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PEDAGOGICAL SUPPORT OF PARENTS IN REMOTE TIME:
STRATEGIES AND METHODS

Abstract

The article explores the important role played by parents in the education of their children in modern conditions of
distance learning. The article presents a literature review, research results and discussion of important aspects of
pedagogical support for parents.

Various theoretical models and practical approaches to pedagogical support of parents are considered, the impact
of distance learning on the roles and responsibilities of parents in the educational process of children is assessed, and
effective strategies and methods of support adapted to the distance learning format are presented. The study also
includes an analysis of the results of surveys and questionnaires of parents, as well as statistical data on the level of their
involvement in the educational process.

Modern education is facing challenges related to distance learning and hybrid models of education. In this regard,
the article presents not only an analysis of current problems and challenges, but also offers practical recommendations
and strategies to ensure successful interaction between educational institutions and parents.

Taking into account the rapid development of technology and the constantly changing educational context, this
article calls for constant updating and improvement of methods of pedagogical support for parents. She also emphasizes
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the importance of cooperation and exchange of experience between various educational institutions and countries.The
article serves as an important contribution to the discussion and development of strategies aimed at improving the
education and support of children in the era of distance learning.

Keywords: pedagogical support, parents, distance learning, educational process, support strategies.
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KAIIBIKTBIKTAH OKBITY KE3IHIAEI'T ATA-AHAJIAPFA ITIEJAT'OT'HKAJIBIK
KOJIAAY: CTPATETUAJIAP MEH 9AICTEP

Axoamna

Maxana ata-aHaNapIelH OayamapblH Ka3ipri KAIIBIKTBIKTaH OKBITY JKaFJaibIHAaFbl MaHBI3OBl POTIH 3epTTEHII.
Makanana oneOuerTepre IIONY, 3epTTEy HOTIIKENepl KOHE ara-aHanap/bl MEeJarorvKajblK KOJIAYIbIH MaHBI3/IbI
aCTIeKTiJIepi TaIKpIIIaHAIEI.

ATa-aHanap[pl MEAarOTHKAIBIK KOJAAY/BIH OPTYPIl TEOPHUSUIBIK MOJETbACpI MEH MPAaKTUKAJIBIK TICLIaepi
KapacThIPBUIAABl, KAIIBIKTBIKTAH OKBITYABIH OanmamapiaslH OuriM Oepy YIepiciHmeri aTa-aHaNapIelH peili MEH
KayarkepuIijirine ocepi OarajaHaibl OHE KALIBIKTHIKTaH OKBITY (opMaThbiHa OeifiMIenreH KOJMAayIblH THIMII
CTpaTerusuUIapbl MCH SJIICTEPl YCHIHBUTA b, 3€PTTEY COHBIMEH KaTap aTa-aHalap/IblH cayaJlHaMalapbIHbIH HOTIKEIICPIH,
COHJIali-aK oJlapbIH OLTiM Oepy MpoIleciHe KaThICy ISHIeil Typaibl CTATUCTHKAHBI TaJI1ay bl KAMTHIBL.

3amanayy OUTIM KalIBIKTHIKTAH OKBITY MEH TMOpUATI OiniM Oepy MojelnbaepiHe OaiIaHbICThI KUBIHIBIKTApFa Tall
6omazpl. OchifaH OaiIaHBICTHI, MaKala ©3€KTI MACeJeliep MEH KHBIHIBIKTAPIbI TANAAyAbl FaHa €MeC, COHBIMEH Katap
OimiM Oepy MekeMenepi MEH aTa-aHajap apachlHAArbl TaObICTBI ©3apa OPEKeTTeCyAl KaMTaMachl3 €Ty YIIiH
MPAKTUKAJBIK YCHIHBICTAP MEH CTPATErHsIap bl YCHIHAIBI.

TeXHOJOTHAHBIH KapKBIHIB! JaMYyBIH JKOHE YHEMi ©3Tepill OTHIPAaTHIH OilliM Oepyai eckepe OTHIPHIN, OyJ1 Makaia
aTa-aHanapjbl NeJaroruKaiblK KOJAAY 9ICTEpiH YHEMI jKaHAPTHII, KeTUAipyre makpipaasl. On coHpai-ak opTypii
OimiM Oepy Mekemesepi MEH eliep apachIHIAaFbl BIHTBIMAKTACTBIK MEH TOKIPUOE amMacy/blH MaHbI3IbLUIBIFBIH aTall
Kepcereni. Makana KamibIKTHIKTaH OKBITY AQyipiHAe OanamapiplH OuTiMi MEH KOJIAyBIH JKaKcapTyFa OarbITTaiFaH
CTpaTerusuiap/ibl TAIKbLUIAYFa )KOHE 93ipJIeyre MaHbI3/Ibl YJIEC PETiH/AE KbI3MET STE/II.

