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Abstract

This study investigates the linguadidactic competencies and skills of primary school foreign language teachers in
Kazakhstan, with a particular focus on their ability to effectively utilize teaching materials and modern educational
technologies. As the demand for foreign language proficiency continues to grow, the role of teachers in fostering early
language development becomes increasingly crucial. In this context, foreign language teachers' linguadidactic teaching
competencies and their ability to use materials and modern teaching technologies were determined as the aim of this
study. The study was conducted with causal and correlational survey methods from quantitative research methods.
'"Teachers' Linguadidactic Teaching Competence' and 'Teachers' Skills in Using Materials and Modern Teaching
Technologies' scales were used to collect the data. The findings reveal varying levels of competency in both
linguadidactics and the use of modern teaching technologies. While some teachers demonstrate advanced skills, others
struggle with integrating digital resources effectively. According to the findings of the study, teachers' linguadidactic
teaching competencies and their skills in using materials and modern teaching technologies were found to be at a
moderate level. In another finding of the study, teachers' linguadidactic teaching competencies and their skills of using
materials and modern teaching technologies show differences according to gender variable. In addition, linguadidactic
teaching competencies showed differences according to professional seniority variable. As teachers' professional
seniority increases, their linguadidactic teaching competencies increase. Finally, teachers' ability to use materials and
modern teaching technologies significantly affects their linguadidactic teaching efficacy.

Keywords: primary school, teachers, second language teaching, modern teaching, technologies.
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BACTAYBIII MEKTEII IET TVII M¥TAJIMJAEPIHIH JIMHI' BOAUJAKTHUKAJIBIK
KY3bIPETTIVIIKTEPI MEH JAFABIJIAPBIH MATEPUAJIIAP MEH 3AMAHAYH
OKbITY TEXHOJIOTUSJIAPBIH KOJITAHY BOUBIHIIA 3EPTTEY

Axoamna

By xymeicta KazakcTtanmarbl OacTaybllll CHIHBINTAP OOHBIHIIA IIET TUTI MYFaTIMICPIHIH JIMHTBOJUIAKTUKAIBIK
KY3BIPETTITIKTEpI MEH Jarabulapbl 3epTTeNeNli, ONap/AblH OKy Marepuajjapbl MEH 3aMaHayu OiniM OGepy TexHOIO-
THSUTapbIH THIMJI NaiianaHy KaOureTTepiHe epekine Ha3ap aygapbutaabl. lller TiniH MeHrepyre JereH cypaHbIC apThIIl
KeJie KaTKaHBIKTaH, MyFaJliMJIep/liH TUIAIH epTe JaMybIHA BIKMAJ €Ty/eri peni O0apraH cailblH MaHbI3AbI Oona Tycyze.
Byn typreima mier Tinmi MyFaidiMIEpiHIH JIMHIBOIUIAKTHKAIBIK KY3BIPETTUIN JKOHE OJNapiblH Marepuajgjap MeH
3aMaHay! OKBITY TEXHOJIOTHAJIAPBIH KOJIAaHy KabijeTi OChI 3epTTEYIiH MaKcaThl PETiHAE aHBIKTAJIIBL. 3ePTTEY CAHIBIK
3epTTey oMicTepiHEH ceben-canmapiblK KOHE KOPPENAINMSIBIK cayaJHaMa oIIiCTepiH KOJJIaHy apKbUIBI >KYpPTi3iifi.
JlepekTepai KWHAY YIIIH «MYFaJiMAEpAiH JWHTBOAWIAKTUKAIBIK TMEIarOTHKAIBIK KY3BIPETTUIIT» KOHE «MYFalliM-
JepIiH Marepuajjiap MEH 3aMaHayd OKBITY TEXHOJOTHSUIAPhIH KOJNJAaHy JaFIbpUIapbl» I[IKaJalapbl KOJIAHBLIIBL.
Hotmxkenep JIMHTBOAMIAKTHKANA J1a, 3aMaHayd OKBITY TEXHOJOTHMSJIAPBIH KOJJAaHyla Ja KY3bIPETTUTKTIH opTypi
neHreinepin kepcereni. KeitGip MyramiMaep 03bIK AaFrApUIapAbl Kepcerce, 0acKantapsl MUQPIBIK pecypcTapasl THIMII
OipikTipyae KHBIHIBIKTapFa Tam Oonaipl. 3epTTey HOTHXKenepl OOWBIHIIA TMeAarorTepliH JIMHTBOIUIAKTHKAIBIK
KY3BIPETTITIKTEPI JKOHE OJIap/blH MaTepHajap MEH 3aMaHayd OKBITY TEXHOJOTHSUIAphIH KOJJaHy JarAbliapbl opra
JICHTeii/le TaHBUIIBI. 3epTTEYAiH Tarbl Oip HOTHXKECIHE Calikec, MyFaiMIEP/IiH JIMHIBOANAAKTHKAIIBIK KY3bIPETTLIIKTEP]
JKQHE OJIap/blH MaTepHajiap MEH 3aMaHayd OKBITY TEXHOJOTHsUIApBIH Iaijanany AarabuIapbl TeHIEPIIiK aifHbIMablFa
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OaiylaHbICTBl albIpMaIIbLIBIKTapasl kepcereni. COHBIMEH Karap, MyFaJliMAEpAiH JIMHTBOAWAAKTHKAJBIK KY3bIpeT-
TUTIKTEpl KaciOW TaxipubOere OalnaHBICTBI allbIPMAIIBUIBIKTApbl KOpCeTTi. MyFalimMaepaiH KaciOu eTiii yiIraiiran
caifbIH ONapIbIH JIMHIBOOUIAKTHKAIBIK OKY Ky3bIpeTTepi apransl. Kopbita aiiTkanna, MyFamiMIepiH MaTepraigap MeH
3aMaHayW OKBITy TEXHOJOTHSUIAPHIH MaijanaHy KaOijeTi omapIblH JHHTBOAWAAKTUKAIBIK OKBITYIBIH THIMALIITiIHE
alfTapipIKTaif ocep eTeqi.

