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THE ETHNOPEDAGOGIC POTENTIAL OF FOLK TRADITIONS IN
THE FORMATION OF A MULTILINGUAL PERSONALITY

Abstract

This article analyzes the ethnopedagogical potential of folk traditions of Kazakhstan, which acts as a resource of
opportunities and means for a teacher in educating and training the younger generation, passing on universal values to
them. The author highlights folk traditions of family education in learning the genealogy of a family as a unique
mechanism of ethnocultural integrity of the nation and folk traditions of hospitality in showing trust, openness, security,
a sense of respect for the individual in a multilingual environment, developing the need for intercultural communication
and expanding one's horizons. The study emphasizes the importance of using ethnopedagogical potential in developing
a multilingual personality and its role in preserving cultural identity in the context of globalization. Particular attention
is paid to the methods of integrating folk traditions into the modern educational process, which contributes to the
formation of students' multilingual competence. The article presents the results of a study conducted at the West
Kazakhstan University named after Makhambet Utemisov.
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KOIUTIIAI TYJIFAHBI KAJIBIIITACTBIPYIAT'BI XAJIBIKTBIK
JOCTYPIEPAIH 9THOIIEJAT'OI'MKAJIBIK 9JIEYETI

Axoamna

Byn makamana skac yprmakTel TopOWeliey MEH OKBITYHa, oJlapFa Kallbl aJaM3aTThIK KYHIBUIBIKTAPIB KETKi3y/e
MEIarorTiH MYMKIHIIKTepl MEH KYpalJapblHBIH pECypchl pETiHAE opekeT eTeTiH Kas3akCTaHHBIH XaJbIKTHIK
JIOCTYPJICPiHIH ITHONEJATOTHKAIBIK OJeyeTi TalgaHaibl. ABTOP YITTBIH 3THOMOICHU TYTACTHIFBIHBIH Oipereil TeTiri
PETIHAE TEKTi MIeXKIPeHI TaHyAa OTOACBUIBIK TOPOMEHIH XallBIKTHIK IOCTYPJICPIH JKOHE XAIBIKTBHIK KOHAKKAWIIBUIBIK
JOCTYPIEPiH CeHiM, amIBIKTBHIK, KayilCi3miK, KYpMeT Ce3iMiH KepceTyae KepceTeldi. KOmTUINl opTaiarbl )KeKe TYIIFa,
MOICHHETAPAIBIK KaphIM-KaThIHAC KAXETTUIITIH JaMBITy JKOHE O3iHMAIK Oif-epicTepiH KEeHEHTy. 3epTreyne KemTilmi
TYJIFaHBl KaJBIITACTHIPYA STHOICAATOTHKANBIK OJCYeTTI MaiaJaHydblH MaHBI3IBIIBIFBI JKOHE OHBIH jkahaHIaHy
JKarJadblHIAa MOACHHM OipereimikTi cakraymarbl pedii artam eTinreH. CTymeHTTepAiH KONTUINi Ky3BIPEeTTUTIriH
KJIBIMITACTBIPyFa BIKMAJ €TETiH 3aMaHayW OKY YAepiCiHe XaJIBIKTBIK JOCTYpIEepAi KipiKTipy SIiCTepiHE epeKIne Hazap
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HOTHOKeJepi OepiireH.
Tyiiin ce3aep: memaror, KOUTUAUIIK, KY3BIPETTUTIK, XaIbIKTHIK JOCTYP, QJICYeT.

Abyeanuesa I'C. '*
3anaono-Kazaxcmanckuii ynusepcumem umenu M. Ymemucosa
2. Vpanvck, Kazaxcman