TyiiiH ce3aep: IMeAarorvKaiblK KOJIAy, ara-aHajap, KANIBIKTBIKTAH OKBITY, OLTiM Oepy mporeci, Koiaay
CTpaTerusiapsl.
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NEJATOTUYECKAS MOJJAEPKKA POJUTEJIENA BO BPEMSI
JUCTAHIUOHHOT'O OBYYEHUSA: CTPATETUHU U METO/bI

AnHomayus

CraTpst HCCIEoyeT BaKHYIO pPOJIb, KOTOPYIO HIPAlOT POJUTEIN B 0Opa30BaHMU CBOMX JAETEH B COBPEMEHHBIX
YCIOBHUAX JUCTAaHIMOHHOTO oOyueHHsa. CTaThs TNpPEACTaBIsAET 0030p JUTEpaTyphl, Pe3yibTaThl HCCIEIOBAaHUN U
00CykJJeHHE BaXKHBIX ACIIEKTOB T1€J[arorn4eCKO IOIAEPIKKU POIAUTEIICH.

PaccmarpuBaroTcsl pa3iauyHbIE TEOPETHUECKHE MOJICNIN M MPAKTUYECKHE MOIXO/bl K MeIarorunuecKoi MoJiepiKKe
poIuTenel, OIIEHMBAeTCA BO3JEIHCTBHE TUCTAHIIMOHHOTO OOydYeHHs Ha pOIM U OTBETCTBEHHOCTb POIUTENCH B
o0pa3oBaTeNlbHOM TIpolecce JeTell W mpencTaBisiorcss 3((EeKTHBHBIE CTPAaTETHH W METOIBI  TOANEPXKKH,
aJanTUPOBAaHHBIE K JUCTAaHIMOHHOMY (opmary oOydeHus. lccienoBaHue Takke BKIIOYAeT aHAIM3 Pe3YJIbTaTOB
ONPOCOB M AaHKETHPOBAHWS pOJUTENEH, a Takke CTAaTHCTHYECKMX JAHHBIX 00 YpOBHE HX BOBJICYEHHOCTH B
o0OpazoBaTeNbHbIH Iporecc.

CoBpeMeHHOE 00pa3oBaHHE CTAIKHUBACTCS C BBI30BAMH, CBS3aHHBIMM C JIUCTAHIMOHHBIM OOYYE€HHEM |
THOPUTHBIMH MOJICNISIMH 00pazoBaHust. B 9TOl CBSI3M, CTAaThs MPEICTABISET HE TOIBKO aHAIN3 aKTYaJIbHBIX MPOOJIEM U
BBI30BOB, HO U MpejiiaraeT NpaKTHIeCKue PeKOMEHJallui M CTPATEeTHH Juls 00ecTieueH s yCIEITHOTO B3aNMOICHCTBHSA
MEXKITY O6pa3OBaT€J'II)HLIMI/I YUPCKACHUAMHA U POAUTEIIAMU

C ydeToM OBICTPOTO Pa3BUTHS TEXHOJOTHH M MMOCTOSTHHO MEHSIOMIErocss 00pa30BaTeIbHOIO KOHTEKCTA, 3Ta CTAThs
MIPHU3BIBAECT K MOCTOSTHHOMY OOHOBIICHHIO M COBEPIIEHCTBOBAHMIO METOHOB IMEAATOTHYSCKON IOAICPKKH POIHUTEIECH.
OHna TaKxe MOAYCPKUBACT BAXKHOCTH COTPYAHHUYCCTBA U oOMeHa OIBITOM MECXKIY pas3sindYHbBIMU O6paSOBaTeJ'[BHBIMI/I
YUIpeKICHUAMH H cTpaHaMu. CTaTbd CIy)XKHT BaXHBIM BKJIaJOM B OOCyXJIeHHE W pa3paboTKy CTpaTerui,
HalpaBJIeHHBIX Ha yJIydlIeHHe 00pa30BaHMs U MOJIEPKKH AE€TeH B 3NOXY JUCTaHIIMOHHOTO O0Yy4EHHMSI.

