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REQUIREMENTS TO SPECIAL TEACHERS FOR
PSYCHOLOGICAL-PEDAGOGICAL SUPPORT
OF CHILDREN WITH DISABILITIES

Abstract
The article is devoted to one of the pressing problems of the development of inclusive education in
Kazakhstan, related to the preparation of special teachers at universities for the implementation of
psychological and pedagogical support for children with disabilities in preschool and school education
organizations. The authors analyzed the needs of preschool and school inclusive organizations for the
training of special teachers to organize effective psychological and pedagogical support for children with
disabilities. As a result of an organized survey and interview of the administration and teachers of preschool

228



Ab6aii amvinoazer Kas¥I1V-y XABAPILBICHI «Iledazozura evlnvimoapuly cepuscwl, Nel(81), 2024 oc.

and school educational organizations, a state of insufficient satisfaction with the management of schools and
kindergartens with the level of training of special teachers for psychological and pedagogical support of
children with developmental disabilities in inclusive organizations was revealed. Based on the analysis and
generalization of the results obtained during the study, the authors of this article made an attempt to classify
the opinions of management staff and teachers on this issue and determine the basic requirements for the
training of special teachers at the university. Conclusions have been drawn and recommendations have been
developed for the training of future special teachers at universities for psychological and pedagogical support
of children with disabilities.

Keywords: special teacher, psychological and pedagogical support, disabilities, inclusive organizations,
special needs.
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Anoamna

Makana MeKTenke IeHiHTi jkoHe MekTenTeri Oinim Oepy yHBIMAApbIHIA MYMKIHAIM MeKTeyni Oana-
Japapl TCUXOJIOTHSUIBIK-TIEIarOTHKAJIBIK cyldemenaeyni xysere acsipyra JKOO-ma apHaiibl memarortapisl
nasipmayMeH OaimaHeicThl KasakcTaHmarbl WHKIIO3WBTI OUTiM Oepyal JambITYIBIH ©3€KTi MocelenepiHiH
Oipine apHamFaH. ABTOpiap MEKTENKe [eHiHTi >KOHE MEKTeN WHKIO3WBTI YHBIMAApPBIHBIH MYMKIHITI
HIeKTeysi Oananapabl THIMJI TICHXOJIOTHSUIBIK-TIEIarOTHKAJBIK CyHeMenaeyai YHBIMIACTBIPY YIIiH apHaHbI
MearorTapsl faspiay KaKeTTUIriHe Taijay Xypri3mi. Mekrenke OeiiHri jkoHe MEKTEeNTiK OiimiM Oepy
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XKETKUTIKCI3 KaHaraTTaHy >KarJabl aHbIKTaJAbl. 3epTTey OapbIChIHIA ANbIHFaH HOTIDKEJEPIl Talaay >KoHe
KaJbulay HETi3iHAe OChl MaKaJaHbIH aBTOpJapbl OacKapyllbl KypaM MEH IeAarortapiblH OChl Mocele
OolibiHINa MiKipiepiH kikreyre jxoHe JKOO-ma apHaiibl Nefarortapisl JaspiiayFa KOWBUIATBIH HETi3ri
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CraTpsi TIOCBSIIEHA OJHOW W3 AaKTyaldbHBIX NPOOJIEM pPa3BUTHS HHKIIO3UBHOTO O0pa3oBaHUS B
Kazaxcrane, cBS3aHHOW C MOATOTOBKOHM CIIEIMABFHBIX IIEJArOTOB B By3€ K peaM3alldd TICHXOJIOTO-TIea-
TOTUYECKOTO COMPOBOXKACHUS JIETeH ¢ OrpaHUYCHHBIMA BO3MOKHOCTSIMU B OPraHU3AlMIX TOIMIKOIBHOTO U
IIKOJILHOTO 00pa30BaHWs. ABTOpaMU MPOBEJACH aHAIW3 IOTPEOHOCTH JOIIKOJNBHBIX U IIKOJIBHBIX
WHKIJTFO3UBHBIX OpraHW3aliid K TOATOTOBKE CHCIHAIBHBIX IIEAAroroB IJjis opraHm3arud 3¢(OEeKTHBHOTO
MICUXOJIOTO-TIEIATOTUYECKOTO COMPOBOXK/CHUSL JETEH C OrpaHMYCHHBIMU BO3MOXKHOCTSAMU. B pesynbraTte
OpPraHU30BaHHOTO AHKETHPOBAHUS U WHTEPBBIOUPOBAHUS AAMUHUCTPALMU U TEJATOrOB JOIIKOJBHBIX U
IIKONIBHBIX OpTaHHM3allnid 00pa30BaHWs, BBISBICHO COCTOSHHE HEJOCTATOYHOW yIOBIETBOPEHHOCTH
PYKOBOACTBOM IIKOJBI M AETCKHX CaJ0B YPOBHEM IIOATOTOBKM CIENHATBHBIX MENaroroB K MCHUXOJIOTO-
MEJarori4ecKoro CONpOBOXKICHUIO JETeH C HApPYUICHHBIM Pa3BUTHEM B MHKIIO3UBHBIX opranuszanusax. Ha
OCHOBaHMH aHAJHN3a U 00OOIIEHNS MTOTyYeHHBIX B X0 MCCIeIOBaHMs Pe3yIbTaTOB, aBTOPHI TAHHOM CTaThU
MIPEANPUHSIIN MOTBITKY KiIacCH(PUIIMPOBATh MHEHHUS YIPaBIEHUYECKOTO COCTaBa M MEAArOrOB MO JAHHOMY
BOIIPOCY M ONPEICIIUTh OCHOBHBEIC TPEOOBAaHMS K IOJIOTOBKE CIEIHALHBIX MEAaroroB B By3e. CaenaHbl
BBIBOJIBI M Pa3pa0OTaHbl PEKOMEHJAIMK TI0 MOATOTOBKE OYIyIIUX CIEUUAaIbHBIX TIENaroroB B By3e s
TICUXOJIOTO-TIEJar OTMYECKOTO COTMPOBOXKICHUS IeTEH C OTpaHHYEHHBIMU BO3MOKHOCTSIMH.