3THONEJATOrMYECKUI HOTEHIMAJI HAPOIHBIX TPAJMLUI B
®OPMHUPOBAHHUHU NOJIUS3BIYHOM JIMYHOCTHU

Annomayus

B nanHOl crarbe aHanMM3WpyeTCsl STHOIEJArorHuecKuil MOTEHIMAd HapoxHBIX Tpaguuuii KazaxcraHa, KOTOpBIH
BBICTYIIAET KaK PEecypc BO3MOXKHOCTEH M CPEICTB Iearora B BOCHHTAaHWM M OOyYCHHH IOIPACTAIOIIETrO IOKOJICHUS,
nepenade MM OOIICYEIOBEYECKNX IIEHHOCTEH. ABTOp BBIJEISIET HAapOJHBIC TPAIWIMN CEMEWHOTO BOCIHUTAHHS B
MO3HAHUU T€HEAIOTUU CBOETO POJa KaK YHUKAIBHOTO MEXaHU3Ma ATHOKYJIBTYPHOH LEIOCTHOCTH HAllUU M HAPOIHBIE
TpPaJULUH TOCTENPHUMCTBA B NPOSIBICHUH JOBEPHS, OTKPBITOCTH, OC30IACHOCTH, YyBCTBA YBA)KCHMS K JIMYHOCTH B
TIONUA3BIYHON CPEAe, Pa3BUTHH IIOTPEOHOCTH B MEKKYJIBTYPHOM KOMMYHHMKAIlMM W DACIIMPEHUH COOCTBEHHOTO
Kpyroszopa. VccinenoBaHne NOAUEpKUBAE€T BAXXHOCTH HCIIOIB30BAHUS STHONEAArOTHUYECKOTO MOTeHnnana B (Gopmu-
POBaHMU TOJUS3BIYHON JIMYHOCTH M €r0 POJIb B COXPAHEHHMH KYJIBTYpHOH MICHTHYHOCTH B YCJOBHSAX IIOOATH3ALIUH.
Ocoboe BHUMaHKE yAemsieTcsd METOAaM MHTEeTPallii HapOJHBIX TPaJUINi B COBPEMEHHBIN 00pa30BaTeIbHbIN MpoLecc,
YTO CrOCOOCTBYET (DOPMUPOBAHHIO IOJUSA3BIYHON KOMIIETEHTHOCTH CTYIEHTOB. B cTaThe mMpencTaBiieHbl pPe3yibTaThl
HCCIe0BaHus, NPOBEACHHOTO Ha 0ase 3anaaHo-Ka3axcraHckoro yHuBepcureTa MMeHH Maxambera Y TeMucoBa.

KiroueBsble ci10Ba: neaaror, MoNUA3bUNe, KOMIETEHTHOCTh, HapoHasl TPaUIUs, TOTCHIIHA.

Introduction. In many countries, modern society is becoming international, which increases the
importance of the process of learning languages in a multicultural educational environment. The
need for a teacher who plays a special role in the internationalization of education in a multilingual
educational environment is growing.

The analysis of the studies showed that the following related topics were considered in the
context of developing the multilingual competence of future teachers: psychological features of
language teaching (I.A.Zimnyaya); applied aspects of psycholinguistics in teaching foreign
languages (A.A.Leontiev); theory and methodology of multilingual education at universities and
schools (B.A.Zhetpisbaeva, M.R.Kondubaeva); development of bilingual education in the context
of international experience (M.N.Pevzner, A.G.Shirin); development of students' foreign language
communicative readiness in language training (I.[.Galimzyanova); training a foreign language
teacher to work in a technical university (K.M.Inozemtseva); focus on the socio-cultural component
of education as a motivating factor in language training of specialists in a multiethnic region
(E.V.Voevoda); ethnopedagogical ideas about the revival, preservation, and development of
ethnocultural traditions and values of peoples in teacher training (G.N.Volkov). ideas of ethnic,
multicultural and spiritual-moral education in the ethnopedagogy of the Kazakhs
(K.Zh.Kozhakhmetova) and others.

At present, the scientific task that requires consideration of the process of developing the
multilingual competence of future teachers based on the folk traditions of Kazakhstan in a
university has not found its solution in pedagogical research.

Basic provisions. This research examines the ethnopedagogical values inherent in folk traditions,
which are rooted in moral and ethical principles, and their role in understanding the ethnocultural
and spiritual-moral potential of the peoples of Kazakhstan. These traditions, being life-affirming
and based on fundamental life values, actualize the value-semantic context of culture while
expanding individuals' communication needs and aiding in their search for life's meaning. The study
emphasizes that as education becomes increasingly internationalized, there is a growing impetus to
integrate ethnopedagogical values into the educational process, which has a profound personal
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impact on students in multilingual university environments. The research underscores the
significance of harnessing ethnopedagogical potential in developing multilingual personalities and
preserving cultural identity in our globalized world, with a particular focus on methods for
incorporating folk traditions into modern educational practices to enhance students' intercultural
competence and language skills.

