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CROSS-CULTURAL AND COMPETENCY-BASED APPROACHES IN THE
EDUCATIONAL ENVIRONMENT: INTEGRATION ISSUES

Abstract

The multicultural educational environment as a way to enrich individuals during the learning process, fosters an
understanding of values and an engagement with national culture, language, history, traditions, and customs of both one's own
and other peoples.

The value-based interpretation of history and culture, along with the native language and national idea, as well as a tolerant
perception of representatives from other nations, are essential components of an individual's national self-consciousness. This
understanding is also critical for ensuring state security and building national unity. At the heart of attaining these major goals
is the professional development of future educators who will exemplify a positive level of national self-consciousness.

In this context, contemporary educational trends necessitate the exploration of new resources for cultivating the national
self-consciousness of future educators. Within the educational environment of a pedagogical university, we argue that the aim
of such a strategy should be the integration of cross-cultural and competency-based approaches. The holistic pedagogical
process in this research is considered within the framework of multiculturalism as a cross-cultural competency-oriented
environment.

This article analyzes the components of cross-cultural and competency-based approaches in the formation of the national
self-consciousness of future educators and examines pathways for developing national self-consciousness as a professional
competence. A cross-cultural competency-oriented environment creates the conditions for the development of national self-
consciousness as a professional competence, alongside cross-cultural literacy, intercultural competence, and competencies in
the field of multiculturalism.

Keywords: cross-cultural competence-oriented environment, national self-consciousness of future teachers, professional
competence.
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BIJIIM BEPY OPTACBIHIAT'BI KPOCC-MO9JEHU ’KOHE
KY3BIPETTUIIK TOCUIAEPI: UHTEI'PALIS MOCEJIECI

Anoamna

Kernmonenuerti OutiM Oepy KEHICTIr TYJIFaHbl OKy ic-opeKeTi yIepiCiHae KYHIbUIBIKTapIbl YFBIHYFa, TiNre, Tapuxka,
WITTBIK, MOJICHUETKEeOay yFa, ©3iHiH KoHEe 0acKa XalbIKTBIH CAIT-IJCTYPI MCHONCT-FYPIIBIH TaHyFa ocep eTelmi.AHa TUi,
TAPUXTHI, MOJICHUCTKYH/IBUIBIKTAPBIH, YITTHIK HICSHBI YFBIHY,0acKka YT OKUIepiH KaObUIIayJarbl TOJCPAHTTHUIBIK
TYFaHBIH YITTBIK ©3IHIIK CaHaHbIH KypamJac Oeiri peTiHiue apTypii YITTapiasl OIpiKTipy MEH MEMIICKETTIH YJITTHIK
KayiICi3/IiriH KaMTaMachI3 eTy/Ie MaHbI3IbLbYIT VATTHIK ©31H/IIK CaHAHBIH JAESHIeHiHIH JKaFbIM/Ibl TACBIMAIAYIIBICH PETIHIE
Oouarak meaarortapabl Kaciou maspray ypaiciHiH 6ackiM MiHAETTEpiHE KOJI )KETKI3yTe HeTi3/IeNTeH.

Ocel opaiima, Kazipri 3amaHayd OuTiM Oepy TEHICHUIMSUIApHI OoNlalaK IeAarorTapiayiITThIK ©3iHAIK CaHaHbI
KaJIBINTACTHIPYYIIIH)KAaHA pecypecTapizfiey Typalibl MOCENIeHIH KaXeTTUIri Koubliapl. bi3aiHke3kapachIMbl3 OOMBIHIIIA,
TIeIaTOTMKAJIBIK, YHUBEPCHUTETTIH OiliM Oepy OpTachIHBIH KOHTEKCTIHJIE MYH/AAH CTPAaTETHHBIH MaKCaThl KPOCCMOICHH KOHE
KY3BIPETTUTIKKE HETI3ZIeNTeH TOCUIIEMEHIH HWHTerpanusachl.bipTyTac mNenarorukanblK YpAiC KOHTEKCTIHAETi 3epTrey
KOIMOICHUETTLITIK MICHOEPIHIIETI KPOCC-MOICHH KY3BIPETTUTIKKE OaFIapiiaHFaH OpTa PeTiH/Ie CHIATTalabl.