KuioueBble cioBa: cCrieluaibHBINA MEIAror, ICUX0JI0ro-IeJaroruaeckoe COMpoBOXKIACHUE, OrPaHUYCH-
HbIC BO3MOXKHOCTH, MHKJTFO3UBHBIC OPTaHU3aIIUU, OCOOBIC TOTPEOHOCTH.

Basic provisions. The priority direction for the development of the system of state assistance to
children with special educational needs is the creation of optimal conditions for their quality
education and upbringing, the most important of which are the creation of a general barrier-free
educational environment and the implementation of an integration approach. The creation of such
conditions becomes a priority for children with disabilities, since specially created conditions
provide them with real opportunities for correction and compensation of impaired functions, and
develop the opportunity to become familiar with everything that is available to their normally
developing peers. At the same time, as numerous observations and special studies show, an even
more important condition for the successful integration of children with disabilities is their
psychological and pedagogical support from a whole team of teachers, parents, and specialists.

Introduction. Currently, increasing attention is being paid to the issue of inclusive education,
which implies equal opportunities and learning conditions for all children, including children with
disabilities. Within the framework of this concept, special attention is paid to psychological and
pedagogical support for children with disabilities, which is aimed at ensuring their comfortable and
effective participation in the educational process. For the successful implementation of inclusive
education, it is necessary to have qualified specialists in the field of special pedagogy who are able
to provide professional support to children with disabilities. These specialists include special
teachers who have the skills and knowledge necessary to organize an inclusive educational
environment and effectively support children with disabilities.

According to the “Rules of psychological and pedagogical support in educational
organizations”, approved by the Order of the Minister of Education and Science of the Republic of
Kazakhstan dated January 12, 2022 No. 6, psychological and pedagogical support means
systemically organized activities implemented in educational organizations, during which socio-
psychological and pedagogical conditions are created for the training and development of persons
(children) with special educational needs, including children with disabilities, based on assessment
of special educational needs [1].

