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PEDAGOGICAL STRATEGIES FOR ENHANCING PRONUNCIATION AND
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Abstract

This article is aimed at studying the effectiveness of the textual approach as a method of improving pronunciation
skills and popularizing cultural identity among students studying the Kazakh language. It examines the existing
literature on various approaches to teaching and learning pronunciation, emphasizing a text-based approach. The article
also evaluates the effectiveness of the textual approach based on previous studies and their conclusions. In addition, the
potential advantages and limitations of using textual activities to develop students' precise articulation and
pronunciation skills are discussed.

The authors analyzed, evaluated, and compared the methods in widely recognized scientific papers that explored
the textual approach to achieve the research goal. In the subsequent period, a comprehensive study was conducted using
scientific articles as a source for adaptation to the Kazakhstan audience.

The article provides a comparative assessment of the textual approach and highlights its advantages in areas such
as memorizing meanings, recognizing words, and teaching specific skills. The results of this article show that the
textual approach has great potential to improve pronunciation skills and strengthen students’ cultural identity.

Using authentic texts and an interactive learning environment allows students to engage in conversation, improve
reading comprehension, and develop precise articulation and pronunciation skills. In addition, additional drilling
techniques and communicative actions can further enhance the effectiveness of the textual approach to teaching
students.
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HEJAI'OT'HMYECKHE CTPATEI'MU UIA YIYUYIIEHWA ITPOU3HOINEHHUSA U
KYJbTYPHOU CAMOBBITHOCTH C IOMOLBIO TEKCTOBBIX ITIOAXO0/J10B

AnHomayus

JlaHHas cTaThs HaIpaBlIeHA HA M3YYeHUE d(PPEKTUBHOCTH TEKCTOBOTO IMOAXO0Ja KaK METO/a COBEPUIICHCTBOBAHUS
HABBIKOB IIPOU3HOIICHHUS U MOIMYJISIPU3alUH KyJIbTYPHOH caMOOBITHOCTH Y CTYJICHTOB, H3YJalOIINX Ka3aXCKUAU S3bIK. B
HEM pacCMaTpPUBAETCSl CYIIECTBYIOIIAs JIUTEpaTypa MO Pa3IUYHbIM TMOAXOJaM K TMPENoOJaBaHUI0 W HM3yUYEHHUIO
MPOU3HOIICHUSI C aKIICHTOM Ha IOJXOJ, OCHOBAaHHBIH Ha Tekcre. B craThe Takke oreHuBaeTCs 3()(HEKTHBHOCTH
TEKCTOBOTO TIOJIXOJ]a HAa OCHOBE MPEABIAYNINX HWCCIENOBaHUH W WX BBIBOJOB. Kpome TOro, 0O0CYKAaroTCs
MOTEHIIMATbHbIE TPEUMYINECTBA M OTPAHMYEHUS HCIIOJIb30BAHUS TEKCTOBOW MAEATEIHHOCTH JIJIsl Pa3BUTHS HAaBBIKOB
TOYHOUN apTUKYJISAIHNU U TPOU3HOIIECHUS Y YICHUKOB.

ABTOpPBI TIPOAHATH3UPOBAIH, OIICHUB M CPAaBHUB METOJIBI B IMPOKO MPU3HAHHBIX HAYYHBIX paboTax, KOTOPHIE
HCCIICIOBAIA TEKCTOBBIM MOIXOJX U JOCTHXKCHHUS LIEH HCCIEeIOBaHUsA. B mociemyromuii mepuoa ObLIO MPOBEICHO
KOMIUIEKCHOE HCCIIEIOBaHUE C HCIOJIb30BAHUEM HAYUYHBIX CTaTed Kak MCTOYHMKA JUIS aJanTalud K Ka3axCTaHCKOM
ayJIUTOPUH.

