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Abstract

History education plays a crucial role in fostering civic and patriotic qualities, cultural development, and
socialization. The emergence of a democratic society highlights the need to nurture independent thinkers within the
school system. One solution is to enhance students' historical thinking, emphasizing analysis of past facts through
concept-based and inquiry-based learning. The study aims to comprehensively explore scientific, pedagogical, and
didactic approaches fostering effective historical knowledge development in grades 6-10.

Utilizing dialectical principles as the methodological base, the study employs systemic, structural, functional, and
comparative analysis, alongside surveys, expert evaluations, and statistical methods. Results summarize the
contributions of European, Russian, and Kazakh researchers, emphasizing the personal component in the readiness to
cultivate historical knowledge through concept-based learning. Additionally, an expert assessment of concept
development efficiency in the educational environment is provided.

This research holds practical and theoretical significance by guiding adjustments, instilling conceptual historical
thinking in students according to their educational level, and providing insights into effective teaching strategies for
historical knowledge development.

Keywords: inquiry-based learning, concept-based learning, historical knowledge and skills, historical thinking,
active learning, teaching methods.
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KOHUENTIJIEPTE HET'T3AEJIT'EH OKBITY APKbIJIbI OKY HIBIJIAPIBIH,
TAPUXU BIJIIMJAEPIH KAJIBIIITACTBIPY MOCEJIEJIEPI

Anoamna

Tapuxu OLTIM KeKe TYJIFaHbIH a3aMaTThIK JKOHE MaTPUOTTHIK KaCHETTEPiH KaJIbIITACTBIPYFa, OHBIH Kbl MOACHH
JaMybI MEH TaOBICTHI QJICYMETTEHYIH OalbITyFa BIKIAJ €Te OTHIPHIIN, OiliM Oepy jkoHe TOpOUe MPOLECIHAS NICIIYII PO
aTKapaspl.

Enpe neMOKpaTHsUIBIK a3aMaTThIK KOFAMHBIH KaJIBINITAaCybIHA JI€T€H YMTBUIBICTHI €CKEpEe OTHIPBIN, MEKTEN Xyife-
CiHJIe epKiH OWJail aJlaThIH TYJIFajap/bl KaJIBIITACTHIPYABIH ©3€KTI MiHAETI TybIHAalaAbl. bys MaceneHi merryae MeKTen
KaObIpFachbIH/Ia TAPUXTHI OKBITYABIH dICTEpiHE epeKIle Ha3ap aynapy - OKYIIbIIapIbIH TAPUXH OMJIaybIH JaMBITY, 3€pT-
TEeyre JKoHE KOHILETITLIEpre Heri3/1eJITeH OKBITY KOHTEKCTIH/Ie OTKeH/I1 3ep/ieliey MaHbI3/(bl OOJIBIT TaObLIa bl

3eprreyniH MakcaThl - 6-10 CBIHBIN OKYIIBUIAPBIHBIH TAPUXU OUTIMACPIH THIMIII TAMBITYFa BIKIAT €TETiH FHUIBIMHU-
TIe/IarOrMKaJIBIK, JKOHE 3aMaHayd JUIAKTHKAJIBIK TOCUIIEpAl KeIeHi 3epTTey. 3epTTeyaiH Herisri oici 6-10 chiHbII
OKYIIBUTAPBIHBIH CayaJTHaMachl MEH MyFaliMICpAiH KOCiOM KY3BIPETTINriH Koca ajfaHAa, OKYIIBUIApABIH TapHXH
O1y1iMi MEH JaFApIIapbIHBIH JaMy JACHIeHiH OaranayFra apHalFaH KeIIeH Il TUarHO CTUKAJIBIK KYpaiaapabl KAMTHIBI.