Analyzing the concept of psychological and pedagogical support, available in the works of
I.A. Kurochkina [2], I.G. Eliseeva, Zh.B. Akhanova [3], E.A. Chekunova [4], N.G. Bityanova [5 ],
0.S. Gazman [6], S.Malinovskiy, E.Shibanova, Z. Movkebayeva, [7], T.V.Ananyeva [8],
E.l.Kazakova [9], M.l.Rozhkov [10], etc., the following definition can be distinguished. In the most
general sense, psychological and pedagogical support is characterized as helping a child to
overcome emerging difficulties, in finding ways to resolve current contradictions encountered in
organizing the educational process, as a continuous process of studying, forming and creating
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conditions for the subject to make optimal decisions in various situations of life choice, provided
with teamwork among specialists of various profiles. The ideas of psychological and pedagogical
support correspond to the progressive ideas of foreign humanistic psychology (G.Allport,
A.Maslow, K.Rogers, J.Mead, M.Kuhn, I.Blumer), cooperation pedagogy (S.A. Amonashvili,
I.P. Volkov and others) [11].

The main characteristics of psychological and pedagogical support for a child with disabilities
are his procedural nature, prolongation, non-directiveness, immersion in the real situation, the
peculiarity of the relationship between the participants, the priority of relying on the internal
development potential of the subject (“pedagogy of success”), the right of the subject to
independently make a choice and bear responsibility for it. The basic concept can be considered the
idea of O.S.Gazman, the author of the technology of individualized (personalized) education, who
showed in his works that pedagogical support and accompaniment of human development is not
just the sum of various methods of correctional and developmental work, but a complex situation
[6, p.53]. The last characteristic, that is, ensuring the right of the subject to independently make a
choice and bear responsibility for it, cannot be fully attributed, at least to the main subject of
psychological and pedagogical support - a child with disabilities, since in most cases, especially in
primary school , the level of subjectivity and awareness of one’s own situation is insufficient for
such reflection.

When analyzing the concept of psychological and pedagogical support, it is advisable to dwell
on the fact that modern researchers characterize psychological and pedagogical support as helping a
child to overcome emerging difficulties, in finding ways to resolve current contradictions
encountered in organizing the educational process, as a continuous process of studying, forming and
creating conditions for the subject to make optimal decisions in various situations of life choice,
ensured by the teamwork of specialists of various profiles. According to N.V. Babkina, “the method
of teaching people with disabilities involves the use of socially active and reflective teaching
methods, technologies of sociocultural rehabilitation, and the creation of a comfortable
psychological climate in the team [12]. A special material and technical base for children with
various disabilities (special aids, equipment) must be provided. An adapted correctional and
developmental learning environment must be created, technologies in the education system for
persons with disabilities must be modernized in an inclusive practice environment.” Naturally, the
implementation of such multifaceted activities requires specialists who can organize psychological
and pedagogical support at a professional level. Accordingly, there is a need to organize specially
targeted training of special teachers in universities for the implementation of psychological and
pedagogical support for children with disabilities in the conditions of inclusive education.

The very concept of “support”, as T.G.Kovkova points out, presupposes three interconnected
elements: the traveler himself, the path and the person who walks next to the traveler and supports
him in difficult life situations [13]. We can say that this concept contains such components as the
presence of joint actions of the one who accompanies and the person being accompanied, as well as
the presence of various relationships and connections between them, close interaction between
participants in the accompaniment process.

The problem of psychological and pedagogical support is revealed in the works of
E.l. Kazakova, who believes that the basis of this phenomenon is a system-oriented approach to
human development, and its most important position is reliance on the internal development
potential of the subject. According to the author, “Support is helping the subject make decisions in
situations of life choice. This is a complex process of interaction between the accompanying and the
accompanied, the result of which is progress in the development of the child.” [14].

