methods and technologies.

e Considering job-specific requirements. Special schools, rehabilitation centers, and social services
require different competences. This helps determine concrete directions in the preparation of future
specialists.

¢ Developing practical skills. Employers highlight the necessary skills, thereby contributing to the
improvement of students’ practical training.

e Strengthening competitiveness. Graduates who master essential competences gain broader
opportunities in the labor market.

e Feedback on professional standards. The survey results serve as a basis for adjusting professional
standards and help to form a unified system of training.

e Evaluating interdisciplinary skills. Employers emphasize the importance of abilities such as
effective communication with parents and specialists from different fields, as well as teamwork.

Thus, employers’ feedback provides concrete recommendations aimed at improving the quality of
special educator training, aligning educational programs with modern requirements, and
comprehensively developing the professional competencies of graduates.

The survey conducted to assess the quality of special education teacher training included employers’
perspectives, characteristics of the educational process, and requirements for specialists. The survey
identified the main priorities in the professional preparation of special educators and outlined the key
factors in teacher training.

During the survey, the main strengths of special educator training were revealed. Employers highly
appreciated the professionalism of teaching staff, particularly emphasizing aspects such as accuracy,
high standards, structured learning materials, and a focus on the development of skills.

From the perspective of general conditions for program implementation, the relevance of the
specialty, opportunities for professional growth, and the systematic nature of the educational process
were highlighted as significant strengths. This demonstrates that the educational program meets the
requirements of the labor market in preparing future special educators.

As for the professionalism of graduates, employers assessed their level of preparation in three main
dimensions: sufficiency of knowledge (16%), development of practical skills (16%), and personal
qualities (17%). Among these, qualities such as responsibility, goal orientation, and motivation were
considered particularly important.

Overall, the results of the survey showed that the professionalism of teachers and the effectiveness of
the organization of the educational process directly influence the professional development of graduates,
thereby ensuring the preparation of competitive specialists in the labor market
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Main advantages in the training of special education teachers

Figure 2 — Main advantages in the training of special education teachers

The survey results revealed that there are a number of shortcomings in the system of training special
education teachers. According to the respondents, the main issue is insufficient practical training (25%).
In addition, among the general shortcomings, the lack of methodological materials in the Kazakh
language and the shortage of surdopedagogue specialists were particularly noted.

Employers also assessed the competencies of graduates. Among the well-developed aspects, they
highlighted pedagogical skills, diagnostic abilities, the capacity to classify and apply methodologies, the
depth of theoretical knowledge, and the ability to master information technologies. This demonstrates
that graduates are theoretically well-prepared.

However, the areas requiring further development were also identified. Employers pointed out the
insufficient level of pedagogical ethics, professional motivation, and reflective practice. Moreover, the
low level of practical preparation was manifested in weak social interaction skills with children with
special educational needs and insufficient research competencies.

Overall, the survey results indicated the necessity to strengthen practical training, improve the
methodological base, and develop personal and reflective competencies in the process of training special
education teachers (Figure 3).

Shortcomings in the training of special education teachers

Shortcomings in graduates’ training
No deficiencies

Deficiencies in the training system

Figure 3 — Shortcomings in the training of special education teachers

During the survey, employers emphasized the need to introduce several additions to the educational
programs in order to enhance the competencies of graduates. The main recommendations were related
to expanding subjects, courses, and practical components in line with modern requirements (Figure 4).

In particular, it was suggested to deepen the content of professional and pedagogical courses,
increase the duration of teaching practice, and introduce it starting from the first year of study. This
would allow students to begin developing practical skills at an early stage. In addition, the necessity of
incorporating special programs on pedagogical ethics, introducing new practical methods, and
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organizing supervisory support for specialists (through clubs, seminars, and workshops) was
highlighted.

Another important recommendation from employers was the application of a dual education model.
That is, conducting at least 50% of classes in special institutions would enhance the professional training
of future teachers. This approach facilitates students’ early exposure to the real educational process and
contributes to their adaptation to the professional environment.

These recommendations emphasize the relevance of introducing supplements and modifications into
the educational program. In particular, the initiation of professional practice from the early years of
study creates favorable conditions for developing the practical competencies of graduates and for
preparing competitive specialists who meet labor market requirements.

Figure 4 — Competencies of graduates requiring further development

The conducted analysis clearly demonstrated the importance of the system of training special
education teachers and the need for its improvement. The survey results and program characteristics
revealed that the combination of theoretical knowledge and practical skills plays a decisive role in
developing the professional competence of future special educators.

The professionalism of instructors and the effectiveness of organizing the educational process have a
direct impact on the professional development of graduates. However, shortcomings such as insufficient
practice, limited methodological materials, and weak personal-reflective competencies require attention.
Employers emphasized that graduates need additional support in the development of knowledge,
practical skills, and personal qualities.

In addition, in line with modern trends, it was recommended to introduce additions to the educational
program, such as pedagogical ethics, new practical methods, supervisory support, and the initiation of
practical training from an early stage. In particular, allocating at least half of the educational process to
practice would contribute to enhancing the competitiveness of graduates in the labor market.