B cratbe maercs cpaBHUTENbHAsl OLIEHKA TEKCTOBOIO MOJXOAA M BBIIEISIOTCS €ro NPEeuMYIIEeCTBAa B TaKUX
00JacTsaX, KaK 3allOMHHAHUE 3HAYCHUI, paclO3HABAHKE CIOB U 00ydYeHHE KOHKPETHHIM HaBbIKaM. Pe3ynbTaThl 3TOM
CTaTbU IOKA3bIBAIOT, YTO TEKCTOBBIN MOIXO] UMEET OOJBIION MOTSHIUAN IS yIIyYIICHUS HABBIKOB MPOM3HOIICHUS H
YKpeIUIeHNEe KyJIbTYPHON HIEHTUIHOCTH YICHUKOB.

Hcnonb30BaHne ayTEHTUYHBIX TEKCTOB M MHTEPAKTUBHOW Cpelbl OOYUYEHUsI MO3BOJISIET YUAIUMCSI Y4acTBOBATh B
pasroBope, yaydiiaTh TOHUMaHHE IPOYUTAHHOTO ¥ PA3BUBATH TOYHBIE HABBIKHM aAPTUKYJIALMU U Tpou3HomeHus. Kpome
TOTO, H00aBJICHNE METOIOB CBEPJIECHUS U KOMMYHUKATHBHBIX JIEHCTBUH MOXKET €IIe 00JIbIe TMOBBICUTH 3()PEKTUBHOCTD
TEKCTOBOTO TOJX0/a K 00YUEHHIO IKOJIHHIKOB.

KiloueBble cJji0Ba: meAarornyeckue CTPaTerdu, TEKCTOBBIM MMOAXOJ], HAaBBIKM LIKOJBHUKOB, KYyJbTypHas
HWJIEHTUYHOCTb.

315


https://orcid.org/0009-0000-1883-1564

Abau amwvinoazvr Kas¥I1V-y XABAPIIIBICHI «Iledacoeuxa evinvimoapuly cepusicol, Ne3(83),2024 oc.

*
I Knviunusizosat

Y Kancyzipos amwinoasger Kemicy ynueepcumemi, Tarovikopean k., Kazaxcman

MOTIHI'E HEI'IBAEJIT'EH TOCUIAEP APKBIJIbI AWTBLIBIM MEH MSJIEHA
COUKECTIKTI APTTBIPY AbIH IIEJAT'OT'NKAJIBIK CTPATEI' USIJIAPBI

Axoamna

Byn makana Ka3ak TUTIH OKUTBIH CTYICHTTEPIIH aWTBULy NaFbUIAPBIH JKETUIMIPY JKOHE MOIEHH Oipereilliria
JopinTey 9fici peTiHae MOTIHAIK TOCULAIH THIMIUIITIH 3epTTeyre OarpiTTanraH. On MOTIHre Heri3genreH Tocinre Oaca
Ha3ap aynxapa OTBHIPHII, aWTBUIBIMABI OKBITYIBIH JKOHE YHPEHYIIH OpPTYpIIi Tociiamepi Typaibl KOJINAHBICTAFBl oe0neT-
Tepai KapacTeIpajabl. Makanaia COHBIMEH Karap allIbIHFbI 3epTTeyjep MEH OJIapAbIH KOPBITHIHIBUIAPHI HETIi3iHe
MOTIHIIK TOCUIHIH THiMALIri OaramaHanbl. COHBIMEH KaTap, OKYIIBUIAPABIH HAKTHl apTHUKYJSAISICEI MEH alTBLTY
JaFbIIAPBIH IAMBITY YIIH MOTIHIIK OpEKeTTep/i KOJJAHYAbIH BIKTUMAN apTHIKIIBUIBIKTAPEI MEH IIeKTeyJepi
TaJIKbLJIAHA/IBL.

ABTOpJIap 3epTTey MaKcaThlHA KETY YIIIH MOTIHAIK TICLIIl 3epTTEreH KeHIHeH TaHBUIFaH FhUIBIMA €HOCKTepaeri
omicTep/i Oaraay >KOHE CaJbICTBIPY apKbUIbI Tanaa bl KeiliHri Ke3eHae FhUIBIMHA MaKaiaiapabl Ka3aKCTaH/IbIK ayauTO-
pusira Oeliimzeny Ke3i peTiH/e naianana OThIPBII, KEHISH i 3epTTey KYpri3uiii.