Tyiiin ce3aep: GacraysIn MeKTeII, MyFalliMep, EKiHIII TUIII OKBITY, 3aMaHAyH OKBITY, TEXHOJIOTHS.
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HCCJEIOBAHUE JIMHIBOJIUJIAKTUYECKUX KOMIIETEHIIMIA U1 HABBIKOB
YUUATEJIEA HHOCTPAHHBIX SI3bIKOB HAUAJIBHOM IIKOJIBI 11O
HCIIOJIb30BAHUIO MATEPHUAJIOB 1 COBPEMEHHBIX TEXHOJIOT A
OBYYEHMUA

Annomayus

B Hacrosmeil pabore wuccleayloTcs JIMHTBOAMIAKTUYECKHE KOMIETCHIMH M HABBIKH YYUTENEH WHOCTPAHHBIX
SI3BIKOB HAyaJIbHOW IKoybl B Kazaxcrane, ¢ 0COOBIM aKIEHTOM Ha UX CIOCOOHOCTH 3((MEKTHBHO HCIIOIH30BATH
yueOHbIe MaTepHalbl U COBpEeMEHHbIE 00pa3oBaTebHbIe TEXHOJIOTHH. [10CKOJIBKY CIIpOC Ha BiaJeHUE MHOCTPAaHHBIM
SI3BIKOM IPOJIOJDKAET PACTH, POJIb YUHUTEINEH B COACHCTBUN paHHEMY Pa3BHUTHIO sI3bIKa CTAHOBHUTCSI Bce Oosiee BaykHOM. B
9TOM KOHTEKCTE JIMHI'BOAWJAKTHYECKHE KOMIIETCHIMH Y4YUTeJIeld WHOCTPAHHBIX S3BIKOB U HX CIIOCOOHOCTD
UCIIONIb30BaTh MaTepuajbl M COBPEMEHHBIC TEXHOJOTHH OOy4YeHHs ObUIM OINpeeseHbl B KauecTBE LEIH 3TOro
uccienoBanus. lccinenoBaHue NPOBOJUIOCH C HMCHOJNB30BAHHEM METOAOB NPHYMHHO-CIIEACTBEHHOTO M KOppes-
IIMOHHOTO OIpOCa M3 KOMMUYECTBEHHBIX METOHOB uccienoBaHus. Jlimst cOopa HaHHBIX HCIHOJIB30BANINCH IIIKAJIBI
«JIuHrBOIMIAKTHYECKAsT TEAAaroruuecKas KOMIICTEHTHOCTh yuutenei» n «HaBblkM yunTened B HCIOIb30BaHHUU
MaTepHajioB U COBPEMEHHBIX TEXHOJOTHI 00ydeHHs». Pe3ybTaThl MOKa3pIBalOT Pa3IMuHbIe YPOBHU KOMIIETEHTHOCTH
Kak B JIMHTBOJWJAKTHKE, TaK M B MCIOIB30BAHUKM COBPEMEHHBIX TEXHOJOTWi 00y4deHus. B To BpeMs kKak HEKOTOpbIE
YUUTENsT JEMOHCTPUPYIOT TPOIBUHYTHIE HABBIKH, JPYI'ME HCIBITHIBAIOT TPYAHOCTH ¢ 3(QeKkTHBHONW HHTErpamuen
dpoBeIX pecypcoB. CoracHoO pe3yabTaTaM HCCIEAOBaHUS, JIMHIBOANAAKTHYECKIE KOMIIETEHINH TIPEroiaBaTeei u
MX HaBBIKU HCIIOJIb30BAHMSI MaTEpUAlIOB U COBPEMEHHBIX TEXHOJIOrHH 00y4eHHs ObLIM NMPHU3HAHBI HA CPEIHEM YPOBHE.
CoriacHO Ipyromy pes3ylibTaTy WCCIEOBAHUS, JMHTBOJMIAKTUYECKUE KOMIIETCHIMH NperojaBaTeieldl U WX HaBbIKH
UCIIONIb30BaHUsl MaTEpPHaJoOB M COBPEMEHHBIX TEXHOJIOTHH OOy4eHHs JEMOHCTPHPYIOT pa3jiduusl B 3aBUCHMOCTH OT
reHjiepHol mnepeMeHHOW. Kpome TOro, JIMHrBOAMAAKTHUECKHE KOMIIETEHIMU IIperojiaBaTeieil Mmokasajiu pasiudus B
3aBUCHMOCTH OT NMpo()ecCHOHANBHOro craxa. [lo Mepe yBenmuueHus: npo(ecCHOHAIBHOTO CTa)a IpenojaBaresied ux
JIMHTBOJMIAKTUYECKNE KOMIIETEHIIMN 00y4eHHs moBblmaroTcsi. Hakonen, cnocoOHOCTS mpernoaaBaresieii NCIonb30BaTh
Marepuaibl U COBPEMEHHbBIE TEXHOJOTMH OOyUYeHHS CYIIECTBEHHO BIHMsIEeT Ha 3(P(EKTHBHOCTh WX JIMHI'BOAWIAK-
THUYECKOTO O0yUeHHSI.

