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Abstract

This article examines reflection as one of the interactive methods, which in turn allows students and
teachers to interact during class work, thereby developing their communication skills. A feature of the
article is the description of communicative reflective methods, as well as the ways and methods of its
implementation. The article describes the most common and effective communicative methods of
reflection, which were used in the process of practical training in English lessons. The use of these
methods has shown high results in the development of communication skills, as well as the impact on the
interest and activity of students. The study was carried out in two stages by using a special expert
commission, which assessed the results of students in the classroom without reflection and using
reflection. The results of the study can serve as a theoretical basis for further research on the use of
reflective methods to improve speaking in English lessons, and the development of communication skills.
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OKYIIBLIAPIBIH COMJIECIM JIAFJIBIJIAPBIH KAJIBIIITACTBIPY]IA
PE®JIEKCUAHBI THTEPBEJICEHAI 9IC PETIHAE KOJIIAHY

Anoamna
byn wmakamaga waTepOencenmi omictepain Oipi periHae pediexcus KapacThIpbUIaabl, Oy 3
Ke3eTriHJe CTYICHTTEp MEH MyFajiimjepre cabak OapbIChIHIA ©3apa dpeKeTTecyre MyMKIHAIK Oeper,
COJI apKBUTBI OJIAPJIBIH, COMIIECIM JTaFIbUIApbIH JaMbITapl. Makanaga KOMMYHUKATHBTI pedIeKCUSTHBIH
CHIIaTTaMachl, COHJAi-aKk OHBI JKy3ere achlpy KOJJapbl MEH Tocinaepi OeliHeneHreH. Makanana
aFbUTIIBIH TUTIHAET1 cabakTapia TOXIpUOEIK OKBITY MPOIECIHAC KOJNIAaHBbUIFAaH peIeKCHSHBIH KeH
TapaJiFaH ’KoHE THUIMJII KOMMYHUKATHBTI oficTepi cunartainFad. Ochl oficTepli KOIIaHy KOMMYHHKa-

TUBTIK JIaFAbUIApJbl JaMBITyJa >KOFapbhl HOTHXKEIEpP KOpCeTTi, COHBbIMEH KaTap OKYIIbLIapAbIH
161




BECTHHUK KasHI1Y um. Abas, cepus «lleoazocuueckue naykuy, Ne3 (71), 2021 e.

KBI3BIFYIIBUIBIFBI MEH OCJICEHJIUTITIHE ocep €TTi. 3epTTey apHalbl SKCHEPTTIK KOMUCCHSHBI KOJIaHY
apKBUTBI €Ki Ke3eHJIE KYPri3uii, OJ1 OKYIIBUIAPABIH CHIHBITAFbl HOTHOKENEPIH Pe(IICKCHACHI3 JKOHE
peduieKCHsHBI KOJJIAaHYMEH OarayiaHiibl. 3epTTey HOTHIKEIepl aFbUNIBIH TUTI cabaFblHAA COMey/Il
KaKcapTy YIIH peduieKcHus oIiCTepiH KOJIaHy J>KOHE KOMMYHUKATUBTIK JaFbUIapAbl JIaMbITy
OOMBIHITIA TEOPHSUTBIK HET13 00J1a ajiaibl.

Tyiiin ce3aep: pedriexkcuBTi omicTep, KOMMYHHKATHBTI JaFabuUiap, OEJICEHIUIK, MIKip airy,
UHTEPOCIICEH]II dIiCTED, 63apa OPEKETTECY, TONTHIK YKYMBIC.
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HCHOJIb30BAHUE PE®JIEKCUN KAK HHTEPAKTUBHBIIA METO/],
B ®OPMHUPOBAHUA KOMMYHHUKATHUBHBIX HABBIKOB YYEHUKOB