Materials and methods. The socio-economic changes taking place in modern society form the
requirements for improving the quality of professional training of teachers at the university. The
quality of the educational process at the university is largely influenced by the life position, the
activity of the student's personality, his desire to be aware of all changes, to be able to broadcast
information in a foreign language, knowledge and proficiency in a foreign language as a basic
component in vocational education.

In Kazakhstan, the leading task is to teach a person languages that are able to easily adapt to a
multilingual environment, apply knowledge of three languages in intercultural communication and
expand their awareness of the personality in the world around them [1].

In the context of our research, we understand the ethnopedagogical potential of the folk
traditions of Kazakhstan as an established model of ethnic behavior in an intercultural plurilingual
environment, which has hidden opportunities and which has a certain enough power to form the
multilingual competence of an individual.

In the modern educational process, taking into account the national characteristics of the
student's personality is a necessary condition for fostering a sense of patriotism, love for his native
land, Homeland, and the formation of a culture of interethnic relations. Consequently, the inclusion
in the process of professional training of future teachers at the university of the study of
ethnopedagogic values of folk traditions based on high principles of morality and ethics, rich
historical values, contributes to the knowledge of the ethno-cultural and spiritual and moral
potential of their ethnic group and the peoples of Kazakhstan.

The great Russian teacher K.D.Ushinsky believed that it was necessary to study national culture
deeply, to strengthen the role of the native language, national literature, the history of his country
and his people in school education [2].

Researcher V.G.Didkovskaya pays special attention to the role of the university in the
professional training of teachers of the Russian language and literature in the global educational
space. V.G.Didkovskaya notes that in the methodology of teaching the Russian language, one of the
important places is occupied by the technology of project activities, which is focused on the
knowledge of the traditions of folk culture, the history of the native language. She believes that in
the process of professional training, future teachers actively develop a cultural memory of the word
as one of the mechanisms for cultivating a sense of patriotism, national identity, attachment to
native places and love for the native land [3].

According to G.B.Kydyrbaeva, multilingualism is not only an opportunity to speak and think in
several languages, but also a special form of open communication and familiarization with the
cultural values of several civilizations [4].

The preservation and enhancement of ethnocultural and spiritual and moral potential based on
the familiarization of future teachers with cultural values and traditions of other peoples is an
integral part development and updating of the process and content of vocational training at the
university for the implementation of multilingual education in schools in Kazakhstan.

Folk traditions have developed over many cultural periods and are a source of innovation of
universal values as common and special in multilingual education [5]. For example, all nations
traditionally celebrate various holidays dedicated to a particular event (calendar holidays, events
dedicated to the birth of a child, weddings, etc.). During the holidays, a picture of the world around
us, its interpretation, preservation and salvation takes place. It is determined by the mythological
basis of the holiday, its functional orientation and purpose.
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Folk traditions actualize the value-semantic context of culture and are life-affirming in nature,
since they are based on the values of life. It helps to expand the communication needs of the
individual and is aimed at finding the meaning of life.

The preservation of folk traditions is determined by the need of a person to expand his "sphere of
influence" on reality, since they contain a desire to preserve the experience of harmony with nature
achieved by a person and express a kind of triumph in connection with the ability to build his own
world based on the principles of universal harmony.

In this regard, the aesthetic phenomenon of folk traditions consists in finding harmony with the
surrounding world through cultural or educational activities and preserving this emotional
experience in the tradition, transferring the experience to future generations [6]. The possibility of
these aesthetic experiences determines a person's ability to aesthetic reflection as an attitude of
consciousness towards an axiological assessment of the emotional and sensory experience of the
subject, which allows us to determine the significance and integrity of objects.

Folk traditions exist in society as a form of emotional and symbolic expression and modeling of
a person's aesthetic attitude to the experience of finding harmony with the world.