KoaioueBble cjoBa: HavaigbHAs LIKOJA, YUUTENS, NPENOaBaHUE BTOPOTO S3bIKA, COBPEMEHHOE OOy4YeHHE, TEXHO-
JIOTHSI.

Introduction. The term didactics is taken from the ancient Greek word didaskio, which means
learning, teaching, and Didaskalos means teacher. According to Krogh, Qvortrup and Graf (2021),
there are three levels (types) of Didactics. The first of these is the Theoretical or Research level. In
this context, Didactics is a discipline of study. Different Didactic theories or models put forward
different theoretical foundations in terms of their focus, functions, etc. [4]. At the second level,
Didactics 1s a field of practice and deals with areas such as teaching and content selection.
Therefore, this level represents the application aspect of Didactics. In the application dimension,
Didactics can be divided into subtypes such as General Didactics and Domain Specific Didactics
(Foreign Language Didactics, Language Didactics, etc.). While General Didactics deals with
educational decision-making, learning and teaching theories, Domain-Specific Didactics focuses on
the use of subject area knowledge in achieving the general aims of Didactics [5]. The third and final
level is Discursive Didactics. At this level, Didactics functions as a reference point for teachers and
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teacher trainers (in general, all professionals specialized in education) to ground and revise their
thinking when making discourses on topics such as teaching and learning. Didactics represents an
influential educational tradition in continental Europe (especially Germany and Northern Europe).
The didactic tradition shows some similarities with different teaching paradigms in terms of teacher
training, teachers' role in the classroom, content selection and instruction, etc., but it also has
significant differences.

There are three main questions that reflect the characteristics and functioning of didactics:

(1) What is to be learned and taught?

(2) Why should something be learned and taught?

(3) How can we learn and teach?

The first of these three questions constitutes the content dimension of Didactics, the second the
purpose dimension and the third the means or method dimension. In terms of the interaction of the
three dimensions, it can be said that there are three elements of Didactics: content, teacher, and
student [5]. In this sense, the word didactics refers to the ways, methods and techniques (practices)
used to match knowledge and students in the practical process of education. Since the teaching
process is actually an interaction between people, the didactic process can also be explained as the
exchange of information between the teacher and the student. In this relationship, the teacher is the
"instructor" and the student is the "learner". The science that regulates the relationship between
these two can be defined as the science of teaching, i.e. didactics.

In the didactic tradition, the teacher is a person who works within the framework created by the
educational authority but is not guided by it, and therefore has a high level of professional
autonomy. In line with didactic thought, he/she is the creator of the program, not the implementer.
In the didactic tradition, the teacher is seen as an intellectual with autonomy and moral
responsibility for teaching. Therefore, teacher education in this tradition aims to provide teachers
with these characteristics. In other words, Didactics does not claim that the teacher is not dependent
on or responsible for any authority. In the Didactic tradition, one can speak of an expert teacher who
acts autonomously in the space provided by authority [6].

The teacher is a player in a system consisting of the didactic environment and the student. The
student plays himself in the game played in the didactic environment. For the student, knowledge is
to grasp the basic rules and strategies of the game and to arrive at the winning strategy. The
teacher's main aim is to design a game with the most appropriate tools for understanding the rules
and strategies of the game and then the winning strategy, to set up the system of student-didactic
environment in which this game will be played, and to engage the student in the game. In Didactic
Situation Theory, the didactic environment is the natural environment in which the student is
situated. Just as each lesson has its own didactic environment, the environment that occurs during
the class hours of a lesson in which different subjects are covered is an environment specific to that
time period. According to this theory, learning is not reduced to the result of transferring
information from the teacher to the student; it is considered as making sense of and coping with
situations that occur in the didactic environment. Teaching a piece of knowledge requires the
creation of a didactic environment in which the student has to use that knowledge to learn.
Therefore, in Didactic Situation Theory, knowledge is what is acquired by students as a result of the
interactions between teacher-knowledge and student in a special environment organized by the
teacher [7]. In this context, teachers of all subjects in general and English teachers in particular
should have competencies in didactic teaching and should be able to use instructional technologies
and different teaching methods effectively in making their lessons effective.

The theoretical analysis of scientific articles on foreign language teaching and acquisition leads
us to the conclusion that despite the abundance of all FLT approaches and techniques, this field of
study still lacks the tools to ensure learners' full linguistic and, most importantly, cultural
development. However, the importance of language strategies in foreign language learning has been
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widely recognized [8]. Since 2010, many articles have systematically reviewed the research on
language learning strategies [9]. Previous research has investigated language learning strategies
from various perspectives, including listening comprehension [10], oral communication or spoken
communication [11], reading comprehension, vocabulary and writing [12]. In general, both offline
and technology-supported learning contexts have revealed that these different learning strategies are
useful in achieving learning goals.

Traditional approaches to second language teaching have begun to change drastically with the
advent of technological innovations. The general findings of research studies on the integration of
educational technologies suggest that technology can provide opportunities to create an adequate
and powerful learning environment; an environment that can increase language learners' motivation,
willingness to communicate, and independence [13].