KaioueBble cjoBa: memarornueckas IOIIEP)KKA, POJUTENH, JUCTAHIMOHHOE OOydeHHe, 00pa3oBaTeNbHBIH
MpOLECC, CTPATErHU MOAEPIKKH.
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Introduction. Taking into account the transition of most educational institutions to an online
format, parents have begun to play a central role in the educational process of their children,
teaching at home [1, p.10]. This new reality imposes demands on them that were previously
directed primarily at teachers and the education system as a whole. In this context, the need for
pedagogical support of parents becomes critical so that they can effectively cope with new
responsibilities [2, p.94]. Parents face a number of challenges, including lack of time, insufficient
level of digital literacy and lack of pedagogical experience. In response to these challenges, the
education system, non-profit organizations and government institutions are working to create
resources, tools and programs to support parents [3,p.69]. Psychological support is also an
important aspect in helping parents cope with stress and adapt to new roles. Communities of
practice and forums for parents provide a platform for sharing experiences, strategies and resources,
which contributes to joint problem solving and overcoming challenges [4, p.27]. In general,
pedagogical support of parents in remote time is a complex and multilevel task that requires
integrated efforts of all participants in the educational process. This includes not only the provision
of resources and tools, but also the creation of conditions for the emotional and psychological well-
being of parents and children in the new educational reality [5, p.284].

Relevance. Distance learning forces parents to adapt to a new role — to be not just parents, but
also active participants in the educational process of their children [6, p.61].

International normative acts, such as the UN Declaration of the Rights of the Child and the UN
Convention on the Rights of the Child, establish the right of every child to receive a quality
education, as well as the responsibility of the State and parents to create conditions for this. In the
context of distance learning, this right requires the adaptation of the educational system and the
provision of appropriate support for all participants in the educational process, including parents
[7]. A number of countries have also developed and implemented national strategies to digitalize
education and support families in distance learning. For example, the European Union has adopted
the Education and Training 2020 (ET2020) program [8], which aims to develop digital skills among
parents and students, as well as to create educational support programs for parents in a distance
learning environment. Similar support measures are also recorded in the laws of countries such as
the United States (the Education for All Act), the United Kingdom (the Children and Families Act)
and Australia (the Educational Services Act) [9]. Kazakhstan also has regulatory legal acts aimed at
regulating and supporting the educational process in the context of digitalization. Thus, the Law of
the Republic of Kazakhstan "On Education” contains provisions related to the use of distance
learning technologies, as well as the need to ensure equal access to education for all categories of
citizens. The Decree of the President of the Republic of Kazakhstan "On Digital Kazakhstan"
provides for measures to improve the infrastructure and digital resources for educational institutions
and families, which directly affects the ability of parents to effectively support the educational
process of their children [10].

Problem. The main problem is that parents lack the necessary knowledge, skills and resources
to effectively support children during distance learning. This is reflected in increased stress factors,
a decrease in the quality of education and socialization of children.

The purpose of this article is to study and analyze modern methods and strategies of
pedagogical support for parents in remote time, as well as to determine their effectiveness and
applicability in various contexts.

Tasks:

- To analyze the existing theoretical models and practical approaches to pedagogical support of
parents;

- To assess the impact of distance learning on the roles and responsibilities of parents in the
educational process of children;

- To investigate and present effective strategies and support methods adapted to the distance
learning format;
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- Develop recommendations for educational institutions, the government and public
organizations to improve the quality of pedagogical support for parents.

Thus, the article is aimed at identifying the optimal ways to develop pedagogical support for
parents in the conditions of distance education, which contributes to improving the effectiveness of
education and the well-being of children and their families.

Literature review.

E.Nikolaou noted that parents can actively contribute to the success of children in learning by
providing support in time management, motivation and organization of the educational process. The
study showed the importance of close collaboration between school and family to improve learning
outcomes [11]. S.Dahalan noted that during the pandemic, parents actively helped children use
technological means to study. The most successful families were those where children actively
asked for help, and parents had a high level of technical literacy [12]. During the COVID-19
epidemic, A. Kolak underlined the important role parents played in distant learning, noting the
difficulties they encountered in providing for their children's education and serving as substitute
teachers [13]. D.Lase discovered that parents who had to oversee their children's education and give
them with the resources they needed were more financially and psychologically burdened by distant
learning [14]. Amy T.Parker noted that parents of deafblind and visually impaired children needed
to be actively involved in remote learning, and that success required specialized teaching strategies
[15]. A.Olivar came to the conclusion that parental participation, particularly when parents were
very involved in their kids' education, had a beneficial effect on students' academic achievement
during online classes [16]. D.Giivercin noted that in order to organize the most fruitful cooperation
between teachers and parents, it is necessary to create a unified information and educational space
(UIES), which is impossible without the use of modern technologies. The UIES is a system of
effective and comfortable provision of information and communication, counseling and
psychological and pedagogical assistance to participants in the educational process. The creation of
such a space allows you to organize joint activities of the teacher with parents and become an
additional source of information for the teacher from the parents of students, as well as an effective
way of communicating with other teachers and parents [17].

