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Abstract

This paper discusses the notion of linguodidactic competence within the framework of foreign language teachers'
professional development, underlining its dynamic and multicomponential character. In the context of modern education,
linguodidactic competence integrates language proficiency with interdisciplinary knowledge, methodological skills, and
cultural awareness. The research singles out the following subcompetencies: instructional design competence, cross-cultural
competence, meta-communicative competence, reflective practice competence, and lifelong development competence. These
sub-competencies answer the professional standards and constitute the necessary conditions to build an effective, inclusive,
and adaptive practice of teaching in a turbulent educational world. The paper develops an argument on continuous
development in linguodidactic competence in view of integrating digital technologies into education and making it open. By
developing these competencies, the teacher will be more capable of promoting linguistic and cultural development in students
for the purpose of global communication and preparing them for life in a global society.
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IETEJ TUII HOHIHIH M¥TAJIMJAEPIHIH JIMHI' BOAUIAKTUKAJIBIK
KY3BIPETTUUII'T: KYPBLJIBIMbI 7)KOHE K¥YPAM/IAPbBI

Anoamna

Byn makamama meren Tim MyFamiMIepiHiH OUTIKTLTITIH apTTBIpy MEHOSpIHIETi JMHTBOJUIAKTHKAIBIK KY3BIPETTLIIK
KOHIICTIIIMACH] TAJKBUIAHBIN, OHBIH JUHAMHKAIBIK JKOHE KOIKOMIIOHCHTTI CHIAThiHA TOoKTanaael. Kasipri Oimim Oepy
JKarJIaibIHa JIMHIBOANIAKTUKAIIBIK Ky3bIPETTUIIK TUINI MEHrepy/i MoHapalblK OUTIMMEH, 9JIICTEMEIIK JaFbliIapMeH KoHe
MOJICHH caHaMeH OipikTipeni. 3epTrey Keneci KOCalKbl KOMIIOHEHTTEp/Ii aHbIKTal/Ibl: OKY YPIICIH jxo0anay Ky3bIpeTTiNliri,
MOJICHUETAPANIBIK KY3bIPETTUIK, METaKOMMYHHMKATHBTIK Ky3bIPETTUIK, pPe(IEKCHSUIBIK TOKIPHOE KY3bIPETTUIr KoHe
Y3IKCI3 1aMy KY3bIPETTLIIT. Byl KOcakel Ky3bIpETTUTIKTEp KOCiOM CTaHAapTTapFa COMKeC Keyei KoHe TypOysIeHTTI OLtiM
Oepy aieMiHJie THIM/Ii, MHKJIIO3UBTI JKOHE JKayallThl OKBITY TOKIPUOECIH KypyAbIH alFbl MIAPTTapbiH Oligipeni. Makanazna
OltiM Oepyeri HUQPIBIK TEXHOIOTHSIAP/Ibl MHTETPALMsIIAY bl KOHE OHBIH allIbIKTBIFBIH KAMTaMaChI3 €Ty /Il €CKEPEe OTBIPHIII,
JIMHTBOJMIAKTHKAIBIK KY3BIPETTUTIKTI Y3IIKCi3 JaMBITY TYpaslbl apryMeHT o3ipieHreH. OChl KY3BIPETTLTIKTEp/l JaMbITa
OTBIPBIN, MyFajliM >ahaHIBIK KapbIM-KaThIHAC >KOHE OJapiAbl skahaHIBIK KOFaMJarbl eMipre NalbIHAAy MakcaTbIHIa
OKyUIIBIIApABIH TUIIIK 5KoHE MOICHHU JaMybIHA YKaKChI BIKIIAJ €Te alabl.

