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THE RISK MANAGEMENT IN HIGHER EDUCATION SYSTEM

Abstract

The purpose of the article is to study the system for assessing the quality of education in the context of risk
management in the activities of higher educational institutions. The definition of the concept of «risk in the higher
education system» is given. The methodological basis of the study is the provisions of the theory of system analysis, the
concept of process management and management by results; provisions on the social, activity, creative essence of the
individual and the multifactorial nature of the development of the effectiveness of his management process and the
justification of its criteria and indicators; system-structural approach, its application in the theory and practice of
pedagogical science; approach to action, quality management of education, methodology of pedagogical research. The
article covers the analysis of the research of domestic and foreign scientists in the field of strategic management and
quality assurance in higher education institutions, the use of risk management, the analysis of the processes of activity
of higher educational institutions. The authors propose a methodology for identifying and managing risks at the
university. To prevent risks, it is recommended to develop a risk management map, which is determined by the
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importance of risks and the likelihood of their occurrence. The authors studied risk categories, as well as assessing the
degree of risk. Risk assessment provides constructive information and analysis to consider specific risks and make
informed decisions about the choice between options. The authors also outlined recommendations to reduce the
occurrence of risks in the process of activity of the Kazakh agrotechnical research university named after Saken
Seifullin. The use of the above elements allows us to develop not only the organization of the educational process in
higher educational institutions, but also its quality management system.

Keywords: risk, higher education, risk management system, risk management card, risk identification.
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’KOFAPBI BLLIIM BEPY )KYUECIHJIETT TOYEKEJJIEPAI BACKAPY

Axoamna

MakasaHbslH MaKcaThl - )KOFapbl OKY OPBIHIapBIHBIH KbI3METIH/IET] ToyeKenaep i 0ackapy karaaibiHaa OiniM cara-
chIH Oaraiay kyHeciH 3eprrey. «Korapsl OiniM Oepy jKyHeciHAeri ToyeKe» YFhIMbIHA aHbIKTaMa OepinreH. 3epTreyaiH
olliCHaMaJIbIK HETi3i JKYHeNiK Tajjay TEOpHsCBHIHBIH epekelnepi, mpouectepii Oackapy »KoHE HOTIKeJep OOMbIHIIA
0ackapy TYKBIPBIMIAMAachl OOJBINT TaOBIIAIBL; JKEKE TYJIFAHBIH QJIICYMETTIK, iC-OpeKeTi, MIBIFapManIbUIbIK MOHI JKOHE
OHBIH 0acKapy IPOLECIHIH THIMIUITIH JaMBITYIBIH KOl (paKTOpIBI CHIATHI KOHE OHBIH KPUTEPHATIepi MEH KepceT-
KIIITEPiH HETi3Zey Typalbl epexkelep; KYHemiK-KYpbUIBIMIBIK TOCLN, OHBI MEJarorika FHUIBIMBIHBIH TEOPHSACH MEH
MIPaKTUKACBIHAA KOJIaHy; iC-opeKeTKe Ko3Kapac, OiiM Oepy camachlH OacKapy, MelaroruKajblK 3epTTey olicTeMeci.
Makanana >xorapbl OKy OpbIHAApPBIHIA CTPATETHSUIBIK Oackapy jKOHE calaHbl KAMTaMachl3 €Ty CallaChIHAAFbl OTAHIIBIK
JKOHE MICTEJIK FaIbIMAAP/bIH 3epTTEYyJIepiH Tajnay, ToyeKeld-MEHEDKMEHTTI NaiijanaHy, )OFapbl OKY OPBIHIAaphI
KbI3METIHIH NPOLECTepiH Tanjgay KaMThUIFaH. ABTOpJIap YHHBEPCHUTETTErl ToyeKesAep/i aHbIKTay MEH OacKapyIblH
onmicTeMeciH ychiHaabl. Toyekenaepiiy ajiblH ally YIIH TOyeKeJAep/IiH MaHbI3AbUIBIFEIMEH JKOHE OJIap/bIH TYBIH/AAY
BIKTHMAJIIBLIBIFBIMCH aHBIKTAIATBIH TOYCKENACP Il OacKapy KapTachlH 93ipJiey YChIHBUIAABI. ABTOpJIAP TOYECKeN KaTero-
pUSIIApBIH, COHBIMEH KaTap TOYCKel JOPEkKECiH Oaranaysl 3epTreidi. Toyekenai Oaranay HaKThl TOyeKeIAepai Kapac-
TBIPY JKOHE HYCKalap apachlHJa TaHjaay Typasibl HETi3/IeJIreH LienriMaep KaObuiiay YIIiH KOHCTPYKTHBTI aKknapar reH
Tangayapl KaMTaMackl3 eTefli. 3epTTey OaphIChIHIA TOyeKeIai Oaranay bl )KYPTi3ydiH HETi3ri apTHIKIIBUIBIKTaPhl aHBIK-
tanusl. Connaii-ak, aBropiap Coken CeliyiinH aThiHIarbl Kazak arpoTeXHUKAJIBIK 3epTTey YHUBEPCUTETiHIH KbI3MET
NpoLeciHae TOyeKeNAepIiH Naiiia OoyblH a3aidTy OobIHIIA yChIHBICTap KepceriireH. JKorapbiia aTajaraH >JIeMEHT-
Tepli maiianany 0i3re KOFaphl OKYy OpBIHAApBIHAA OLTIM Oepy MpOIeciH YHBIMAACTHIPYABI FaHA eMeC, COHBIMEH KaTap
OHBIH CamlachlH 0acKapy *KYHECiH )kacayFa MyMKIHIIK Oepei.