Makanaia YITTBIK ©31HIIK CaHAaHBI JAMBITY JKOJIApbl PETIHAETi KociOM Ky3BIPETTUTIKCHIATHIHIA KapacThIPBLUIFaH,
COHBIMEH KaTapOoJallaK IelarortapablH YWITTHIK ©31HIIK CAHACHIH KAJBIITACTBIPYa KPOCCMOICHH JKOHE KY3BIPETTUIIKKE
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HETI3CNITeH TaclieMe Typajlbl Maceliere Tajlaay skacaiFaH. KaciOn Ky3bIpeTTiliK, KpocC-Ma/ICHH CayaTThUIbIK, YITapaiblK
KY3BIPETTUTK, KOIIMOACHUETTI aiiMaKTarbl KY3bIPETTUIKYITTHIK ©3IHIIK CaHaHbl JAMBITYy >Xar[aiiblHa apHalFaH Kpocc-
MOJICHH KY3bIPETTUTIKKE OaraapiiaHFaH OpTaHbl Kypau/ibl.

Tyiiin ce3mep: Kpocc-MOICHU KY3bIPETTI-OarqapiaHFaH OpTa, OOJalllaK MeNarorThlH YJITTHIK ©3IHIK CaHACHI, KociOu
KY3BIPETTLIIK.
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KPOCC-KYHLTYPHLIFI? KOMITIETEHTHOCTHBIH ITOXO/IbI B
OBPA3OBATEJIBHOU CPEJIE: IPOBJIEMbI UHTEI' PAIIMH

AHnnomayus

[NomukybTypHOE 00pa3oBaTeIbHOE MPOCTPAHCTBO KakK OOOTaIlIeHHe JMYHOCTH B IpoIecce YU4eOHOH NesATeNBHOCTH,
CHOCOOCTBYET OCMBICIICHHIO IIEHHOCTEH, IPHOOIICHAIO K HAIIMOHATIBEHOH KyJBTYpe, S3BIKY, ICTOPUH, TPAIUINAM U 00BHasM
CBOETO M APYTUX HapoIoB. LIeHHOCTHOE OCMBICTICHHE HCTOPHH M KyJBTYPBI, POJHOTO S3bIKa, OCMBICICHIE HAIMOHAIBHON
W/IeH, TOJEPAaHTHOE BOCHPIATHE IPEACTABUTENCH NPYIMX HAIMKA KaK COCTAaBILIONINE HAIMOHAJIBHOTO CaMOCO3HAHUS
JIMYHOCTH UMEET OIPOMHOE 3HAUYEHHUE I 00ECTIeUeH s HallMOHAIBLHOW O€301IaCHOCTH IOCy/IapCTBa U OOBbEANHEHHUSI HALIMH.
B ocHOBe mOCTHXEHHS MPHOPHUTETHBIX 33jadu JISKUT MPOIeCC MPOGeCCHOHAIBHOM TOArOTOBKU OYAyIIEero memarora Kak
HOCHUTEJSI TO3UTUBHOTO YPOBHS HAITMOHAJIBHOTO CAMOCO3HAHUSL.

B cBsi3u ¢ 3THM, COBpEMEHHBIC 00pa30BaTEIIbHbIC TCHICHIIMH HEOOXOIMMO CTaBST BOMPOC O MOUCKE HOBBIX PECYPCOB IS
(opMHpOBaHHS HALMOHAIBHOTO CAaMOCO3HaHMS Oyaymiero rmenmarora. B KOHTEKCTe 0Opa3oBaTeNbHOW — Cpelibl
MIEIarOTUUECKOTO YHUBEPCUTETA IIETIbI0 TAKOM CTpaTervy Ha HAIl B3IJIS IOJDKHA OBITH MHTErpaIsi KpOcc-KyJIbTypHOTO U
KOMITCTCHTHOCTHOTO TTOJXOA0B. L{eMOCTHBIN TeaarormdecKuii mpormece B KOHTEKCTE HCCIICNOBAHMS paccMaTpUBacTCs B
paMKax MOJHUKYJIBTYPHOCTH KaK KPOCC-KyIIbTypHasi KOMIICTCHTHOCTHO-OPUEHTHPOBAHHAS Cpefia.

