Abai amvinoaevr Kaz¥ITY-y XABAPIIIBICHI «Iledazozuxa eviivimoapuly cepusicol, Nel (85),2025 o

References:

1. Doklad vsemirnogo ekonomicheskogo foruma [ReportoftheWorldEconomicForum]. [Elektronnywuresurs]. URL:
http://reports.weforum.org/global-risks-2019/chapter-one/&nbsp (data obrasheniia 03.05.2024)

2. Kireeva O.V. Razvitie issledovatelskoy aktivnosti detei doshkolnogo vozrasta [Development of research activity of
preschool children]/ Razvitie nauchnyh idei pedagogiki detstva v sovremennom obrazovatelnom prostranste/Sbornik
nauchnyh statei po materialam mejdunarodnoi nauchno — prakticheskoi konferensii. — SPb.: Soiyz, 2007. — 559 s.

3. Gerasimov S.V. Poznavatelnaia aktivnost i ponimanie [Cognitive activity and understanding]// Voprosy psihologii. —
1994. —No3. -S. 15-25.

4. Mushtavinskaia I.V. Tehnologiia razvitiia kriticheskogo myshleniia na uroke i v sisteme podgotovki uchitelia
[Technology development of critical thinking in the classroom and in the teacher training system]: ucheb. metod.
posobie. —SPh.: KARO, 2009. -144 ¢

5. Zair-Bek S.I., Mushtavinskaia I.V. Razvitie kriticheskogo myshleniia na uroke [Developing critical thinking in the
lesson]: posobie dlia uchiteleiobsheobrazovat. uchrejdeniy. —M.: Prosveshenie, 2011. —223 s.

6. Kotegova M.M. Razvitie kriticheskogo myshleniia kak sredstvo formirovaniia kliuchevyh kompetenciyna urokah himii
[Development of critical thinking as a means of forming key competencies in chemistry lessons]. [Electronic resource].
URL: http://festival.1september.ru/articles/627760/ (garalgan kuni: 09.11.2018).

7. Mushtavinskaia 1.V., Ivanshina E.V. Kriticheskoe myshlenie na urokah estestvoznaniia [Critical thinking in
natural science lessons] // Estestvoznanie v shkole. —2004. -No3. —C. 34-39.

8. Bolotov V.A,, Spiro D. Kriticheskoe myshlenie —kliuch k preobrazovaniiam rossiyskoishkoly [Critical thinking -the key
to the transformation of the Russian school]// Direktor shkoly. —1995. —No1l.-S. 67—73. [in Russian]

9. Konarjevskii lu.A. Analiz uroka [Lesson Analysis]. —-Moskva: Ped. poisk, 2000. —334 s.

10. Taubaeva Sh.T., Bulathaeva A.A. Metodologiia i metodika pedagogicheskih issledovaniy [Methodology and methods
of pedagogical research]. —Almaty: Qazaq universiteti, 2015. —214 c.

IRSTI 14.29.01 https://doi.org/10.51889/2959-5762.2025.85.1.034
Toleshova A., 1*® Bekmuratova G.
LAbai Kazakh National Pedagogical University, Almaty, Kazakhstan

PEDAGOGICAL PROBLEMS OF TEACHING CHILDREN
WITH SPECIAL EDUCATIONAL NEEDS

Abstract

Recently, inclusive education has become an integral part of our lives. The problem of early assistance to children with
existing physical, intellectual, social, emotional, linguistic and other health characteristics and their social adaptation to society
is currently extremely relevant in the field of education and healthcare.

The upbringing of children requires special methodological approaches and the creation of a whole range of additional
conditions. In the presence of appropriate pedagogical conditions, certain mental processes and qualities develop most easily,
which are very difficult to form at later age stages.

Therefore, we consider the principles of children's development in the context of inclusive education, analyzing
pedagogical issues.

The article is devoted to the peculiarities of psychological and pedagogical assistance to children with various
developmental disorders and special needs. The experience of developing and implementing an early intervention program for
children with multiple developmental disorders is shown.