Tyiiin ce3mep: JTUHTBOAWAAKTAKAIBIK KY3BIPETTLUIIK, IETEN TUIICPIH OKBITY, MYFAIIMHIH KoCiOM meOepIIiri, upiIbK
TEXHOJIOTHSUIAP, FalaMIbIK KOMMYHHUKALMSUIBIK JaFabLIap.
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JUHI'BOAUIAKTHYECKAA KOMIIETEHIUSI B MMPO®ECCHUOHAJIBHOM
JAEATEJIBHOCTHU ITPEITIOJABATEJIEM HHOCTPAHHBIX A3bIKOB:
CTPYKTYPA U KOMIIOHEHTBI

Annomayus

B nmanHO# cTaThe 00CYyKIaeTcs MOHITHE JTMHTBOAWIAKTHICCKON KOMIIETCHIINH B PaMKaxX MPO(ECCHOHATEHOTO Pa3BUTHS
TperioiaBaTeell THOCTPAaHHBIX S3BIKOB, MOAYEPKHBAsi ¢ IMHAMIYHBIA ¥ MHOTOKOMIIOHEHTHBIN XapakTrep. B koHTekcTe
COBPEMEHHOTO  OOpa3oBaHUS JIMHTBOJAWIAKTHYECKAs KOMIICTCHIMS OOBEAMHSET S3BIKOBYIO  KOMIICTCHIIIO C
MEKIUCIUIDIMHAPHBIMEA 3HAHUSAMH, METOAWYECKHMH HABBIKAMH M KYJBTYPHOH OCBEIOMIIEHHOCTHIO. B mccnenoBanmm
BBIJICTISFOTCS. CIICIYONIME CYOKOMIICTCHIIMN: KOMIICTCHIMS YUeOHOTO MPOCKTHPOBAHUS, KPOCC-KyIbTYpPHAsI KOMIICTCHIIUS,
MCTaKOMMYHHUKATHBHASI KOMITCTCHIUSI, KOMICTCHIMS PEPICKCUBHON MPAKTUKK W KOMIICTCHIIHMS HEMPEPHIBHOTO Pa3BUTHSL.
OTH CYOKOMIICTCHIIMM OTBEYAIOT MPO(ECCHOHATBHBIM CTaHAAPTAM M MPEACTABIIOT COO0W HEOOXOIUMBIC YCIOBHS JUIS
MOCTPOCHUS (PPEKTUBHOMN, WHKIFO3UBHON M aJIalITUBHON MPAKTUKH TMpPENOIaBaHus B OypHOM oOpa3zoBaTelnbHOM Mupe. B
CTaThe pa3pabaThIBACTCsl apTYMEHT O HEMIPEPHIBHOM Pa3BUTHH JIMHIBOAUIAKTUYECKONH KOMIIETEHIIUH C YYETOM MHTETpaliu
U(POBBIX TEXHOJIOTHI B 00pa30BaHUE M 00CCIICUCHHS €T0 OTKPHITOCTH. Pa3BiBas 3TH KOMIIETCHIIMH, IPETIOAaBaTellb OyaeT
Ooree criocoOeH COAEHCTBOBATE S3BIKOBOMY ¥ KYJIBTYPHOMY Pa3BHTHIO CTYACHTOB C LIENIBIO TII00ATbHON KOMMYHHKAIIHN U
MIOATOTOBKH X K JKU3HH B TII00ATIFHOM OOIIECTBE.

KiioueBble cji0Ba: JTHHTBOOUIAKTIYECKAs KOMIICTCHIINS, TPENOAABAHNE HHOCTPAHHBIX SI3BIKOB, MpodeccHoHamm3M
YIUTeIs, TAPPOBBIC TEXHOJIOTHH, HABBIKH IIT00AaTbHONH KOMMYHHKAIIAH.

Introduction. Among the main goals of Kazakhstani higher education in conditions of globalization
is international competitiveness. Reaching this goal requires highly qualified specialists who have
perfect foreign language proficiency related to their future profession.

Higher education institutions are under increasing pressure to prepare pre-service teachers with the
professional competence required by modern educational systems. It involves the provision of future
educators with necessary knowledge, skills, and attitudes that will make them able to effectively meet
diverse students' needs, integrate innovative teaching methodologies, and enhance overall outcomes of
education [1].