There are many methods and approaches used to teach foreign languages to children starting
from primary school [14]. When choosing these methods and approaches, it is important to
determine the characteristics of the learners and the purpose for which they will use the language
they learn [15]. In the direct instruction model, which is one of the methods used in foreign
language teaching, the aim is to integrate the language learned into daily life. Teachers should have
a good command of the foreign language and should be able to develop students' language skills in
a multidimensional way by using various teaching technologies and materials [16].

Linguadidactic teaching in foreign language teaching is more prominent in developing students'
grammar-grammar skills. This method, which has been used in Turkey for many years, has been
criticized for being teacher-centered, for being based on teaching grammar rules that are not used by
students, and for its contradictions in supporting the development of other foreign language learning
skills [17]. However, two factors are important for the effective conduct of lessons in foreign
language teaching in primary school: English teachers and classroom teachers. Therefore, the
possible advantages and disadvantages of both situations should be examined in depth. English
teachers have to teach the same subject several times in the same day and this can lead to a decrease
in their interest and motivation [18]. In addition, most of the English teachers have acquired the
language they teach and this should not be perceived as a major disadvantage compared to
classroom teachers.

Teachers who are responsible for foreign language education in the early years are usually either
classroom teachers or teachers specializing in languages. In this case, as already mentioned, EFL
teachers need to have the skills to create teaching materials according to children's levels and to use
technological tools. Considering that learning a foreign language is a lifelong process, it is
inevitable for students to be equipped and self-confident in this process. This can only be realized
with the guidance of teachers who can follow innovations, develop teaching strategies, and have
high learning-teaching competencies with all kinds of tools and materials suitable for new
teaching/learning methods and approaches. When the related literature was examined, it was seen
that there are studies on the teaching competencies of primary school teachers and English language
teachers [19] working at various grades, but there is very limited research on the linguadidactic
competencies of primary school English language teachers and their ability to use modern
technologies. In addition, the use of materials and modern technological skills of English teachers in
their lessons were accepted as a variable and it was examined whether there is a significant
relationship between lingua-didactic competencies and materials and modern teaching technologies
skills of teachers according to this variable.

Basic provisions. The successful implementation of the language teaching program can impact
Kazakhstan's language education development process. Knowing the competencies of teachers,
especially for English curriculum practices at the primary school level, will be instrumental in
taking the necessary measures to provide the necessary skills to teachers before or during the pre-
professional period. When the concept of self-efficacy is considered in terms of teaching profession,
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it can be said that self-efficacy perception has an important role on performance and aspiration [1].
Teachers' perceptions of self-efficacy are related to the effort they exert in teaching, their
persistence in setting goals and when things are not done properly, and their resilience when they
encounter obstacles [2]. In other words, self-efficacy is teachers' judgments about their belief that
they can motivate their students, including problematic students and students with low readiness
levels. Studies reveal that individuals tend to do the tasks that they feel competent and secure and
avoid the tasks that they do not feel competent and secure. It is seen that they behave reluctantly in
tasks where they think that the outcome will not be as they want and they perform according to the
tendency to predict the outcome [3]. On the basis of these theories, in this study, the linguadidactic
teaching competencies of primary school EFL teachers appear as a determining factor in terms of
English language teaching.

Materials and methods. In this study, which aims to determine the Linguadidactic
Competencies And Skills Of Using Materials And Modern Teaching Technologies of primary
school foreign language teachers, the methods suitable for single survey, relational survey and
causal comparison models were applied together. The single survey model is a research model in
which the individual situations of the variables that are the subject of the research are described.
The correlational survey model is a research model used to determine whether there is a relationship
between two variables [20]. Causal comparison is a research model used to determine whether the
specified indicators differ according to variables such as gender and professional seniority. In this
context, trying to describe the Linguadidactic Competencies And Skills Of Using Materials And
Modern Teaching Technologies of primary school foreign language teachers of 4th grade students is
an approach specific to the single survey model. On the other hand, in cases where the relationship
between various independent variables and competencies and skills was questioned, relational
survey methods were used, and causal comparative research methods were used to examine whether
the scores differed according to the levels of the relevant independent variables.

The population of the study consists of public primary schools in the provincial centers in
Kazakhstan in the academic year 2022-2023. Since the population of the research is quite large in terms
of number and geography, sampling was taken into account. In this context, sampling calculation
techniques widely accepted in the literature such as Bartlett, Kotrlik, and Higgins , Krejcie and Morgan
and calculation programs of different research institutions were used. Although the margin of error is
generally taken as 5 percent in most of the mentioned studies, the margin of error was set as 3 percent
with a stricter approach. The confidence interval was taken as 99% with a stricter approach, though it is
recommended as 95%. In spite of all these rigid rules, the sample size was calculated to be 220. In this
framework, the measurement tool was sent to 260 English teachers working in different primary
schools. The questionnaire was completed by 228 teachers. In the preliminary evaluation made before
data entry, 4 measurement tools, most of which were left blank or had a certain pattern, were excluded
from the evaluation. Thus, the study was conducted on 224 English teachers.