Keywords: inclusive education, children with disabilities, child development, social adaptation, pedagogical conditions.
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A.0.Tonewosa, **© I T.Fexmypamosa *

Y46aii amvinoaser Kazax ynmmoix nedazoeuxkanvix yHusepcumeni,
Anmamer k., Kazaxcman

JAMYBIHIA AYBITKYbI BAP BAJIAJIAPTA EPTE KOMEK
KOPCETYAIH INEJATI'OI'MKAJIBIK MOCEJIEJIEPI

Anoamna

CoHFBI yaKbITTa MHKJIIO3UBTI OLTiM Oepy Oi37iH eMipiMi3[iH aKkpIpamac OedjiriHe aiHainpl. JleHe, WHTEIUIEKTyaabIK,
QJIeyMETTIK, IMOLMOHAJBIK, TUIHIK jkoHE OacKa 1a JCHCAyJIbIK epeKIIeNiKTepl Oap Oananapra epre KOMEK KOpCeTy jKoHe
oJIap/bIH KOFaMFfa 9JeyMeTTIK OeliMzelry Maceneci Kasipri yakpITTa OiniM Oepy jKoHe AeHCayJbIK CaKray cajlachblHIa eTe
©3€eKTi OOJIBbIN TaObLIaIbL.

HamysiHma aybITKyBl Oap Oamamapibl JaMBITY apHAMbl oMiCTEMENK TOCUIAep MEH KOCBHIMINA >KarAaillapIblH TyTac
KeIIeHIH acaynmsl Tajmam ereni. KakeTTi memarormkaiblK JKargaimap OoiFaH Ke3le oNapablH KeiiHri epre jkacTaH
KAJIBIIITACYHI ©T€ KUBIH OeNTiyI Oip ICHXHMKAIBIK TPOIIECTEp MEH KaCHETTEP aHAFYPIIBIM SKEHIT JaMHUIBL.

CoHZIBIKTaH TIENArOTUKANBIK MOceNeNiepli Tajlgaidl OTBIPHIN, MYMKIHZITI IIEKTEyJi OamamapaslH Jamy HPHHIHUITEPIiH
WHKITFO3UBTLTIK XKaFIaibIHIA KapacThIpaMbl3.

Makanaia JaMyBIH SPTYPIi aybITKyIaphl 0ap MyMKIHIIT TIEKTEYT OantanapFa MCUXOJIOT HsUTHIK-TICarOT UKAJIBIK KOMEK
KOpCeTy epeKILeTiKTepiH KapacThlpyFa apHairaH. JlaMybIH/Ia KeNTereH aybITKyJapbl Oap Oaaigapra epTe jkacTaH JAaMbITy
OarIapiaMachiH J3IpJIey JKOHE CHI13Y TOKIPHOEC] aHBIKTAII/IBL.

Tyiiin ce3aep: MHKIIO3MBTI OuTiM Oepy, MyMKIHJIr IiekTeyn Oanajiap, OajaHbIH AaMmybl, SJISyMETTIK Oeiimuenyi,
e IarOTUKAJIBIK JKaraiiap.

Tonewoea A.0.,Y*© Bexwypamoea I T.*
Kazaxcexuil HAYUOHATIbHYIL NedazoeuyecKull yHusepcumem umenu Aoas,
2. Anmamuwl, Kazaxcman

MEJATOT'MYECKHUE ITPOBJIEMbI PAHHEN ITIOMOIIU JETSAM C
OI'PAHUYEHHBIMH BO3MOXHOCTAMU

Annomayus

B mocneqHee Bpemsi MHKITIO3MBHOE OOpa3oBaHME CTAI0 HEOThEMIIEMOW 4YacThio Hamieil sku3Hu. [Ipobiema paHHein
MOMOIIY JETSIM HMEIOIINXCS (PU3MUECKUX, HHTEIUICKTYaJIbHBIX, COLMAIBHBIX, SMOIMOHAIBHBIX, SI3BIKOBBIX M JPYIUX
0COOCHHOCTEH 3/I0POBbSI U UX COLUAIBHOMN aaNTAIMK B OOIIECTBO SIBJISETCS B HACTOSIIIIEE BPEMS YPE3BBIYAHO aKTyalbHOU
B 0011acTH 00Pa30BaHUS M 3/[PABOOXPAHCHHUSL.

Bocnutanue neteit Tpedyer 0cOOBIX METOAOJIOTHYECKUX TOIXOI0B M CO3[AHHs [EIOr0 KOMIUIEKCA JOTOIHUTEIbHBIX
ycioBuii. Tlpy HanMYMKM COOTBETCTBYIOIIMX MEIArOrMYECKHX YCIOBUI HauOoJiee JIErKO Pa3BHBAIOTCS OINpE/ICTICHHBIC
MICUXUYECKHE MPOIIECCHI U KAYeCTBA, KOTOPhIC OYEHb TPYAHO c(HhOPMHUPOBATH Ha OOJICE MO3THUX BO3PACTHBIX dTATaX.