Thus, the increasing demand for more intensive training in English for professional purposes has
emerged as a critical priority for Kazakhstani higher education. The modern higher education system
puts new demands on the quality of professional training and the personal qualities of specialists. A
teacher is already not just a transmitter of knowledge but a facilitator of the learning process, fostering
students' ability to work independently. With the development of so many digital educational resources,
the teacher has to choose the most effective material for the individual needs of the students and the
goals of the educational process.

The training of future foreign language teachers involves mastering a range of specialized
professional competences, while the key systemic factor in a teacher's professional preparation is a
methodical expertise that is based on pedagogical and psychological knowledge and skills.

Since foreign language teaching is the focus, the fundamental components are the linguistic and
methodical aspects. According to many researchers, these aspects form the foundation of linguodidactic
competence, which determines the effectiveness of a teacher's professional activity. Thus, linguodidactic
competence can be regarded as the most essential component for effective teaching practice.

Linguodidactic competence includes a teacher's ability to organize efficiently the process of teaching
foreign languages, joining methodological, linguistic, and cultural knowledge in an organic way.
Despite significant attention to professional competencies in pedagogy, the structure and content of
linguodidactic competence require further research, especially in relation to its sub-competencies, which
provide for a holistic approach to teaching.

Linguodidactic competence represents the core aspect that assures quality in education given by
foreign language teachers according to modern requirements imposed by globalization, digitization, and
intercultural communication.
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The objective of this research is to perform an analysis of structural components making up the
linguodidactic competence of a foreign language teacher and to describe main competencies
constituting the aforementioned.

Research Tasks:

1. To establish the status of linguodidactic competence in the structure of professional competence of
future foreign language teachers.

2. To establish the main structural components of linguodidactic competence.

Linguodidactic competence is the core factor that determines the quality of education provided by a
foreign language teacher in accordance with modern requirements of globalization, digitization, and
intercultural communication.

Basic provisions: Linguodidactic competence is the core of professional competence in foreign
language teaching. It encompasses linguistic knowledge, pedagogical skill, cultural awareness, and
methodological know-how, which make a teacher capable of organizing and conducting the process of
learning a language comprehensively and efficiently. This competence enables teachers to answer the
diversified needs of students linguistically and culturally and stands at the heart of achieving high-
quality education in the globalization and digitalization context.

The structure of linguodidactic competence is dynamic and in constant evolution. Within the modern
transformation of education, this competence must be different in order to meet the emerging
challenges. These are the integration of digital technologies, the trend toward an interdisciplinary
approach to teaching, and the growing need for intercultural communication. Because the needs and
technologies in education change, it is important that foreign language teachers work out their
competencies with regard to these changes so that their teaching remains effective.

Linguodidactic competence also requires an interdisciplinary approach. It integrates knowledge from
various subject areas, making language education more practical and aligned with other fields of study.
This approach enriches the teaching and learning process, as it helps teachers connect language
instruction with real-world applications. Cross-cultural competence is another essential dimension of
linguodidactic competence. A teacher has to be capable of participating in and valuing various cultural
standpoints, thus enhancing intercultural understanding and creating a respectful learning environment
for all students. The structure of linguodidactic competence is made up of a few important
subcompetencies that contribute to a teacher's professional effectiveness, including instructional design
competence, cross-cultural competence, meta-communicative competence, reflective practice
competence, and lifelong development competence. Instructional design competence is about planning
and delivering programs of learning relevant to needs and purposes of the learners. Cross-cultural
competence means taking into consideration and dealing constructively with cultural differences to
establish a comfortable, inclusive learning environment. Meta-communicative competence implies the
abilities of the teacher to adequately adapt communication strategies to enable clarity and interaction.
Reflective practice competence refers to the process of self-assessment and continuous improvement in
one's practice as a teacher. Competence in lifelong development puts into focus the very important
aspect of continuous learning and professional growth for teachers.