Tyiiin ce3mep: Toyekew, )KOFapsl OUTIM, Toyekemaepai Oackapy Kyieci, Toyekennepai 0ackapy KapTachl, ToyeKe-
JIEp/Ii aHBIKTAY.
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YIIPABJIEHUE PUCKAMM B CUCTEME BBICHIEI'O OBPA3OBAHUSA

AnHomayus

Ienpto naHHON PaOOTHI SIBJISCTCS M3YYCHHUE CHUCTEMBI OICHKH KauyeCTBa OOpa30BaHHS B YCIOBUAX YIPABICHHUS
PUCKaMH B JICATCIHLHOCTH BBICIIMX Y4YCOHBIX 3aBejieHUI. B paboTe ompenencHO MOHSATHE PHCK B CHCTEME BBICIIETO
00pa3oBaHus». METOMOIIOTHYECKOW OCHOBOM HCCICIOBaHUS SIBISIOTCS MOJOXEHHS TECOPHH CUCTEMHOIO aHANN3a,
KOHIICTIIIUH POIIECCHOTO YIPABJICHUS M YNPABICHHS 10 Pe3ysIbTaTaM; IOJIOKEHHUS O COIMATIBbHOM, NeATSIbHOCTHOM,
TBOPYECKOH CYIIHOCTH JINYHOCTH M €€ MHOTO(aKTOPHOM XapakTepe pa3BuTHs 3()(HEKTHBHOCTH Mpoliecca ynpaBIeHUsI
1 000CHOBaHHE €ro KPUTEPUEB U TOKa3aTeIel; CUCTEMHO-CTPYKTYPHBII MOJIXO0/], €ro MPUMEHEHHE B TEOPHU M MPaK-
THKE MEIarOTUYeCcKOil HAYKHU; JESTEINbHOCTHBINA TOAXO/, YIPaBICHHE KA4eCTBOM 00pa30BaHMs, METOOJIOTHS MeIaro-
rHYEeCKUX HUcciefoBanuil. Takke MPUBOIUTCS MOAPOOHBIN aHAN3 KMCCIICAOBAHUI OTEYECTBEHHBIX W 3apyOeiKHBIX
YUYEHBIX B O0JIACTH CTPATErHMYECKOr0 YIPaBICHUS U OOECIEUCHHUs KaueCTBa B BHICIINX YYCOHBIX 3aBEICHHSXK, HCIIOJb-
30BaHUS YIPABJICHHUS PUCKAMH W MPOLIECCAMH B BBICIIUX y4YEOHBIX 3aBEICHHSAX. ABTODPBI MPEJIAraloT METOMOJIOTHIO
BBISIBJICHHSI M YTIPABIICHHUS PUCKAMHU B BBICIIMX YYCOHBIX 3aBEICHHSAX, KOTOPAs MpPEIoiaracT 00HApYKCHHUE, HICHTU-
(duKaIMio W yCTpaHEHHE PHUCKOB. (sl MpemoTBpalleHHs PHCKOB PEKOMCHIYETCsl pa3paboTaTh KapTy YIIPaBICHHS
pHUCKaMH, KOTOpPasi OTPEACISICT 3HAYMMOCTh U BEPOSATHOCTh MX BOSHUKHOBCHHS. ABTOPBI PACCMOTPEIIH OIICHKY PHCKOB,
a Takke ux kareropun. OlCHKA PUCKOB MO3BOJSACT MOJIYYUTh KOHCTPYKTHBHYIO HH(POPMALIUIO U aHAIH3, PACCMOTPETh
KOHKPETHBIC PUCKHU M MPUHATH 000CHOBAHHOE PEIICHUE O BRIOOPE BAPHAHTOB. B HCCe0BaHUU OIIPEICIICHBI OCHOBHEIC
BBITOJIbI U KJTFOUCBBIC MPEUMYIIIECTBA MPOBEJACHUS OIICHKMA PUCKOB. Takke ObUIM JaHbI PSKOMEHIAIUH [0 CHUYKCHUIO
BO3HUKHOBEHHS PHCKOB B MPOIIECCe AeaTeIbHOCTH Ka3axcKoro arpoTeXHUYECKOT0 HCCIIeI0BATEIbCKOTO YHUBEPCHTETA
uM. Cakena Ceii¢yuinna. [IpuBeeHHbIE BBIIIE 3JIEMEHTHI MOTYT OBITh MCIOJIB30BaHBI HE TOJNBKO JUIS OPraHU3aliu
y4eOHOro Mmporiecca B YHUBEPCUTETE, HO U JJIsl PA3BUTHS €r0 CUCTEMbI MEHEKMEHTA KauecTBa.