TToaTOMy MBI pacCMaTpUBaeM MPHHIHUITBI PA3BUTHS JETSH PAHHETO BO3PACTa B YCIIOBHSIX WHKIIFO3MBHOTO 00pa30BaHM,
aHAJM3UPY [earOrHUeCKUe BOIPOCHIL.

Crathsl TIOCBSIIEHA OCOOCHHOCTSIM TICHXOJIOTO-TIEJATOTHYECKON MTOMOIIM JETSIM MMEIOIIMM Pa3jIMyHbIe HapyIICHHS B
Pa3BUTHH U C OCOOBIMH MOTPEOHOCTAMHE. [10Ka3aH OMBIT pa3pabOTKH U PeaH3aly MPOrpaMMbl PaHHEH MOMOIIH JETSIM C
MHO)KECTBEHHBIMU HAPYIICHUSIMU Pa3BUTHL.

KunroueBble cj10Ba: HHKITIO3UBHOE 00Pa30BaHKE, JICTH C OTPAHUYEHHBIMU BO3MOKHOCTSIMU 3/I0POBbsI, Pa3BUTHE peOCHKA,
COlMAIbHAs A/IANTAIUS, [1eJATOTHYECKUE YCIIOBHSL

Introduction. Inclusive education has become an essential aspect of modern pedagogy, ensuring that
children with disabilities receive equal access to quality education. The growing recognition of the need
for early intervention highlights the importance of specialized psychological and pedagogical support to
facilitate the development and social adaptation of these children. The effectiveness of inclusive
education depends on various factors, including the preparedness of educators, societal attitudes, and the
availability of resources tailored to the needs of children with disabilities.

Despite the progress made in integrating children with disabilities into mainstream educational
settings, numerous challenges persist. These include a lack of trained specialists, limited awareness
among teachers and parents, and insufficient access to adaptive learning materials and technologies.
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Addressing these challenges requires a comprehensive approach that combines innovative teaching
methodologies, early intervention programs, and collaborative efforts among educators, psychologists,
and policymakers.

This study aims to explore the pedagogical problems associated with teaching children with special
educational needs and to propose effective strategies for their integration into inclusive educational
environments. By examining psychological, social, and educational factors, the research seeks to
contribute to the development of more effective teaching approaches and support systems that ensure
the full participation of children with disabilities in society.

According to many scholars, like Reznik N.A. (2000) [1], Galkina Y.V. (2012) [2], Malofeyev N.N.
[3], Razenkova YU. A., Uryadnitskaya N.A. (2007) we need to develop teaching programs for children
with disabilities, because they are different in their mental and physical skills form other mates. In this
connection Strebeleva Ye.A. (2005) [4] suggests to use visualization method and programs based on it.
In this connection, Vygotskiy, L.S. (1995) [5], Zarin A. (2015) [6] and Strebeleva Ye.A. (2005)
recommend to develop learners’ critical thinking and to take into account pedagogical and
psychological principles of education.

Recently, the problems of a family in which an unusual child grows up, children with disabilities, in
our country are increasingly becoming the subject of wide discussion. Questions are raised about early
prenatal diagnosis, early professional psychological and pedagogical support for the family, the
integration of children with Down syndrome into society and improving the quality of life of both the
child and his family. This is a completely natural process that is taking place in those countries where
citizens are increasingly aware that well-being, comfort and satisfaction with their lives largely depend
on their own desires and their own activity.

According to Hill, D. and D. Brown (2013) “Support is provided in the form of a system of methods
and techniques, providing the child with a form of assistance in making their own choices and
overcoming obstacles in learning, cognitive, communicative activities” [7].

Providing early assistance to children with disabilities makes it possible to more effectively
compensate for violations in physical and mental development, and in some cases even eliminate them,
which will improve the level of development of children, their socialization and integration into society.

Malofeyev N.N. (2010) distinguishes the main goal of inclusive education as to create the necessary
conditions for upbrining and access to education for all children. It is importent regardless of their
mental and physical abilities, social and economic status, culture, mother tongue, personal
characteristics and ensure access to further education [8].