These sub-competencies are in line with the professional standards for teachers, concerning the
competencies of curricula design, cultural diversity, students’ communication, and continuous
professional development. These sub-competencies will eventually help the student teachers to be more
responsive to the linguistic and cultural development of their students and have a more holistic and
enriching learning experience.

The growing role of digital technologies in education also puts pressure on foreign language teachers
to integrate these tools into their teaching practices. That is, flexibility in instructional design and the
ability to use digital resources for enhancing learning experiences have to be developed by teachers. The
evolving educational landscape, marked by digitalization and a shift to open educational spaces,
continuously calls for teachers to adapt and innovate in their approach to teaching.
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Linguistic competence in didactics gives one proof of the wider need to be a professionally rounded
foreign language teacher: Well, a teacher should master not only the language being taught but also
show an ability to engage students meaningfully, integrate cultural knowledge, and apply
interdisciplinary experience. This holistic approach toward teachers will get them ready for meeting the
various challenges of a modern educational environment.

In the context of Kazakhstan, the development of linguodidactic competence is necessary to prepare
teachers who can respond to both local and global challenges in education. In the context of increasing
international competitiveness, the development of highly qualified, culturally sensitive, and
technologically competent foreign language teachers becomes a priority in Kazakhstan. It is they who
will contribute to raising the educational standard in the country and who will help students be
successful in an interdependent, globalizing world.

Although the research on linguodidactic competence is immense, further research is needed for the
elaboration of its structure and content. Since education is constantly in evolution, there should also be
continuous research on the competencies required for language teaching to keep them up-to-date and
complete. Because the educational landscape is under constant change, the structure of linguodidactic
competence also needs to change to deal with new challenges and opportunities.

Materials and Methods. To accomplish the research goals, a mixed-methods approach was utilized,
integrating content analysis, systematic review, and critical evaluation. Content analysis was applied to
peer-reviewed journal articles and book chapters, examining both Kazakhstani and international studies
on the development of linguodidactic competence. A systematic review was also performed using
established scientific research databases, focusing on the most up-to-date and pertinent studies related to
the research theme. Furthermore, a critical review of publications by scholars and methodologists in
academic journals was conducted to assess the findings on linguodidactic competence.

Results and Discussion. Modern approaches in linguodidactics are focused on the holistic and
fundamental education of a person. In the context of the development of science in the 21st century, the
emphasis is being placed on an interdisciplinary approach that unites knowledge from different fields.

Integration of language and subject content is one of the leading trends in foreign language teaching
nowadays. This approach enables teachers to build one educational process in which a foreign language
IS not taught as a separate subject, but is combined with other disciplines; hence, learning is to become
more practical and efficient.

Implementation of an interdisciplinary approach to teaching foreign languages requires a teacher not
only to possess language but also to be able to integrate language with the content of other disciplines,
thus creating conditions for the holistic assimilation of educational material. In this context,
linguodidactic competence receives a particular role, including knowledge of the patterns of language
and culture acquisition and the capability to model the educational process in accordance with
interdisciplinary links. Then it forms the foundation for the professional training of a foreign language
teacher, which allows one to effectively organize training at the crossroads of language and subject-
content tuition. Literature review testifies to the absence of cohesion among researchers both on the
issue of the essence and tasks of linguodidactic training of a foreign language teacher, as well as in
relation to its structure. According to such researchers as K.E. Bezukladnikov, E.Yu. Varlamova, E.S.
Glazyrina, A.V. Zadorozhnaya, V.I. Kosheleva, I.A. Lobyreva, M.Yu. Mikhailova, 1.I. Mikhalevskaya,
N.S. Rubina, O.V. Sukhikh, E.G. Tareva, A.M. Tevelevich, Yu.V. Tkacheva, Ya.V. Following Shulga
and others, linguodidactic competence is understood as a complex, multifaceted and dynamically
developing ability of a teacher. E.Yu. Varlamova defines the main subcompetencies of this competence:
language competence, speech competence, sociocultural competence, didactic competence, and
personal competence.

