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Abstract

This article discusses the methodology for developing foreign language professional competence of under-
graduates in the educational program “Training of teachers in a foreign language.” At the present stage, with the entry
of the Republic of Kazakhstan into the global educational space, there is a need for highly trained personnel and
specialists of the 21st century. The formation of foreign language professional competence contributes to the
development of intercultural communicative competence among undergraduates, adapting them to different cultural
contexts. The implementation of the competency-based approach, as one of the relevant approaches in education of the
21st century, and the cognitive approach, as the leading one in foreign language education, lead to high-quality final
results and the formation of foreign language professional competence of future foreign language teachers. This article
describes the results of applying the course “Modern methodology of foreign language education in higher institutions”.
The aim of the course is to provide the necessary qualitative training of future foreign language teachers so that they can
successfully realize in their pedagogical practice the main goal of foreign language teaching - the development of
intercultural communicative competence of individuals. This is based on the principles and methods of foreign language
education, which contribute to the formation of graduate students' ability to effectively communicate and interact with
representatives of other cultures.
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1 . .
Kaszaxckuit ynusepcumem mexncoyHapoOHbIX OMHOWEHUL U
MUPOBLIX A3b1K06 UMeHU Abbiiall xaua,

2. Anmamuwi, Kazaxcman

OCOBEHHOCTHU ®OPMHUPOBAHMUS NHOS3BIYHON NPO®ECCUOHAJILHOM
KOMIIETEHIIU MATUCTPAHTOB A3bIKOBOI'O BY3A

AnHomayus
B nanHoO#l cTathe paccMaTpuBacTCs MeToauKa (HOPMHUPOBAHUS WHOS3BIYHON MPO(ECcCHOHATLHOW KOMICTCHIUH
MarucTpaHTOB Mo 00pa3oBaTebHON porpaMme «[1oIroToBKa Meaaroros Mo HHOCTPAHHOMY sI3BIKY». Ha coBpeMeHHOM
sTamne ¢ BxoxaeHueM PecnyOnuku Kazaxcran B rino6ansHOe 00pa30BaTeibHOE MPOCTPAHCTBO, BO3HUKAET MOTPEOHOCTH
B BBICOKO TOJTOTOBJICHHBIX Kajpax W creruanucrax 21 Beka. DopMUpOBaHHE HHOS3BIYHON MpPOQECCHOHATBHOM
KOMIIETEHIIMM CHOCOOCTBYET PAa3BUTHIO Y MAarucTPaHTOB MEXKYJIbTYpHOH KOMMYHHUKATHBHON KOMIIETEHIINH,
aanTupys UX K Pa3UyHbIM KYJIbTYPHBIM KOHTEKCTaM. Peanu3anusi KOMIETEHTHOCTHOTO TOAXOMAa, KaK OJHOrO M3
aKTyallbHbBIX TT0/IX0/I0B B 00pa3oBanuu 21 Beka, U KOTHUTUBHOT'O [TOJX0/1a, KaK BEYIIEr0 B HHOS3BIYHOM 00pa30BaHUH,
BEAYT K KAYECTBCHHBIM KOHEUYHBIM PE3yJabTaTaM M (POPMHUPOBAHHIO HHOSI3BIYHOU MPOPECCHOHATBHOW KOMIETEH MU
Oynymux yduTeneldl HHOCTPAaHHOTO s3bIKa. B [aHHOM cTaThe OMHCHIBAIOTCS PE3yNbTAThl HPUMEHEHHS Kypca
«CoBpeMeHHass METOMOJIOTUsl HHOSI3BIYHOTO 00pa3oBaHMsl B BbICHICH Iikosey. llenb kypca siBiseTcs oOecreduTh
HEOOXOMUMYI0 KaueCTBEHHYIO MOATOTOBKY OYAYIIMX YYHTENIeH WHOCTPAHHOTO SI3bIKA, YTOOBI OHM MOTJIM YCIICIIHO
PCaIn30BLIBATL B cBOEH ne):[arornquKoﬁ IMPaKTUKEC OCHOBHYIO LICJIb MPETIOJaBaHUsd MHOCTPAHHOI'O SA3bIKa — pa3BUTUC
Me)i(KyHLTypHOﬁ KOMMyHHKaTHBHOﬁ KOMIICTCHIIUN JIMYHOCTH. 3TO OCHOBAHO Ha MpUHIUIIAX U MECTOJaX MHOA3BIYHOTO
00pa30BaHusi, KOTOPhIC CIIOCOOCTBYIOT (POPMHPOBAHUIO y MArUCTPAHTOB CHOCOOHOCTH 3(P(PEKTHBHO 0OOIIATHCS U
B3aMMOJICHCTBOBATH C MPEACTABUTEIISIMU IPYTUX KYJIbTYP.
KiawueBble cjioBa: MHOS3BIYHOC OOpa30BaHUE, MHOSI3BIYHAS MPOGECCHOHATbHAS KOMIICTCHIIMS, KOTHUTHBHAS
KOMIIETEHIHS, KOMIIETCHTHOCTHBIH 1M01X0/l, KOTHUTUBHBIH MOAX0/1, KOMMYHHKATHBHBIN TTOXO0/1, IPOSKTHAs paboTa.
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1 .
Abvinati xan ameinoazvl Kazax xanvikapaneix kamsinacmap sHcoHe
anem minoepi yHusepcumeni,
Anmamul K., Kazaxcman