Annomayust

B nanHoli cratbe paccmarpuBaercs pediekcusi, Kak OJIMH U3 HHTEPAKTUBHBIX METO/I0B, KOTOPBIN B
CBOIO Ouepe/ib MO3BOJISIET B3aUMOJICHCTBOBATh BO BpeMs 3aHATHH ydeHUKaM M IIPENojaBaTelisiM, TeM
CaMbIM pa3BHMBas CBOM KOMMYHUKATHBHbIE HaBbIKU. OCOOCHHOCTBIO CTaTbU SIBJISIETCSl OMMCAHME
KOMMYHHUKATHUBHON pe(uIeKCHu, a Tak K€ CIOCOObI M METOJbl ee peanu3alu. B crathe onucaHbl
caMble pacrpocTpaHeHHbIE U A(P(EKTHBHBIE KOMMYHHKATHBHBIC METOBI pe(IeKCUH, KOTOpbIe ObLIH
UCIIOJIb30BaHbl B MPOLIECCE MPOXOXKACHHS NPAKTUKU HA YPOKaxX aHIVIMMCKOro si3blka. Mcnonb3oBanue
JAHHBIX METOJIOB ITOKa3aJl BBICOKHUE PE3YJIbTaThl B PAa3BUTUU KOMMYHHMKATHUBHBIX HABBIKOB, a TaK XKe
BO3/ICIICTBUE Ha MHTEPEC M aKTMBHOCTh YYEHMKOB. MccnenoBanue npoBOIWIIOCH B J1BA dTana IyTEM
UCIIOJIb30BAHUS CIEUUAIbHON 3KCIIEPTHONM KOMUCCHM, KOTOpasi OLEHMBala Pe3ysbTaTbl YIEHUKOB Ha
ypokax 0e3 pediekcuu u ¢ UCHoib30BaHUEM peduiekcuu. Pe3ynbTaTbl MpoBEEHHOIO MCCIeIOBAaHUS
MOTYT MOCTYXHTh TEOPETUYECKOW 0a30il JUId JadbHENIEro UCCIIE0BaHUs BOIIPOCOB MCIIOIb30BaHUS
METOJIOB pe(UIeKCHU JUIsl YAYYLIeHHs TOBOPEHHMsSI Ha YPOKAaX AaHIVIMHCKOro $3blKa, M Pa3BUTHU
KOMMYHHMKATUBHBIX HABBIKOB.

KiroueBble ciioBa: pedraeKCUBHbIE METOJbl, KOMMYHUKATHBHBIE HAaBBIKH, aKTHBHOCTD,
BBbICKa3bIBaHWE MHEHHS1, UHTEPAKTUBHBIE METO/IbI, B3aUMOICHCTBHE, padoTa B IpyIIax.

Introduction. One of the most common interactive methods that can be used in literally every
English lesson is reflection. Reflection is carried out to analyse the knowledge gained, the lesson
conducted and as a way to draw conclusions on the selected topic. Also, this method allows teacher to
identify topics on which students have difficulties. This process is reproduced with certain constituent
elements: the task, the process of its solution, failure as a stimulus, reflective output, reflective position
[1, p. 35]. In the process of using this method environment provide creative activity and personality
development [2].

Reflection is divided into several types according to the process and method of its use in the
educational process. There are the following main types of reflection in English lessons:

1) Cooperative reflection. This reflection is aimed at group work, that is, several people should
participate in the process, as well as interact in the process of completing the assigned tasks.

2) Personal reflection. This reflection is aimed at the individual performance of tasks and
exercises, at the conclusion of which the students carry out self-analysis and draw certain conclusions
that help in the subsequent work effectively in completing the tasks.

3) Communicative reflection. In this method, students performing tasks and exercises must
evaluate not only their own results, but also the results, thoughts, ideas, conclusions of their peers and
other students.
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4) Intellectual reflection. This reflection is aimed at performing special tasks with specific goals. It
makes this technique effective in a variety of situations.

However, this article will especially consider communicative and cooperative reflection. Reflection
is a process mutual reflection by subjects, the content of which is the recreation of each other's
characteristics [3].

English lessons aimed at improving speaking and creating a special environment for student
communication requires reflective methods to help students use the language in practice. However,
reflection may not always carry a communicative character, which, in particular, is a feature of the
interactive method. The main functions of reflection are critical analysis, logical construction of thought
processes, drawing conclusions by systematizing the information received. The purpose of using the
reflective method in the educational process as an interactive one is to systematize the information
received through a communicative approach. The exercises and assignments used in the reflective
method help students analyse their cognitive process. The reflective method can be used at all stages of
the educational process, however, in most cases, teachers tend to conduct it at the final stage.

The productivity of the reflective method also depends on the psychological readiness of students,
since confidence helps students to feel free in various difficult situations, to openly reproduce their
thoughts. In order to improve these skills, it is very important for the teacher to create the necessary
conditions and extraordinary situations. In such methods, it is especially important to pay attention to
the process of using reflective methods. The main exercises of communicative reflection can be divided
into several types:

1) play methods that include vigorous physical activity;

2) group work aimed at solving problems with several people, as well as analysis of each other;

3) individual exercises aimed at self-analysis.