B craThe aHAMMBHPYIOTCS COCTAaBILIONIME KPOCC-KYJIBTYPHOTO M KOMIICTEHTHOCTHOTO TOIXOIOB B (POPMHPOBAHHUU
HAIMOHAIEHOTO CAMOCO3HAHUS OYIyIIHX MEearoroB, pacCMATPHBAIOTCS Iy TH Pa3BUTHS HAIMOHAJIEHOTO CAaMOCO3HAHUS Kak
npohecCHOHANBEHOM KOMIIETeHTHOCTH. Kpocce-KyImbTypHasi KOMIIETCHTHOCTHO-OPHEHTUPOBAHHAS CPEla CO3/IACT YCIOBHS IS
pPa3BUTHS HAIMOHAILHOTO CaMOCO3HAHMS KaK MPO(ECCHOHATBHON KOMIIETEHTHOCTH, KPOCC-KYJIBTYPHOH TIPaMOTHOCTH,
MEXKYJIbTYPHOU KOMIIETEHIINHI, KOMIIETEHIINH B 00JIACTH MOJHUKYJILTYPHOCTH.

KnioueBble ciioBa: Kpocc-KyJbTypHas KOMIIETCHTHOCTHO-OPHEHTHPOBAHHAS Cpela, HAIMOHAJBHOE CaMOCO3HaHHe
Oyy1ero mezarora, mpoecCHoHaIbHAsE KOMIIETEHTHOCTb.

Introduction. The continuous expansion of research into the key aspects of the educational
environment is based on an understanding of the nature and transformations in education, reflecting
changes in social and cultural life. The multicultural reality of the educational space is characterized by
a multidimensional and complex interaction among representatives of various cultures, who strive to
maintain their ethnic distinctiveness while also embracing the cultural differences of other ethnic
communities.

Within the framework of state educational policy, particular attention is given to the formation of
national self-consciousness. The core regulatory documents highlight the necessity of fostering civic,
ethnic, and universal identities, as well as Kazakh patriotism, tolerance, and multiculturalism among the
youth.

The socio-philosophical aspect of national self-consciousness occupies a central position in the
research of scholars such as Yu.V.Bromley, N.D.Jandildin, A.K.UIledov, and A.K.Kalmyrzaev. The
problem of national self-consciousness has also been examined in psychological studies by
V.Yu.Khotinets, G.U.Soldatov, Yu.V.Arutyunyan, and O.B.Mukhametberdiyev.

The investigation of the phenomenon of national self-consciousness as a pedagogical phenomenon is
framed within the context of national culture, traditions, customs, language, and history, as well as
tolerance and interethnic communication.
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Researchers such as K.B.Zharikbayev, S.K.Kaliyev, S.A.Uzakbaeva, and K.Zh.Kozhakmetova
consider national self-consciousness as the goal of ethnopedagogical education. The pedagogical aspect
of the issue is reflected in the works of Sh.M.Mukhtarova, L.A.Alshevskaya, F.U.Bazayeva, and
N.D.Burayev.

According to the scholar Zh.Zh. Nauryzbay, ethnic identity encompasses ethnic self-consciousness,
uniqueness, national character, and a sense of belonging to a particular ethnic group, along with the
distinctions from the "Others"[1]. Sh.M.Mukhtarova has explored the mechanism for forming the
national self-consciousness of students according to the dispositional theory of personality proposed by
V.A.Yadov.

The researcher has identified criteria for analyzing the pedagogical process aimed at revealing its
quantitative and qualitative indicators in the formation of students' national self-consciousness: the
targeted nature of the pedagogical process in fostering national self-consciousness among students; the
presence of national-cultural elements in the content of pedagogical disciplines and extracurricular
educational activities, along with their qualitative and quantitative characteristics; and the level of
preparation of educators for instilling national self-consciousness in students [2,p. 55].