KaioueBble cjioBa: puck, Bbicliee 00pa3oBaHKE, CHCTEMa YIMPAaBICHHS PHUCKAMH, KapTa YIPaBICHUS PUCKAMHU,
uaeHTU(DHUKALUS PUCKA.

Introduction. At this juncture in time, the Republic of Kazakhstan is equipped with a robust and
comprehensive national framework that is meticulously designed to evaluate the quality of
educational practices and outcomes, which intricately includes a multitude of components such as
the terminal assessments administered to students, the rigorous processes surrounding the
accreditation and certification of various educational institutions, as well as the thorough evaluation
of teaching personnel, among a plethora of other critical elements that contribute to the overarching
educational landscape.

However, it is imperative to note that this evaluative framework, while extensive, does not
adequately address or mitigate the potential risks that are inherently present within the higher
education sector, thereby leaving certain vulnerabilities unexamined and unaddressed.

From a theoretical standpoint, risk is delineated as the probability or likelihood of encountering
various forms of loss, which may stem from a myriad of human actions, specific contextual
circumstances, or even natural phenomena, and this includes but is not limited to instances of
mismanagement, unforeseen occurrences, and a diverse array of additional factors that could
compromise the stability and integrity of the educational system [1, 2].

The methodological underpinnings of this inquiry are firmly rooted in the principles of systems
analysis theory, encapsulating the framework of process management and emphasizing results-
oriented management; this encompasses a wide array of notions pertaining to the social, functional,
and creative dimensions of the individual, while simultaneously considering the multifaceted
aspects of enhancing the efficacy of management processes and justifying the criteria and metrics
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employed within this context; the systemic-structural perspective is also included, highlighting its
application in both theoretical and practical domains of pedagogical science, alongside an activity-
oriented approach to educational quality management and the methodologies relevant to
pedagogical research. Nevertheless, despite the extensive body of research that has been conducted
within the field of economic science, a unified and cohesive conceptualization of its fundamental
nature remains frustratingly elusive and difficult to pin down.

Within the realm of higher education, the existence of risks is particularly pronounced due to the
fact that these risks are inherently interconnected with educational, scientific, social, and economic
dimensions, and arise for a multitude of reasons that are intimately linked to their complex and
multifaceted nature, which necessitates a thorough examination and understanding of these
interrelations in order to effectively address them. These aspects, interacting with each other, create
unique challenges that can affect various aspects of the University's activities. There are several
main factors that indicate why risks are common in higher education. Internal factors include the
quality of teaching and research at a high level to maintain academic prestige. Effective financial
and corporate governance, including resource allocation and strategic planning, plays a key role in
the sustainability of the University. The cultural environment and social dynamics in universities,
such as internal disagreements and issues of academic freedom, can create tension. In addition,
attracting and supporting students, including providing attractive educational programs and
development opportunities, are also important aspects for the successful functioning of higher
education institutions.