3epTTey HOTIDKENEpi eypomajbIK, PECEIlTiK jkoHe Ka3aKCTaHABIK 3€pTTEYIIUICpAiH OKYIIbIIAPABIH TapuXH OUTiMAepiH
TUIMII JTAMBITY MOceJelIepiH IIemyre KOCKaH YIIECiH KaJIbUIaybl, KOHIENTYaJIAbl OKBITY 9JiCi apKbUIBI TApuXH OiTiMI
KaJBITACTBIPYFa KOCiOM JalbIHABIKTHIH )KeKe Kypamac O6JIiTiHIH MaHBI3IbUIBIFBIH aHBIKTAYIbI KAMTH/IBI.

Tyiiin ce3aep: 3eprreyre Heri3eNTreH OKBITY, KOHIENTIJIepre HETi3AeNTeH OKBITY, TapuxH OiTiM MEH JaFapuiap,

Tapuxu oitnay, OEJICEHl OKBITY, OKBITY 9liCTEPi.
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®OPMHUPOBAHUE UICTOPUYECKHX 3HAHUM ¥V IIKOJIbHUKOB
MHOCPEACTBOM KOHULIENTYAJIBHOT'O OBYYEHUA

Annomayus

Hcropuueckoe o0pa3oBaHHE UTPacT KIIOYEBYIO POJb B 0Opa30BaTENIbHOM M BOCIHTATEIBHOM IMpoliecce, Crocob-
CTBYS (DOPMHUPOBAHHIO TPAKIAHCKUX W MATPUOTHUECKMX KAUECTB JIMYHOCTH, OOOTAINCHUIO €€ OOIIEKYIbTypHOTO
Pa3BUTHS U YCIEUIHON COIMATU3AIINH.

C yueToM CTpeMyieHHsS K CTAHOBJEHHIO JEMOKPATHYECKOTO TPAXIAHCKOrO OOIIeCTBA B CTPaHE BO3HUKAET
aKTyaibHas 3aqada (POPMHUPOBAHUS HE3ABMCHMO MBICIIIINX JIMYHOCTEH B INKOJIBbHOM cucTeme. ONUH U3 KIFOUEBBIX
METOJIOB PEIISHHUs STON NpOOIIEMbI 3aKITI0YaETCs B PA3BUTHH HCTOPUYECKOTO MBIIUICHHS YYAIIUXCsl, BKIIOYAs aHAIIN3
(haKTOB MPOLLIOr0 B KOHTEKCTE 00YUCHHSI, OCHOBAHHOTO HAa MCCIICIOBAHMH M KOHIENTYalbHOIO O0yUCHUSI.

Lenbio MCCIIEAOBAHNUS SBISETCS KOMIUIEKCHOE M3Y4Y€HHE HAYYHO-IIEIarOTHYECKUX U COBPEMEHHBIX AUIAKTUUECKUX
MOJIXOJIOB, CIIOCOOCTBYIOIUX S(PPEKTUBHOMY Pa3BUTHIO HCTOPHYECKUX 3HaHHMH ydamuxcs 6-10 kimaccoB. OCHOBHOU
METOJl HUCCIEIOBAaHMS BKIIOYAET KOMIUICKCHBIA JHATHOCTHYCCKUH WHCTPYMEHTApUil AJsl OLUCHKH YPOBHS Pa3BHUTHS
HUCTOPHUYECKMX 3HAHMH M HABBIKOB YYalllUXCS, BKIIOYas OMNPOC YYEHHKOB 6-10 KiaccoB M mpodecCHOHANBHBIX
KOMIIETEHIIUI yuuTenei.

PesynbTaThl HCCIEAOBaHHS BKIIOYAOT B ceOsi 000O0IICHHE BKJIAJa €BPOMEHCKUX, POCCHUCKHX M Ka3aXCTaHCKUX
HCCIIeIoBaTeNcH B paspeinicHue mpodieM 3(p(EeKTHBHOrO PasBUTHS MCTOPHUYCCKUX 3HAHHMU ydamuxcs 6-10 kiaccos,
BBISIBJICHUE 3HAYMMOCTH JINYHOCTHOTO KOMIOHEHTa MPO(eCCHOHALHOI TOTOBHOCTH K (POPMHPOBAHHIO UCTOPUUECKUX
3HAHUI Yepe3 KOHIENTyalbHOe 00yUCHHE.