Numerous scientific discussions have centered on the age-related characteristics and dynamics of
national self-consciousness formation, primarily addressing the issue within a socio-philosophical
context. It is well-known that the period of adolescence marks the concluding stage in the formation of
national self-consciousness, despite its dynamism and variability, and is often represented through
everyday knowledge framed in the antithesis of "We" versus "They." Youth, as the most vulnerable
segment of society, may be susceptible to surges in interethnic conflicts and nationalist sentiments.

The degree of national self-consciousness among future educators, as a facet of their professional
competence, enhances the development of open-mindedness, intercultural sensitivity, and readiness for
intercultural interaction among students, without sacrificing their ethnocultural identity.

However, there is a lack of research examining the professional underpinnings of this phenomenon.
The question of how the national self-consciousness of future educators, as carriers of a positive level of
national self-consciousness, is formed, along with the social, cultural, and specifically organized
psychological-pedagogical conditions within the educational environment, remains underexplored.

The aim of this research is to theoretically conceptualize and practically develop a model for the
formation of national self-consciousness among future educators in a cross-cultural competence-
oriented environment.

Basic provisions. The formation of national self-consciousness among youth, a tolerant perception of
representatives from other ethnic communities, and the development of skills for constructive
intercultural dialogue are critically influenced by the professionalism and competence of educators.

The integration of competence-based and cross-cultural approaches within the educational
environment creates conditions:

- the formation of national self-awareness among future educators as a professional competency;

-the development of cross-cultural competence and intercultural sensitivity; and a tolerant perception
of cultural diversity, values, and meanings by participants in the educational process.

Students acquire skills in adapting to cultural differences and texts; the ability to engage in
constructive dialogue with representatives of other cultures; and skills in intercultural communication
and sensitivity.

Materials and Methods. A comparative content analysis of academic journals and the results of
expert evaluations allow us to conclude that numerous scientific discussions are focused on a natural
and objective process: the rise of national self-awareness among individuals, which is driven by
profound socio-economic changes in society.

In professional training programs for future educators, primary emphasis is placed on socio-ethical
competencies. These include knowledge of the history, language, traditions, and culture of Kazakhstan’s
ethnic groups, as well as a tolerant attitude toward representatives of other ethnicities—characteristics
that contribute to general cultural competencies. There is a pressing need to integrate these socio-ethical
and general cultural competencies into the framework of professional competencies.
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However, in the content of socio-humanitarian sciences, the pedagogical potential for fostering the
components of national self-awareness (cognitive, motivational-emotional, and reflexive-behavioral)
among future educators remains underutilized. Within the structure of national self-awareness for future
educators, the reflexive-behavioral component, in our view, is particularly significant. It involves the
ability to regulate one’s behavior as a representative of a specific ethnic community, engage in
constructive dialogue with representatives of other cultures, and express one’s civic stance.

This reflexive-behavioral component, as a core criterion within the framework of national self-
awareness, leads to constructive (or destructive) behavior in the context of ethno-interethnic
interactions. Reflection, in all its forms, becomes fundamental at all levels of engagement between
representatives of various cultural and ethnic groups.

An analysis of the compulsory educational components, including courses such as “Contemporary
History of Kazakhstan,” “Philosophy,” “Foreign Language,” and the Social-Political Knowledge
Module (Sociology, Political Science, Cultural Studies, Psychology), reveals that these subjects
predominantly focus on developing the cognitive aspect of national self-awareness. In these courses,
students explore themes such as the increase in centrifugal forces and the rise of national self-awareness
in Kazakhstan, the preservation of historical memory as a foundation for personal self-awareness and
the development of Kazakhstani identity, the essence of public consciousness modernization in 21st-
century Kazakh society.

The result of engaging with this module is an enhanced awareness of national identity and individual
worldview.

Thus, while these disciplines support the development of certain components (primarily cognitive) of
individual national self-awareness, the fragmented approach to this phenomenon does not fully address
the issue of cultivating national self-awareness in future educators. A comprehensive approach is
required, involving the development of scientific and practical foundations for shaping national self-
awareness among future educators.