Makanaza MOTIHAIK TOCUIAIH CaJBICTBIpMaibl Oarachl KENTIPUIreH oHE OHBIH MaFblHaHBI €CTE CaKTay, Co3lepai
TaHy XOHE OeNrisi Oip AaFrapUIapsl YHPETY CHSIKTHI cajlaiapiarbl apTHIKIIBLIIBIKTAPhl KepceTiireH. OChl MaKajlaHbIH
HOTIDKEJIEpI MOTIHIIK TOCUINIH aWTBUTy HNAFObUIAPBIH JKaKCapTyFa »XOHE OKYIIBUIAPABIH MOICHU EPEKIIeTiKTepiH
HBIFAWTyFa YJIKCH dJeyeTi 6ap eKeHiH KopCeTesi.

[IpiHalipl MOTIHACP MEH HHTEPAKTHBTI OKY OpTACHIH MaiianaHy CTYACHTTEpre OHrIMere KaTbhICYFa, OKY/IbI
TYCIHY/II KaKcapTyFa ®oHe J[9]1 apTUKYJISAINSA MCH allThUTy JaFAbUIapbIH JaMbITyFa MYMKiHAIK Oepeni. CoHbIMEH Katap,
OypFBUIay 9IicTepi MEH KOMMYHHKATHBTI 9PEKETTEP Il KOCY OKYIIBIIAPABI OKBITYFa MOTIHAIK TOCUIAIH THIMALIITIH OJaH
opi apTThIpa ala/ibl.

Tyiiin ce3mep: meAaroruKaliblK CTPATETHIIAP,MOTIHIE HETI3AEITCH TOCLI, MEKTEN OKYIIBUIAPBIHBIH JafabLIapHI,
MOJICHU COMKECTIIIK.

Introduction. Several academics have emphasized the crucial nature of correct pronunciation
when it comes to mastering a new language[5,6]. In truth, enunciation is fundamental to effective
communication through affects both listener reception and message interpretation. Poorly executed
pronunciations are often sources of confusion among people involved in conversations; such
disparities lead to unintended misinformation or disconnection between interlocutors. Supporting
academic data shows that those who excel in this skill exhibit elevated self-assurance levels, which
translates into enhanced competence- beneficial attributes that enable them to progress both
educationally and professionally. Pronunciation instruction has been approached through different
methodologies with time. The listen-and-repeat strategy is commonly used alongside
communicative teaching approaches such as explicit instruction or a form-focused approach [7].
However, each method presents unique strengths and weaknesses that depend on different variables
such as learners' ages or levels of language mastery along with their respective learning goals.

One teaching strategy for improving pronunciation skills involves implementing the text-based
methodology, which uses real-world materials such as articles or stories. By emphasizing the
connection between proper enunciation with meaning in context rather than solely focusing on
isolated sound production exercises, learners acquire these tangible language skills naturally.
Evidence suggests that applying this methodology enhances both speaking accuracy and
communicative efficiency when engaging in informal conversational settings. To illustrate, the
study conducted by Shodigin on the repetition of audio and transcription of narrative text produced
promising findings on the benefits these methods offer in terms of improving student's
pronunciation skills. By including both audiovisual material and written transcriptions as part of his
instruction, he observed significant improvements in his pupils' ability to learn proper pronunciation
techniques while also stimulating their enthusiasm for doing so. This underscores how beneficial
incorporating such resources can be for teachers looking to maximize student performance [8].
Focusing on text-based strategies, Grossen et al. conducted a study to evaluate the efficiency of a
text-based (TB) English structured language development program alongside a teacher-designed
316




Abau amwvinoazvr Kas¥I1V-y XABAPIIIBICHI «Iledacoeuxa evinvimoapuly cepusicol, Ne3(83),2024 oc.

standards-based (SB) English instructional model. A total of 500 Samoan children in Kindergarten
(K) and Grade 1 (G1), enrolled across eight different schools on American Samoa's island, agreed
to take part in this research despite having no knowledge about the English language previously.
Out of these eight schools, six selected both TB Language for Learning scripted program alongside
Read Well while two opted solely for an SB instructional model catering to overall linguistic
growth, out of which one further adopted an SB instruction style when imparting reading
comprehension skills to students. Overall findings from this study indicated that there was greater
efficacy found via TB structured language programming compared to teachers employing SB
Instructional models assessed against all measured languages and reading abilities for these
participants [9].