Folk traditions create patterns, models of an ideal world, giving special importance to simple
objects and phenomena of life. The aesthetic reflection of folk traditions is objectified in a symbolic
and ritual form, "dramatizes" the algorithm of finding human harmony with the world and is able to
express the experience of emotional and axiological experience of this path [7].

Educational creativity in the context of folk traditions is considered by us as an ethnocultural
spiritual and moral enrichment of the personality of a future teacher, which is an instrument of his
self-realization and aesthetic perception of himself in the surrounding educational space. The
motivator of folk traditions is the need to actualize any value, and the ultimate goal is to present
value as an ideal, as the embodiment of the essence of human existence.

Familiarization with the national traditions of the Kazakhs is aimed at fixing the socio-cultural
experience of the future teacher, thereby affirming it in the world according to the principle of
harmony.

It should be noted that the culture of nomadism of the tribes of the Great Steppe influenced the
process of active ethnocultural interaction and interaction of peoples. On the territory of
Kazakhstan, the process of ethnogenesis is characterized by a special diversity, multilingualism,
historical and cultural realities. First of all, the Republic of Kazakhstan was distinguished from
other regions by the peculiarity of its geographical location — it was the center of Eurasia, which
was inhabited by different peoples, trade routes passed through it [8]. Historically, Kazakhstan was
a crossroads of various cultures and civilizations, migrations of various peoples and mixing of
languages and cultures took place on its territory, various empires such as Persia, the Mongol
Empire of the Golden Horde, the Khanate of Khiva and the Roman Empire dominated, which
influenced the development of multilingualism in the folk traditions of the Kazakhs.

Russian and European culture In the second half of the 19th century, scientists, geographers,
travelers, Orientalists actively contributed to the introduction of Kazakhstanis to advanced Russian
and European culture, and the education of children in Russian-Kazakh schools. Their long-term
cohabitation and cooperation with Kazakhstanis contributed to the manifestation of interest in
learning Kazakh, Polish, Russian and other languages, mutual trust in each other, the formation of
objective social prerequisites for the creation of interethnic marriages in a multicultural society [9].

In the XX century, Kazakhstan became a place of deportation of repressed peoples, during the
Great Patriotic War of 1941-1945, this region became a place of evacuation of industrial enterprises,
Soviet citizens from the occupied territories of the USSR, personnel workers and engineering and
technical workers, evacuation of civilians, scientists, this contributed to the preservation of
scientific personnel of the USSR and mobilization of their creative potential for defense needs
countries. The deportation of peoples and the evacuation of the population during the Great
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Patriotic War contributed to the mutual enrichment of the cultures of the peoples of Kazakhstan.
Researcher A.N. Tabuldenov notes that the diversity of peoples and nationalities, their active
interaction were the result of the creation of interethnic marriages between full-fledged people of
both one and another nationality, and between special settlers who, despite any prohibitions, created
families, raised children [10].

The creation of interethnic marriages began to have a significant positive impact on the
maintenance and development of Kazakh folk traditions in fostering respect and knowledge of the
mother and father's native language in family education, tolerance and mutual understanding
between peoples, and the development of linguistic diversity in a multilingual society.

Let's consider the content of the ethnopedagogical foundations of the formation of
multilingualism in the folk traditions of the Kazakhs: education of the culture of cognition of
genealogy of a kind as a unique mechanism of ethnocultural integrity of the ethnic group; value
attitude to the native language, historical and cultural heritage of their people, representatives of
other cultures as a factor of the identity of the ethnic group; awareness of the value of the culture of
multilingual communication as one of the mechanisms for the development of world perception,
worldview, community and human cooperation in the world; the manifestation of hospitality as a
moral and aesthetic principle in the manifestation of trust, openness, security, a sense of respect for
the individual in a multilingual environment; the development of the need for communication as
one of the incentives for mastering multilingualism in intercultural interaction and successful
socialization of the individual to the conditions of a new linguistic environment [11].

The national culture of the Kazakhs has historically developed at the junction of European and
Eastern civilizations. Today, Kazakhstan is a multiethnic country, where more than a hundred
nationalities live on the same territory. The basis of the national culture of the Kazakhs is the
people, their culture, traditions and religion, which creates a unique national code of any nation.
The native language plays an important role in the formation and development of national identity.
From birth, in the national culture of the Kazakhs, children were brought up to respect the historical
and cultural heritage of their people and representatives of other ethnic groups, their native
language as a factor of ethnic identity.