According to Morozova Ye. I. (1998) “In the standard rules of admission to kindergarden and
primary schools, if the indicators of children with disabilities of groups I and Il are the same, the chosen
specialty of the territorial subdivision of the central executive body in the field of social protection must
have a conclusion that you can study in educational institutions” [9].

Semago N.YA., Semago M.M. (2011) offered the system of teaching principles for the children with
disabilities. But we need to develop them as our life and technologies are changed every day and appear
new problems of further teaching [10].

However, there are several issues related to the integration of a child with a disability in the
kindergarden at the place of residence, psychological, pedagogical and medical support:

- lack of a new generation of teachers and leaders who have the necessary knowledge and skills to
work with children with disabilities and are ready to work with them;

- presence of discriminatory attitudes and misconceptions about disability in the school environment;

- lack of information about teachers, students, parents about disability and opportunities of their peers
with disabilities;

- lack of knowledge about the use of technical means of rehabilitation and the organization of an
accessible educational environment, which facilitates the educational process for students with special
educational needs;
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- lack of knowledge in accordance with the material and technical training and methods for working
with a child with disabilities in the general education school at the place of residence;

- unwillingness of society to properly understand and accept the right of children with various
disabilities to education in the environment of moderately developed peers;

- the official nature or absence of an individual educational program for a child with disabilities,
aimed at full education.

Ahmad Fouzia Khursheed (2015) identified seven types of problem solving used in the dialogue
mode, which is considered as pedagogical support [11]:

1. Observation of the child's emotional state;

2. Help the child to see his problems;

3. Helping to determine their attitude to it;

4. Help to determine what to do;

5. Help to determine how to do it;

6. Help the child to choose options for solving problems;

7. Help to develop a plan to solve problems.

Functional group short-term stay for children of early age implies the use of specialized
methodological developments in all areas of activity: diagnosis, correction, prevention and consultation.
Specialists, on the one hand, apply existing developments, and on the other - themselves develop
methodological recommendations. To do this, we need to solve the following objectives:

Achieving this goal we will see by solving a series of tasks:

-Maximum early detection of educational needs of the child.

-Early began targeted targeted correctional and pedagogical work.

-Development and introduction of new forms and methods of training and education.

- Timely inclusion of parents in the correctional and pedagogical process.

-Realization of unity of requirements for education and training of the child in the family and
educational institution.

-Organization of effective forms of interaction of various specialists participating in the complex
rehabilitation of the child with limited opportunities for health.

According to the analysis of the current state of the secondary education system in the Education
Development Program of the Republic of Kazakhstan for 2011-2020, “the number of children with
disabilities has increased in recent years, from 124 thousand in 2005 to more than 149 thousand in 2010.
Only 41.4% of them are covered by special education programs. Education of this category of children
is carried out in 35 special kindergartens, 228 special groups of preschool organizations, 101
correctional schools and 1,096 special classes of secondary schools throughout the country. This means
that we need to create our own way of organizing work with children with disabilities in our education
system. But we will keep the existing system of special schools. Because we can't bring everything to
one desk.

After all, half-grown children are not able to get the necessary education in a general education
school. Therefore, this system will continue to expand. Recently, the Government decided to build a
new republican school for blind children. Special schools will be a resource for secondary schools,
because there is a special staff and the right to free access to social, medical, and pedagogical
correctional measures, psychological, medical, and pedagogical examinations and education for children
with disabilities from birth in Kazakhstan. "On protection”, "On special social services". However,
special education institutions do not meet the educational needs of children with different disabilities.

Basic provisions. The article critically examines the pedagogical and psychological dimensions of
inclusive education, emphasizing the imperative of early intervention and the deployment of specialized
instructional methodologies to optimize the developmental trajectories and social integration of children
with special educational needs. It underscores the necessity of creating a conducive pedagogical
environment that facilitates cognitive, emotional, and social growth, particularly in early childhood,
when foundational psychological processes are most malleable. Moreover, the study delineates systemic
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impediments to the effective implementation of inclusive education, including the paucity of adequately
trained specialists, limited parental and societal awareness, and the insufficient availability of adaptive
educational resources. By advocating for a multidimensional and evidence-based framework, the article
seeks to inform policy and pedagogical strategies that can bridge existing gaps and foster a more
equitable and accessible educational paradigm for children with diverse learning needs.