Rubina N. identified the following structure of Linguodidactic Competence :

1. Motivational-Volitional Component (Personal interest and a commitment to professional
development);
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2. Behavioral-Orientational Component (Practical focus and readiness to perform professional
tasks);

3. Evaluative-Reflective Component (The ability to analyze and assess one's own teaching activities);

4. Informational Component (Knowledge essential for teaching a foreign language);

5. Practical-Operational Component (Skills, abilities, and experience in applying them in various
professional contexts) [2].

Another Russian scholar Glazyrina E.S. identifies several key components:

1. Linguodidactic knowledge (including linguistic, communicative, methodological and didactic
knowledge).

2. Skills of linguodidactic activity.

3. Professionally important personal qualities of the student.

4. Experience of linguodidactic activity [3].

Linguodidactic competence is in close interaction with other competences included in the component
composition of professional competence of a foreign language teacher: psychological and pedagogical,
subject linguistic and philological, methodological, foreign language communicative, and professional
communicative-all of them are closely connected with each other: each competence or its element
interacts with the others and contributes to their implementation in one form or another [4].

In our work we will take as a basis the direction given by E.G.Tareva, who views the linguodidactic
competence of a foreign language teacher as "specific qualities (abilities and readiness) of the
personality of a foreign language teacher, intended for the implementation of educational strategies
using a foreign language at the interdisciplinary and interscientific levels, with the aim of developing
intercultural communicative competence in students and highlighting sociocultural competence,
competence of linguodidactic self-development and methodological competence among its main
components [5]. Thus, the linguodidactic competence of a foreign language teacher is one of the most
important aspects of professionalism in the conditions of modern foreign language education.

It is significant in the context of globalization and integration of knowledge that the teacher be able to
carry out educational strategy implementation using a foreign language at interdisciplinary and
interscientific levels. This is the highest level of linguodidactic training by a teacher that can ensure the
development of intercultural communicative competence in students. In the modern context of open
education, when learning will be provided in different forms and on different platforms, the
linguodidactic competence of a teacher becomes the foundation for the construction of a successful
educational environment that allows students to develop both linguistically and culturally. However,
despite this research, the already existing structure of linguodidactic competence, as it was represented
by scientists, needs additions and clarifications regarding the demands of the contemporary educational
environment. In particular, it is necessary to consider such new challenges as the use of digital
technologies and transition to an open educational space, which requires rethinking and expanding the
structure of competence in the context of foreign language education.

Based on the research, in the structure of linguodidactic competence, we can identify the following
subcompetencies:

1.Instructional Design Competence:

Ability to design, organize, and deliver effective educational programs and teaching strategies that
correspond to the needs of learners and educational goals.

2.Cross-Cultural Competence:

The ability to understand, appreciate, and efficiently interact with diverse cultural approaches, which
contributes to providing an inclusive and supportive learning environment.

3.Meta-Communicative Competence:

Competence to evaluate and adapt various communication techniques in a critical manner so as to
bring clarity, interaction, and understanding in the process of learning a language.

4.Reflective Practice Competence:
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To reflect on one's personal experiences and feedback for self-assessment in continuous
improvement of teaching practices.

5.Lifelong Development Competence:

A proactive attitude toward professional development, continuous learning, and adaptation to
innovative educational trends and methodologies.

Let us consider each of the subcompetencies according to a teacher's professional standard: the
Instructional Design Competence is at the level of the professional standard requirement, which
supposes the teacher's ability to develop curricula, specify educational objectives, choose adequate
teaching methods and means of their achieving. This involves planning of the educational process with
considering the individual characteristics of students.

Cross-cultural competence reflects the need to take into account the cultural diversity of students,
conditions for the development of tolerance, mutual respect and interaction in a multicultural
environment. Supports the goals of education and socialization of students, enshrined in the standard.

Meta-communicative competence can be regarded as the ability of the teacher to identify and
enhance new ways of interacting with students, being critical of their own strategic choices in
communication and adapting those to the context of the educational process. This fits the requirements
of the standard for professional skills enhancement.