The existing body of literature fails to examine how Kazakh language learners nurture their
skills in pronunciation culture through utilizing textual strategies — leaving an evident gap that
requires attention from researchers. Additionally, very few studies have explored the effectiveness
of employing these approaches with respect to developing accurate articulation and enunciation
skills among such individuals. Therefore, further inquiry is warranted in this domain so as to glean a
more comprehensive understanding of cultivating strong linguistic capabilities amongst those
learning Kazakh.

The Kazakh language holds immense significance in Kazakhstan as their national language and
contributes greatly to shaping their cultural heritage. Middle school students are expected to be
competent in grammar rules, vocabulary, and pronunciation skills. However, often students struggle
with pronunciation due to several factors like lack of exposure or inadequate guidance. To address
this issue, educators aim to develop effective teaching methodologies that can enhance the
pronunciation skills of students in the Kazakh language. One promising strategy is text-based
activities that allow learners to engage with authentic materials that represent everyday situations.
Such activities not only help develop correct pronunciation but also improve reading
comprehension skills while promoting cultural awareness. The formation of a proper pronunciation
culture requires consistent practice and dedication from both educators and learners alike.
Therefore, teachers need to design appropriate instructional materials based on pedagogical
principles that suit their needs best. Providing, an interactive learning environment where students
can explore different aspects of Kazakh culture through texts while building strong foundations in
phonetics will undoubtedly yield positive outcomes. The study statement for this paper states: The
effective methodology of forming pronunciation culture among students in the Kazakh language
through text-based activities is crucial for enhancing their language skills and promoting cultural
identity. This paper aims to discuss various strategies employed by teachers towards creating a
conducive learning environment for improving students' fluency in the spoken Kazakh Language
using text-based activities as the primary methodology.

In particular, the objectives of this article are:

To explore the use of text-based activities as a methodology to enhance pronunciation skills and
promote cultural identity among students learning the Kazakh language.

To review the existing literature on pronunciation instruction and the effectiveness of different
teaching approaches, including the text-based approach.

To evaluate the effectiveness of the text-based approach in language learning based on previous
studies and their findings.

To discuss the potential benefits and limitations of the text-based approach in developing
accurate articulation and enunciation skills among Kazakh language learners.

Basic provisions. This article investigated text-based pedagogical strategies to promote
pronunciation and cultural identity in Kazakhstan. The text-based approach highlighted in the
research of Qian Tingting [1] shows advantages in memorizing meanings and recognizing words.
Grossen et al. (2016) also confirm its effectiveness in language and reading skills. Arimbawa [2]
emphasizes the importance of this approach and describes its four phases: Context building,
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modeling, joint construction of the text, and independent construction of the text. Mwanza [3]
suggests integrating communicative activities into this approach to increase its effectiveness.
Rustipa et al. [4] consider it particularly effective in teaching English diphthongs. These studies
overall justify the importance of a text-based approach in language teaching and emphasize its role
not only in improving language skills but also in promoting a deeper understanding of cultural
contexts. This approach contributes significantly to providing a more intensive and comprehensive
learning experience, especially in the context of Kazakhstan, where pronunciation and cultural
identity are of central importance.

Materials and methods. Developing a pronunciation culture in the Kazakh language requires
careful consideration of effective teaching methods. The authors conducted thorough research,
utilizing academic articles as sources and analyzing different practical approaches. Their focus was
on comparing widely recognized works and adapting their findings for Kazakh language students.
To achieve this goal, they designed recommendations including reading tasks and exercises
emphasizing proper pronunciation techniques to help improve students' speaking skills by providing
them with opportunities to listen and repeat words and phrases accurately.