Basic provisions. To provide parents with an effective support model during distant learning, a
hybrid approach combining partnership-based, psychological, and technological support is needed.
The survey's findings showed that parents deal with a lot of stress, limited time, and poor digital
literacy. The generated recommendations center on enhancing parent-school communication,
developing digital training programs, and offering emotional support.

Materials and methods. This study examined forms of pedagogical support for parents during
remote learning using a combination of empirical approaches and theoretical analysis. While the
empirical component entailed gathering and evaluating data from parents via a structured online
survey, the theoretical approach involved a thorough literature study to identify and assess existing
models. A number of theoretical approches were used to examine parental assistance models. In
order to identify the different models utilized in different nations, a comprehensive assessment of
academic literature was done. These models included the School-Family Partnership Model, the
Ecological Systems Model, the Parental Involvement Model, the Social Capital Model, and the
Technology-Enhanced Support Model. Based on these models' suitability, advantages, and
disadvantages in the context of remote learning, an evaluation was conducted. Every model was
examined for how well it could help parents deal with issues including stress, inadequate digital
literacy, and a lack of time. In order to conduct the literature study, research articles, reports, and
case studies were analyzed. The main objective of the analysis was to determine how well each
model supported parents and enhanced the learning outcomes of children receiving remote
education. Models that included psychological assistance, digital technology, and effective parent-
school communication received special attention.
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An empirical investigation was carried out utilizing Google Forms to perform an online survey
in order to support the theoretical analysis. The purpose of the survey was to collect information
about parents' requirements, difficulties, and preferences for different kinds of help when they are
studying remotely. The purpose of the survey was to gather detailed data so that the best model of
support for parents could be chosen.

50 parents of children enrolled in remote learning participated in the study. The purpose of the
survey was to evaluate their expectations for school support, their degree of digital literacy, their
involvement in the educational process, and the problems they faced.

Ten questions made up the poll, all of which were intended to touch on important topics
regarding parental involvement in distant learning:

1.Age of the child: By asking this question, it was possible to ascertain which age group of kids
the parents were helping and to gain insight into the unique difficulties that each educational stage
presents.

2.Time available to support children: When parents were questioned about how much time they
could commit to helping their kids with their schoolwork, it revealed information about the degree
of parental participation and the areas in which help was needed.

3.Digital literacy level: This question evaluated parents' proficiency with digital tools and
learning environments, which is essential for them to support their kids well when they are learning
remotely.

4.Preferred support method: When it came to support from the school, parents were asked if
they preferred online communities, one-on-one consultations, training webinars, or psychological
support.

5.Stress associated with remote learning: This inquiry examined the mental health of parents by
posing the question of whether they were feeling pressured by their newfound involvement in their
kids' education.

6.Principal obstacles in providing for children: Parents were asked to list the primary hurdles
they encountered, including a lack of time, inadequate digital literacy, psychological stress, or a
shortage of educational resources.

7.Technology accessibility: This inquiry ascertained whether parents possessed the requisite
technology and internet connectivity to bolster their kids' schooling.

8. Expectations from the school: In order to enhance their capacity to assist their children,
parents were questioned about the support they anticipated from the school.

9. Interaction with teachers: The frequency of communication between parents and teachers
was evaluated, as was the sufficiency of the input they got.

10. The role that the school plays in assisting with distance learning: Parents were asked to
assess the level of support that the school provided and whether it was adequate.

In order to find patterns and shared difficulties among the respondents, the survey data was
gathered and examined. It was feasible to identify the best parental assistance model for each set of
parents based on their responses. The investigation identified key areas that required further
assistance, including improved teacher-student communication, emotional support, and training in
digital literacy.

Results. Numerous theoretical frameworks and pragmatic strategies are employed across
multiple nations to assist parents with remote learning. These models offer suggestions for ways to
enhance parents' interactions with educational institutions and aid in understanding the role parents
play in the educational process.