Results and Discussion. The results of the study generally showed that the level of development of
national self-awareness of future teachers is influenced as a necessary condition by targeted,
comprehensive work on the formation of national self-awareness (differences between samples:
language of education, specialty, region and country of residence are not statistically significant).

Table 1 presents the results of one of the methods of the control experiment Types of ethnic identity
(G.U.Soldatova, S.V.Ryzhova).

Table 1 — Results of the methodology Types of ethnic identity (G.U.Soldatova, S.V.Ryzhova)

Educational Language of Dominant type Range of interpretation
program education
Sum | Count %
Preschool Kazakh 17 1 10,0
education language Norm (positive High rate 18 3 30,0
ethnic identity) (17-20) 19 3 30,0
20 3 30,0
Range of High rate
interpretation (17-20) 10 100,0
Increasedrate
Multilingual Norm (positive (13-16) 15 1 8,3
group ethnic identity) High rate g ‘11 2533
(17-20) :
19 6 50,0
12 100,0
Increasedrate 15 1 8,3
Norr_n (posit_ive (13-16) ig é ;gg
Pedagogy and | Multilingual ethnic identity) High rate 19 6 50:0
methods of | group (17-20)
primary education 12 100,0

49



Abaii ameinoazer Kas¥I1V-y XABAPIIBICHI «Iledazozuka zvinvimoapsly cepusicol, Ne3(87), 2025 .

B Increasedrate (13-16) 12 ; igg
Russian l\:ﬁrm (gos;t_lve High rate ,
language ethnic identity) (17-20)
18 2 40,0
5 100,0
Increasedrate (13-16) 16 3 20,0
Russian Norm (pOSit.ive High rate 17 3 200
Teacher of English language ethnic identity) (17-20) 19 4 26,7
and German 20 3 20,0
languages Ethnic
Indifference Increasedrate (13-16) 16 1 6,7
Ethno-egoism Increasedrate (13-16) 14 1 6,7
15 100,0
Physical education Norm (positive | Increasedrate (13-16) 15 8 8,3
and sports ethnic identity) High rate (17-20) 16 3 20,0
activities in the Increasedrate (13-16)
field of education Kazakh
language Ethnic
Indifference 14 5 6,7

A comparison of independent samples (language education) is presented in figure 1.The most
pronounced type of identity is the “Norm” type, in the language groups “language education - kazakh”
82% and “Multilingual group” this type is expressed in 87% of respondents, in the language group
“language education - russian” - in 79% of respondents.

o U R et A O

m Norm (positive ethnic identity)

language language polylingual
education education group
kazakh russian

Figure 1 - Distribution of the predominant type of identity in each language group

National identity and ethnoidentity is what a person broadcasts to the world in an environment of
multicultural interaction. They express the cultural self-worth of the individual as a carrier of a particular
culture. National and ethnic cultural peculiarities are what a person, as their carrier, extrapolates to the
multicultural world and how he/she identifies himself/herself [3, p.227].

The 21st Century Teacher Model highlights key competencies such as competitiveness, pragmatic
competence, national identity competence, knowledge culture competence, and competencies in
evolutionary thinking and openness of consciousness [4, p.7]. From the standpoint of pedagogical
theory and practice, national identity competence and its development in the professional training of
future educators are increasingly prioritized. A teacher’s national identity, regardless of the subject they
teach, not only entails an awareness of belonging to a specific ethnic community but also competence in
fostering students' national self-awareness.

A professional focus on preserving national identity and intercultural interaction among participants
in the educational environment, founded on a modular-competency approach, will be effective when the
following approaches are integrated:

1. Competency-Based Approach: Among various methodological approaches (axiological,
personality-activity, ethnopedagogical), considering the characteristics of national self-awareness and
the process of its development, the competency-based approach holds a central position. This approach
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is founded on the idea of cultivating both general cultural and professional competencies in students. It
transforms the educational process into an environment where students develop not only professional
skills but also creative potential, striving for continuous improvement and enhancement of their skills.

Extensive research has been conducted on the concepts of “"competence™ and “competency” by
scholars such as L.A.Petrovskaya, A.G.Bermus, I|.A.Zimnaya, N.V.Kuzmina, L.M.Mitina,
O.E.Lebedeva, A.V.Khutorsky, E.F.Zeer, John Raven, and others.