KaroueBble ciioBa: o0ydeHHe, OCHOBAaHHOE HA KCCIIEJIOBaHUM; OOyYEHHE, OCHOBAHHOE HAa KOHIICNTAX; MCTOPHU-
YEeCKOe 3HAHWE U HABBIKU, HCTOPUYECKOE MBIIICHUE, AKTUBHOE 00YyYEHHE, METO/IbI 00YUCHHSI.

Introduction. Currently, despite the significant number of works on the development of
historical thinking of schoolchildren, the issues of modernisation of the content of the educational
process, their reorientation towards achieving particular results in the form of developed skills and
abilities in students, generalised activity methods, have not been adequately addressed in
psychological and educational research and remain understudied.Thus, the relevance of the study is
determined by the development needs of teaching theory and practice in the conditions of
educational system renewal and is conditioned by the necessity of solving the following
contradictions:

— between the necessity of changing approaches to teaching history in the context of the renewal
of the content of secondary education in the Republic of Kazakhstan and the lack of efficient
psychological and teaching mechanisms for the implementation of this process;

— between teachers' aspirations to implement developmental learning objectives and their use of
reproductive forms and methods of teaching;

— between the theoretical development of the problem of developing intellectual skills and the
insufficient number of methodological recommendations for teachers.

The hypothesis of the study: the development of historical knowledge of students in grades 6 -
10 in the study of history is performed in the following aspects:

1. The history curriculum is being developed and successfully implemented to provide students
with solid subject knowledge and skills.

2. Teachers successfully apply innovative teaching methods and technologies, such as inquiry-
based learning and concept-based learning, which contribute to the development of historical
knowledge in current educational conditions.

3. Teaching materials that respond to all the requirements of history teaching in modern schools
are being developed and implemented in the teaching process. Various methodological guides for
teachers are developed to support the teaching of history.
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Purpose of the integrated study: To demonstrate efficient methodological approaches and
technologies for the development of pupils' historical knowledge through an integrated study.

The basic objectives of the research: to provide the analysis of the development of historical
knowledge and historical thinking of pupils through teaching based on concepts and adaptation of
teachers of Nazarbayev Intellectual Schools of the Republic of Kazakhstan; to define a condition
and to identify tendencies of development of methodological technologies in modern school
historical education; to identify and substantiate teaching bases of development of historical
knowledge; to analyse the structure of learning activities that are part of the analytical skills, to
identify the logic and stages of the process of mastering the skills that contribute to the development
of historical knowledge; to assess methodological approaches to the development of historical
knowledge of students in grades 6-10.

U.Hartmann and M.Hasselhorn [1] consider that the study of history should include something
more than the study of historical facts, namely the competencies of historical thinking. Various
models of historical thinking consider the competence of students to adopt historical perspectives as
the standard in history education. L.Mc. Harris, B. Girard [2] developed the term "historical
significance" to describe an aspect of teaching content knowledge that serves as a lens through
which teachers view the content of events that are most significant in world history and which
events are most significant for students to learn.

L.S.Levstik and K.C.Barton [3] note the efficiency of students' participation in authentic
historical research, frequently in the context of an integrated social studies curriculum. Thus,
collecting and analysing data and exploring people's perspectives in the past will help pupils to
develop objective conceptual thinking. J.Zajda, K.Smith [4], studying Russian history textbooks,
note a clear manifestation of ideological discourses in historiography and historical understanding.
Nevertheless, there has now been an ideological reorientation of Russian history textbooks in their
interpretation and emphasis on historical narratives towards the pursuit of a new identity and
analysis of historical events.