M.M. Semago, in defining the concept of “psychological and pedagogical support,” focuses on
two methodological approaches. The first is based on the principles of the humanistic paradigm of
accompanying children and adolescents, creating for them favorable conditions for successful
learning and development, taking into account individual and age characteristics [15].
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According to Kazakh authors I.G. Eliseeva and A.K. Ersarina psychological and pedagogical
support is a systematically organized activity of teachers and specialists, during which socio-
psychological and pedagogical conditions are created for the successful learning and development
of each child in accordance with his capabilities and needs [16]. Considering questions about
psychological and pedagogical support, the following can be said about the fact that support acts as
an integral element of the education system, an equal partner of structures and specialists of other
profiles in solving the problems of training, education and development of the new generation. At
the same time, psychological and pedagogical support is most often interpreted as a complex
technology, a special culture of support and assistance to the child in solving problems of
development, training, education, socialization.

Thus, modern researchers in the field of pedagogy and psychology understand psychological
and pedagogical support as the comprehensive work of all teachers, specialists, parents and other
interested parties to provide psychological and pedagogical support and assistance to children,
parents and teachers in resolving issues related to the development, education and socialization of
the child.

Based on the above, the relevance of the concept of psychological and pedagogical support for
children with disabilities by special teachers is determined, and what new and relevant skills, as
well as competencies, they should be able to master.

In addition to general pedagogical and psychological knowledge, special teachers must have
specialized knowledge about the characteristics and needs of children with disabilities. They must
be able to understand the developmental and learning characteristics of these children and be able to
adapt teaching content and teaching methods to enable them to achieve optimal results. Moreover,
special teachers must have the skills to develop individualized educational programs that can meet
the unique needs of each child with disabilities.

Assessing the need of inclusive organizations for specialists for psychological and pedagogical
support of children with disabilities is an important step in the planning and development of an
inclusive educational system. It allows to identify the required number of specialists, as well as
determine their competencies and qualification requirements. Based on the results of such an
assessment, it is possible to develop educational programs and training courses for specialists in the
field of special pedagogy and psychology, aimed at meeting the needs of inclusive organizations.

In the modern educational environment, special teachers play an important role in ensuring
quality education and development of children with special educational needs. However, to work
effectively with such children, it is necessary not only professional education and experience, but
also a willingness to provide psychological and pedagogical support.

An analysis of the assessment of the needs of inclusive organizations showed that the
implementation of psychological and pedagogical support on site requires the readiness of special
teachers. In such education, the readiness of special teachers to implement psychological and
pedagogical support is a complex and multifaceted process that requires not only knowledge and
skills, but also certain personal qualities [17].

Firstly, specialists must be aware of modern theoretical and practical approaches within the
framework of psychology and pedagogy. They must be familiar with the basic methods and
techniques of working with children with special educational needs, and also be able to adapt them
to specific situations and the individual characteristics of each child.

Secondly, special teachers must have emotional stability and psychological resilience. Working
with children with special educational needs can be difficult and require special patience and
tolerance. Professionals must be prepared for children's varying behavioral and emotional
responses, as well as the need to maintain a positive and emotionally supportive classroom or group
environment.

Thirdly, the readiness of special teachers to implement psychological and pedagogical support
includes the ability to work in a team and collaborate with other specialists. They must be able to
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exchange information, consult and collaborate with psychologists, social workers, speech therapists
and other specialists in order to create optimal conditions for the development of each child.

In general, the readiness of special teachers to implement psychological and pedagogical
support is a complex and multifaceted process that requires constant self-education and
development. However, with the right training and support from educational institutions and
management, professionals can effectively fulfill their role in ensuring a decent education and
development for every child with special educational needs.

Thus, assessing the need of inclusive organizations for special teachers for psychological and
pedagogical support of children with disabilities plays a key role in ensuring high-quality and
effective inclusive education. This allows to create an education system in which every child will
receive the best possible conditions for their development and success.