Data Collection Tools. The scale of teachers' skills in using Materials and Modern Teaching
Technologies used in this study was adapted from Roblyer, Edwards & Havriluk's questionnaire for
the Social Learning Project of Ohio University in the USA and adapted to the Kazakh educational
system. The validity and reliability of this questionnaire was tested by the researchers. The other six
questions of this questionnaire are related to educational technologies. These six questions have
sub-questions. These questions are generally divided into 4 subscales: a) Traditional instructional
technologies (7 questions in total: blackboard, graphics, large size picture, book, bulletin board,
cartoon and diagram). b) Computer technologies (13 questions: IBM or Mac, Windows, Dos, Word,
Powerpoint, Excel, scanner, digital camera, datashow, LCD panel, multimedia, printer and laptop).
¢) Audio-visual technologies (10 questions: television, video, laserdisc, film, filmstrip, video
camera, radio, tape recorder, audio cassette, and overhead projector). d) Internet-based technologies
(6 questions: internet, www pages, digital technologies, Web 2.0 tools, mobile technologies).
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There are 36 questions in total in the scale, which has a Likert-type 5-point rating system. In the
test application of the scale on foreign language teachers in Kazakhstan, Cronbah Alpha coefficients
ranged between .78 and .86 for each subscale. The reliability coefficient for the whole scale was
calculated as .83.

A Likert-type scale developed by the researchers was used to determine the Linguadidactic
competencies of English teachers regarding the implementation of the primary school English
curriculum. The scale includes items to determine English teachers' Linguadididactic competencies
related to the implementation of the curriculum. In the development of the scale, the items of the
TSES (Teachers Sense of Efficacy Scale) developed by Tschannen-Moran and Woolfolk Hoy were
utilized. The 25-item scale was subjected to exploratory factor analysis to determine its construct
validity. The purpose of factor analysis is to reduce the number of variables and to classify the
variables [21]. In line with this purpose, Kaiser-Meyer-Olkin (KMO) and Bartlett Sphericity Tests
as well as the rows or columns of the factor loading matrix arranged with the varimax rotation
technique were aimed to put it into a simplified and simple structure. For the application of
exploratory factor analysis, it is recommended that the Kaiser-Meyer-Olkin (KMO) value should be
greater than .60 and the Barlett sphericity test result should be significant (p<.05) [22].

In the study, the fact that the KMO value of the scale was .85.6 and the 2 value of the Barlett
test result was 2021.24 and significant (p<0.05) proved that the data were suitable for factor
analysis. In the exploratory factor analysis, in determining the items to be included in the scale, the
eigenvalues of the items should be 1, the loading value of the items should be at least .35, and the
difference between the items in two factors should be at least .10 [23]. As a result of the analyses, it
was found that the loading value of the items was .38 and the scale consisted of three sub-
dimensions. The first factor (Competence in implementing the curriculum), which reveals the
linguadidactic competencies of English teachers regarding the implementation of the primary
school English curriculum, consists of 8 items with factor loadings between .58-.75, the second
factor (Didactic Pedagogical Content Knowledge Competence) consists of 10 items with factor
loadings between .47-.73, and the third factor (Content Knowledge Competence) consists of 7 items
with factor loadings between .38-.71.

Croanbach-Alpha reliability coefficient of the scale was calculated as .80 for the first factor
structure (Applicability of the Program), .82 for the second factor structure (Pedagogical Content
Knowledge Competence), .79 for the third factor structure (Field Education Knowledge
Competence) and .85 for the whole scale.

Data Analysis Techniques. The analysis of the data collected within the scope of the evaluation
study was carried out according to quantitative data analysis methods. In order to determine the
statistical methods to be used in the analysis of the data obtained from the scale used to determine
the linguadidactic competencies of English teachers regarding the implementation of the primary
school English curriculum, the Kolmogorov-Smirnov Z test was used to determine whether the data
had a normal distribution and the Levene test was used to reveal the homogeneity of the data. As a
result of the normality test, since the condition of normal distribution was met, t-test and one-way
analysis of variance (One Way ANOVA), which are parametric statistical techniques, were used in
the study. The significance level was taken as .05 in all analyzes. In addition, SPSS 26.0 package
program was used in the data analysis process.

In the evaluation of arithmetic averages, score ranges were determined as 4/5=0.80 by using the
formula "Range Width = Range Width (Range)/Number of Groups" (Tekin, 1996). The score ranges
determined accordingly are given in Table 1.
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Table 1 — Score Intervals for Likert-type Scale

Score | Level Score Ranges
(5) | Very High | 4.21-5.00
4 High 3.41-4.20
3) Middle 2.61-3.40
2) Low 1.81-2.60
(1) | Very Low 1.00-1.80

Results. The arithmetic mean of primary school EFL teachers' perceptions of their linguadidactic
teaching competencies is given in Table 2. Table 3 presents descriptive findings on the participant
teachers' ability to use materials and modern teaching technologies.

Table 2 - Descriptive Statistics Results Regarding Primary School EFL Teachers'
Lingudidactic Teaching Competencies

N |Minimum | Maximum | Mean | Std. Deviation
Competence in preparing didactic programs and plans | 224 2.00 5.00 3.04 0.48
Pedagogical Content Knowledge Competence 224 1.86 5.00 3.19 0.68
Didactic Field Education Knowledge Competence |224 1.00 5.00 3.03 0.83
Overall Linguadidactic Competencies 224 2.00 4.38 3.09 0.52

As seen in Table 2, the arithmetic mean of the scores of the primary school English teachers who
participated in the study was 3.04; the mean of the 'Competence in Preparing Didactic Program and
Plans' subscale was 3.19; the mean of the 'Competence in Pedagogical Content Knowledge'
subscale was 3.19; the mean of the 'Competence in Didactic Content Knowledge' subscale was 3.03
and finally the overall mean of Linguadidactic Competencies was 3.09. Thus, it can be stated that
primary school English teachers' linguadidactic competencies are at a medium level.