A.Reisman, B.Fogo [5] considers promising ways to develop document-based history lessons.
The authors' analysis centres on one teacher's implementation of three lessons from a document-
based history curriculum with educational functions. Researchers M. Merkt, M. Werner, W.
Wagner [6] conclude, based on their research, that historical thinking skills are involved in
extracting the subtext of a particular source and verifying statements about the content of
documents. Therefore, understanding past events require knowledge of the methods historians use
to gather historical evidence, in particular the operationalisation of several historical documents
from the past.

P.G.Rivas [7] considers that basic skills such as analysis, reasoning, reflection and evaluation or
interpretation of documents are essential for teaching historical thinking to students. In general, the
author considers that attention should be given to the development of critical thinking in learners.
A.J Chapman [8] emphasises interrelated forms of thinking (e.g. questioning and concluding) that
are connected to an understanding of the concept of "evidence". Researchers Khairunnajwa binti
Samsudin, Mohd Mahzan bin Awang, Anuar bin Ahmad [9] analyse the skill of interpretation that
allows students to express various opinions from various perspectives. According to the authors,
students should be skilled in collecting data, making hypotheses, identifying meaningful evidence
and making conclusions from collected historical sources.

R.Bernhard [10] identifies as one of the central elements of his qualitative research with Austrian
history teachers the connection between past and future, present and future. Relevant, according to
the author, is critical thinking and the confidence that history always signifies an orientation of the
individual to the present and enables future actions. T.Oteiza, R.Henriquez, V.Canelo [11] note that
the language resources are chosen by teachers in their teaching interaction influence the way
historical thinking is constructed in the classroom. As the authors note, in history classes, verbal
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language is crucial for its ability to encode social and political experience; it thus plays an essential
role in students' production, understanding and development of historical arguments and historical
significance. T.L.Shreiner [12] notes the significance of using multiple sources as a crucial element
of historical reasoning, which requires training in classification to activate the analysis of historical
events. In addition, history now requires fluency with data and its visual representations so that
students can understand, critique and construct historical information and arguments.

As P.Johansson [13] notes, the design principles help teachers facilitate learning through
historical research from an intercultural perspective, activating the historical consciousness of
students. Teaching the synthesis of historical conclusions based on evidence and historical
interpretation, intercultural perspectives helps learners to objectify historical facts from history.
Y.Vella [14] identifies a crucial aim of history teaching: to consider the concept of historical bias
through efficient teaching methods on how to identify and analyse bias in historical sources for both
primary and secondary schools. As noted by B.Blevins, K.Magill, C.Salinas [15], historical thinking
involves the development of skills to evaluate, analyse and validate historical evidence. Therewith
teaching historical thinking frequently involves asking questions about the source to identify the
critical elements of its essential nature. According to the authors, critical historical research, rooted
in critical theory and teaching, offers an opportunity to challenge dominant historical narratives by
concentrating on criticising conventional forms of knowledge, establishing a dialogue between
students and teachers, using students' experiences and introducing subordinate narratives into the
curriculum.

Authors Ch.Baron, Sh.Sklarwitz, M.Y.Blanco [16] explore some of the complications and
disadvantages of teacher evaluation in historical places, including the range of possible motivations
and results of teachers with diverse life experiences, professional purposes, and small sample sizes
specific to teacher professional development programmes. P.J.Yoder [17] notes that historical
narratives serve as an essential cultural tool for understanding human meaning-making. Therewith,
linear narrative analysis is now an outdated method. Consequently, historical narratives should be
studied in the context of indicators such as social class and ethnicity.

The study of R.Luis, Ch.Rapanta [18] addresses the question of the scientific status of history
and the objective/subjective nature of historical knowledge, which should be performed in 3 ways:
1) as a fixed representation of objective and singular reality; 2) as a product of people's
consciousness and therefore composed of (multiple) opinions and motivations; 3) based on
interpretation and therefore open to critical analysis. M.Lee, L.Mc.Harris [19] consider that the key
to a global approach to world history is the recognition and use of historical connections between
regions and times, even between "systems and entities that are frequently considered diverse".
L.M.Martins, J.C.