TIJIAIK 2KOFAPBI OKY OPHBIHIA MATUCTPAHTTAPABIH IHETTUIAIK
KO9CIBU KY¥3bIPETTIVIIT'TH KAJIBIIITACTBIPY EPEKIIEJIKTEPI

Anoamna

Kaszipri 0inimM Gepyzne kaciOu OUTIKTI MamaHIap/bl Jaspiiay ©3eKTi 0oJjbIl OThIp. By MamaHHaH €3 ic-opKeTiHe
Makcar Kosi Ollyl, OFaH JKEeTyJIH JXOJJapblH aHbIKTay. By MaecarThl jKy3ere achlpa OTBIPBIN, HITHIXKET'€ XKETyJeri
KayarkepIIIKTI 63 KY3bIpIbUIBIFbIHA ally OipHenIe MiHaeTTepai Tanan ereai. OcbiFaH coiikec, aBTOp MarucTpaHTTapia
KaJIbINTAaCaThIH KOCIOM KY3BIPETTUIIKTIH JKOFapbl ACHreiliH ajJblHFbl KaTapra ULIbIFapy KepekTirine Oaca Hazap
aymapraH. ABTOp 3epTTEYJICPAiH allyaH TYPJIUIriHe KapaMacTaH, MaruCTPAHTTAPIbIH IMETTUIMIK KOCIOM Ky3ipeTTiIiriH
KaJIBIITACTBIPY MAcelieci KomTereH cedenrepre OaiIaHBICTHI, OHBIH iMIHC MaMaH/IBl aspiay IpOoIeciHAe 9iCTEMEIiK
KOHE OKY-o/liICTEMEIIIK KypanmapislH OonMaybiH aran eteni. CoHIbIKTaH na, aBTOp «JKorapsl MekTenTe Kasipri
HIeTTINIK OlmiM Oepy oicHaMach» KypCHIHBIH MaHBI3BIH KepceTedi. Makaaza KepceTiuireH 0acThl Makcart-
MOJICHUETAPAJIBIK KOMMYHHKALMSUIBIK KY31PETTUIIKTI KaJbINTACKaH JKOHE OHBI THIMJI JXXY3€re achlpa ajlaThlH MaMaH
nasipiay. Makanaga =~ MarucTpaHTTapIblH INETTUIIIK KSCiOM  KY3BIPETTINIrIH KalbIITACTBIpYIarsl  OepiireH
TakplpbinIaiap OoJaliak MaMaHHBIH ©3 ICIH CBHIHM TYpFbLIAaH Oaranamn, KociOM KY3BIPETTUTIKTI XKETUIHipy, AYphIC
KapbIM-KaTbIHAC OPHBIKTBIPA ally KAaCHETTEpi e ayKbIMIbl KeJeMmJe allblIFaH. Makanaja aBToOp KY3bIPETTi 9JICTiH
MaHBI3/IbUIBIFBIHA JIa TOKATIBINT ©TKeH. KypcThlH MakcaThl — ILIETeNl TUIIH OKBITYIBIH OacThIChl — JKEKe TYJIFaHBbIH
MOICHHETAPAIBIK KOMMYHHUKATHBTI KY3BIPETTINIriH JaMBITYIBl ©3 IMeAarorHKabIK TIKipHOeciHIe TaOBICTHI XKy3ere
acelpa anmaThIHAAN Oonamak IIeTesl Tijdl MyFaliMAepiHe KaKeTTi camanbl JaWbIHABIKTBEI KaMTaMachl3 eTy. byn
MaruCTpaHTTapIbIH 0acka MOJACHHMET OKiIIepiMeH THIMII KaphIM-KaThIHAC jKacay JKOHE e3apa opeKeTTecy KaOileTiH
JTAMBITYFa BIKIAJ €TeTiH MIeTeN TUTIH OKBITYIBIH NMPUHINITEp] MEH oficTepiHe Heri3penreH. byn makanama «OKorapsl
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OKY OpBIHIAPBIHAA IIETEeNI TUTIH OKBITYABIH 3aMaHayH 9JicTeMeci» KYpPChIH KOJIIAHYIbIH HOTHKEJEepi CHUIATTalIFaH.
KypcTblH MakcaThl — MIeTeNT TUIIH OKBITYIBIH OAacTBICHI — JKEKe TYIFAaHBIH MOJCHHETAPAIBIK KOMMYHHMKATHUBTI
KY3BIPETTIITiH JAMBITYIB ©3 ITeAarOTHKANIBIK TOXKiprOeciHe TaObICTHI )Ky3ere acklpa ajaTblHIail Oomamak meTern Tiji
MyFajJliMJepiHe Ka)XKeTTi caraibl TaibIHABIKTH KaMTaMachl3 eTy. bysl MaructpaHTTapablH 0acka MOJCHUET OKiAepiMeH
TUIMJII KapbIM-KaThIHAC jKacay >KOHE e3apa opeKeTTecy KaOlIeTiH JaMbITyFa BIKNal €TETiH IIeTeN TUIIH OKBITYIbIH
NPUHLIUITEP] MEH 9JliCTepiHE HETI3AeNreH.