The premise behind the Parental Involvement Model is that better academic success is a result
of parents actively participating in their children's education. This model looks at the ways that
parents may help their children learn by setting up their homework, being involved in school events,
and having open lines of communication with their teachers.
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The "Title | — Parental Involvement” program in the USA is a noteworthy illustration of this
concept, with the goal of assisting parents of students from low-income homes. It is mandatory for
schools to furnish parents with information regarding the educational process, arrange seminars to
educate parents on how to assist their children's education at home, and establish avenues for
parents to actively participate in school events. This curriculum was modified for online formats,
such as webinars, virtual meetings, and online learning resources, during the distance learning
phase.

To enhance children's educational outcomes, the Social Capital Model focuses on creating
social networks and connections between parents, educators, and educational institutions. Parents
can acquire resources, information, and support through their interactions with other parents and
institutions, which is referred to as social capital.

For instance, the United Kingdom. The "Parentkind" initiative in the UK aims to improve the
social ties that exist between schools and parents. The program sets up online groups and forums
where parents can share resources and experiences, as well as get expert guidance on how to
support their children when they are learning remotely. These social networks emerged as an
indispensable resource for parents coping with the difficulties of remote education during the
COVID-19 pandemic.

Urie Bronfenbrenner's Ecological Systems Model places the educational process within the
context of interactions between the family, school, community, and larger society. This model
highlights how these systems and their interplay affect how involved parents are in their kids'
education. The "Learning Together" initiative in Australia is based on the Ecological Systems
Model and aims to involve parents in the educational process by working across sectors. The
initiative establishes local communities of educators, social workers, and parents who collaborate to
design child-supporting practices. Online portals were employed by the program to enable
communication between participants during the distance learning phase, thereby offering access to
educational materials and psychological assistance.

In order to improve the quality of education, the School-Family Partnership Model promotes
tight collaboration between families and schools. This model places a strong emphasis on forging
equitable partnerships in which parents and schools take equal responsibility for the academic
success of the kid. The School-Family Partnership Model is extensively implemented in Finland
through the use of "common meetings." Each student has a unique development plan that was made
in collaboration with their educators, parents, and fellow students. Finland held frequent online
sessions during distance learning, when parents reviewed their children's academic achievement
with teachers and came up with solutions for problems. All sides continued to communicate as a
result.

The goal of this concept is to enhance parents' engagement with the educational process by
using digital technology. It involves the use of digital tools, software, and online learning
environments to assist parents in providing their kids with the best possible education. The Ministry
of Education created the "Parents Gateway" internet tool, which is extensively utilized in
Singapore. Through this portal, parents may access educational tools and materials, get updates on
their children's development, and take part in teacher consultations and webinars. This platform
developed into a vital resource for parents seeking to help their children during distance learning,
giving them access to tools and materials that are crucial to their education.

Every model examined has a distinct viewpoint on parental support and gives various
recommendations for enhancing it during remote learning. Examples from other nations
demonstrate that integrating strategies based on communication, social ties, technology, and school-
parent collaborations is essential for the effective execution of parental assistance. The environment
of the educational system, cultural traits, and the degree of digital preparedness exhibited by parents
and educational institutions all influence the choice of model.

Table 1 shows the strengths and weaknesses of each model.
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Table 1. Strengths and weaknesses of the parent support model

Model

Strengths

Weaknesses

Parental Involvement Model

Since parents are the child's
primary point of contact between
the home and the school, active
parental involvement in the educa-
tional process improves student
results. This concept strengthens
the bond between families and
educational institutions and boosts
the motivation of both parents and
students.

Not all parents, especially those
from lower-income or less-
educated backgrounds, have the
knowledge, abilities, or resources
to actively participate in their
child's education. Parents may
have additional responsibilities
as a result of this approach,
especially those who are full-
time workers or who are juggling
personal issues (stress, time
limits, etc.). This problem is
exacerbated by distance learning,
as parents are increasingly in
charge of their children's
education.

Social Capital Model

In order to facilitate the exchange
of resources and experiences, this
approach encourages the develop-
ment of social networks between
parents and educational institu-
tions. Parents, teachers, and other
participants share responsibilities

The exclusion of parents who are
unable to communicate
effectively or do not have access
to these networks can exacerbate
the disparities in  resource
availability. Even though the
approach emphasizes social ties,

for assisting the educational | parents may not actively

process through these networks. participate in  their child's
education if they lack the
necessary  time or feel
unqualified.

Ecological Systems Model

This model is one of the most
complete since it takes into
account a number of variables that
affect education, including family,
school, community, and society.
Given that the three systems
(family, school, and society)
interact differently in each setting,
it enables adaptability to a variety
of settings and contexts.