Materials and methods. During the writing of the article, survey methods were used, which
included questionnaires and interviews (oral interviews). The survey questions included answers to
questions about the name of the organization, the types and types of disorders in children who are
raised or trained in this organization, their number, the form of integration, etc. The interview
questionnaire was primarily focused on the following areas: the level of satisfaction of the
administration and teachers of inclusive preschool and school organizations with the readiness of
special teachers for psychological and pedagogical support of children with disabilities, their
opinion on how training can be improved, what professional competencies, skills and qualities a
special teacher should have for psychological and pedagogical support of children with disabilities,
etc. This article presents the interim results of the research project, obtained based on the analysis
and generalization of the responses received from the administration and teachers of inclusive
organizations.

Results and discussion. To assess the level of need of inclusive organizations for special
teachers in the conditions of inclusive education and to identify the basic requirements for the
competencies of special teachers for psychological and pedagogical support, a survey was
organized and conducted among the administration and teachers of preschool and school
organizations.

16 secondary schools and 4 kindergartens from 3 regions of the Republic of Kazakhstan
participated in the survey and interviewing. The total number of respondents who participated in the
survey was 61 people. Of these: 4 school directors, 9 head teachers for educational work, 2
methodologists, 40 primary school and subject teachers, 9 teachers of preschool education
organizations.

Let's look at the survey results we received. As stated above, administration and teachers were
asked questions about the form of integration of children in their organizations. An analysis of the
form of integration of children with disabilities in general education organizations is presented in
Table 1.

Table 1. Form of integration of children with disabilities in general education schools.

Location of the Name of the organization Are children with disabilities educated?
organization
in a separate (spe- | study with | joint events with spe-
cial) class others cial schools
Pavlodar Communal  state institution 14
Secondary school No. 35
Communal  state institution 3 10
Secondary school No. 6
Communal  state institution 3
Secondary school No. 2
Communal  state institution 1
Secondary school No. 15
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Petropavlovsk Communal  state institution 4
Secondary school No. 8
Communal  state institution 5
Secondary school No. 40 named
after D.M. Karbyshev
Communal  state institution 1 3
Secondary school No. 2
Communal  state institution 4
Secondary school No. 21
Communal  state institution 1
Secondary school No. 12

Shymkent Communal state institution 1
Secondary school No. 83
Communal  state  institution 1
Gymnasium school No. 99
Communal  state institution 1
Secondary school No. 10 named
after Akpan Batyr
Communal  state institution 1
Secondary school No. 97
Communal state institution 1
Secondary school No. 120 named
after B. Momyshuly
Communal state institution 1
Secondary school No. 43
Communal state institution 1
Secondary school No. 105 named
after Mukumi
Total 5 51 0

When analyzing Table 1 and based on the results of the respondents’ responses, it was
determined that in all 16 schools that participated in the study, full integration of children with
disabilities with normal children is used. Along with this, respondents from some schools responded
that in their schools there is (in addition to full integration) a partial form of integration of children
with disabilities. In the questionnaire, respondents were offered the option of “educating children in
special schools, but attending joint events,” which none of the respondents indicated. This fact
largely indicates that until now the connection between special and general education has not been
sufficiently established and that this form of integration is currently not used in general education

organizations.

To determine the implemented form of integration in the inclusive preschool organizations
participating in the survey, similar questions were asked to the administration and teachers of
preschool organizations. An analysis of the responses of respondents from preschool organizations

is presented in Table 2.

Table 2. Form of integration of children with disabilities in preschool organizations.

Location of the organization

Name of the organization

Are children with disabilities educated?

in a separate
(special) class

study with
others

joint  events  with

special schools

Pavlodar region, Aksu Kindergarten No. 18 4
Day nursery Atameken 1
State municipal govern- 1
ment enterprise " Day

nursery No. 55 "Samal"
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Turkestan region, Saryagash | Day nursery "Zhan-nuray". 1
district
Total 0 7 0

Analysis of the data results presented in Table 2 indicates that all kindergartens implement a
full form of integration. All respondents, when answering the questions asked in the questionnaire,
predominantly chose “study together with others”, which, in turn, corresponds to the full integration
of children with disabilities with normal children.