Reflective Practice Competence ensures compliance with the requirements of the standard related to
the ability to analyze one's activities, identify areas for growth and improvement, and use the acquired
knowledge to improve the effectiveness of professional activities.

The competence of Lifelong Development means readiness of the teacher for continuous
professional growth, learning of new techniques and technologies what is in full accordance with the
standard requirements for teachers, who must be open to novelties and challenges in education. [6].

All these subcompetencies together form a holistic approach to the implementation of the
professional standard of a teacher and ensure high efficiency of educational activities.

The structure of the first core subcompetence of linguodidactic competence of pre-service teachers in
pedagogical education is determined by the ability to design and organize educational materials,
activities, and assessments to effectively promote learning. This competence is based on instructional
design principles aimed at systematic and goal-oriented learning experiences. Planning the content must
be done in congruence with specific learning outcomes and cognitive processes [7]. Merrill M.D.
reinforces the need to have instructional designs with authentic problems to facilitate active learning;
such will ensure more profound engagement with the course material [8]. Reiser R. A., and Dempsey J.
V. further argue that as technology and educational methods evolve, teachers must develop flexible and
adaptive instructional strategies to meet diverse learner needs, underscoring the necessity of
instructional design competence in contemporary education [9].

The structure of Instructional Design Competence is defined by the matter of creating effective,
learner-centered teaching plans and strategies that promote language acquisition. This involves the
ability to plan lessons, choose appropriate teaching materials, and apply various teaching methods to
meet the learning needs of students. Instructional design competence also means integrating theoretical
knowledge with practical teaching skills, which should be in line with the curriculum standards and the
needs of students individually [10].

The structure of the second component, Cross-Cultural Competence, is defined by those aspects of a
foreign language teacher's ability to cope with and facilitate understanding between different cultural
perspectives in the context of language learning.

This involves the teacher's skill in recognizing cultural similarities and differences, promoting
awareness of cultural norms and values, and encouraging students to critically engage with cultural
diversity. It also encompasses cross-cultural competence, which should help students develop the ability
to communicate effectively and respectfully across a variety of cultural settings, a necessary condition
for global citizenship and intercultural understanding [11].
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Meta-Communicative Competence of foreign language pre-service teachers means the ability of the
future teacher to notice and change their communicative strategies according to different teaching
contexts and situations, raise consciousness about how language could function in these situations, as
well as teach students to function communicatively.

Key elements of this competence are: self-reflection, whereby teachers reflect on their use of
language to inform their teaching; contextual awareness, in which the use of language is tailored
according to audience, purpose, and culture; metacognitive awareness, in which teachers understand
how language is acquired and, accordingly, adapt their approaches to best meet the needs of learners
[12]. It also covers the teaching of strategies for effective communication, such as clarification and
paraphrasing. This competence is extremely important to enhance teaching effectiveness, ensuring
students are engaged and enhancing students' capabilities for reflection on improving their
communicative skills [13].

The Reflective Practice Competence of pre-service teachers of foreign languages implies the ability
critically to re-evaluate one's teaching practices, estimate their conditions, and make necessary
transformations in the interests of enhancing professional practice in teaching and learning outcomes.

This is crucial for professional development, in that it allows teachers to be resilient to challenges and
respond to various needs expressed by students. The main elements are self-assessment, where teachers
recognize strengths and weaknesses [13], and critical reflection on teaching decisions, interactions, and
strategies for enhancing student engagement [14]. Reflective practice promotes continuous professional
growth, whereby the teacher stays abreast of the latest trends and methodologies in education. This, in
turn, leads to better teaching, targeted student learning, and constant improvement in the art of teaching.

Professional Development Competence is the capability of a pre-service foreign language teacher to
learn continuously and develop throughout his or her career, including knowledge and skills necessary
to pursue development opportunities, to integrate new pedagogical strategies into practice, and to keep
up with recent research and trends in language teaching.