It is challenging to put this
approach into effect since it
necessitates cooperation at many
levels, including the family,
government organizations, and
educational institutions.
Although the model is helpful for

theoretical comprehension, it
frequently does not provide
concrete instructions or

suggestions for putting parental
assistance into practice,
especially in situations where
resources are scarce.

School-Family
Model

Partnership

In order to increase accountability
for student progress, this model
promotes collaboration between
parents and schools. Frequent
parent-teacher conferences and
conversations support the timely
resolution of problems and
transparency in the educational
process.

The concept calls for ongoing
cooperation between the school
and the parents. Maintaining
active  involvement  during
remote study might be difficult
when parental duties expand
dramatically.This paradigm may
not work well in areas where
regular communication channels
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are scarce, such as in areas with

limited access to digital
technologies and educational
materials.

Technology-Enhanced Support
Model

This strategy encourages the use
of digital resources, which is
especially pertinent while learning
remotely. Through internet
platforms and apps, parents may
easily access educational
resources and help at their
convenience, thereby facilitating

This model's primary drawback
is that not everyone has equal
access to digital devices and the
internet. Low-income families
and those residing in isolated
areas might not have access to
high-quality digital solutions.
Some parents may not possess

home education. the requisite digital literacy to
utilize technology efficiently,
which  could impede their

capacity to provide for their Kids.

Every parental assistance model has advantages and disadvantages of its own, as the analysis
demonstrates. Lack of time, inadequate pedagogical knowledge, lack of digital skills, and the high
expectations parents have from their educational institutions are the main obstacles parents confront
when participating in distance learning. While models focused on social networks and technology
confront issues with digital inequality and accessibility, those that largely rely on parental
participation may raise stress and responsibility. To provide effective parental support, a variety of
strategies must be used. Building relationships between schools and families and leveraging
technology can help establish a more inclusive and comprehensive support system. But in order to
lessen digital inequality and give parents the training they need, the government must step in.

The successful application of these models necessitates their customization to the unique
circumstances of every family and area, considering cultural, social, and economic aspects. This
calls for a flexible strategy and a dedication to continuous modification in the context of distant
learning to meet the changing demands of parents and educational systems.

Discussion. Different parental support systems during distance learning have their own pros
and disadvantages, as demonstrated by a comparative analysis of these tactics. Although it takes a
lot of time and emotional energy, the Parental Involvement Model improves children's academic
achievement the most and may cause parents to feel more stressed. By encouraging experience
sharing and support through social networks, the Social Capital Model reduces stress. However,
because it depends on the availability of digital tools, certain families may find it less accessible.
Through the interaction of the family, community, and school, the Ecological Systems Model offers
comprehensive support; yet, its implementation necessitates significant financial resources. By
providing frequent meetings and conversations, the School-Family Partnership Model enhances
cooperation between parents and schools; yet, the model's effectiveness is contingent upon the
active participation of both sides. Lastly, while the Technology-Enhanced Support Model is very
convenient and accessible, it has issues with digital inequality. A mix of these tactics, according to
the unique circumstances of every family and school, might be required for optimal efficacy.

Various strategies and approaches have been created in Kazakhstan to provide parental support
during distant learning, taking into account the specific characteristics and educational system of the
region. The foundation of this concept is cooperation between public and commercial organizations
to provide learning platforms and resources that assist parents and students. One such example is
the BilimLand platform, which gives parents and students broad access to educational resources.
With its video courses, tests, and learning resources, this platform proved to be an invaluable
resource for parents and students during distance learning. In this paradigm, parents receive support
by interacting with non-governmental organizations (NGOs) and government educational
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institutions. Parental education webinars and training sessions are offered by organizations such as
the 1. Altynsarin National Academy of Education, which equips parents with digital skills and
pedagogical strategies to better help their children. Programs for parents to receive psychological
help have grown in importance within this framework. The active involvement of parents in school
life is emphasized under this paradigm. Parent-teacher conferences are regularly held in
Kazakhstani schools to talk about the growth of the pupils and how best to support them. These
parent-teacher conferences have shifted to an online format thanks to distance learning, which
enables parents to continue to be involved in their kids' education. This technique helps parents
raise their kids in the setting of new school surroundings and manage stress. Kazakhstan established
resources targeted at preserving families’ mental health while they were studying remotely and
established a hotline for psychological help for parents throughout the pandemic.

In order to help parents support their children's education, Kazakhstan uses a variety of parental
support approaches, such as educational portals and government initiatives that aim to improve
digital literacy and parental participation.