E.E.Espinoza Freire, J.L.Leon Gonzalez, V.J.Guamidn Goémez u G.E.Pefia Nivicela [20]
emphasising the significance of the conceptual content of history in fostering historical thinking,
conducted a study of 10th graders. The authors consider it especially significant to investigate the
knowledge level of the students, which will help to correct the teachers' work and knowledge of the
conceptual content of national, provincial history.

The literature review identifies the following major global trends in the teaching of conceptual
thinking in the history classroom:

1. Basic skills such as analysis, reasoning, reflection and evaluation or interpretation of
documents are essential for teaching historical thinking to students.

2. To develop skills in collecting data, making hypotheses, identifying meaningful evidence and
making conclusions from collected historical sources.

3. Design principles help teachers support learning through historical research from an
intercultural opinion.

4. Historical narratives should be studied in the context of indicators such as social class and
ethnicity.
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Basic provisions. The article emphasizes the integration of a conceptual framework into history
education, advocating for a shift from rote memorization to a more holistic understanding of
historical events. Concept-based learning encourages students to explore overarching ideas and
themes, fostering a deeper comprehension of the past. A central focus is placed on cultivating
critical thinking skills among schoolchildren. Concept-based learning prompts students to analyze
historical concepts, encouraging them to evaluate evidence, draw connections between events, and
develop a more nuanced perspective on historical narratives. The article advocates for the
incorporation of interactive teaching methods to engage students actively in the learning process.
Activities such as group discussions, projects, and historical simulations are proposed to make
history education more dynamic and captivating.

Materials and Methods. The main methodological tool was a comprehensive (integrative)
approach to the study of the problem connected to the subject of the research and a research toolset
that allowed to use the results of the achievements of various sciences (teaching, psychology,
sociology, social anthropology, philosophy, economy). The empirical base for the study was a
combined method including: a sociological survey of pupils and an expert survey of NIS teachers.
The reliability and validity of the results of the scientific research are confirmed by using modern
scientific methodology, appropriate research methods and techniques, and representative sampling.
To solve this problem, the researchers designed a survey for NIS schoolchildren consisting of 10
basic questions on the main areas of conceptual historical thinking. The expert survey for NIS
teachers consists of 15 basic questions to assess and analyse the development of conceptual
historical thinking.

Sociological survey sample features: target, proportional, including pupils of 8 leading
Nazarbayev Intellectual schools (NIS) of the Republic of Kazakhstan.The total number of survey
respondents (pupils) — 400 people/ 50 pupils of 6-10 grades in the surveyed region, which
corresponds to a representative sample.

The sample features of the expert survey: purposive, proportional, including teachers from the 8
leading Nazarbayev Intellectual Schools (NIS) in the Republic of Kazakhstan. The total number of
survey respondents (teachers) is 80 people/ 10 teachers of 6-10 grades in the study region, which
corresponds to a representative sample. The geographical sampling objects included students from
the top 8 Nazarbayev Intellectual Schools in Kazakhstan:

Competent teacher involvement in the analysis of the problem at hand determines a qualified
conclusion to solve and modify the problem of efficient conceptual historical thinking when
teaching students in grades 6-10.

Pupils' opinions about the types of resources used in history lessons are divided: 31.0% of the
respondents use ready-made text materials prepared by the teacher, 30.0% use a textbook, 21.5%
use various sources from the Internet, 12.8% use historical sources, 4.0% use extracts from
scientific works, and 0.8% use newspaper and magazine researches.

Pupils identified the most interesting resources by the subject of study:

1. English —20.0%

2. History of Kazakhstan — 18.8%

3. World history — 18.8%

4. Computer science — 16.8%

5. Russian language and literature — 13.3%

6. Kazakh language and literature — 12.5%.

Respondents identified English, 2 history subjects (History of Kazakhstan, World History),
Computer Science, Russian Language and Literature, Kazakh Language and Literature as the main
attractive resources.