Historically, risk was associated with the probability of adverse outcomes, in contrast to the
notion of «chance», which denoted the potential for favorable results; however, contemporary
understanding integrates both the negative and positive dimensions of risk. In this context, negative
risk is viewed as a peril or threat, whereas positive risk is regarded as an opportunity. The
perception of risk as an opportunity is predicated upon the relationship between risk and return,
indicating that an elevation in risk correlates with an increase in potential returns, but also entails a
greater likelihood of loss. Conversely, the conceptualization of risk as a threat is rooted in the
examination of adverse occurrences such as financial detriment, theft, reputational harm, damages,
or insolvency, among others.

The notion of integrating both positive and negative risks is highly scholarly in nature. It
references a theoretical framework known as the probability distribution of potential outcomes
(both favorable and unfavorable). For example, in GOST R ISO 31000-2010 «Risk management.
Principles and Guidelinesy, risk is defined as the influence of uncertainty on goals. Furthermore, the
effect is characterized as a positive or negative divergence from anticipated results [3].

Through an extensive and meticulous examination, as well as a comprehensive evaluation, of a
diverse array of literature that is specifically focused on the multifaceted aspects of higher education
alongside the principles and practices of quality assurance embedded within various educational
frameworks, the following nuanced definition was articulated and elucidated: Risk, in this context,
refers to a conceivable and potential scenario that may emerge during the intricate execution of a
particular activity, which may in turn result in a significant deviation from the intended outcomes
or, alternatively, a failure to successfully accomplish an established and predetermined objective
that has been set forth within the educational paradigm.

The scientific approach to managing risks in the educational activities of higher education
institutions begins with their classification. Russian scholars have identified three key methods for
classifying risks: 1) based on distinguishing between primary and secondary characteristics; 2)
based on separating external and internal factors; and 3) by focusing on subjects (individuals,
society, and the state). Each of these methods offers distinct advantages. For instance, classifying
risks based on primary and secondary characteristics facilitates grouping them in a way that is most
practical for applying management tools and strategies. The classification of risks into external and
internal categories helps in quickly pinpointing risk sources and selecting appropriate management
techniques. Meanwhile, classifying risks by subjects provides a comprehensive understanding of the
17
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risks and their interconnections. It is also important to recognize that higher education is a critical
component of a nation's economic security. As its primary objective is to produce highly qualified
professionals who meet labor market demands, the education sector plays a vital role in the
"individual — enterprise — state” relationship. This role arises from the overlapping needs of these
stakeholders: individuals seek professional knowledge and skills, businesses need skilled workers to
maintain competitiveness, and the state aims to boost GDP and earn returns from investments in
education.

Risk identification is the process of discovering, recognizing, and documenting potential risks. In
our view, the aim of identifying risks is to understand what events or situations could occur and
potentially hinder the achievement of an organization’s or system’s objectives. After recognizing a
risk, the organization should assess any existing safeguards in place, such as design elements,
personnel, processes, and systems.

The risk identification process involves pinpointing the root causes and sources of risk (such as
dangers associated with physical harm), as well as the events, conditions, or circumstances that
could significantly impact the organization's goals and how they may influence those objectives.

To effectively identify risks, the following methods can be employed:

- evidence-based methods such as checklists and historical data analysis;

- systematic group methods, where the expert group follows a systematic process to identify risks
through a structured set of instructions or questions;

-methods of automatic inductive reasoning.

Basic provisions. The main purpose of the article is to manage the risks of higher education
institutions, as well as to identify the likelihood of their occurrence. To do this, the article uses a
risk map, with which we have divided the risks into hazard groups and probability of occurrence.
Thus, three categories were identified: critical risk, acceptable risk and insignificant risk. The time
of occurrence was identified for each degree of danger. In general, the purpose of the study is to
minimize the risks of higher education institutions in order to improve the quality of the education
system.

Materials and methods. Various supportive techniques can be used to improve the accuracy
and completeness of risk identification, including brainstorming and the Delphic method.

One of the important problems in the risk management system is their systematization,
identification and development of a common classification system. Each institution of higher
education, based on an analysis of the external and internal environment, conducts an analysis in
order to develop a methodology for their management [6].