Table 3 - Descriptive Statistical Results of Primary School Foreign Language Teachers' Skills in Using
Materials and Modern Teaching Technologies

Std.
N |Minimum | Maximum | Mean | Deviation

Ability to use traditional teaching materials 224 1.83 5.00 3.98 0.71
Ability to Use Computer Technologies 224 1.00 3.44 2.69 0.41
Ability to Use Audiovisual Technologies 224 1.17 5.00 3.35 0.65
Ability to Use Internet-Based Technologies 224 1.00 5.00 2.65 0.53
Overall Skills in Using Materials And Modern 224 2.41 4.23 3.19 0.33
Teaching Technologies

As seen in Table 3, the arithmetic mean of the scores of the primary school English teachers who
participated in the study was found to be 3.98; the mean of the 'Ability to use traditional teaching
technologies' subscale was found to be 2.69; the mean of the 'Ability to use computer technologies'
subscale was found to be 2.69; the mean of the 'Ability to use audio-visual technologies' subscale
was found to be 3.35; the mean of the 'Ability to use Internet-based technologies' score was found
to be 2.65 and finally the general mean of the 'Ability to use materials and modern teaching
technologies' was found to be 3.19. Thus, it can be stated that primary school English teachers'
ability to use traditional teaching technologies is high whereas their ability to use other materials
and modern technologies is at medium level.
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Table 4 - t Test Results Regarding the Comparison of Primary School EFL Teachers' Lingudidactic Teaching
Competencies According to Gender Variable

Gender
N | Mean | Std. Deviation| T P
Competence in preparing didactic programs and plans | Female | 145| 3.10 0.52 2.4010.02
Male | 79 | 2.94 0.39
Pedagogical Content Knowledge Competence Female | 145] 3.26 0.66 2.10]0.04
Male | 79 | 3.06 0.71
Didactic Field Education Knowledge Competence Female | 145]| 3.05 0.78 0.2710.78
Male | 79 | 3.01 0.93
Overall Linguadidactic Competencies Female | 145| 3.14 0.50 1.7910.07
Male | 79 | 3.00 0.56

In Table 4, the linguadidactic competencies of primary school EFL teachers were analyzed
according to gender variable. As can be seen in the table, t values of 2.40, 2.10, 0.27 and 1.73 were
found between the scores of 'Competence in Preparing Didactic Program and Plans', 'Pedagogical
Content Knowledge Competence', 'Didactic Content Knowledge Competence', 'Didactic Content
Knowledge Competence' and 'Linguadidactic Competence' subscales respectively. According to
these values, the t values calculated in the subscales of 'Competence in preparing didactic programs
and plans' and 'Pedagogical Content Knowledge Competence' of primary school EFL teachers was
found significant according to gender variable. In these dimensions, female teachers obtained high
averages. However, no significant difference was found in the other subscales and the whole scale
according to gender variable.

Table 5 - t Test Results Regarding the Comparison of Primary School Foreign Language Teachers' Skills in
Using Materials and Modern Teaching Technologies According to Gender Variable

Gender Std.
N |[Mean| Deviation T p
Ability to use traditional teaching materials Female | 145| 4.01 0.68 0.59 [0.55
Male 79 | 3.95 0.75
Ability to Use Computer Technologies Female | 145| 2.65 0.48 -2.2610.02
Male 79 | 2.78 0.23
Audio Visual Technologies Female | 145 3.31 0.66 -1.11]0.27
Male 79 | 3.42 0.64
Ability to Use Internet-Based Technologies Female | 145| 2.58 0.54 -2.7710.01
Male 79 | 2.78 0.50
Overall Skills in Using Materials And Modern Teaching | Female | 144 | 3.17 0.32 -1.40|0.16
Technologies
Male 79 | 3.23 0.36

In Table 5, primary school EFL teachers' skills of using Materials and Modern Teaching
Technologies were analyzed according to gender variable. As can be seen in the table, in terms of
the gender of the primary school EFL teachers participating in the study, t values of 0.59 were
calculated between the scores of the 'Ability to Use Traditional Teaching Technologies' subscale;
2.26 between the scores of the 'Ability to Use Computer Technologies' subscale; 1.11 between the
scores of the 'Ability to Use Audio-Visual Technologies' subscale; 2.77 between the scores of the
'Ability to Use Internet-Based Technologies' subscale and finally 1.40 between the overall average
scores of the Skills of Using Materials And Modern Teaching Technologies. From this point of
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view, the mean scores of primary school English teachers in the subscales of 'Using Computer
Technologies Skill' and 'Using Internet Based Technologies Skill' showed a significant difference
according to gender variable. Male teachers obtained higher mean scores in these skills. However,
no significant difference was found in the mean scores of 'Skills for Using Materials and Modern
Teaching Technologies Overall' according to gender variable.

Table 6 - F Test Results Regarding the Comparison of Primary School EFL Teachers' Lingudidactic Teaching
Competencies According to the Variable of Professional Seniority

Professional Std.