Overall, improving the system of training special education teachers is an important step toward
ensuring quality education for children with special educational needs, advancing inclusion in society,
and strengthening the professional competencies of educators.

Discussion. The importance of the competence-based approach in the training of special education
teachers is clearly evident in the modern education system. Scholars emphasize that the key feature of
the competence-based framework is not limited to imparting theoretical knowledge to learners but also
ensuring the ability to effectively apply it in practical situations [12]. This approach not only enhances
the professional skills of future teachers but also contributes to the development of their personal and
social abilities.

Socio-pedagogical competence is also one of the important areas in teacher training. According to
Grishkevich, such competence forms a teacher’s ability to adapt to the social environment and establish
effective communication with students, parents, and colleagues within professional practice [13]. This
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aspect is particularly relevant for special educators working with children with special educational
needs.

In addition, pedagogical science includes works aimed at theoretically substantiating the system of
training competent specialists. For example, in the pedagogy textbook by Slastenin, lIsaev, and
Shiyanov, the structural and component features of professional training are identified, and ways of
forming knowledge, skills, and abilities in an integrated manner are examined [14]. This perspective
corresponds to the integrative approaches currently applied in special pedagogy programs.

Khmel, in his work, provides an in-depth analysis of the theoretical foundations of teacher
professional training and draws attention to the continuity of the process of forming professional
competence [15]. In his opinion, professional preparation should not be limited to the years of study but
should continue throughout the entire professional career of a teacher. This fully aligns with the
principle of “continuous professional development” set by the modern education system.

The social competence of teachers is also one of the significant factors today. Kolycheva, in her
work, considers social competence as one of the main directions in the process of modernizing
education [16]. This competence increases the teacher’s ability to adapt to changes in society and
enables them to respond to the modern requirements of the educational process.

Thus, the reviewed works once again confirm the relevance of the competence-based approach in the
training of special education teachers. As evidenced by employers’ opinions and the results of the
conducted survey, in order to enhance the level of professional preparation of future specialists, it is
necessary to develop not only theoretical knowledge but also social and practical competences. This
fully corresponds with the conclusions presented in scientific literature and determines the main
directions for improving educational programs in the field of special pedagogy.

Conclusion. The issue of training special education teachers is currently one of the most pressing
areas in the education system of our country. The growing number of children with special educational
needs has intensified the demand for highly qualified and competent teachers. Therefore, the formation
of professional competence among future special educators is a key mechanism for ensuring social
justice in society, improving the quality of education, and strengthening the principles of inclusion.

The results of the analysis showed that graduates’ professional preparation has both strengths and
areas requiring improvement. Employers highlighted the importance of knowledge level (16%),
practical skills (16%), and personal qualities (17%) in professional activity. At the same time,
pedagogical mastery, diagnostic abilities, the ability to apply methodologies, and proficiency in
information technologies were identified as strong aspects of their professionalism.

However, the study also revealed certain challenges, such as insufficient practical training (25%), a
shortage of methodological resources in the Kazakh language, and a lack of surdopedagogue specialists.
In addition, shortcomings in pedagogical ethics, professional motivation, reflective practice, social
interaction skills, and research competence were identified as factors hindering the comprehensive
professional development of graduates.

In this regard, a number of recommendations were proposed to improve the content and structure of
special education teacher training. First and foremost, it is necessary to introduce professional practice
starting from the first year, conduct at least 50% of classes in special institutions, and add programs
dedicated to pedagogical ethics. Furthermore, to support the professional growth of specialists, it was
recommended to organize supervisory support (through clubs, seminars, and workshops). These
measures will allow future teachers to acquire practical skills at an early stage and to adapt more
effectively to the requirements of the labor market.

Overall, improving the system of training special education teachers will enhance the quality of
educational programs, develop the professional competencies of graduates, and contribute to preparing
specialists who are competitive in the labor market. This will not only ensure access to quality education
for children with special educational needs but also represent an important step toward achieving social
equality in society.
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'HAO «llloxapim ynueepcumem», e.Cemeti, Kazaxcman

IMPOBJIEMbBI U ITEPCIIEKTUBbBI ITIPEIIOJIABAHUA NCTOPUN
BOCTOYHOI'O KA3AXCTAHA 1920-1930-X 'OA0OB B YCJIOBUAX COBPEMEHHOI'O
OBPA30OBAHUA B BY3E

AHnnomayus

B cratee mpencraBneHBl pe3yibTATHl HAYYHOTO WCCIICIOBAHMS, HAMpPABIEHHOTO HA OLEHKY A(PQEKTHBHOCTH
npenofaBanus uctopur Boctounoro Kazaxcrana 1920-1930-x TomoB B cHCTEME COBPEMEHHOTO IEIarOTHYECKOTO
00pa3oBaHUs. AKTyallbHOCTh HCCIIEIOBAHHA OOYCIIOBIEHA HEOOXOAWMOCTHIO COBEPIICHCTBOBAHHMS METOAWKH H3ydECHUS
PErroHaJbEHON MCTOPHH M TIOBBILICHUS YPOBHSI HCTOPHYIECKON TpaMOTHOCTH ofydaromuxcs. B xone mccnenoBanust ocoboe
BHUMaHHUC OBUIO YJIEICHO TEMaM, CBSI3aHHBIM C PACIAJOM TPaJHUIIHOHHOTO KHBOTHOBOMTYECKOTO XO3SIMCTBA, MPOBEICHUCM
MIOJIUTUKU TPUHYAUTENHHON KOJUIEKTUBU3AIMU U mociencTBusiMu rojoaa 1931-1933 romoB Ha tepputopuu BocTtouHoro
Kazaxcrana.