Results and discussions. The Text-based Approach implies learning target words through
reading texts, which enables students to acquire not only the meaning of words but also their typical
language environment. Texts contain a wealth of word-related information, including word families,
meanings, lexical chains, and word associations. According to Johns and Davies, when texts are
used in vocabulary learning and teaching, they serve as linguistic objects, providing information
and stimulating production (Johns u Davies 1983:1).

Table 1. Comparative Evaluation of TBA in Language Learning Studies

No. Authors Key Points

1 | Qian Tingting (2011) | The text-based Approach is beneficial for memorizing meanings and
recognizing words in multiple-choice items.

2 | Grossenetal. (2016) | - Text-based program shows efficacy in language and reading skills.

3 Arimbawa (2012) | - Importance of Text-based Approach and its four stages: Building the
Context, Modeling, Joint Construction of the Text, and Independent
Construction of the Text.

4 Mwanza (2016) - Integration of communicative activities with the Text-based Approach.
5 Rustipa et al. (2022) | - Text-based Approach effective in teaching English diphthongs.

The Text-based Approach is derived from Halliday's Functional Linguistics [10] and aims to
foster learners who can actively engage with various texts across different contexts. This approach
involves structuring a unit of study, typically spanning one or two weeks, around a chosen written
text. The teacher's careful selection of the text is based on its suitability in terms of interest,
difficulty level, and relevance to the learners. The selected text should encompass a range of
language uses, covering diverse topics from multiple sources. It should serve as a springboard for
various communicative activities, such as word study, vocabulary expansion, enhancing cohesion
and coherence, stimulating oral discussions, promoting written comprehension, summarization,
note-taking, note-making, and composition.

Qian Tingting conducted a comparison between the Text-based Approach and the Dictionary-
based Approach for vocabulary learning. The results led to the conclusion that the Text-based
Approach is beneficial for learners in memorizing meanings and recognizing words in multiple-
choice items, while the Dictionary-based Approach is advantageous for learners in understanding
the overall aspects of words and producing words in an imitated manner. According to the mental
lexicon theory, learners are encouraged to establish connections between words through
coordination, collocation, superordination, and synonymy. In this context, the Text-based Approach
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proves effective in helping learners acquire coordination and collocation skills [1]. Qian Tingting's
comprehensive research and analysis revealed limitations that need addressing in this study. Firstly,
since there are only twelve participants who belong to one class included in case studies whose
outcomes are deemed relevant; generalizing these findings becomes constrained considerably.
Secondly, not utilizing inferential statistics such as SPSS because of sample size can limit drawing
statistical conclusions from data gathered effectively. Thirdly, using multiple-choice tests can
impose a threat to reliability because it raises possibilities for random guessing while assessing
productive parts subjectively may depend too much on the researcher's judgment. Therefore, it is
advisable to incorporate different testing formats, such as gap filling or word spelling, to assess
language abilities more effectively. Although there are some inherent limitations within this study —
such as small participant group sizes — addressing these issues in future research would help
produce more reliable data analysis through utilizing inferential statistics with larger or even more
diverse groups participating while employing varied testing formats as well for comprehensive
assessments on language proficiency. Despite these caveats though; it is essential not to lose sight
of nor undermine its central significance; which was aimed at comparing text- versus dictionary-
based approaches' effectiveness on students' overall mastery & and retention duration regarding
vocabulary acquisition tasks. Ultimately leading researchers themselves to find out through our
results; we discovered doing so through utilizing text- rather than dictionary-based approaches
proved to be more effective. Grossen and his colleagues evaluated to assess the effectiveness of a
text-based (TB) English structured language development program and a teacher-designed
standards-based (SB) English instructional model. The study sample consisted of 500 Samoan
children enrolled in Kindergarten (K) and Grade 1 (G1) across eight different schools on the island
of American Samoa. It is noteworthy that all the children in the sample had no prior English
language proficiency.