Tyiiince3nep: mer TiTiHgeTi OUTIM, ST TUTIHAET] KOCION KY3BIPETTIIK, KOTHUTUBTIK KY3BIPETTUIIK, KY3bIPETTUIIK
TOCLI, KOTHUTUBTIK TOC1J, KOMMYHHKATHBTIK TOCII, JKOOAIIBIK KYMBIC

Basic provisions. In the modern world, knowledge of foreign languages and cultures is
becoming an integral part of the training of specialists in language universities. Undergraduates of
language universities already have significant language baggage, and their training is aimed at
developing professional skills in combination with foreign language proficiency. The formation of
foreign-language professional competence requires special teaching methods. Undergraduates
should be able to practice the language in professional contexts, including discussing current issues
and developing projects in a foreign language. Foreign language professional competence also
includes an understanding of cross-cultural aspects. Undergraduates should be ready to interact with
representatives of different cultures, both as part of their studies and in their future careers.

The peculiarities of the formation of foreign-language professional competence of
undergraduates of a language university include the integration of language learning with a
professional program, the use of specialized techniques, and an emphasis on intercultural
interaction. These features contribute to the training of specialists who are able to work successfully
in a multilingual and multicultural environment.

In the context of globalization and integration of world societies, the formation of foreign-
language professional competence is becoming an important aspect of training specialists. In the
formation of this competence, the formation of cognitive, communicative, research-predictive,
predictive-analytical and research-applied competencies is of particular importance.

Introduction. In today's globalized world, where international relations play a significant role,
the importance of foreign language proficiency is steadily rising. This is especially crucial for
undergraduate students majoring in foreign languages with the goal of becoming language teachers.
Beyond simply mastering the language itself, it's essential to cultivate a foreign language
professional competence that enables individuals to effectively apply their language skills in
professional settings.

This article will explore the characteristics of developing the foreign language professional
competence of undergraduate students enrolled in the "Training of Foreign Language Teachers"
program at a language university. These insights aim to enhance their qualifications and increase
their competitiveness in the job market.