In order to effectively manage risks within the academic institution, specifically at «S Seifullin
Kazakh Agrotechnical Research University» NC JSC, ten principal categories of risks have been
delineated pertinent to the university's operational processes, which are prioritized based on their
significance in the provision of educational services. To facilitate subsequent management efforts,
classifications of risks have been formulated, correlating with the identified types of risks.

The subsequent categories have been established:

1) Based on the nature of the interactions involved;

2) In accordance with the scale of the activities undertaken;

3) By virtue of the interplay of internal factors;

4) Relative to the classification of the educational services market.

The risks that have been identified through a systematic analytical process have been
meticulously classified into the previously mentioned categories, and in order to facilitate the
effective management and subsequent development of a holistic risk management framework,
unique codes have been designated to each risk category, thereby enhancing clarity and operational
efficiency in addressing these risks.

The next critical step within the intricate field of risk management, particularly in the context of
an academic institution such as a university, involves the implementation of a thorough risk
assessment, which is fundamentally a vital element of the risk management paradigm and represents
18
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a structured methodology aimed at thoroughly appraising the potential impacts associated with the
diverse objectives set forth by the institution. This crucial phase necessitates a detailed examination
of the identified risks through a methodical and sequential analytical approach, which includes
assessing the probabilities associated with these risks, and it precedes the formulation of strategic
considerations that will guide future actions and decisions within the university framework. The
primary aim of engaging in a comprehensive risk assessment is to provide essential data and critical
analytical perspectives that will empower institutional stakeholders to make well-informed
decisions regarding the appraisal of specific risks, as well as to navigate the selection process
among the various alternative strategies available for managing those risks effectively. During the
course of the research initiative, a variety of significant benefits associated with the effective
implementation of a thorough risk assessment were identified and documented, which include, but
are not limited to, an enhanced understanding of the myriad risks and their potential impacts on the
operational facets of university life; the provision of indispensable information to individuals
occupying decision-making roles within the institution; an augmentation of knowledge pertaining to
the identified risks that is instrumental in establishing relevant evaluative criteria; the identification
of principal stakeholders who play a pivotal role in relation to risk management and the
vulnerabilities present within various systems and organizational structures; and the comprehensive
evaluation of risks as they pertain to an array of systems, technologies, or methodologies deployed
within the academic environment.

Additionally, risk assessments offer substantial assistance in prioritizing risks, which is essential
for effective resource allocation; contribute to the prevention of incidents by leveraging insights
gained from analyses conducted after incidents have occurred; facilitate the selection of appropriate
risk treatment strategies; ensure compliance with pertinent legal and regulatory requirements that
govern risk management practices; and provide valuable information that aids in determining the
acceptability of various risks in comparison to the established criteria set forth by the institution.

The foundational tenets of risk management encompass a range of policies, procedures, and
organizational frameworks designed to implement an effective risk management system that
operates at all levels within the institution, ensuring that risk considerations are integrated into the
organizational culture and decision-making processes.

In the context of higher education, where the primary mission revolves around delivering high-
quality educational services and engaging in robust research activities, it is imperative that the
assessment of risk levels pertaining to educational programs be conducted at least once every
academic year in order to maintain a proactive stance toward risk management and to safeguard the
institution's objectives.

Results and Discussion. When identifying risks, each process manager establishes the
likelihood of risk occurrence by determining the percentage of high and unlikely risks for each
process, based on this, the risk framework is determined. A risk map is drawn up based on the
likelihood and significance of the risks. Risk assessment is a combination of the probability of risk
and its materiality. Risk assessment is carried out with a forecast horizon equal to 1 year. The
probability of risk is an expert metric and is determined on a 5-point scale (Table 1).

Table 1 Scale for determining the likelihood of risk

Point score Value in % Interpretation

1 (Very low) 1-7% The event will most likely occur no more than once every 15
years

2 (Low) 7-20% The event will most likely occur once every 5-15 years

3 (Medium) 20-50% The event will most likely occur once every 2-5 years

4 (High) 50-70% The event is likely to occur in the next 1-2 years

5 (Very high) >70% The event is likely to occur in the coming year
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Process managers on the above scale, based on the analysis of their processes, determine the
likelihood of risks. The likelihood of risk occurrence is determined for 1 calendar year.