An assessment of the provision of inclusive schools and kindergartens with special teachers,
who are the main specialists in the process of psychological and pedagogical support for children
with disabilities, was carried out as a result of a survey of teachers from 16 schools and 4
kindergartens. In the organizations we surveyed, 42 specialists provide psychological and
pedagogical support. Of these, speech therapists predominantly work in secondary schools - 15
specialists; 11 special teachers work as speech pathologist teachers. In 8 schools there are so-called
“inclusive education teachers”; in 3 of the schools studied, teaching assistants work with children
with disabilities. In kindergartens, a complete absence (except for speech therapists) of special
teachers was discovered. In 4 kindergartens participating in the survey, the necessary correctional
and pedagogical activities are carried out only by speech therapists. It is worth noting that the
management of one of the kindergartens considers it necessary to include another special teacher
(speech pathologist) on the staff and are planning to expand the staff. An alarming fact is that in
five schools and in all 4 kindergartens, despite a fairly large number of children with disabilities,
there is no position of a special teacher (teacher-defectologist) who would provide high-quality
psychological and pedagogical support for children with disabilities in the context of inclusive
education.

In order to identify the opinion of the administration and teachers of inclusive school and
preschool educational organizations about the sufficiency of the number of special teachers to
organize high-quality and effective psychological and pedagogical support for children with
disabilities in the conditions of inclusive education, questions were included in the questionnaire
and interview, the answers to which are presented as follows: of the 4 directors of general education
organizations who took part in the survey, 2 people indicated that the presence of one special
teacher on staff was sufficient. Another 1 school director noted the insufficiency of one special
teacher in the school staff, since “every child needs a special teacher” and the desirability of
“having narrow specialists in special pedagogy work with children.” Among the responses from the
administration, we also included the responses of the deputy directors for academic affairs, as well
as the methodologist. Thus, when analyzing the answers of respondents from among administrators,
it was determined that 5 head teachers noted “there are enough special teachers on staff.” Two head
teachers pointed out that one special teacher for the entire organization is insufficient; they believe
that each child with disabilities needs a special teacher. Among the kindergarten methodologists
participating in the survey, it is worth noting that one methodologist considers the number of
special teachers they have to be insufficient and thinks that each group needs a special teacher.
Another methodologist also considers it insufficient to have one special teacher and thinks that the
optimal solution would be to have 3-5 special teachers for the entire organization. As for school
teachers and preschool teachers, their opinion differed in some way from the opinion of their
administration. Thus, 10 respondents consider it sufficient to have one special teacher on staff,” and
2 teachers think that defectologists/special teachers are not needed at all in a general education
school. At the same time, only 3 respondents believe that “it is desirable for narrow specialists in
special pedagogy to work with children.” To summarize this issue, it can be noted that 17
interviewed people from among the administration and teachers noted that there is a sufficient
number of special teachers on staff, 24 respondents consider their number to be insufficient. At the
same time, 12 people note that each class (group) needs a special teacher, 8 respondents generally
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think that each child needs a special teacher, and 4 teachers believe that 3-5 special teachers are
needed for the entire organization.

After identifying the opinions of the administration and teachers about the sufficiency of the
number of special teachers in their organizations, an analysis of satisfaction with the level of
training of special teachers for psychological and pedagogical support of children with disabilities
was carried out, as well as to develop proposals for improving their readiness. As a result of this
survey, directors of school educational organizations, in general, note the adequacy of the
theoretical and methodological training of special teachers. Nevertheless, a large number of deputy
directors for academic work note the insufficiency of theoretical and methodological training of
special teachers, as well as the need for more practical experience for them to work in inclusive
organizations. Certainly interesting is the opinion of head teacher N. that a special teacher must
know “general education programs from grades 0 to 11, be able to adapt and individualize them for
students with disabilities, and also have practical experience in working with different categories of
children. Of the primary school teachers, subject teachers and special teachers who took the survey,
13 teachers and special teachers noted in their responses that more practical experience is required
in the training of special teachers for psychological and pedagogical support of preschool and
school-age children with disabilities.