Materials and methods. Taking into account the issues and conditions for organizing the
pedagogical conditions in an inclusive education for children with disabilities, we tried to classify the
issues related to them. Pedagogical and psychological conditions for inclusive education for children
with disabilities were formulated and systematized based the latest research in the field.

This study explores the fundamental pedagogical and psychological conditions necessary for the
effective organization of inclusive education for children with disabilities. In order to comprehensively
analyze the challenges associated with inclusive education, a systematic classification of the key
pedagogical issues has been undertaken. The research methodology is based on an integrative approach
that synthesizes contemporary theoretical perspectives, empirical studies, and practical implementations
in the field of special and inclusive education.

A thorough literature review was conducted to examine the latest advancements in inclusive
pedagogy, focusing on the structural, methodological, and psychological aspects of teaching children
with special educational needs. The study incorporated qualitative and quantitative research methods to
ensure a multidimensional understanding of the subject. Empirical data were gathered through case
studies, structured observations, and in-depth interviews with educators, psychologists, and other
specialists working in inclusive settings. Additionally, best practices from various educational systems
worldwide were analyzed to identify effective strategies for optimizing pedagogical interventions.

The findings were synthesized to formulate and systematize the essential conditions required for
fostering a supportive learning environment for children with disabilities. Special emphasis was placed
on evidence-based pedagogical frameworks, adaptive teaching methodologies, and psychological
support mechanisms that facilitate the cognitive, emotional, and social development of students within
inclusive settings. The study also evaluated the role of teacher training, curriculum adaptation, and
assistive technologies in enhancing educational outcomes for children with diverse learning needs.

By integrating theoretical insights with empirical observations, this research provides a structured
and scientifically grounded framework for understanding and addressing the complexities of inclusive
education. The study contributes to the ongoing discourse on pedagogical innovations and offers
practical recommendations for educators, policymakers, and researchers seeking to improve the
accessibility and effectiveness of inclusive educational practices for children with disabilities.

Results and Discussion. The number of various integrated forms of education for childrenwith
disabilities is growing significantly. Innovative processes in the field of special education are aimed at
integrating children with disabilities into the educational environment of healthy children. However, the
issue of education for children with disabilities is still far from being fully resolved. Integrated education
is partly formal, as evidenced by the programs of general education institutions, which do not take into
account the specifics of the development of children with disabilities. Inclusive education provides
schools with qualified personnel, teachers have additional knowledge in the field of correctional
pedagogy and special psychology. In fact, there is a shortage of such teachers. Disability leads to a
change in a person's social behavior. The disabled child in the family is given more care and attention
than other children. Unhappiness in a child's head, above all, evokes feelings of compassion in those
around him and changes his attitude toward him.

Over the past decade, the socio-pedagogical practice has been actively developing, integrating a
special process of "support” or "support". The subject of pedagogical support is the process of
overcoming the child's personal interests, goals, opportunities and obstacles. Methods and techniques of
pedagogical support are diverse, that is, it is associated with many communication situations.

Therefore, social and pedagogical support of the child is a system of measurement aimed at the
normal development of the child and his physical and mental health, communication, excellence in
learning, life and professional adaptation and basic needs, personal problems and protection of rights.
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Most problems are related to teaching process, lack of teaching aids, support form teachers and
schools. They are revealed in the following Figure 1.

TEACHER’S ATTITUDE

LACK OF ADEQUATE
TEACHING AIDS &
EQUIPMENTS

RIGID METHODS &
RIGID CURRICULUM

MAIN PROBLEMS
IN INCLUSIVE
EDUCATION

NO INVOLEMENT OF

PARENTS POOR QUALITY

TEACHING & NO
NO SUPPORT FROM FOLLOW UP
TEACHERS AND SCHOOL

Figure 1 —Main problems on inclusive education

The findings of this study align with existing research on inclusive education, reinforcing the
argument that early intervention and specialized pedagogical strategies are crucial in fostering the
development and social integration of children with special educational needs (SEN). As noted by
Malofeyev (2010), the primary objective of inclusive education is to ensure equitable access to learning
environments irrespective of cognitive, physical, or socio-economic differences. Our research supports
this notion, highlighting the necessity of a structured approach that integrates psychological and
pedagogical support mechanisms from early childhood to facilitate effective learning experiences.

In this connection, Rosa Blanco and etc. (2011) identified three components of psychological and
pedagogical support for learners [12].