Of the eight schools, six implemented the TB Language for Learning scripted program and the
Read Well curriculum. In investigating this topic further, we found out that during our study period,
two educational institutions used an SB instructional model with regard to English language
development — just one included focused instruction on how best to teach reading comprehension
through their approach. Analyzing these findings led us to conclude that there is substantial support
for implementing a TB structured language program over a teacher-designed SB instructional model
overall when looking at assessed measures across various areas related to reading and written
expression skills. However we must take into account what may be seen as a significant weakness
in our work — we did not randomly assign participants to treatment groups as part of our
experimental setup; regardless there are several factors linked to this quasi-experimental design that
bolster our confidence in the results [9].

Arimbawa highlights the significance of the Text-based Approach, which is founded on the
belief that English language proficiency is enhanced when learners are exposed to authentic spoken
and written texts in relevant contexts. Consequently, the Text-based Approach plays a crucial role
in fostering the development of learners' communicative competence. Arimbawa emphasizes the
importance of learning experiences that consist of four stages: Building the Context, Modeling,
Joint Construction of the Text, and Independent Construction of the Text [2].

Building the Context helps students understand the specific text type, audience, and context
while activating their existing knowledge. Activities include vocabulary development,
brainstorming, predicting, grouping related words, pre-teaching key vocabulary items, matching
vocabulary to pictures, predicting content from visuals, and previewing the text type. Besides,
Modeling is familiarizing students with the purpose and features of a particular genre is crucial
before they can effectively write in it. This stage involves providing examples, discussing the
purposes and features of the text type, and exploring its linguistic aspects. In the third stage
collaborative writing of a text in the chosen genre is beneficial before students independently
compose their own texts. This can be done as a whole-class activity, small group work, or through
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teacher-student conferencing. Activities include developing the text together, with the teacher
guiding and students actively participating, gathering information through various means. The
fourth stage suggested that after studying sample texts and jointly constructing a similar text,
students can independently write their own texts on a related topic. They can work individually or
in groups, seek guidance for initial drafts, and apply knowledge from previous stages regarding text
structure, linguistic features, and social function.

However valuable this research may be, there are still some shortcomings that should not go
unmentioned. A potential limitation lies in how comparatively modest the sample size was for this
particular study- an issue which can compromise how widely applicable these findings may be. To
establish greater cross-contextual validity pertaining to different learner groups specifically requires
large-scale investigations which account for greater diversity within those profiles themselves.
Moreover, the study may lack a control group, making it difficult to directly compare the Text-
based Approach and alternative instructional models. Having a control group would help to
determine the unique contribution of the approach in relation to other approaches. The study's
findings may not generalize to other language proficiency levels or different age groups. The
effectiveness of the Text-based Approach may vary depending on learners' language proficiency
levels, cognitive development, and educational backgrounds.

The deliberate incorporation of communicative texts by the teacher aligns with Mwanza's
(2016) research, emphasizing the significance of integrating communicative activities such as
drama, role play, and simulation in lessons. Adopting the Text-based Approach enables educators to
foster a dynamic learning environment that facilitates meaningful interaction with texts, enhances
language development, and cultivates effective communication skills (Mwanza 2016). An apparent
limitation of this study is its narrow scope, as it sampled only nine schools from the Central
Province. Consequently, caution must be exercised in generalizing the findings to represent Zambia
as a whole. Furthermore, the study's focus on nine secondary schools within three districts of the
Central Province may restrict the broader applicability of its conclusions. Additionally, the study's
attention to the Text-based approach appears to be limited.

Katharina Rustipa and her colleagues conducted a study on the effectiveness of the Text-based
approach in teaching English diphthongs [4]. Clear and intelligible pronunciation of English speech
sounds is crucial for successful spoken communication. However, many EFL learners continue to
struggle with pronunciation, even after extensive English language learning. The complexity of the
pronunciation problem becomes more evident when speech sounds are applied within a text.
Traditional pronunciation practice in English classes often focuses on isolated words, phrases, and
sentences, making it challenging for learners to apply their knowledge in a contextualized manner.
This study specifically focused on using the text-based approach to teach English diphthongs. The
aim was to investigate how this approach could enhance EFL students’ mastery of pronouncing
diphthongs within a text. The effectiveness of different methodologies on English pronunciation
was explored using an experimental approach involving a group instructed via genres and texts and
another through conventional means. Results showed that utilizing text-based material led to
significantly better outcomes for students than traditional teaching methods when it came to their
speech competence levels. The incorporation of drilling techniques played a vital role in
pronunciation practice and contributed to the positive outcomes.