Seniority N |Mean| Deviation F p
Competence in preparing didactic 0-5 years 41| 2.75 0.25] 16.32]0.000
programs and plans 6-10 years 39| 2.81 0.33

11-15 years 100 3.12 0.48

16 years and more 44| 3.33 0.56

Total 224 | 3.04 0.49
Pedagogical Content Knowledge 0-5 years 41| 3.16 0.61| 13.48]0.000
Competence 6-10 years 39| 2.72 0.63

11-15 years 100 3.21 0.67

16 years and more 44| 3.60 0.55

Total 224| 3.19 0.68
DidacticsField Education Knowledge | 0-5 years 41| 2.80 0.71| 7.48710.000
Competence 6-10 years 39| 2.62 0.65

11-15 years 100 3.16 0.83

16 years and more 44| 3.33 0.90

Total 224 3.03 0.83
Overall Linguadidactic Competencies | 0-5 years 41| 2091 0.39]18.046 | 0.000

6-10 years 39| 2.72 0.44

11-15 years 100 3.16 0.51

16 years and more 44| 342 0.49

Total 2241 3.09 0.52

In Table 6, the linguadidactic competencies of primary school EFL teachers were analyzed
according to the variable of professional seniority. As can be seen in the table, F values of 16.32,
13.48, 7.48 and 18.04 were found between the scores of 'Competence in preparing didactic
programs and plans', 'Pedagogical Content Knowledge Competence', 'Didactic Content Knowledge
Competence' and 'Didactic Content Knowledge Competence' subscales respectively. According to
these values, the F values calculated for all dimensions of the Linguadididactic scale and overall
Linguadidactic competencies of primary school EFL teachers were found to be significant
according to the variable of professional seniority. According to the Tukey test analysis, it was seen
that EFL teachers with a professional seniority of 11 years and above had higher linguadidactic
competencies compared to their colleagues with lower seniority.

Table 7 - F Test Results for the Comparison of Primary School Foreign Language Teachers' Skills in Using
Materials and Modern Teaching Technologies According to the Variable of Professional Seniority

Professional Std.

Seniority N |Mean| Deviation | F p
Ability to use traditional teaching materials | 0-5 years 411 3.97 0.67(2.70 | 0.046

6-10 years 39| 4.16 0.82

11-15 years 100| 3.85 0.74
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16 years and more 44| 4.13 0.48
Total 224| 3.98 0.71
Ability to use computer technologies 0-5 years 41| 2.66 0.21]1.45]0.227
6-10 years 39| 2.73 0.21
11-15 years 100 2.65 0.49
16 years and more 44| 2.80 0.47
Total 224 2.69 0.41
Ability to Use Audiovisual Technologies 0-5 years 41] 3.35 0.60]1.25]0.290
6-10 years 39| 342 0.62
11-15 years 100 3.27 0.71
16 years and more 441 3.48 0.60
Total 224| 3.35 0.66
Internet Based Technologies 0-5 years 41| 2.55 0.33]0.87]0.454
6-10 years 391 271 0.51
11-15 years 100| 2.64 0.59
16 years and more 441 2.72 0.59
Total 224| 2.65 0.53
Overall Skills in Using Materials And 0-5 years 41] 3.13 0.30/3.2310.023
Modern Teaching Technologies 6-10 years 39| 3.26 0.33
11-15 years 100 3.14 0.35
16 years and more 44| 3.29 0.32
Total 224| 3.19 0.33

In Table 7, primary school EFL teachers' skills of using Materials and Modern Teaching
Technologies were analyzed according to the variable of professional seniority. As can be seen in
the table, in terms of the professional seniority of the primary school EFL teachers participating in
the study, F values of 2.70 were calculated between the scores of the 'Ability to Use Traditional
Teaching Technologies' subscale; 1.45 between the scores of the 'Ability to Use Computer
Technologies' subscale; 1.25 between the scores of the 'Ability to Use Audio-Visual Technologies'
subscale; 0.87 between the scores of the 'Ability to Use Internet-Based Technologies' subscale and
finally 3.23 between the general average scores of the Ability to Use Materials And Modern
Teaching Technologies. From this point of view, the mean scores of primary school EFL teachers on
the subscale of 'Skills of Using Traditional Instructional Technologies' and the total scale of 'Skills
of Using Materials And Modern Teaching Technologies' showed a significant difference according
to the variable of professional seniority. Male teachers obtained higher mean scores in these skills.
According to the Tukey test analysis, it was seen that English teachers with a professional seniority
of 11 years and above had higher 'Skills of Using Materials and Modern Teaching Technologies'
compared to their colleagues with lower seniority.

Table 8 - Regression Analysis Results for the Relationship between Primary School EFL Teachers'
Linguadididactic Competencies and Their Ability to Use Materials and Modern Teaching Technologies

Independent Variable Standardize
Unstandardized d
Coefficients Coefficients
Std.

B Error Beta t Sig.
Skills in Using Materials And 2.697 0.175 15.375 0.000
Modern Teaching Technologies 0.148 | 0.065 0.151 2277 | 0.024
R=0.151; R2=0.023; F=5.18
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In Table 8, the relationships between primary school EFL teachers' linguadidactic teaching
competencies and their ability to use materials and modern teaching technologies were tested with
regression analysis technique. According to the analysis, an R value of 0.15 was calculated between
the two variables. The regression coefficient shows that the ability to use materials and modern
teaching technologies significantly predicts linguadidactic teaching competencies. 2.3% of the
change in primary school EFL teachers' lingua didactic teaching competencies is due to their ability
to use materials and modern teaching technologies. However, the beta coefficient shows that there is
a low level relationship between the two variables.