OMIUPUYECKYIO OCHOBY HCCIIEA0BAHMS COCTABUIIN PE3YJIbTAaThl aHKETUPOBAHUS 96 PECTIOHAEHTOB. AHAIN3 MOTyYEHHBIX
JIAHHBIX TIO3BOJIUJI ONPCACIIUTL YPOBCHL NOHUMAHUA 06yqa}omy1Mnca KIIIOYEBBIX UCTOPUYCCKHX IPOLECCOB, BLIABUTH
HanboJIee PaCHpPOCTPAaHEHHBIC TPYIHOCTH TP M3YYCHUH JAHHBIX TEM, a TAKKE OLUCHUTH S((PEKTUBHOCTH MPUMEHSIEMbBIX
METOJIOB TIpero/aBaHus. Pe3yibTaThl IOKa3ad, YTo OOJBIIMHCTBO YYAaCTHHKOB ONPOCAa B IIEJIOM XOpPOIIO TTOHHUMAIOT
COZICpKAHME pPACCMATPUBAEMBIX HCTOPHYICCKUX COOBITHH W TONOXKHTEIBHO OIICHWBAIOT Ka4eCTBO IIPETIONaBaHS
PETHOHATBLHON HCTOPHH.

BwMmecte ¢ Tem mccienoBaHHe BEISBHIIO DS TPOOJIEM, CBSI3aHHBIX C HEJOCTATOYHBIM HCIIOJIB30BAHUEM HHTEPAKTHBHBIX
00pa30BaTENIBHBIX TEXHOJIOTHI, HCTOPUIECKUX JOKYMEHTOB M BHU3yaJIbHBIX MATCpPHAIOB. Y CTAHOBIICHO, YTO OOYUarOIIHECs
MIPOSIBILIIOT 3aHHTEPECOBAaHHOCTh B 00Jiee IIMPOOKM TPUMEHEHHUH KapT, CXEM, apXHUBHBIX MCTOYHHKOB, JOKYMCHTAJIBHBIX
(GHIBMOB U MPAKTUKO-OPHEHTUPOBAHHBIX 3aanuii. ClesiaH BBIBOJ O HEOOXOAMMOCTH JAIBHEHIIETO COBEPIICHCTBOBAHUS
00pazoBaTeNbHOTO TPOIecca MyTEM BHEAPEHHS! COBPEMEHHBIX METOJOB OOYUYEHHs, CIIOCOOCTBYIOMUX Ooliee TTyOOKOMY
MOHMMAaHUIO UcTopuu BocTouHoro KazaxcTaHa v pa3BHUTHIO HCCIICIOBATEILCKUX KOMIICTCHIIUIA 00y YaOIIUXCSL.

KnroueBble ciaoBa: MeTonsl oOydeHHs, INeqarormdeckoe oOpa3oBaHHE, 00pa30BaTENbHBIC TEXHOJOTHM, HCTOPHUS
Bocrounoro Kazaxcrana.

B.B.Toxuwxaoupos, 2 A.P.Bomabexosa, ,ZZ.K. Cadwikos
Yl llokapim ynusepcumemy KeAK, Cemet K., Kazakcman

7KOO-JIA KA3IPTI BLJIIM BEPY JKAFTAMBIHIA IIBIFBIC KASAKCTAHHBIH,
1920-1930 JKbIUIIAPJAFBI TAPUXbBIH OKBITY IbIH MOCEJEJEPI MEH
MEPCHEKTUBAJIAPBI

Anoamna
Makanana kasipri 3aManrbl Tapuxu OutiM Oepy xyitecinae 1920-1930 >xpurnapnarer [ereic Kazakctan TapuxbiH
OKBITYJIBIH THIMJIUIIH Oarajnayra OarbITTaJIFaH FBUIBIMH 3€pPTTEY HOTIDKENEepl KeNTipUIreH. 3epTTeyIiH ©3eKTUIr OHIpIiK
TApUXTHI 3epIeIeY SIiCTEMECIH JKeTUIMIPY jKoHe OUTIM ayIIbIIapIbIH TAPUXHU CayaTTBUIBIK CHIeHiH apTThIPY KaXKEeTTLIIriHe
OaitmmaHpICTEL. 3epTTey OaphICBIHAA ASCTYPII Mall MIApyallbUIBFBIHBIH BIIBIpaybIHa, MOXKOYpIen YKBIMAACTHIPY CasiCaThIH
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