The formation of the professional competence of a future specialist is based on several key
prerequisites. Firstly, an important factor is the updating and expansion of knowledge and skills in the
relevant field. Secondly, the practical application of this knowledge through internships,
workshops and real projects allows you to consolidate and improve professional skills. Thirdly,
the development of soft skills, such as communication, leadership and adaptation to change, is
an integral part of the formation of professional competence. Fourth, continuous training and
self—development, awareness of the importance of lifelong learning, contribute to the formation of a
highly qualified specialist. [5, p.161].

A.AVerbitsky states, "One thing is certain: competencies are not reducible to specific knowledge,
skills, and abilities shaped within individual disciplines in the curriculum of a school or university. They
are characterized by cultural appropriateness, social relevance, systemic integration, situational
adaptability, interdisciplinary relevance, integrative quality, transdisciplinary applicability, practical
orientation, and motivational utility"[6, p.113].

Considering national self-awareness as a professional competency, we draw on the essence of
professional competence, which includes the knowledge, skills, and abilities that enable an individual’s
effective professional activity, communication, and personal growth (comprising professional values,
ideals, and awareness) (G.M.Kodjaspirova)[7].

Based on the requirements for educators to develop competencies that ensure their competitiveness
in the labor market, we have formulated key competencies that collectively constitute national self-
awareness as a professional competency.

Block 1: Competencies of Ethnic Identity (CEI) — represent a stable self-concept for future educators
as members of a specific ethnic group, knowledge of ethnic culture, awareness of ethnic differences
between their own and other groups, a tolerant perception of representatives of other nations, and a
readiness for interethnic understanding and interaction. These competencies also include the willingness
to engage in intercultural dialogue.

Block 2: Competencies of Civic Identity (CCI) — are reflected in the future educator's overall civic
and legal culture, respect for national symbols and the state language, an active civic stance in the
"citizen-state™ system, civic responsibility, and a legal framework for exercising citizens' rights and
fulfilling duties. These competencies encompass performing civic roles when interacting with others
and authorities.

Block 3: Competencies of National Identity (CNI) — involve the future educator's understanding of
their place and role within society, a sense of responsibility to the people and future generations, and a
connection to their homeland—the Republic of Kazakhstan. This block includes knowledge of the state
education policy strategy, the ability to engage in socially beneficial activities, and a readiness to
achieve proficiency in three or more languages (Kazakh, Russian, and English).

Structuring national self-awareness as a professional competency defines the selection of
technologies, methods, and tools within a competency-based approach that foster future educators' self-
awareness as members of a specific ethnic group, awareness of ethnic culture and intergroup
differences, and a solid civic and legal culture.

In national self-awareness as a professional competency, we emphasize the following qualities in
future educators: openness of mind, intercultural sensitivity, and a readiness for intercultural interaction.
Intercultural sensitivity and competence ensure psychological preparedness to understand ethnic
stereotypes, cultural differences, and behavior models.

2. Cross-Cultural Approach. Pedagogical theory and practice increasingly utilize concepts such as
"smart learning environment,” “transcultural educational environment,” "virtual educational
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environment,"” "cross-cultural educational environment,” "multicultural environment," and "information-
competency environment.”

According to Y.V.Taratukhina, a multicultural educational space essentially functions as an
educational cross-culture: a space incorporating various heterogeneous informational and pedagogical
environments that interact through educational communication and activities, with or without the
characteristic of "diffusion.”[8, p.376]. Educational communication in the process of intercultural
interaction includes the methods and channels used for transmitting academic or sociocultural
information.

The application of modern educational technologies in the field of philology within the informational
and pedagogical environment has become increasingly relevant. The content of language-cycle curricula
creates a sociocultural space where students acquire interpersonal and intercultural communication
skills. According to B.S.Jumagulova and D.A.Aliyeva, in a multicultural classroom, using the Akelius
application as a tool for effective foreign language communication helps educators create a comfortable
environment that facilitates immersion into a new, primarily linguistic, environment. This approach
includes students’ understanding of the practical benefits of lessons (e.g., how to introduce themselves,
initiate dialogue with peers, or be conversation initiators); creating an atmosphere of interest in learning
a new language; and evaluating students’ achievements and progress across all speech activities rather
than strictly controlling [9, p.63 ].