The foundation for cultivating the foreign language professional competence of undergraduates
lies in integrating language and vocational education. This entails ensuring that students possess a
proficient level of foreign language proficiency alongside specialization in their chosen field.
Moreover, they should demonstrate the ability to apply their knowledge and skills effectively, thus
becoming competent professionals. Given the expanding political, economic, and cultural ties of the
Republic of Kazakhstan with other nations, as well as its integration into the global educational
landscape, there is a growing demand for well-prepared personnel across all sectors.

The initial group of skills for the 21st century, referred to as "learning skills,” have been
incorporated into language education to promote a more holistic teaching approach within higher
education. This approach involves encouraging student interaction through group activities, which
entail cooperation and communication. Additionally, it focuses on enhancing students' oral and
written abilities through individual assignments that demand creative thinking and innovation.
Language education following the principles of the 4Cs (Collaboration, Communication, Creativity,
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and Critical Thinking) aligns with the requirements of contemporary university students in the 21st
century [1].

Nevertheless, by incorporating the 4Cs, educators have successfully merged students' scientific
methodologies and their capacity for collaborative critical thinking within the classroom setting.
Likewise, developed countries have observed comparable outcomes, as the integration of the 4C
model has resulted in enhanced creativity and the establishment of a collaborative learning
environment [2].

The issue of fostering the foreign language professional competence of prospective foreign
language teachers holds significant importance due to the following factors:

— firstly, it involves instructing students who are acquiring a foreign language as a secondary or
tertiary language. Teachers must possess not only a profound understanding of the language but
also the ability to impart it effectively to others. Cultivating foreign language professional
competence enables undergraduates to refine their teaching skills, tailor instructional materials and
methodologies to meet students' needs, and foster an engaging learning atmosphere.

— secondly, there's the enhancement of undergraduates’ communicative competence. Foreign
language teachers need to possess effective communication skills in a foreign language to interact
with students, parents, and colleagues. They should adeptly initiate and sustain dialogue, clarify
intricate concepts, and ensure mutual comprehension. Fostering foreign language professional
competence enables undergraduates to refine both their oral and written communication abilities,
engage in discussions, and deliver impactful presentations in a foreign language.

— thirdly, the expansion of the cultural horizon of undergraduates and their ability to work with
diverse cultural contexts. Teachers of a foreign language should be ready to interact with students
from different countries and cultures, understand their values, traditions and customs. The
formation of foreign-language professional competence helps undergraduates develop intercultural
sensitivity, adapt to different cultural contexts and create an inclusive educational environment for
all students.

During the process of acquiring a foreign language, it's essential for students to naturally grasp
concepts and linguistic phenomena that mirror real-world scenarios. Students actively construct
their own mental framework of ideas about the language they are studying. Drawing from
contemporary psychological research and teaching practices in foreign language education, it
becomes evident that learning effectiveness is attained when the brain generates its own cognitive
constructs. Hence, it's crucial to encourage the evolution of acquired knowledge, foster
communicative contexts, and cultivate students' interest and motivation to engage in foreign
language communication.

In the process of learning a foreign language, students are expected to engage in discovery,
exploration, and practical application of the language. With prior knowledge in their native
language, students already possess a foundational understanding through which they conceptualize
their world and organize knowledge. This established framework, encompassing notions about the
structure of their native language and conceptualizations of the world, facilitates a quicker
assimilation of new phenomena. New concepts are grasped more readily as they are perceived
through familiar cognitive pathways.

Literature review. In modern education, including foreign language education, the competence
approach is widely used as one of the effective and relevant approaches in education of the 21st
century. Many domestic and foreign researchers have dealt with issues of competence approach,
among them are such scientists as I.A. Zimnaya, E.l. Passov, A.A. Verbitsky, S.S. Kunanbayeva, V.
F. Tenisheva, N.P. Khomyakova, D.H. Hymes, J.A. van Ek, J. Raven, A.V. Khutorskoy, M.L.
Zueva, E.F. Zeer and others.

Jack C. Richards and Theodore S. Rodgers believe that competence-based education can be
compared to a movement in education focused on learning outcomes and the development of
language programs. Competence-based education assumes that students are expected to do with the
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language and they learn to do it, that is, the emphasis is on the fact that the language is studied in
practice [3].