The final Z value is determined by: the number of probable risks from 30% (30 inclusive) -A, we
divide by the total number of probable risks in this process - B, multiplying by 100%.

Z= g *100%

Risk analysis is primarily concerned with the cultivation of a comprehensive understanding of
various risks that may impact an organization or institution. This analytical process provides
essential data that is crucial for the thorough assessment of these risks and for making informed
decisions regarding the necessity of taking risks into account, as well as determining the most
suitable strategies and methodologies for their evaluation and consideration. In the realm of risk
analysis, there exists a critical examination of the underlying causes and sources of risks, in addition
to a detailed analysis of their potential consequences and the probability of these consequences
actually materializing in a real-world context. It is imperative to identify the various factors that
may influence both the nature of the consequences and the likelihood of their occurrence, as these
factors play a significant role in the overall risk landscape. Furthermore, it is important to recognize
that a single event can yield a multitude of consequences, which in turn can have far-reaching
effects on numerous organizational goals and objectives, as illustrated in previous academic studies
[7].

To effectively mitigate potential risks, it is strongly recommended that a comprehensive risk
management map be developed, which is strategically determined by evaluating the significance of
identified risks in conjunction with the likelihood of their occurrence within the operational
framework. In light of this, three primary parameters have been meticulously identified, which are
critical in understanding the degree of influence these risks have on the functioning and activities of
a higher educational institution, as depicted in the accompanying Figure 1. The identification and
analysis of these parameters are essential for formulating a robust risk management strategy that is
tailored to the unique challenges faced by educational institutions in today's complex environment.
By integrating these insights into the risk management framework, institutions can enhance their
resilience and adaptability in the face of uncertainty. Ultimately, the development of such a map not
only aids in the prioritization of risks but also provides a structured approach for decision-makers to
navigate the intricacies of risk management in an academic setting.

- Critical risk .
- Acceptable risk =
- Minor risk [ ]

Figure 1. Three main parameters according to the degree of influence

Risk monitoring is about controlling the level of risk. This is achieved by updating on a regular
basis (once a year) information on risks, risk management measures, the status of measures
implementation, as well as by monitoring the degree of influence and likelihood of risks that were
developed earlier at the stage of risk identification and assessment.

The identified clusters of critical risks facilitate the identification of key problem areas within the
educational process, allowing for the designation of responsible departments for further detailed
analysis, aimed at devising specific methods for risk minimization. Undoubtedly, the spectrum of
risks associated with the educational domain is extensive, varied, and continues to expand over
time. Consequently, a qualitative resolution to this issue cannot be achieved through isolated
procedures aimed at reducing losses stemming from realized risks; rather, it necessitates the
development and implementation of a comprehensive risk management system within higher
education institutions.
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Thus, the top five most critical risks can be attributed to:

1) Strategic

2) Educational

3) On scientific activity

4) Educational work

5) On International Relations

6) Financial

7) Personnel

8) Legal

9) Information

10) Life support

Financial risks are dependence on external funding: universities are heavily dependent on
external funding, including government grants, private donations, and income from tuition fees.
Changes in economic conditions, such as recessions or cuts in the state budget, can lead to a
decrease in these sources of income. For example, cuts in funding from private donors can
especially affect universities with large endowments, such as Harvard or Stanford. * Endowment
management risks: universities with large funds, such as Harvard and Stanford, face risks associated
with fluctuations in financial markets. Mismanagement of these funds can lead to significant losses,
which will negatively affect the long-term financial stability of universities. [3]

When it comes to ethical risks in research, universities that conduct advanced research, such as
Harvard and Oxford, face ethics dilemmas. This includes areas such as artificial intelligence,
biotechnology and genetics, where abuse and ethical violations can occur. Conflicts over ethical
violations can damage the reputation of universities and lead to legal consequences.

Cyber threats include forms of cyberattacks due to the large amount of stored data, including
personal data of university students, research and the results of innovative projects. Attacks can lead
to data corruption, theft of intellectual property, and malfunctioning of universities.

Political risks include ongoing changes in legislation by universities that limit their academic
freedom or affect funding. For example, new immigration laws can make it difficult to attract
foreign students and teachers, which is important for universities like Cambridge.