An analysis of the responses of the administration and teachers of inclusive educational
organizations regarding the need for special teachers to develop skills for effective psychological
and pedagogical support of children with disabilities is presented in Table 3.

Table 3. Necessary skills of special teachers for effective psychological
and pedagogical support of children with disabilities in inclusive education

Position Skills required in inclusive education for special teschers
use of special | drawing up | conducting accompa | work on | criteria-
computer individual correctional and | nying general based
programs/special programs for | developmental children | educatio | assessment
equipment students with | classes in | with n based on the
disabilities general various programs | content  of
education develop textbooks
organizations mental
disorders
Director 3 3 3 1 2 2
Head teacher 3 5 5 1 3 4
Methodist 2 1
Teacher 8 20 11 5 3 4
Caregiver 1 4 3 1
Total 15 34 22 8 9 10

To identify the practical skills that the administration and teachers of inclusive schools and
kindergartens would like to see in special teachers, respondents were asked relevant questions and
possible answers were offered. As a result, it was revealed that the answers of school principals for
all answer options were evenly distributed. Thus, 3 school directors believe that in order to
successfully work in an inclusive school, a special teacher must be able to “use special computer
programs/special equipment,” “create individual programs for students with disabilities,” and know
“the features of conducting correctional classes in a general education organization”. 2 school
directors noted the need for special teachers to know general education programs and the
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requirements for criteria-based assessment of the content of acquired knowledge. And only 1 school
director noted that for a special teacher it is very important to have the ability to accompany a child
with disabilities in the educational process. Analyzing the responses of the school administration,
we studied with interest the opinion of deputy school principals for academic work. Thus, 3 head
teachers noted that a special teacher needs well-developed skills in using special computer
programs/special equipment, 5 head teachers indicated the need for skills in “drawing individual
programs for students with disabilities” and “knowledge of the features of conducting correctional
classes in secondary schools”. Slightly fewer answers were distributed among the options
“knowledge of general education programs” and “knowledge of the requirements for criterion-
based assessment based on the content of textbooks”.

Among school teachers, the most common answer (20 people) was that to work in an inclusive
school, a special teacher must develop the skill of drawing up individual programs for students with
disabilities. The smallest number of teachers surveyed noted in their responses that knowledge of
general education programs is also undoubtedly important for the successful work of a special
teacher in a general education organization. Of course, the opinion of teacher A. is valuable, who
added in his answer that for a special teacher it would be important “to be able to establish contact
with a special child.” A significant number of kindergarten teachers, as well as school teachers, note
that drawing up individual programs for students with disabilities is an important skill. As can be
seen from Table 8, the opinions of the administration and teachers of inclusive schools agree on the
need for a special teacher in an inclusive educational organization to have the skill of drawing up
individual programs for students with disabilities, conducting remedial classes, and using special
computer programs/special equipment. A significantly smaller number of respondents believe that
to work effectively in inclusive organizations, a special teacher is required to have the skills and
ability to accompany a child, knowledge of general education programs, and knowledge of the
requirements for criteria-based assessment based on the content of textbooks.

The survey revealed the respondents’ opinion regarding the presence of certain personal
qualities in special teachers working in inclusive organizations. An analysis of the survey results on
the personal qualities that a special teacher working in an inclusive organization should have is
presented in Table 4.

Table 4. Qualities of a special teacher for psychological
and pedagogical support of children with disabilities in inclusive education.