An essential part of this topic is the potential detrimental effects of excessive parental
participation in the educational process. First, parents who have more responsibility for their child's
academic achievement may experience stress and emotional exhaustion, particularly if they lack the
pedagogical knowledge or tools that are required. The relationship between parents and children
may suffer as a result, and tensions within the family may increase. Furthermore, overbearing
parental involvement in the educational process might diminish a child's self-reliance and initiative,
as they might start depending on their parents to finish assignments, impeding the growth of self-
control and accountability. Third, kids may feel more anxious as a result of this kind of participation
if their parents always expect them to perform well. The connection between parents and teachers
may also be harmed by overindulgent parental involvement if parents meddle in matters of
education and upset the delicate equilibrium of professional control that instructors have over the
educational process. As such, it's critical to find a balance between providing assistance and letting
kids figure out how to learn on their own.

The following results were obtained during the survey:

According to 60% of parents, their kids are between the ages of 11 and 14. Because of the
increased academic demands of remote learning, this age group frequently needs substantial
parental aid in managing their learning process and keeping an eye on their homework. Children in
this category usually require assistance in overcoming the challenges presented by their curriculum.
30% of parents have kids in the 6-10 age range, where there is an even greater need for parental
assistance because these younger students could find it difficult to use digital tools on their own.
The remaining 10% of parents have children between the ages of 15 and 18, who are usually more
independent but may still need help, especially with exam prep and career planning, requiring
conversations between parents and schools.

Forty percent of parents are able to assist their children for one to two hours each day,
indicating a moderate degree of commitment. To fill in any learning gaps, these families might want
extra materials or teacher consultations. A quarter of parents are unable to commit more than an
hour each day, which suggests that they are under time pressure from their jobs or other
commitments. As a result, children from these homes could need more help from the school.
Although they run the danger of experiencing emotional burnout, 20% of parents are able to
actively participate in the educational process for more than two hours each day, indicating a high
degree of commitment. Fifteen percent of parents said they couldn't provide any kind of help for
their kids (Figure 1).
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Figure 1 — Time for support

A third of parents assessed their level of digital literacy as average, suggesting that they require
additional training to enhance their ability to use educational platforms. These parents are capable
of doing simple chores, but they can struggle with more sophisticated equipment. Thirty percent of
respondents said they were lowly digitally literate, indicating the urgent need for digital literacy
training to improve their capacity to assist their kids. Twenty percent of parents said that they
require extensive training in the use of digital technology, which presents a significant obstacle to
their kids' success in remote learning. Since just 15% of parents are comfortable with digital tools,
these families are well-equipped to handle the majority of distant learning-related challenges on
their own.

A whopping 45% of parents said they would rather take part in webinars, demonstrating their
desire to increase their involvement in the educational process and acquire new skills. One
important tool for improving their competencies can be webinars. A quarter of parents would rather
have one-on-one meetings with teachers, indicating a need for individualized help to deal with their
kids' unique problems. Twenty percent of parents said they needed psychological help, pointing out
that distance learning causes a lot of stress and that more programs for parents and kids to receive
emotional support are needed. Online groups where they could connect with other parents, share
experiences, and get insightful advice would be beneficial to 10% of parents (Figure 2).

50%
40%
30%
20%
10%

0% -

participation in individual psychological online
training webinars consultations support communities
with teachers

Figure 2 — Preferred Form of Support

50% of parents said they occasionally felt stressed, highlighting the need for stress management
techniques and family-supporting emotional support. These parents can manage, but they
occasionally need help. Twenty percent of parents report being under continual stress, which
suggests a significant risk of emotional burnout and the need for psychiatric assistance.
Psychologists as well as schools need to give these families more consideration. While 15% of
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parents stated they are prepared to handle stress but need more skills and resources to do so, 15% of
parents said they do not feel anxious, demonstrating their confidence in their ability to manage their
children's learning process.

Parents most frequently report a lack of time as a barrier (40%) which highlights the need for
measures that limit parental engagement without sacrificing the quality of education. Of the parents
surveyed, 25% identified low digital literacy as the primary cause, underscoring the significance of
school programs aimed at enhancing technical proficiency. Twenty percent of parents reported
experiencing psychological stress, highlighting the importance of seeking psychological advice and
assistance in order to preserve emotional stability. 15% of parents brought up the issue of not
having enough educational resources, emphasizing the responsibility of the school to supply enough
materials to support productive at-home learning. An advantage for planning remote learning is that
60% of parents said they had consistent access to a computer and the internet. To make matters
worse, 10% of parents reported experiencing problems with numerous children using the same
device, while 20% of parents reported inconsistent internet connectivity. Ten percent more parents
said they had no equipment at all, which suggests that the government or schools should step in to
supply the necessary teaching resources.