In the folk traditions of Kazakhstan, the ethnopedagogical potential as a resource for education
and training allowed not only to pass on customs and rituals from generation to generation, but also
to make positive changes in their development. Thus, they began to support interethnic marriages
and family relations, mastering the native language of the groom and the bride. In the folk traditions
of Kazakhstan, people who spoke different languages were respected. This was considered an
important part of the culture of communication and the basis of worldview. The creation of
interethnic marriages had a positive effect on the preservation and development of the
ethnopedagogical potential of folk traditions in a multilingual society [12].

Sociocultural changes in society have activated such opportunities of the ethnopedagogical
potential of folk traditions in Kazakhstan as studying the genealogy of one's family, understanding
the value of multilingual communication as a tool for developing the perception of the world and
interaction of people. These sociocultural changes have also introduced new elements into folk
traditions of showing hospitality and trust in a multilingual environment. Hospitality in folk
traditions has contributed to intercultural interaction, communication, openness and the ability to
successfully adapt to new language conditions.

Researchers J.K.Kobzhasarova, T.Suleimenov note that "the need for communication is an
existential need, the satisfaction of which is an indispensable condition for human mental health"
[7, p.15]. The long nomadic lifestyle was such that a person had to be alone with himself and with
nature for a long time. The need for communication was urgent among Kazakhs in a nomadic
lifestyle. Kazakhs roamed in small scattered groups in the vast steppe space. In these conditions, the
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need for communication increased many times, the Kazakh nomad was always glad to meet people,
and there were no language barriers for him.

In folk traditions of hospitality, great importance is attached to the principle of relying on each
other, mutual support, trust and openness. Hospitality is based on the culture of communication and
understanding the value of each person. The nomadic way of life limited people in communication,
and they had to be alone with nature for a long time. Ancient Kazakhs lived in small scattered
groups in the endless steppes. Meeting a stranger in the steppe removed language barriers, they
practically did not exist for communication. In Kazakhstan, they have always shown hospitality to
guests, regardless of their social status or origin. This was considered a sacred duty and was an
integral part of Kazakh culture. In folk traditions, hospitality in the family education of
Kazakhstanis is a moral and aesthetic norm. Ancient Kazakhs considered it a great shame for the
family and the whole clan to refuse a traveler admission.

Kazakh folk traditions are an aesthetic reflection of a person in the process of finding harmony,
which allows us to use their meaningful capabilities and potential in the process of forming
multilingual competence among future teachers at the university.

Based on the works (A.F.Losev, M.Lotman, Yu.B.Borev, E.A.Naiman, etc.), we have determined
that symbols in folk traditions are expressed through expressive means: the main symbol, number,
meal, sacrifices, gifts, gesture, sound, singing, dance, laughter, games, fun, etc.

Folk traditions cannot function without the participation of interested people. The basis of the
folk tradition is an idea, its structure is represented by a ritual, which is a symbol of the expression
of its meaning, which confirms their semantic and system-forming role in the ethno-cultural
spiritual and moral formation of a person.

In our opinion, the process of forming multilingual competence among students is the most
effective through the knowledge of the ethnopedagogical foundations of the folk traditions of the
ethnic group living in the country. It should be noted that the intensification of the process of
internationalization of education strengthens the desire to improve the experience of translating the
values of ethnopedagogy into the educational process and has a deeply personal character for
students in the multilingual educational environment of the university.

The expansion and deepening of historically established intercultural relations between the
peoples of the Russian Federation and the Republic of Kazakhstan contributes to strengthening the
position of universities in the global educational space and confirms its relevance and importance
for modern educational practice [13].

Results and discussion. The study was conducted at the Pedagogical Faculty of the West
Kazakhstan University named after M.Utemisov. Students of the educational programs "Pedagogy
and Methodology of Primary Education", "Preschool Education and Upbringing" took part in the
experiment.

The work was carried out based on the following principles: multilingualism, practice-oriented
focus, complementarity, continuity, nationality.