Modern universities seek to create an inclusive environment that respects cultural, ethnic and
gender differences. However, the growth of social polarization and discrimination can cause
difficulties in maintaining this environment. Universities may face pressure from students, staff, and
society as a whole that demands greater justice and equality. Campus culture and safety issues
related to the safety of students and staff are becoming increasingly relevant. This includes
preventing violence, combating harassment, and ensuring the mental health of students.

In the realm of risk theory, the concept of risk is fundamentally understood as the potential for
incurring losses that may emerge from the intrinsic attributes associated with certain natural
phenomena, as well as various forms of human activity; this includes the probability of making
erroneous or suboptimal management decisions that could lead to unfavorable outcomes;
furthermore, it encompasses the likelihood of confronting unforeseen circumstances that may arise
during the implementation of specific activities or operations. The manifestation of a risky event
can produce a wide array of outcomes, which may be classified as negative, positive, or neutral
(where everything transpires as originally intended) [8].

In the particular scenario being analyzed, the risk primarily pertains to the potential failure of
stakeholders to realize their objectives, which are intricately linked to the quality of the educational
services provided. For example, a business enterprise may find itself unable to enhance labor
productivity in a timely manner due to the inadequate qualifications and competencies of its
workforce, which highlights the critical importance of education. Moreover, it is pertinent to
acknowledge the possibility that through the implementation of a highly effective and continuously
evolving quality management system [9, 10], coupled with an adept forecasting system that
anticipates the future demands of consumers of educational services and the expectations of
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graduates from universities, stakeholders may indeed achieve outcomes that exceed their initial
expectations.

Conclusion based on the discussions and analyses presented above, it is reasonable to assert that
the risk management methodology proposed for the higher education system has the potential to
facilitate the development of a robust and effective framework within universities, which will
significantly enhance the quality of training provided to specialists entering the workforce.To
reduce the occurrence of risks in the processes of the «S.Seifullin Kazakh Agrotechnical Research
University» NC JSC activities, heads of departments are advised:

- taking into account the pandemic, to conduct a risk analysis for distance learning and the work
of employees;

- when determining risks, to analyze current activities, and the last 3 years;

- to analyze the possibility of preventing risks, their causes and measures to eliminate them;

- to monitor and analyze the causes of critical risks;

- to analyze the impact of risks on the implementation of the process and the activities of «S.
Seifullin Kazakh Agrotechnical Research University» NC JSC;

- in the reports on the occurrence and risk management, to reflect all activities in full in order to
ensure the transparency of risk management in the process;

- to manage and prevent risks at current meetings, analyze their occurrence with the results
reflected in the reports or minutes of the meeting;

- to ensure the timely collection of information to identify risks, plans for their management and
prevention, reports on their occurrence;

- to improve the form of the report on risk management and prevention with full reflection of
measures for risk management processes of «S. Seifullin Kazakh Agrotechnical Research
University» NC JSC.

Academic risks in higher education institutions around the world cover a wide range of issues
that can affect the quality of Education, reputation, research and innovation. In the context of mass
access to higher education and an increase in the number of universities, there is a risk of
devaluation of diplomas even in higher educational institutions. If diplomas are not so important in
the labor market, this can affect the attractiveness of universities for students and employers. These
risks require higher education institutions to have flexibility, strategic management and continuous
monitoring to maintain a high level of education and research and maintain an international
reputation.
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ONITUMM3ALMSA NPOLECCOB TIOBBILIEHU A KBAJIM®GUKALIUN
MNEJATOT'OB KA3BAXCTAHA C UCITIOJIb30BAHUEM OBPA30OBATEJIBHOM
BJIOKYENH IIVIAT®OPMBI