There is a need to increase access to educational resources, as evidenced by the expectation of
40% of parents to receive more learning materials and instructions. Programs for emotional support
are necessary because 25% of parents need psychological support for their families. 20% of parents
feel that teachers should provide them with regular input, indicating a need for more frequent
contact. 15% of families need technical assistance to fix problems related to remote learning, like
gaining access to learning platforms and resolving technical glitches. A third of parents said they
communicated with instructors on a regular basis, demonstrating their active participation in the
educational process. Nonetheless, 40% of parents only seldom communicate with instructors,
indicating a need for better routes of contact. Improving school-parent communication is urgently
needed, as seen by the 20% of parents who said they speak with teachers infrequently and the 10%
who said they never communicate at all. Thirty percent of parents think the school helps a lot, and
forty percent think it doesn't, meaning that help services need to be improved. Ten percent of
parents said they receive no assistance from the school, and twenty percent of parents find it
impossible to oversee the learning process without extra help. These parents are demanding for
significant improvements in the school's family support program.

It is evident from examining the survey responses from fifty parents that the best kind of
support would be a hybrid one. In order to fulfill the many needs of parents—such as time limits,
low digital literacy, and high levels of stress—this model would incorporate components from
multiple different techniques. Providing specialized answers for each of these problems is the aim.

There is a need for instruction in both basic and advanced digital abilities, as indicated by the
ratings of 35% of parents as average and 30% as low for digital literacy. Execution:

- Parent webinars on digital learning systems on a regular basis.

- The production of step-by-step instructions and video tutorials for using the remote learning
platform.

- Supplying technical assistance via internet channels to address any problems that may occur.

Distance learning causes occasional worry for 50% of parents and regular stress for 20% of
them. Execution:

- Setting up group and individual psychological consultations for parents.

- Delivering training on emotional support and stress management that are specific to the
difficulties of remote learning.

- Establishing online forums where parents may exchange stories and provide encouragement to
one another.

A quarter of parents said they needed one-on-one meetings with teachers, and forty-five percent
said they would like to take part in instructional webinars. Execution:
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- Frequent virtual meetings with educators to talk about kids' development and get advice.

- Arranging virtual parent-teacher conferences to work together on the teaching process.

- Giving students regular input from their lecturers via electronic diaries or other means of
contact (such as messaging apps or email).

Ten percent of parents said they would like to connect with other parents in online networks.

Execution:

- Establishing online discussion boards or chat rooms where parents may exchange stories, ask
questions, and get guidance.

- Arranging online gatherings to talk about the difficulties families encounter when learning
remotely.

- Include parents in cooperative learning initiatives like webinars or discussion forums.

A significant problem identified by 40% of parents was a shortage of time, highlighting the
necessity for time-management techniques.

Execution:

- Giving parents access to pre-made lesson plans, templates, and learning resources will enable
them to better manage their kids' study time.

- Establishing an easily navigable digital resource library that kids can utilize on their own.

- Establishing rules for self-directed learning so that parents can manage their kids' study
sessions.

The most effective support model for parents would be a hybrid one that incorporates aspects of
partnership, psychological, and digital support, according to the survey results. In addition to raising
parents' digital literacy, this strategy will lower their stress levels, facilitate better parent-teacher
communication, and provide chances for families to exchange experiences. Since each of these
models can be customized to meet the unique requirements of a family, distance learning becomes
more feasible and efficient for both parents and kids.

Conclusion. This study showed that parents have a variety of difficulties when learning
remotely, such as problems with time management, computer literacy, and emotional health. The
empirical information gathered from parent questionnaires emphasizes the significance of
customized assistance plans in effectively addressing these issues.

The most successful strategy for parental support is a hybrid model that incorporates aspects of
technology aid, mental health help, and collaboration with educational institutions. In order to
guarantee that parents successfully participate in their children's education, this model recognizes
the variety of demands that families have and offers flexible, adaptable solutions.

The results of this study highlight the necessity of further development of parent-focused digital
literacy programs, emotional support via community involvement and counseling, and improved
parent-teacher communication. Students' academic performance will increase as a result of this
strategy, which will also benefit families navigating the challenges of distant learning in general.

Subsequent endeavors ought to concentrate on consistently modernizing these forms of support,
integrating input from guardians, and guaranteeing fair distribution of resources among individuals
from diverse economic backgrounds. In both remote and hybrid learning contexts, we can build a
more resilient and supportive learning environment by encouraging deeper collaboration between
schools, families, and communities.
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