Answering the question about using resources in their assignments, students' opinions were
divided: while 30.3% use various resources to argue their statements, 22.3% use them to analyse
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and interpret various studies, scientific researches to prepare a speech. Therewith, 19.5% use
various resources to prepare an essay or an oral presentation in class, while 14.8% analyse historical
documents explicitly and 13.3% work with texts. From this, it appears that the technique of
reasoning, analysis and interpretation has been well mastered and is being practised by the students.

Respondents noted the main difficulties in working with various sources of information:

1. Hard to express an opinion by synthesising all sources on the subject searched for — 20.8%.

2. Not enough time to work with sources — 20.8%.

3. Hard to find exactly the sources on which to argue an opinion — 20.8%.

4. Many sources are boring and uninteresting — 12.8%.

5. Hard to analyse the content of the sources as there are a large number of specific terms -
12.0%.

6. Hard to orientate in large amounts of information — 10.0%.

Teachers should pay attention to teaching argumentation, logic of presentation from a synthesis
of sources. Attention should be paid also to the fact that by grade levels, starting at grade 6,
reasoning, evaluation and analysis should be taught, and at the next levels to apply resource
techniques and to specifically structure historical sources of enquiry.

The main sources of information used in preparing lessons:

1. Internet abstracts, monographs, researches — 24.3%.

2. Historical primary sources (Internet) — 20.0%.

3. Critical researches (Internet) — 19.5%.

4. Explanatory dictionaries (Internet) — 19.0%.

5. Explanatory dictionaries (printed sources) — 7.3%.

6. Historical primary sources (printed) — 6.0%.

7. Critical researches (printed sources) — 4.0%.

Consequently, the students use mainly online resources, so it is the teacher's role to develop the
lesson subjects of the available print resources.

More than half of the survey respondents (59.8%) have no problems with historical concepts in
history lessons. The rest of the respondents were divided: 16.8% had some problems, 10.3% with
the concept "significance-explanation", 6.8% with the concept "proof: making arguments" and 6.5%
with the concept "interpretation-explanation". Thus, using argumentation to identify cause-effect
relationships helps to "immerse" students in the historical periods of study, which will allow for the
construction of a coherent statement with supporting evidence.

To the question "Is it complicated for you to provide an analysis of a historical event, using
various arguments and facts, and then to develop a generally objective assessment of it?" 49.8% of
respondents answered, "it is not complicated, I am interested in the process of argumentation".
40.5% believe that analysing and assessing historical events is not a complicated process that
requires time and attention. 4.75% - it is a complicated process, however, it is possible to
understand and use in a lesson, 5.0% - noted general complication. In general, students note that
analysing a historical event - with techniques such as analysis, evaluation is not particularly
difficult, as they have an understanding of these measurement tools.

To develop the ability to analyse and evaluate, the teacher uses systematised objectives on the
subject, the era and the various levels of thinking operations: memorisation, reproduction,
correlation, comparison, development of own position, argumentation. The most efficient lessons
for associative thinking are integrative lessons, which combine several disciplines while teaching
one subject, one concept.

Over 36% when analysing historical sources in preparation for the lesson pay attention to the
general tone of the document (positive, neutral, negative), 31.8% to the author's assessment of the
content: ideological, descriptive, oriented, 17.5% to the chronological period of the writing, 14.5%
to the description of the document in general. In general, respondents are able to structure historical
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documents according to their main features, identifying the main elements, which defines historical
integrative thinking.

More than 73% of respondents to the survey apply in their answers in history lessons the
knowledge acquired from other subjects (literature, mathematics, physics, biology). Thus, a large
proportion of the subjects of history lessons are of an integrative nature. 26.5% use integrative
knowledge occasionally.

More than half of the teachers-respondents of the survey (53.8%) believe that teaching based on
the concepts is an effective teaching technology for developing historical knowledge of pupils.
46.3% note that teaching on concepts is not always efficient. This is most definitely due to the
initial stage of adaptation of some teachers to teach in concepts, the unwillingness of classes to
change teaching methodologies.