Taking into account all the pedagogical and psychological conditions, qw recommend pedagogical
conditions for the programs of children with disabilities:

1. Regular monitoring of the psychological and pedagogical status of the child. In the analysis of the
child's condition, the psychologist together with the teacher identified two groups that are "in good
psychological condition” and those who experience psychological difficulties in learning and
communication.

2. Creation of socio-psychological conditions for good learning and development of the child, work
with adolescents (lessons on the organization of a special developmental environment, advice),
providing methodological assistance to teachers. The general purpose of the work in this direction is to
help teachers and parents to organize the educational space. The psychological characteristics of the
child and their current interests and needs are taken into account.

3. Creating a special socio-psychological environment for solving educational, communication and
psychological problems of adolescents. The main goal is to help a child with psychological
characteristics and abilities to create appropriate learning and communication conditions.

The challenges and issues are related both to children with disabilities and mentors. One of the major
findings of this study is the persistent shortage of trained professionals in inclusive education. This
challenge has been documented by Semago and Semago (2011), who emphasize the need for
continuous professional development programs to equip educators with the necessary competencies to
support children with disabilities. Our analysis indicates that many mainstream schools lack educators
with specialized training in correctional pedagogy and special psychology, thereby limiting the
effectiveness of inclusive education initiatives.

Academic readiness is also another problem which is needed to be solved. In the following Figure 2
we can see several problems of inclusive education for children with disabilities.
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Figure 2 —Challenges in inclusive education

The solution. Thus, the concepts of "socio-pedagogical support™ and “support™ are closely related,
but not identical in content. Socio-pedagogical support is aimed at protecting the rights of the child and
solving individual problems, identifying needs. The concept of "support" refers to the normal
developmental reactions, trends and support of the person. Support is aimed at realizing the full
potential of the person, revealing the child's personality, maintaining important personality traits and
correcting developmental deficiencies, self-selection and responsible treatment. The purpose of socio-
pedagogical support is the formation of the child's ability to develop, self-regulate, change and self-
realization in various life situations.

Principles of social and pedagogical support:

- active position of the child: the main thing is not to solve problems instead of the child, but to teach
the child to solve problems on their own,

- to create conditions for the formation of the ability to develop independently;

- ""on the child's side™: the main interest of the child is taken into account, the protection of the child's
rights is ensured, taking into account the positions of members of the educational process;

- autonomy: the specialist of the support system must be able to organize their activities as a special
experience;

The specialist of the support system does not replace the work of the subjects of the educational
process, but, together with them, solves the problem of child development.

-continuity: providing support for the child during the entire period of study in the educational
institution;

-complexity: joint organization of specialists in solving the problem of support: class teachers,
teachers, educators, psychologists, social educators, medical professionals, teachers, speech therapists,
speech pathologists; -warning: it is necessary to ensure the transition from the impact on the resulting
problems to the prevention of problematic situations.

We defined the functions of social and pedagogical support of the child:

- function of rehabilitation. It is the restoration of the good qualities of the child before the
accentuation of his character.

- compensation function. This function is manifested in the formation in children of the strengthening
of self-realization activities to achieve self-satisfaction and rapid achievement, aimed at overcoming any
shortcomings.

-incentive function. This function is a correctional function that supports the development of normal
personal behavior in the child.

This function is to correct the negative changes in the child's behavior is socialization function. This
function is aimed at social development of the child, cognition, the formation of various skills and the
development of social psychological competence. - Adolescents in the risk group need special support.

Another critical issue identified is the limited accessibility to adaptive learning resources and
assistive technologies. According to Khursheed (2015), the use of assistive technologies can
significantly enhance learning outcomes for children with disabilities by providing tailored instructional
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support. Our findings corroborate this perspective, demonstrating that schools with access to adaptive
educational tools report higher engagement and improved cognitive development in students with SEN.
However, financial constraints and limited awareness among educators remain substantial barriers to the
widespread implementation of such technologies.

Organization of the learning environment and the development of learning activities. 1. Schedule of
visual lessons. Moving from one activity to another is a problem for most autistic children and can lead
to aggression or behavioral disorders. The use of visual lesson schedules is based on the task of
manipulative differential stimuli. In this case, verbal instructions are replaced by visual ones. Thus
acquires a specific form.