The tools for conducting the study were: questionnaires, pedagogical observation, the
methodology "Integrative Questionnaire of Intercultural Competence" by O.E.Khukhlaev, a survey,
analysis of the products of activity, mathematical and statistical data processing.

We have identified the criterion and indicators for assessing the development of multilingual
competence in future teachers. The motivational and value indicator forms the readiness of future
teachers for pedagogical activity and understanding the importance of their mission in a
multilingual environment. This indicator helps future teachers realize that they play an important
role in the upbringing and education of children who speak several languages. The perceptual and
affective indicator develops the ability to consciously manage the results of pedagogical activity
and show readiness to learn folk traditions. The activity indicator assesses the practical readiness of
future teachers to interact and solve problems in non-standard situations in a multilingual
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educational environment.The results obtained at the ascertaining stage of the experimental study
showed that future teachers' multilingual competence is insufficiently developed.

This made it possible to determine the levels of assessment of the development of multilingual
competence of future teachers in the educational environment: low, average and high.

At the formative stage of the experimental work, we actively used the following methods and
forms of training: case analysis of multilingual situations, modeling business and role-playing
games, discussions, project development, meetings with representatives of different nationalities
and cultures, discussions, situational games, creative tasks for the development of a multicultural
educational environment, preparation of presentations. Future teachers of the experimental group
mastered the ability to transmit knowledge in educational work with children, mastered the ability
to quickly switch from one language to another in intercultural plurilingual communication, resolve
non-standard multilingual situations, confidently communicate with other people, speak publicly in
a multilingual environment.

In their pedagogical activities, future teachers of the experimental group in a multilingual
environment demonstrated knowledge of the folk traditions of hospitality of Kazakhstan as a moral
and aesthetic norm in pedagogical activity based on the principle of mutual support, trust and
openness, respect for the guest, regardless of their social status, religion, and communicated with
guests in their native language. The willingness of future teachers to learn the language of another
people has had a positive impact on the development of multilingualism and respect for the
traditions of various cultures in Kazakhstan.

In implementing the pedagogical potential of the folk traditions of Kazakhstan, future teachers
mastered the ability to transmit knowledge in educational work with children, mastered the ability
to quickly switch from one language to another in intercultural plurilingual communication, resolve
multilingual situations, communicate confidently, and speak publicly in a multilingual environment.
Analysis of the results of the experimental work showed that by the end of the experiment, the level
of multilingual competence among future teachers increased significantly from 23% to 67%; the
average level - from 29% to 21%, and the low level significantly decreased from 47% to 12%. The
results of the study are reflected in Table 1.

Table 1. Comparative results of primary and secondary diagnostics of the level of multilingual
competence of future teachers

Group Primary diagnostic (%) Secondary diagnostic (%)
Low Average | Tall Low Average | Tall
level level level level level level
Experimental 47 29 23 12 21 67
Control 48 28 26 40 33 27

We note the following positive points recorded in the course of the study: understanding the need
for multilingual competence for a teacher working in a multicultural educational environment; an
open-minded position in relations with representatives of other cultures; understanding the ethno-
cultural spiritual and moral potential of the national traditions of Kazakhstan.

Conclusion. Thus, the position on the need for a teacher to understand the dialectics of the
correlation of universal and national values of Kazakh folk traditions in the formation of
multilingual competence in multilingual education at a university is of fundamental importance for
our study. The ethnopedagogic foundations of the national traditions of Kazakhstan are the
education of a culture of cognition of genealogy of a kind as a unique mechanism of ethnocultural
integrity of an ethnic group; value attitude to the native language, historical and cultural heritage of
one's people, representatives of other cultures as a factor of ethnic identity; awareness of the value
of the culture of multilingual communication as one of the mechanisms for the development of
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world perception, worldview, community and human cooperation in the world; the manifestation of
hospitality as a moral and aesthetic principle in the manifestation of trust, openness, security, a
sense of respect for the individual in a multilingual environment; the development of the need for
communication as one of the incentives for mastering multilingualism in intercultural interaction
and successful socialization of the individual to the conditions of a new linguistic environment.
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TEOPETUYECKHUE ACIIEKTbBI BJIUAHUA DMOIMOHAJIBHOI'O
HUHTEJIVIEKTA HA HPABCTBEHHOE BOCIIMTAHUE CTYAEHTOB BbICIHINX
YUYEBHbBIX 3ABEJIEHUM