Key elements of this competence include lifelong learning, whereby teachers are engaged in seeking
information on developments in teaching methods and educational technologies; reflective practice in
evaluating and improving teaching methods [13]; collaboration and networking with colleagues to share
ideas and best practices [15]; adapting to changes in education due to trends or technological
developments [16]; and self-directed learning, whereby teachers take responsibility for their
professional development by seeking opportunities for improvement [17]. This competence is crucial
for improving teaching quality, promoting lifelong learning, and fostering professional growth,
ultimately contributing to teachers' effectiveness and career advancement. In a nutshell, linguodidactic
competence lies at the heart of modern educational practice for professional development as a foreign
language teacher. It is the ability to integrate interdisciplinary knowledge and to teach foreign languages
effectively, linking language proficiency with expertise from other subject areas. The development of
linguodidactic competence ensures a comprehensive learning environment that promotes both linguistic
and cultural development in students.

The structure of linguodidactic competence should be dynamic with respect to the changes and
problems that appear in modern education, which will help in solving urgent tasks of a modern teacher-
as a facilitator of language acquisition and intercultural communication.

Conclusion. Development of linguodidactic competence is a cornerstone of effective foreign
language teaching in the contemporary educational context. As discussed throughout this paper,
linguodidactic competence is not a flat construct but, rather, a complex ability that involves the
integration of linguistic knowledge, methodological skills, cultural awareness, and interdisciplinary
approaches. The embedding of diverse subcompetencies, such as instructional design competence,
cross-cultural competence, meta-communicative competence, reflective practice competence, and
lifelong development competence, forms a broad framework that enhances the quality of foreign
language education. The findings emphasize linguodidactic competence in preparing future foreign
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language teachers so that they can answer the challenges of a rapidly changing global educational
environment.

Teachers with these kinds of competencies are more able to design effective learning experiences,
motivate students from diverse cultural backgrounds, adjust communication strategies, critically reflect
upon their teaching practices, and pursue continuous professional development. This holistic approach
will, therefore, support the students' linguistic growth, their cultural growth, and hence their broader
intercultural communication skills. The integration of digital technologies, the emphasis on intercultural
competence, and a move toward open educational spaces all make it imperative that the structure of
linguodidactic competence change with the modern challenge. The ongoing development of this
competence will enable teachers to effectively navigate the complexities of contemporary education and
provide students with the skills they need to thrive in an interconnected, globalized world.

In such a way, linguodidactic competence is still the core of teacher professionalism in foreign
language teaching; further elaboration will definitely play a significant role in the future of language
teaching and learning in Kazakhstan and elsewhere.
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FORMATION OF DIGITAL COMPETENCIES IN FUTURE COMPUTER SCIENCE
TEACHERS USING TECHNOLOGIES OF INTERNET OF THINGS

Abstract

In order for future teachers to effectively utilize 10T technology in the classroom, it is essential for them to develop IT
competencies. This includes having the knowledge and skills to integrate 10T devices and platforms into their teaching
practices, as well as the ability to analyze and interpret data collected from these devices. The formation of IT competencies
using loT for future teachers is crucial in preparing them to navigate the ever-evolving landscape of technology in education.
Teachers must be able to perceive technology as an important element of their present and future lives and recognize its
essential role in the development of their countries. Furthermore, teachers need to understand that the way students learn in the
21st century is different from traditional methods, and they must adapt their teaching practices to accommodate technology
and harness its potential in enhancing student learning. One of the challenges in the field of education in the era of the
industrial revolution 4 is the use of internet technology in learning, which is part of 21st century learning. This study made an
effort to give a broad overview of current trends and unresolved issues in using loT-based teaching and learning and its
applications in diverse fields. The investigation performs a bibliometric analysis to focus on peer-reviewed research articles
published in well-known publications databases. The findings of this study should also act as a strong incentive for
universities and colleges to use loT-based teaching and learning technology for improved academic achievement.

Keywords: internet of Things, education, modern trends, digital competencies.
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