Discussion. This study examined primary school English teachers' linguadidactic teaching
competencies and their ability to use materials and modern teaching technologies in terms of some
variables. In the first finding of the study, the linguadidactic teaching competencies of the
participant EFL teachers were examined descriptively and then tried to be explained according to
gender and professional seniority variables. In this respect, we can say that the competencies of
teachers teaching English at primary school level in Kazakhstan are partially inadequate in the
implementation of linguadidactic teaching. According to the analysis, the linguadidactic teaching
competencies of the participant EFL teachers were found to be at a medium level.

However, no significant difference was found according to the gender of the teachers. In the
studies, it was observed that English teachers had problems in conducting lessons in early age
groups and using effective strategies and methods according to student levels. In the studies
conducted, it is thought that in English language teaching in primary schools, teachers have
problems in getting down to the level of their students and that teachers need in-service training on
development and learning.

According to Teng & Zhang [20, p 56], in didactic teaching, the teacher is largely present in the
lesson and subject area. The main responsibility for structuring the lesson, using effective teaching-
learning strategies, and mobilizing students lies with the teacher. This is especially the case in the
early years of English classes. A mixed design study [20, p 64], investigated Hong Kong English
teachers' concerns about implementing the new curriculum by administering the EA questionnaire
and then examined the relationship between teachers' training and professional experience with the
new curriculum. According to the findings of the study, it was observed that teachers had intense
concerns in all phases. In addition, according to the results obtained from qualitative data, it was
determined that teachers perceived the new curriculum personally and experienced professional
insecurity. In this respect, we can say that teachers of English courses at the primary school level
have problems in realizing a linguadidactic teaching and helping students reach the objectives of the
program.

The need to teach English as a means of communication emphasizes the need for practice-based
training for teachers. According to the Werler national needs report, the fact that English is taught
based on rote memorization and grammar rather than communication is one of the reasons why
students are not successful in English. In Wermke & Proitz's study, it is seen that teachers who teach
English in primary schools show a lower level of competence in active language skills than in
passive language skills. In this context, it is important to improve the competence of teachers who
teach foreign language classes to early age children in applying different teaching strategies and
methods, especially linguadidactic teaching. In the study, it was also observed that English teachers
with higher professional seniority had higher linguadidactic teaching competencies. In this respect,
we can say that teachers' perceptions of efficacy increase as their experience in teaching English
increases, especially at primary school levels.

In another finding of this study, primary school EFL teachers' competencies in using materials
and modern teaching technologies were analyzed according to gender and professional seniority
variables. According to the analysis, primary school EFL teachers feel themselves competent in
using traditional teaching technologies. However, they have some problems with their ability to use
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internet and computer technologies. In numerous studies, it is seen that in foreign language learning
environments where information and communication technologies are used, positive results such as
students' attitudes towards learning the target language, motivation, self-confidence and enthusiasm
increase, targeted language skills are improved, foreign language learning becomes easier and
faster. However, the effective use of information and communication technologies depends on the
teacher. Research shows that one of the most important factors that enable the effective use of ICT
in teaching and learning environment is teacher attitude. As a result of the descriptive survey
design, it was revealed that teachers were in the typical non-user profile. It was concluded that
teachers were more concerned with personal concerns and that they were concerned about being
effective in their lessons after these concerns were resolved. In addition, the study found that there
was no significant difference in teachers' skills in terms of integrating technology according to their
demographic characteristics (teaching experience, whether they received professional development
activities or not).

In the last finding of the study, the relationship between primary school EFL teachers'
linguadidactic teaching competencies and their ability to use materials and modern teaching
technologies was examined. According to the regression analyses, it was found that the participant
EFL teachers' ability to use materials and modern teaching technologies significantly affected their
linguadidactic teaching efficacy. As the teachers' ability to use materials and modern teaching
technologies increased, their linguadidactic teaching efficacy increased. Accordingly, it can be said
that if primary school EFL teachers' technological skills increase, their perception of linguadidactic
self-efficacy also tends to increase. Depending on this situation, it can be stated that conscious
teachers who adopt technology, integrate it into their educational life and feel competent in its use
have positive attitudes in their perception of teaching self-efficacy and adopt the belief that they can
be successful in their profession.

Conclusion. As a result, it is seen that primary school English teachers' skills in linguadidactic
teaching and using instructional technologies are at a medium level. It is understood that teachers
have problems in implementing linguadidactic teaching in primary schools. In addition, it was seen
that English teachers had high skills in using traditional technologies in their lessons, but they had
problems in using modern instructional technologies. However, using versatile instructional
technologies in their lessons positively affects English teachers' linguadidactic competencies.
Therefore, English teachers in primary schools can be provided with seminars or in-service training
in order to improve their teaching competencies and technology usage skills. Language teaching
methods and techniques for young children, language skills teaching strategies for children, and
instructional technology courses can be added to the programs of English teacher training
institutions. When we look at the studies on the evaluation of the English curriculum especially at
the primary school level, it is seen that teachers often make statements that students in this age
group are young learners and therefore the level of student readiness is low. According to Piaget's
theory of cognitive development, primary school children are in the concrete operations period. In
this context, informative seminars, meetings and workshops on the implementation of the primary
school English curriculum should be given to teachers at the beginning of each academic year
before the program is implemented. Considering the age group and developmental levels of the
targeted students, the achievements and contents of the English curriculum should be revised. This
research can be repeated in the same study population after a certain period of time. In this way, it
can be examined whether there are changes in teachers' linguadidactic teaching competence and
their ability to use instructional technologies.
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