More than half (60.0%) of the respondents (teachers) indicated sufficient confidence in
developing objectives based on historical concepts. For 25.0% of respondents concept-based lesson
development is very comprehensible, as they have undergone specialised training. For 15.0% of
respondents, there are some difficulties due to the need for sufficient time to comprehend the
objectives for the lesson.

Teachers' assessment of the main difficulties encountered in learning from historical concepts:

1. Teaching methods: The difficulty of composing concept-based learning objectives is 41.3%.

. Lack of theoretical knowledge of concepts — 16.3%.

. Adaptation of resources to the subject matter — 15.0%.

. Lack of consistency among teachers teaching in the same parallel — 11.3%.
. The shortage of primary sources is 8.8%.

. Defining the main concept of the lesson — 6.3%.

. Teaching the discipline in the Kazakh language — 1.3%.

Results and Discussion. The results section of this study provides a detailed analysis of trends
in history teaching in leading foreign countries and Kazakhstan. The study shows that while in
developed education systems there is a transition to a competency-based model of history teaching,
oriented towards the development of historical thinking, in Kazakhstan the traditional, reproductive
approach dominates. This conclusion is confirmed by the results of a survey of schoolchildren from
different regions of Kazakhstan. Thus, the analysis is based on a combination of theoretical study of
foreign practices and empirical data on the real situation in Kazakhstani schools. This allows us to
objectively state that there is a significant gap between the global trends of modernization of history
teaching and the remaining conservatism of the national methodology of teaching this subject.

As the above mentioned demonstrate, the main challenges for teachers are adapting to teaching
methodology, systematising historical resources to the subject matter, and the necessity to go
through concept-based learning. Consider that the subject of history has historical facts, which are
reinforced by associative inter-subject links, in turn significantly affecting the absorption of the
learning material. In general, more than 82% of survey respondents understand historical concepts
and develop lessons based on them. Only 17.5% of respondents can partially develop lessons based
on concepts, experiencing difficulties in systematising historical sources and translating them into
Kazakh.

While 33.8% of respondents have structured resources (historical primary sources) for use in
lessons, the remaining 30.0% have difficulties with the lack of resources in the Kazakh language.
26.3% of respondents reported lack of primary sources, and 10.0%, respectively, reported
incomplete structuring.

During the stage of adaptation to conceptual historical thinking, teachers experience difficulties
in grasping specific concepts, as follows:

1. The interpretation — 41.3%.

2. The evidence: constructing arguments — 27.5%.
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3. The change — 26.3%.

4. The continuity — 3.8%.

5. The significance — 1.3%.

As the above demonstrates, the interpretation of a historical fact or process as an understanding
of historical reality must be correctly and objectively explained by the teacher. Thus, associative
connections will help to establish a generalised system of ideas without ideological overtones.
Constructing arguments and change helps to follow the dynamics of the historical process and to
develop questions and an algorithm of facts.

23.8% of respondents respectively mentioned perception difficulties mainly in grades 9-10.
15.0% — in 8th grades. 13.8% — in all grades. 11.3% noted no problems in teaching concepts.
Concept-based learning in Kazakhstan started relatively recently (2016-2017), thus, adaptation to
the new teaching and training methodology for students is a matter of time.

Inter-subject and subject connections between teachers in preparation for the history lesson:

1. Vertical planning (within the methodological association of history teachers) — 42.5%.

2. Horizontal planning (within methodological associations of several disciplines) — 31.3%.

3. Mutual attendance in classes — 17.5%.

4. Collaborative planning with Kazakh language specialists — 7.5%.

5. Collaborative research (action research/lesson research projects) — 1.3%.

High scores for vertical and horizontal planning demonstrate that teachers use these forms of
professional segregation to develop associative conceptual thinking in pupils, which is reinforced
by parallels across the humanities subjects of teaching. The development of collaborative planning
with Kazakh language specialists and collaborative projects has not yet been sufficiently developed.