Position Qualities that a special teacher in an inclusive organization should have
Psychological readi- | Ability to | Ability to fo- | Independen | Having Creativity
ness to work not | work with | cus on positi- | ce in | well-
only with children | other spe- | ve results | decision formed
with disabilities, but | cialists with children | making performin
also with normative g skills
children in general
education conditions

Director 3 2 4 1 2 2
Head 5 4 8 1 6 3
teacher

Methodist 1 1

Teacher 18 10 13 5 4 11
Caregiver 2 3 2 2 6
Total 29 16 26 9 14 22
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As previously noted, Table 4 presents the qualities that a special teacher should have in an
inclusive educational organization. Thus, school directors note that a special teacher, first of all,
must have such personal qualities as the ability and attitude to achieve positive results with children
with disabilities, psychological readiness to work not only with children with disabilities, but also
with normative children in general education. In the opinion of school principals, the skill of
independence in decision-making seems to be the least important. Head teachers of schools agree
with the opinion of directors that a special teacher should be able to focus on a positive result with
children with disabilities, but unlike school directors, they note that for a special teacher,
performance qualities are certainly important. A comparative analysis of teachers’ responses
showed that a large number of responses (18 respondents) indicated the readiness of a special
teacher in psychological terms to work not only with children with disabilities, but also with
normative children in the conditions of inclusive education. A slightly smaller number of responses
were that a special teacher should be able to focus on a positive result with children and be able to
work in a team with other specialists. In contrast to the responses of school administrative staff, 11
teachers noted the importance of creativity for working with children with disabilities.

Since the main activities of preschool organizations involve creativity and play activities, the
answers of 6 kindergarten teachers who noted creativity as a significant personal skill, and 3
teachers who indicated the need for a positive attitude when working with children with disabilities
are quite natural. Separately, I would like to note the fact that the majority of respondents (29
people) noted as the most important personal skill of a special teacher the readiness to work not
only with children with disabilities, but also with normative children.

Conclusion: Based on the study conducted to assess the need of preschool and school
organizations for the training of special teachers for psychological and pedagogical support of
children with disabilities, it can be concluded that all surveyed educational organizations educate
children with disabilities, while their education mainly uses a full form of integration.
Quantitatively, each school educates from 10 to 70 children with various types of disabilities. Along
with this, it is worth noting that a very small number of special teachers work in secondary schools
and kindergartens. In many schools and kindergartens, work on psychological and pedagogical
support for children with disabilities is carried out by a speech therapist, whose professional skills
do not fully correspond to this type of activity.

Identification of the state of satisfaction of school management (principals and head teachers)
with the preparation of special teachers for work in an inclusive organization made it possible, in
general, to determine its sufficient level. Specifying the opinion of the administrative and teaching
staff on this issue made it possible to highlight their lack of satisfaction regarding the skills of a
special teacher in drawing up individual programs for students with disabilities and the features of
conducting correctional classes in a general education organization, as well as the psychological
readiness of a special teacher to work not only with children with disabilities, but also with
normative children in general education. An important fact is that the respondents wanted the
special teacher to be able to accompany the child.

The analysis of the responses of administrative and pedagogical workers of inclusive
kindergartens and schools allows us to conclude that they are not fully satisfied with the readiness
of special teachers and would like to improve it, first of all, by offering more practical skills in
psychological and pedagogical support for children with disabilities for future special teachers.

Analysis of the assessment of the need of preschool and school inclusive organizations for the
training of special teachers allowed us to make the following recommendations that future special
teachers at the university need to be trained:

— maintaining documentation for each child,

— deepening, improving and updating theoretical knowledge,

— continuous development of professional competence of general education teachers,

— taking into account the peculiarities of correctional classes in general education organizations,
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— the ability to draw up individual programs and adapt them according to the characteristics of
the psychophysical development of each student,

— ability to work in an interdisciplinary team,

— the ability to interact with all subjects of the inclusive educational process and much more.

To do this, according to representatives of preschool and school inclusive organizations, it is
necessary to increase the amount of practice in inclusive schools and kindergartens, train special
teachers in the process of university training, organize and conduct seminars and workshops for
subject teachers in secondary schools on working with children with disabilities, etc.

The article was written within the framework of grant funding from the Science Committee of the
Ministry of Education and Higher Education of the Republic of Kazakhstan on the topic AR14870333
“Training of special teachers for psychological and pedagogical support of children with disabilities in the
conditions of inclusive education.”
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