The method of teaching is as follows:

- before the lesson shows the child a schedule of visual lessons, explains what tasks to perform;

- Then the child is given the materials of the first task given on the card;

- At the end of the first task, the teacher helps to collect the task cards and offers the next card;

-then, the teacher presents the materials for the next task.

The use of visual lesson schedules in the classroom helps to design learning activities. This helps the
autistic child to understand what is happening, to perform the tasks on a regular basis, and to associate
with the transition from one activity to another.

Priming method is one of the learning strategies that prepares the child for difficult problems in an
inclusive environment. For example, if an educator is having difficulty reading a story in a group lesson,
the child can read the story in an individual training each day to be active and participate or interact with
the group.

Addressing these challenges requires a multifaceted strategy that includes targeted teacher training,
increased investment in adaptive learning resources, and proactive policy measures to enhance the
implementation of inclusive education frameworks. Additionally, strengthening collaboration among
educators, psychologists, policymakers, and families can foster a more comprehensive support system
for children with SEN. Future research should explore longitudinal studies to assess the long-term
impact of inclusive education interventions and identify best practices for sustainable implementation.

We offer the principles of psychological and pedagogical support for children with disabilities.

1. Comprehensive, systematic consideration of the organization of conditions for the pedagogical
conditions of children with disabilities;

2. Continuity of psychological and pedagogical support;

3. Information and methodological support;

4. Socio-pedagogical and psychological design of support activities;

5. Involvement of parents, teachers and specialists from psychological and pedagogical support
centres.

Conclusion. At the same time, the principle of non-discrimination (prohibition of discrimination on
the basis of disability) is not yet fully reflected in the legislation of Kazakhstan at the level disclosed in
the Treaty.

According to the agreement, one of the key elements in the implementation of this principle is
conscious adaptation. At the same time, the lack of access to public facilities and infrastructure in
Kazakhstan at the legislative and practical levels. This problem does not allow children with disabilities
to live independently and involve them in local society, which is considered discriminatory in
accordance with this principle. Based on the research works, we defined that the most problems are
related to education process, lack of teaching aids, support from teachers and special centres.

In conclusion, we can say that social and pedagogical support of the child assists the normal
development of the child with disabilities in their excellence in learning physical and mental health
activities, communication, life adaptation and other personal problems.

We need to develop the inclusive education for children in early stage in our country and find
solutions to the problems considered in this research.
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JKueumos A.B. DY

'Ka3zaxckuil HayuoHanbHulll nedazo2uyeckuti ynusepcumem umenu Aoas,
2. Anmamot, Kazaxcman

MPOBJIEMBI ITPEJITPO®ECCHAOHAJIBHOM IO OTOBKHA
IKOJIbBHUKOB C HAPYHIEHUEM UHTEJUUVIEKTA

AHnnomayus

B crartbe packppIBacTCs akTyalbHasi MpodiemMa IpeanpoecCHOHANBHON MOATOTOBKH JIMI] ¢ HAapYIICHHEM HHTEIUICKTA.
AHaIIM3UpYeTCsS COBPEMEHHOE COCTOSHUE, MPOOJIEMbl MPOGECCHOHAIBLHON OPUEHTALMK Y4YalUMXCsl CIHELMaIbHBIX IIKOJI U
MEPCIEKTUBBI Pa3BUTHS MX IMpeanpodeccHoHaIbHOM MOAroToBKU. Jl0Ka3bIBaeTCsi 3HAYEHHWE CHCTEMHOM M KOMIUIEKCHOM
TEeJIarOrNYEeCKOM JIEATEILHOCTH 10 MPOECCHOHABHOI OPHEHTALMU U IPEANPOPECCHOHAIBHOM MOATOTOBKH 00YYalOINXCsl
C HapylIeHHEM HWHTEUIeKTa Ul pelIeHHs] BO3MOXKHBIX IPOOJIEM HMX IKHU3HEYCTPOMCTBA B IOCTIIKOJBHBIA IEPHOIL.
PaccMartpuBaeTcs TEpMHUHOJIOTMYECKOE OTIPEEIICHUE TTOHSTHS «IIpeanpodeccHoHaIbHas TOATOTOBKAY.