Based on these conclusions, it is recommended that English teachers consider incorporating the
text-based approach and drilling techniques as alternative strategies for teaching English
diphthongs. This approach can help address the complexities of pronunciation within a
contextualized setting, enabling students to improve their pronunciation skills and enhance their
overall spoken communication in English.

Due to the COVID-19 pandemic, the study was conducted online, including the pre-test,
treatment, and post-test. Online settings can introduce variables such as technological limitations,
distractions, and variations in individual learning environments, which may impact the results. This
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study relied on an experimental design where two groups were compared — one was taught with a
text-based approach while the other was taught conventionally. However, the paper has not
specified certain essential details related to random assignment or confounding factors' management
that may undermine result accuracy. Therefore, it's crucial to acknowledge these weaknesses before
dissecting the findings or considering their potential implications for language teaching strategies.
Based on our current understanding of this topic's research evidence base students might perform
better when using alternative techniques like drilling or text-based approaches when learning
various aspects of a language including vocabulary acquisition; however it's also important that we
bear in mind limitations such as small sample sizes or variations in contextual settings along with
assessment methods especially when we consider more wide-ranging implications on pedagogical
practice moving forward. In order to strengthen our findings furthermore researchers must focus
efforts towards larger scale studies encompassing diverse participant profiles robust statistical
measures coupled alongside detailed assessments while exploring topics regarding efficacy across
varying contexts.

By drawing upon the insights and findings from these widely recognized works and authors, the
adaptation of the Text-based Approach for Kazakh language learners can benefit from a
comprehensive understanding of vocabulary acquisition, text selection, instructional strategies, and
communicative activities. Integrating these concepts and approaches into the Kazakh language
context will provide a strong foundation for enhancing speaking and pronunciation skills among

Kazakh learners.

Table 2. Evaluation of Text-based Approaches for Kazakh Language Learners

Author/Work

Description

Contribution to Adaptation of Text-based
Approach for Kazakh Language Learners

1. Johns and Davies,

The Text-based Approach is

Emphasize the importance of using texts

texts across different contexts. It
involves selecting relevant texts
and structuring units of study
around them.

1983 derived from Halliday's as a basis for vocabulary learning,
Functional Linguistics. Texts enabling students to acquire meaning,
serve as linguistic objects, language environment, and word-related
providing information and information.
stimulating production.

2. Cahyono & The Text-based Approach aims | Highlight the importance of selecting

Widiati, 2011; to foster learners who can suitable texts based on interest, difficulty

Halliday, 1978 actively engage with various level, and relevance to Kazakh learners.

Emphasize the role of diverse
communicative activities to enhance
vocabulary, cohesion, coherence, oral
discussions, and written comprehension.

3. Qian Tingting,
2011

Compared the Text-based
Approach with the Dictionary-
based Approach for vocabulary
learning. Found the Text-based
Approach beneficial in
memorizing meanings and
recognizing words.

Validate the effectiveness of the Text-
based Approach in vocabulary acquisition
for Kazakh learners. Consider
incorporating coordination and
collocation skills to establish connections
between words.

4, Grossen et al.,
2016

Evaluated the effectiveness of a
Text-based structured language
development program compared
to a teacher-designed
instructional model.

Provide support for the efficacy of the
Text-based structured language program
in improving language and reading skills
among Kazakh learners.

5. Arimbawa, 2012

Emphasized the significance of
the Text-based Approach in
enhancing English language

Highlight the importance of the four
stages of the Text-based Approach
(Building the Context, Modeling, Joint
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proficiency through exposure to
authentic texts.