As the research demonstrates, students learn to analyse and critically evaluate sources and
opinions, to project historical knowledge into real practice to interact with the surrounding reality,
and to simulate a possible development scenario for a society based on knowledge of the
regularities of historical processes. Active learning in history lessons means, first and foremost,
actively engaging students in the process of learning the material.

The analysis shows that Kazakhstani schools retain a predominantly traditional approach to
teaching history, oriented towards the transfer of ready-made knowledge and reproduction of factual
material. The results of the survey of 300 pupils show the extremely rare use of elements of
discussion and problematic discussion in lessons. Only 15% of respondents rated teaching methods
as excellent. In leading foreign education systems, such as the UK, Finland, Canada, the USA and
Singapore, there is a steady rejection of predominantly reproductive, ‘“knowledge-based”
approaches to teaching history.

Conclusion. The comprehensive study identified the following main results:

1. The development of students' historical knowledge and historical thinking through concept-
based learning is an efficient way of developing a holistic picture of the world and worldview in
students.

2. The difficulty of adapting to conceptual thinking is determined by the stereotypes of previous
methods, where the main principle was to state, to memorise material.

3. At present, the study demonstrates that an overwhelming number of NIS students in
Kazakhstan are successfully mastering new methods of comprehending historical material. Thus,
the teacher's role is not only to explain it but to teach associative thinking, analysis and evaluation,
and to develop a block of historical facts on the subjects of instruction.

4. There are some difficulties in locating, selecting and translating historical primary sources to
systematise them according to the subjects of the study. However, according to a survey of teachers,
a large percentage of teachers are now succeeding. However, the lack of a unified resource base of
primary sources on the history of Kazakhstan in the country significantly impacts the productive
process of history teaching.
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5. As the research demonstrates, teachers apply both vertical and horizontal planning, using such
forms of occupational segregation to build associative conceptual thinking in students, which is
reinforced by parallels across the humanities subjects of teaching.

A comprehensive study identified several existing contradictions:

1. Between the necessity of changing approaches to teaching history in the context of the
renewal of the content of secondary education in the Republic of Kazakhstan and the lack of
efficient psychological and teaching mechanisms for the implementation of this process;

2. Between teachers' commitment to developing students' subject matter and research skills and
their using reproductive forms and methods of teaching.

3. Between the theoretical development of the problem of developing intellectual skills and the
insufficient number of practical seminars and trainings for teachers.
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DIAGNOSIS OF THE DEVELOPMENT OF COGNITIVE SKILLS IN ENGLISH
LANGUAGE TEACHING FOR STUDENTS IN GRADES 10-11

Abstract

The article provides a diagnosis of the development of cognitive skills in teaching English to students in grades 10-
11. First, a theoretical analysis of cognitive skills is proposed from a philosophical, psychological and pedagogical point
of view. Cognition in philosophy, it is given that cognitive skill is a load on the mind, measured by irrational ideas with
an increased need. And, according to psychological analysis, the highest level of cognition is characterized by the
creative work of abstractions and the conscious study of one's own nature. It is noted that the pedagogical attributes of
cognitivism are the intellectual development of students, knowledge about the world around them, activity, and the
pursuit of knowledge. In the empirical section, diagnostics of the development of cognitive skills of students in grades
10-11 in English language teaching in the 2023-2024 academic year was organized in order to study the initial level of
cognitive abilities of students in grades 10-11, 114 students participated in the diagnostic work and completed practical
training. The article specifies the purpose and objectives of diagnostic work. Rudolf Amthauer's "Interests and Needs
Test" was conducted to determine the level of cognitive skills of students in grades 10-11. The organization of the test
based on the results of diagnostic work, the results of the respondents were processed with a special key, and the test
results obtained as a result of experimental psychological research were placed in statistical processing. Since the test
consists of 6 chapters, the total number of points was set in 6 columns.

Keywords: cognition, cognitive skills, English language teaching, diagnostics, cognitive abilities.
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