AnHomayus

B coBpemeHHOM 00pa3zoBaTeIhbHOM KOHTEKCTE, I/Ie BaXKHBIM CTAaHOBHTCS HEMPEPHIBHOE OOYYCHHE W TOBHIIICHHE
KBaTU(UKAIIMKA COTPYAHUKOB B y4eOHOW cpele, MPIMEHCHHE WHHOBAIIMOHHBIX TEXHOJOTHH MPEICTABISACT 3HAYUMBII
HHTEpeC, TMO3TOMY aKTyalbHOCTh JAHHOTO HCCICIOBAaHUS OOYCIIOBIIEHA HEOOXOAWMOCTBIO OICHKH 3(P(EeKTHBHOCTH
HCTIOJIB30BaHUS TIAT(GOPMEI C IJIeMEHTaMHU OJIOKYESIHH TEXHOJIOTHH JIJIsI TIOBBIIICHUS KBaTHpHUKannuy renaroros. Lempro
CTaTbd SBISACTCS TIPOBEICHHE KOMIUICKCHOTO WCCIeNoBaHUS 3(PPEKTHBHOCTH TIIATPOPMBI JJIsI ITOBBIIICHUSI
KBaJTHU(HUKAIIMU TIEIar0rOB ¢ UCIOJIb30BaHUEM OOKUYeHH-TexHomoruil B Kaszaxcrane. J{Jist TOCTHIKEHUS YKa3aHHOMN ISITH
6I)IJ'I HpI/IMeHéH KOM6HHI/IPOB3HHI)IIZ I/ICCJ'Ie,E[OBaTeJ'H)CKI/Iﬁ noaxonu, BKJ'IIO‘IaIOIlII/Iﬁ KAQ4YE€CTBCHHbBIC U KOJIMYCCTBCHHBIC
METONbI aHanu3a. B pe3ynbTare cpaBHEHHS MPOU3BOJIUTEIBHOCTH, SHEPTOMOTPEOICHHUSI U CTOMKOCTH K aTakaM ObLI
MIPEATIOKEH PEKOMEHIyeMbIH aJlrOpUTM KOHCEHCyca JUIsl BHEJPEHUS B CHCTEMY OJIOKYEHH C IIeNIbI0 TIOBBIIICHUS
3¢ GeKTHBHOCTH 00pa30BaTeIbHOTO mporiecca. [IpoBegeHHEe CHUMYISIHE Ha mIarpopMax ¢ HCHOJIb30BAHUEM
MHOTOAreHTHBIX MOJIENICH MO3BOJIIIN OICHUTH MPONU3BOIUTEIEHOCTE CHCTEMBI, 3aJICpKKH TPAH3AKIUI U MPOITYyCKHYIO
CIOCOOHOCTh TIPH Pa3IMYHBIX HATrpy3Kax M 00BEMax HaHHBIX. Pe3yibTaThl MCCIEOBAHUS YCTOWYHBOCTH OJIOKYCHH
w1aThOPMBI K PA3ITUYHBIM aTaKaM MO3BOJHIH OMPEICIUTh MEPHI IO 00SCIIEYCHUIO OE30MIACHOCTH | IIEJIOCTHOCTH CETH
omokueiin. [IpoBencHre CUMYISIMNA Pa3IMYHBIX CIICHAPHUEB HCIOJIHEHUS CMapT-KOHTPAKTOB IO3BOJIMUIA OICHHUTH UX
MIPOU3BOIUTEIHLHOCTh, CTAOMJIBHOCTE M OE€30MACHOCTh, a MOICIHPOBAHHE MCEXAaHH3MOB MPHHATHS pEIICHUH U
TOJIOCOBaHUS B OJIOKYEHH IIIATPOPME MO3BOIHIO OLIEHUT 3P PEKTHBHOCTH, IPO3PAYHOCTH H CIPABEIITUBOCTH CUCTEMEI
ynpasienus. [lomydeHHbIE pe3yibTaTHl MO3BOJIIOT CHENATh BBIBOJ O BBICOKOH 3()()EKTUBHOCTH HCIIOIB30BAaHUS
HHaT(i)OpMBI C DJIEMCHTaMU 6HOK'—I€ﬁH TEXHOJIOTHUHN AJI1 ITOBBIIICHUA KBaI[I/I(pI/IKaLU/II/I neaaroroB B Kazaxcrane. CaMO
WCCIIeIOBAaHUE BHOCUT BKJIAaJ B pa3BUTHE OOpa30BaHUS H TEAAroTHYECKOW MPAKTHKH, TPEIOCTABISISI HOBBIC
BO3MOYXHOCTH JIJIS TIOBBIIICHUS KauecTBa 00pa3oBaHus U POo(heCCHOHATHLHON MOITOTOBKH MperoaaBaTele.

KioueBble cioBa: oOpa3oBaTenbHbIE TEXHOJOTHH, TMOBBINIEHUE KBaTU(pUKAIMK, OJOKYCHH TEXHOJOTHS,
MHOTOAareHTHOE MOJICTUPOBaHNE, CHCTEMA YIIPABJICHHMS.
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