Construction of the Text, and Independent
Construction of the Text) and their
relevance for Kazakh language learners.

Mwanza, 2016

Stressed the importance of
integrating communicative
activities, such as drama and
role-play, within the Text-based
Approach to enhance language
development and communication
skills.

Advocate for the inclusion of
communicative activities, drama, and
role-play to create a dynamic learning
environment for Kazakh language
learners.

Rustipa et al., 2022

Conducted a study on the
effectiveness of the Text-based
Approach in teaching English
diphthongs. Found the approach
enhanced pronunciation

Explore the potential of the Text-based
Approach in addressing the complexities
of pronunciation and improving spoken
communication skills among Kazakh
language learners.

competence.

In connection with the policy of education of the Republic of Kazakhstan (RoK), there is a
pressing need to address the issues related to the lack of scientific justification for a special
methodology aimed at forming communication skills among primary school students through
learning English, as highlighted by Ismagulova et al.[11]. This highlights the importance of having
effective methodologies in place for language instruction. According to Yesnazar et al., it is crucial
that meaningful speech be given due attention since most children are seen to have low levels in this
area [12]. Thus, promoting proper pronunciation and accentuation in speaking Kazakh language not
only improves their linguistic ability but also enhances their cultural identity. The Kazakh language
and culture lessons provided by Cirtautas for Peace Corps volunteers cover a wide range of topics
including "getting and giving directions,” "interaction with officials,” and "shopping at a bazaar"
[13]. Such activities can help students develop better communication skills while immersing
themselves in various aspects of Kazakh culture. An effective methodology should focus on text-
based activities, which allow students to engage more actively with written material using different
techniques such as reading aloud or role-playing exercises. This will enable them to learn proper
pronunciation while developing an appreciation for literature and other forms of written expression.
Furthermore, incorporating technology into these methods could provide more opportunities for
interaction between teachers and students, as well as allowing access to virtual resources that might
not be otherwise available. For instance, online platforms can be used effectively for providing
practice drills or interactive sessions where learners can work together virtually from anywhere
around the world. It is important not just to teach proper pronunciation but also promote its use
within informal settings like peer groups or family conversations outside classroom walls —
reinforcing speaking habits they've learned during formal classes helps keep those habits consistent
even when they're no longer being formally assessed! Therefore, it becomes clear that an effective
methodology of forming pronunciation culture among students in Kazakh language through text-
based activities is crucial for enhancing their language skills while promoting cultural identity. Such
an approach would require a careful consideration of both linguistic and cultural aspects, as well as
employing different techniques to maintain student engagement throughout the learning process.

Conclusion. In Kazakhstan, middle school students face difficulties pronouncing it due to
insufficient guidance or exposure. As such, educators are trying various teaching methodologies
that would help enhance their pronunciation skills effectively. Among these methods are text-based
activities that come in handy as they allow learners to engage with materials representing everyday
situations authentically. Consequently, aiding them in acquiring correct pronunciation along with
improving reading comprehension skills thus promoting cultural awareness effectively. Developing
a proper pronunciation culture needs constant practice from both instructors and students alike; this
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is highlighted from countless studies examining different teaching techniques for effective
communication aided by an appropriately pronounced accent. The evidence promotes the idea that
utilizing a text-based method can foster better memorization of meanings, word recognition ability,
and improvement in both language and reading skills among learners. Nonetheless, there are some
drawbacks evident in previous studies such as inadequate sample sizes or lack of controlled
experimental conditions, which demand further investigation for yielding comprehensive findings
with wider applicability. Furthermore, research reveals favorable outcomes concerning this
approach's effectiveness while teaching certain aspects of language like English diphthongs.
Introducing drilling exercises enhances pronunciation practice leading to increased competence
levels overall. Given these research findings, educators should prepare class material based on a text
approach to facilitate enhanced fluency among students while conversing in Kazakh language. The
inclusion of interactive cultural elements within class readings builds up foundational groundwork
for phonetic expertise resulting in encouraging student outcomes. However, it is crucial to address
acknowledged limitations in existing studies before shaping new pedagogical practices.
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