Reflection is the method that gives opportunity to comprehend and rethink own actions, especially
those related to the sphere of interpersonal relations and joint activities [4, p. 15].

The most effective age for the development of communication skills by means of reflective
methods is 11-12 years old, since communication, interconnection at this age turn into the main
activities. At this age students are ready for self-analysis and analysis of the actions of their peers, they
are ready to reproduce discussions and work both in pairs and in large groups.

Materials and methods. In researching interactive methods, many scientists refer to experiments
and experience with them [5, p. 125]. In this study, reflective methods were identified as techniques that
allow students to develop communication skills through various interactive tasks. In the educational
process, a sufficient number of such methods can be distinguished, as well as the teacher can create
personal reflective methods. The learning objectives also determine the frequency of the use of
reflective-phenomenological practice in the educational process [6].

The importance of these reflective methods lies in helping to analyse the educational process using
a communicative approach. The study used the following reflective methods in English lessons in the
process of practical training in the 7th grade of secondary school Ne148:

1) The main word.

The purpose of this method is to analyse the entire lesson, and create a main conclusion on the topic
of the lesson by describing it in one word. Describing the lesson in one word, the students also give an
explanation of their choice, which creates the conditions for the students to speak. Other students listen
to the main speaker, after which they can ask questions. In conclusion, the teacher makes the main
conclusions on the reflective process carried out. Some students take a long time to process the question
and reflect. This is why the active participation of all students can affect performance [7, p. 5].

2) Reflection screen.

Using a screen or a blackboard, the teacher enters incomplete sentences aimed at assessing the
information received, the students' emotions during the lesson, in turn, the students will have to
supplement these sentences based on their knowledge and feelings. This method will also allow the
teacher to get a guideline for the work in the future lesson.
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3) The 5-finger method.

This method allows students to conduct introspection, as well as share their thoughts with others.
The following figure (Figure 1) shows a way of using this method, where the student must answer
certain questions by bending fingers, which contribute to the development of the students' speaking. The
task of the reflective approach is to help the student learn to control emotions in these situations and be
able to rationally approach the realization of their strengths and weaknesses, as well as to believe in their
own strengths [8, 16].

What is my mood today?

Did I achieve the goal? E T Did I help anybody today?
What did I )
Searn fuitey: : ! What am I feeling?

[zl 0

Figure 1 - The 5-finger method’s questions

4) Lottery plus or minus.

The teacher will have to distribute 2 cards of different colours to all students. Students, according to
the colour, will have to write on these cards their positive and negative emotions about the lesson. All
cards are laid out in the general basket in anonymous order, after which the students take out the cards
from the basket and comment on each other's thoughts. Thus, students learn to express their thoughts, as
well as create a relationship with other students.

5) Reflective circle.

The teacher distributes to the students several points by which they will have to evaluate the course
and results of the classes. For example, the emotional state, the assessment of the knowledge gained.
One of the students enters the circle and comments according to the points given, and the rest of the
students will have to comment and ask their questions, thereby they exchange their thoughts with each
other, and also deepen the topic of the lesson through interaction. Students can learn by observing how
other participants think and this happens through interaction [9].

6) Chain of desires.

All students stand in a circle or in some kind of chain, after which they, at the end of the lesson, turn
to each other with different wishes to each other in their order. The teacher in most cases completes the
circle and draws final conclusions. This method helps to create a positive atmosphere, improves
communication between students, and creates a communicative environment for communication.

7) Mutual control.

In this method, students will have to divide into two groups, the first of which is the responder, and
the second is the evaluator. The respondents will have to answer the questions asked by the teacher or
give a definite opinion on the topic, while the assessors according to points such as completeness,
logical order of the statement, grammatical and lexical errors will have to play the role of the teacher
and give marks. After evaluating the first group, the second group goes to the turn. This method helps
scholars evaluate other people, as well as creates conditions for communication. The new educational
system is based on the fact that student should act independently in order to achieve better results in
learning, and teacher should control, motivate, coordinate, and advise [10].
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8) Collective letter.

The teacher distributes a sheet of paper to all students, and they, in turn, should write their names at
the end of each sheet. The students sit in a circle and pass these sheets of paper in a circle. When
receiving a sheet, each student must write a message to the person whose name is written at the bottom
of the sheet, after which the students fold this message and pass it on to the next person; thereby the
students get the opportunity to communicate in the lesson. The effectiveness of interpersonal
communication increases if people correctly understand and evaluate themselves and others, can look at
themselves from the outside, through the eyes of a partner in joint activities [11, p. 13].