Annomayus

B Hactosiiee Bpemsi Ha (poHE OBICTPOro pa3BUTHS HWHGOPMAIMOHHBIX M TEXHOJOTMYSCKUX MPOIIECCOB, HPaB-
CTBEHHOE BOCITUTAHUE CTYJCHTOB By30B CTAHOBUTCSI OCOOCHHO aKTyaJlbHON TEMO# i 00Cy)aeHusl. MHOTOUHCIICHHBIE
paboThl aHATM3UPYIOT PA3JIUYHBIC ACIHEKTHI 3TOW MPOOIEMATHKH, BKIIFOUYAsl KOHIICMIIUU 3MOIIMOHAIHHOIO MHTEIIJICKTA,
METO/bI €r0 U3MEPEHHMS, BIMSHUC Ha aKaIeMHUYECKYIO yCIIEBAEMOCTh M COIHAIBHYIO afaNTalii0 CTYICHTOB, a TaKKe
€ro CBsS3b C MOpAJbHBIM M OSTHYCCKAM pa3BUTHEM. B COBpeMEHHOM 00pa30BaTeIbHOM MpoIlecce Bce OobIie
MIPU3HACTCS, YTO PA3BUTHE IMOIMOHAIBFHOIO WHTEIUIEKTA CTYICHTOB HE TOJIBKO CIIOCOOCTBYET UX JIMYHOCTHOMY POCTY,
HO TaK)Xe MMEET 3HAYUMOE BJIHMSHHE Ha (POPMHPOBAHHE WX MOPAIBHBIX LIEHHOCTEH M 3THYECKHX HOpM. B pabore
paccMaTpUBAIOTCS OCHOBHBIC KOHIICTIIUU SMOIMOHAJIBHOTO HMHTEIUIEKTa W €ro CBSI3b C MOPAIBHBIM Pa3BUTHEM.
AHAIM3UPYIOTCS METOIBI U IIPUEMBI, KOTOPHIE MOTYT OBITh MCIIOJB30BaHbI MIEIarOraMu IS Pa3BUTHUS IMOIMOHAIEHOTO
WHTEJUICKTA CTYICHTOB B KOHTEKCTE HPABCTBCHHOTO BOCIHTAHUS. Lleib JaHHOW CTaThH 3aKIIOYACTCS B UCCICIOBAHUU
TEOPETHYCCKON 3HAYMMOCTH 3MOIMOHAIBHOTO WHTEUICKTA JJIsi HPABCTBEHHOTO BOCIIUTAHUS CTYICHTOB By30B. Jlis
JMOCTHOIKEHHUSI ITOHM Iieyid ObLI MPOBEAEH 0030p JIMTEPaTyphl MO TeMe, OBLIIO COBEPIICHO AHKETHPOBAHWE WM aHAJIH3
pe3ynbTaToB HCCiaeaoBaHus. IloiydeHHbIC IaHHBIC MOMOIYT MOHATH BJIMSHHE AMOIMOHAILHOTO WHTCIUICKTA Ha
HPAaBCTBEHHOE BOCIHTAHHE CTYICHTOB M HMX CIOCOOHOCTH K 3THYECKOMY ITOBEICHHIO. Pe3yibTaThl HCCIICHOBAHUS
MMOJYEPKUBAIOT Ba)XHOCTh BHEAPEHHUS MPOrPaMM, HANPABICHHBIX HAa PA3BUTHE SMOIMOHAJILHOIO HWHTEUICKTA, B
y4eOHBII MPOIECC By30B C MEIbI0 (OPMUPOBAHUS HPABCTBEHHO-3THUYSCKUX KAUECTB Y OYIyIIUX CIEIHAINCTOB.

KiroueBrble cj10Ba: HpaBCTBEHHOCTh, HH()OPMAIIHs, CTYACHTHI, IEar0TH, MO, HHTCIUICKT.
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