In the context of our research, a particular interest lies in the definition of the environment as
articulated by G.M.Rakisheva According to Rakisheva, the transcultural educational environment serves
as a psychological and pedagogical reality for the professional development of future educators. This
environment operates in conditions where the student's identity is continuously positioned at the
intersection of cultures and cultural texts. It facilitates the formation of their abilities in intercultural
communication, readiness for change, and adaptability to integrate into new cultural contexts while
synthesizing various thinking styles within their consciousness[10, p.63].

With the cross-cultural approach to education, we must consider the natural processes of personality
formation and be guided by universal and national cultural values. Analyzing the content of professional
education in the context of culture and human roles highlights the importance of incorporating key
aspects of the cross-cultural approach.

The relevance of using a cross-cultural approach is determined by the level of preparation of future
teachers, who are carriers of both national and professional culture. A professional educator acts as a
guide into a world of values, cultural meanings, and cultural texts, introducing youth to humanity’s
heritage and achievements, which are essential parts of national culture. Modern education places the
cultural paradigm at its center, enriching the culture-building aspect of education and integrating
individuals into global culture through their own national culture.

Thus, the cross-cultural approach in the context of our research contributes to:

— The formation of national self-consciousness as a key component of the "I-concept,” grounded in
the interplay of culture and the personality of the future teacher.

— The professional orientation of future teachers as cultural bearers, embracing both national and
universal perspectives.

— Educational engagement through exposure to national and universal values, history, culture,
language, and traditions.

— The cultivation of participants in intercultural interactions through constructive dialogues between
cultures.

— The achievement of the objectives and goals of multicultural education within a diverse educational
landscape.

Thus, within the context of this study, the holistic pedagogical process is viewed through the lens of
multiculturalism as a cross-cultural, competence-oriented environment. Such an environment serves as a
platform for developing intercultural communication skills that encompass an understanding of cultural
diversity, values, and meanings by participants in the educational process; it also fosters awareness that
cultures interact and are enriched by influencing one another.
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In a cross-cultural, competence-oriented environment, new skills and competencies gain relevance:
social and emotional intelligence, digital competencies, adaptability, intercultural sensitivity, openness
to new opportunities, resilience, self-organization, and a proactive mindset. On one hand, cultural
universals—such as hospitality, respect, and reverence for the elderly, and kindness—are inherent in
many cultures. On the other hand, at the intersection of cultures and cultural texts, ethnodifferentiating
characteristics, including ethnic values, language, culture, national mentality, character, and
temperament, come to the forefront.

During interethnic tensions or conflicts, these ethnodifferentiating characteristics may manifest in
forms of discrimination. Developing an individual's national self-awareness within a cross-cultural,
competence-oriented environment is a complex process fraught with various challenges. Differences in
sociocultural orientations can provoke identity clashes and may spread negative attitudes from certain
representatives of an ethnic community to the entire cultural group.

The aforementioned points underscore the importance of professionally preparing future teachers
with multicultural competencies to work effectively in a multicultural educational space. The
professional standard for "Teacher" defines the values of the teaching profession as “respect for the
learner’s personality, their rights and freedoms; tolerance of others' beliefs, worldviews, and customs;
openness to cultural diversity; flexibility, adaptability, and empathy; an understanding of personal,
linguistic, and communicative values; skills in self-learning, analytical and critical thinking;
communication and language skills; teamwork skills, and conflict resolution abilities” [11].

As noted by T.N.Oskolova, in a multicultural society—which itself does not inherently foster
national unity or intercultural tolerance—it is necessary to purposefully apply pedagogical principles,
approaches, methods, and technologies to achieve national goals related to forming students' national
identity [12, p.15].