In the educational process, various exercises and tasks can be used and their diversity allows the
teacher to develop a variety of skills and abilities of students, for example, such as creativity and also
affects the improvement of professional skills. The teacher has the right to choose educational
technologies that open up the opportunity to use innovations and preserve the best traditions [12].
Before choosing a specific task, the teacher takes into account many aspects of the lesson, such as the
special characteristic and age qualities of the students, as well as the features regarding the lesson itself.
This affects the interest and effectiveness of students in obtaining knowledge, their activity, as well as in
the end result.

After carrying out various methods of reflection in practice, an empirical method was carried out,
that is, an observation method, which was based on an assessment from 1 to 5 point scale. A
special observational commission was selected, which evaluated the students on the following points in
two stages (a lesson without reflection and a lesson using reflection methods):

1) Student’s activity in class.

2) Expressing opinion.

3) Entering into communication with other students.

4) Confidence in speaking English.

5) Active use of English vocabulary.

Research results. The following diagram (Figure 2) shows the results of an observation experiment
in practice of the conducted English lessons for the 7th grade. Results are shown based on the total
average received for each item in the class. In total, 25 students took part in the observation. The results
show that at the first grade, the questions we are considering do not exceed 100 points, of which the
lowest level is shown by communication with other students. The highest result of the first assessment
carried out is active participation in the educational process. However, this is considered a small result
given the overall average. At the second stage, with the use of various communicative reflective
methods, the effectiveness of the students increased, and also the majority of the students were able to
express their opinions freely in the second language.

140

120 -

m Activity
100
m Exp. Opinion
80
= Communication

60 m Confidence

40 m English vocabulary

20

0
1 research assessment 2 research assessment

Figure 2 — Research assessments according to use of reflective methods
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Discussion of the research results. As a result of using interactive method such as reflection,
students get the opportunity to improve and develop their speaking skills; also they can express their
opinions, analyse and make decisions in a foreign language.

The use of the reflection method in particular affects the improvement of the following skills:

1) Individual responsibility. Pupils performing the analysis take full responsibility for the final
result, for their statements, as well as for their choice. They should be able to reason their decisions and
express thoughts freely.

2) Ability to make a decision. Pupils must make decisions quickly and effectively, not only for
themselves, but also working in groups. This aspect must be performed regardless of the difficulty and
variety of situations.

3) Competitiveness. In the process of completing tasks, students must work to improve their
results, which develops competitiveness, and also allows them to work quickly [13, p. 25].

This helps to make conclusion that interactive methods can be used to develop conversational skills.
Using interactive methods in the classroom considered effective for students to interact with each other
and in groups, be active and their mental activity increases, also they learn to share their thoughts.
Teacher during the lesson is only responsible for creating a comfortable environment for the
implementation of reflective activities and interactive methods, mentoring, the coordination of rules and
tasks. These methods allow the student to evaluate their actions, thoughts, their results, find their place
in life and make the right choice in the profession [14].

As a result of the analysis, the formation of the following skills among students was also revealed:

1) assessment of personal behaviour and actions in the educational process;

2) the ability to actively connect with other students using communication skills;

3) analysis and use of personal qualities for effective communication activities;

4) the use of non-verbal forms of communication and its assessment.

Conclusion. This research is very informative and useful in the field of education and in teaching
methodology, since many aspects of the use of interactive methods have not yet been disclosed. This
material will serve as a theoretical basis for further research of reflective techniques in the field of
communication. And also, the results obtained can be actively used in practice in teaching students the
English language.

The choice of a particular method of reflection depends on the purpose of the lesson, as well as
many other factors, such as age and psychological characteristics of students, lesson topics, technical
support and much more. Making interaction process in the classroom means interaction of its
participants through the use of the necessary and available tools and methods. All participants of the
class participate in group or dialogue in a variety of ways. All the opportunities that give and create
interactive methods aimed at developing the ability of participating students to think independently and
solve problems. Reflection performs an extremely essential function in a humanistic sense: to be a
means of personality development, familiarizing a person with culture [15, p. 26].

The results of the research show that such a method in a foreign language lesson can make the
lesson more effective and interesting, but the choice lies with the teacher himself. In the process of using
interactive methods, various radar materials can be used, such as cards, score sheets, graphs and
drawings. These opportunities help improve student performance. An unusual format for conducting
reflection helps to show interest among students. The results of research and practical training allow
teachers to make interactive activities between students, improve their skills, as well as can be used by
foreign language teachers in foreign language classes.
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