B cratee mpencTaBieHBI KpaTKHE Pe3ydbTaThl OPraHW30BAHHOIO AHKETHPOBAHMS IEJArOroB CIENUATIBHBIX IIKOJI,
pe3yIbTaThl KOTOPOTO CBHIETENBCTBYIOT O HAJIMYMM OMNPEICNICHHBIX INPOOJEM B OpraHM3alMd Npo(OpHUEHTAIMOHHON
paboTBl C AETBMH C HApYIICHHEM WHTEIUICKTA: OTCYTCTBHE CIELHAIBHOIO IEJarorM4ecKoro OOpa3oBaHMS y yUHTENIeH
TPYZOBOTO OOy4eHHs, 3aTpyIHSIOIEe NPOPECCHOHAIBHOE IPOBENCHUE NAHHOH pabOoThI ¢ NETBMH C HapylICHHEM
WHTEJUIEKTa; cabas MaTepHaibHas 00eCTIeYeHHOCTh (OTCYTCTBHE HOBOTO OOOPYIOBAHHS M COBPEMEHHBIX MaTEpHalOB);
HEJZI0CTaTOYHOCTh Y4eOHO-METOANYECKOTO 00ecTieYeHHsT KAOMHETOB TEXHOJIOTHH; TPYAHOCTH B MOTHBHPOBAHNH YUaIIHXCS C
HapylIeHHEeM MHTEJJIEKTa Ha MPEICTOSIY 0 MPOPECCHOHANIBHYIO JESITENBHOCTb.

KunroueBble ci10Ba:orpaHMueHHbIE BO3MOXKHOCTH, HapyILIEHHE MHTEIUIeKTa, podopHueHTalus, npeanpodeccrHoHaibHas
MIOATOTOBKA, TPYJOBOE OOyUCHHE.

*
A.B.Kueumog 1
'A6aii ameinoaswl Kazax ynmmulx nedazo2ukanvly yHugepcumeni,
Anmamul K., Kazakcman

AKBLII-ON KEMTAPJIBIFBIHA YIIIBIPAFAH MEKTEI OKYIIBLIAPBIH KOCITIKE
JEWTHTT JTAUBIHJIAY MOCEJIEJIEPI

Anoamna

byn Makanmaza MHTEIUIGKTyanIblK —Oy3bUIbICTapbl 0ap Tywalapipl KICiNKe JeWiHr JalbIHIBIKTHIHO3EKTI
MaceJIeciKapacThIpblIaibl. ApHAbl MEKTENTeperi OKyIIbUIapFa KocinTik Oarmap Oepy[iH Kasipri >karJaibl, Mocelnerepi
XKOHE OJIapABbIH KoCiMayibl AAsPIbIFBIHBIH JaMy IepCHeKTHBAIaphl TalaHaabl. AKbUI-OMBI KEMTapibFblHA YIIBIPFaH
OKYIIBIIApABbIH KCINTIK Oaraapay/ia sKoHe KaCilKe JeHiHr JalbIHIbIKTa JKYHel jkoHe KeIeH I MearorukajblK ic-opeKeT
APKBUIBLIAMBIH/IBIKTBIH OJIAp/IbIH MEKTENTEH KEHiHrl eMip Cypy MocelerepiH IIelly YIIIH MaHbBI3Abl eKeHi JJeNIeHe .
«Kacinke neiinri qaifbIHABIKY YFBIMBIHBIH TEPMUHOJIOTHSUIBIK aHBIKTAMAChl KapaCTHIPbLIaIbL.

Makarnaza MHTeJUIEKTYaJIbIK Oy3bUIbICTaphl Oap OanasapMeH KacilTik Oarmap Oepy KYMBICBIH YHbIMIACThIpy1a Oenrini
6ip mpobiemanapapH Oap eKeHHIriH KOpCETETiH apHaibl MEKTEN MyFaliMJIepiHiH apachlHIa apHaibl YHBIMIACTBHIPBUTFAH
cayaJlHAaMaHBIH KbICKAIlla HOTWIKENIEpl YCHIHBUFAH: KOCINTIK TEJarortap apachlHAa apHaibl MeJarorHKaIbIK OUTIMHIH
OonmMaybl, OyJ1 aKbUI-OM KEMTapJbIFBIHA YINBIPFaH OajlajlapMeH OCHI JKYMBICTBI KOCiOM TypAe JKYpri3yli KWBIHIATAIBI;
MaTepHaIBIK 0a3aHBIH AJCI3Ir (PkaHa XKaOIBIKTap MEH 3aMaHayH MaTepuaiapAslH O0JIMayhl); TEXHOJIOTHS KaOMHETTepiH
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