In our view, understanding and recognizing cultural diversity, as well as the readiness for
constructive dialogue, begins with intercultural sensitivity. The process of adapting to the "Other" is
more comfortable and successful due to the ability to empathize with representatives of other cultures.
Among the diverse models of intercultural communication, M.Bennett's model of intercultural
sensitivity development stands out. According to the sociologist's research, the development of
intercultural sensitivity is represented as a vector moving from ethnocentric stages (denial, defense,
minimization) to ethnorelativistic stages (acceptance, adaptation, integration)[13, p.182]. A successful
adaptation to cultural differences is preceded by ethnocentricity, provided that the communication
participants are willing to engage in dialogue. Cognitive awareness and understanding of cultural values
and norms are key to resolving issues in intercultural interaction (Lutz, Sarah A, 2017) [14, p.7].

The development of national self-awareness in future educators within a cross-cultural, competence-
oriented environment is supported by the content of social and humanitarian sciences, activities of the
Youth Committee, volunteer movements, integration of the ethnocultural component into
professionally-oriented disciplines, and training programs aimed at enhancing intercultural sensitivity.
These training programs hold significant potential for fostering intercultural sensitivity. The goal of such
training is to cultivate the reflexive and behavioral components of national self-awareness among future
educators, which include the ability to overcome ethnic stereotypes, engage in constructive dialogue
with representatives of other cultures, develop intercultural communication skills, maintain a tolerant
attitude toward individuals from other ethnic communities, embody the behaviors associated with one's
own ethnicity, and adopt an active civic position within the framework of the “citizen-state”
relationship, as well as civic responsibility. A high level of intercultural sensitivity helps to overcome
ethnocentrism, which evaluates other cultures through the lens of one’s own ethnic values.

In a cross-cultural, competence-oriented environment, the interaction between the subjects of the
antithesis “Us” and “Them” occurs through dialogue among representatives of diverse cultures. Cultural
dialogue is a key aspect in light of the growing contradictions in today’s world. The successful
professional training of future educators who can integrate the ideas and principles of dialogue and
tolerant intercultural communication into the educational environment is unthinkable without the ability
to establish constructive dialogue. The dialogue between cultures, as a fundamental form of intercultural
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exchange and communication, influences the value-laden and meaningful sphere as well as personal
identity. The principal distinction of cultural dialogue from other forms of communication lies in the
fact that, during intercultural interactions, stabilization of interethnic relations occurs, resulting in a
reduction of intercultural tension and the development of intercultural sensitivity.

Conclusions. The turbulent resurgence of ethnic and social phenomena, coupled with the
intensification of ethnic, religious, and social conflicts, has necessitated a focused examination of the
phenomenon of national self-awareness. Despite the significant role that professional training plays in
the formation of a teacher’s personality, educational programs and professional upbringing are
insufficiently oriented toward cultivating the national self-awareness of future educators.

By the time young men and women enter higher education, the processes of identification—
particularly concerning national identity—become prominent in their personal development, and this
transformation heavily involves the educator. The implementation of tasks aimed at developing national
self-awareness among students emphasizes the importance of a positive level of national self-awareness,
particularly in the educator themselves. Only a teacher equipped with professional competencies in
fostering students' national self-awareness can effectively address the challenges of cultivating a tolerant
perception of representatives from different ethnic communities, enhancing intercultural sensitivity and
competence, and respecting the culture and history of both their own and other nations.

When defining the components of a cross-cultural, competence-oriented environment, it is crucial to
note that this involves, on one hand, the cross-cultural interactions of individuals and, on the other hand,
the mastery of competencies that enable future educators to function effectively amidst a diversity of
nationalities and cultures within the educational landscape. A cross-cultural, competence-oriented
environment has the potential to develop skills for constructive intercultural dialogue and social-cultural
adaptation among future educators, leading to a comprehensive formation of national self-awareness
aligned with cognitive, motivational-emotional, and reflexive-behavioral components.

The creation of organizational and pedagogical conditions for forming the national self-awareness of
future educators is significant in a multicultural space, which we view as a cross-cultural, competence-
oriented environment. The issue of organizing this cross-cultural, competence-oriented environment, in
the long term, entails the formulation and execution of a series of tasks aimed at enriching the content of
professional training for future educators through integration.
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