Upon examining contemporary research by scholars in the domain of foreign language
education methodology, it becomes evident that competence is defined as the aptitude to
proficiently execute a particular task, whereas competency entails the process of refining personal
interpretations and integrating knowledge for their efficient application in practical contexts [4, p.
63].

According to Zimnaya [.A. competencies emerge as a vital personal asset, cultivated through
"the core of intricate, varied, and diverse personal constructs inherent to individuals" [5, p. 7].

Implementing a competence-based approach in the educational system facilitates the shift of
educational endeavors to a meta-subject level, where the notions of "competence" and
"competency" pertain to overarching aspects of educational content. The developed competence of
professionals entails the acquisition and integration of professional skills, enabling them to operate
proficiently at an advanced professional tier and enhance their competitiveness in the global job
market.

Kunanbayeva S.S. believes that the competence approach in the education system is:

— Systemic;

— drawing from activity-based and personality-oriented methodologies, the competence-based
approach encompasses fundamental principles from activity-based, personality-oriented,
personality-activity, acmeological, contextual, and andragogical approaches [6, p. 57].

— The main categories of the competence approach are the concepts of "competence" and
"competency".

In the modern theory of the competence approach, the key role in the educational process is
cognitive competence. This is due to the fact that during its development, students acquire skills and
abilities that will be useful to them in their future professional activities. Cognitive competence
includes two main groups: a group of cognitive skills and a group of creative abilities. The first
group includes the ability to set goals, analyze and evaluate, while the second group assumes the
ability to independently find knowledge, find solutions in atypical situations and use heuristic
methods to solve problems.

The cognitive approach stands as a key component of the competence approach, running
alongside it, as comprehension is essential for foreign language acquisition. Students consciously
acquire new knowledge and skills during foreign language communication, activating their
cognitive faculties. The core theoretical principles of the cognitive approach influence the selection
of teaching methods and educational strategies. Interactive models, instructional techniques, and
curriculum structures in the learning process are designed with consideration of the psycholinguistic
and cognitive processes inherent in language acquisition.

According to E.S. Kubryakova, the learning of a foreign language involves a tendency to
integrate cognitive processes with language acquisition, necessitating a systematic exploration of
the correlation between an individual's linguistic activity and their cognitive processes, conducted
through the cognitive system [7].

According to L.S. Vygotsky, education should be based on "awareness and mastery”, and this
also applies to a foreign language. The processes of "awareness and mastery" in foreign language
education show their unity and they are equally important for the language [8, p. 195]. The scientist
highlighted the key aspects of the impact on personality development and stressed that in an
environment where there are no suitable tasks and new needs do not arise, which does not
contribute to stimulating the development of intelligence through the establishment of new goals, in
such an environment thinking cannot reveal all its true abilities. In the above-mentioned
environment, it either does not develop to higher levels, or it occurs with a long delay [8, p. 124].

The understanding of the term “professional competence”, as well as "competence-
competency”, is a very different approach. Many researchers, especially in the field of vocational
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education, emphasize various aspects of this concept. I.A. Zimnaya believes that knowledge and
experience, personal qualities or professional aspects stand out in this context. While all the authors
support the basis based on the "three pillars™ of the specialist's activity and personality: "to know, to
do, to be" [9, p. 27]. Professional competence, considered as readiness for professional activity, is
emphasized by many authors as a dynamic and social characteristic.

The dynamism of professional competence is manifested in its constant development
throughout the subject's professional career. Studying the personal characteristics of professional
competence, I. B. Bicheva includes in the definition of this concept "the process of developing
unique personality traits of the subject of professional activity, contributing to the formation of
individual methods of self-realization in the professional environment™ [10].

The notion of "professional competence” encapsulates not only the preparedness but also the
capability of a professional to make sound decisions while engaging in diverse professional tasks.
This competence comprises a blend of comprehensive knowledge, skills, experience, and personal
attributes that enable an individual to effectively strategize and execute professional duties while
interacting with their environment. According to V.l. Bidenko, an evaluation of subjective
"professional competence” can be grounded in an analysis of both the current and potential
activities of a specialist [11].

According to N.l. Onchukova and E.V. Kharchevnikov, professional competence serves as an
indicator of personal growth and professional skill [12, p. 14]. According to S.A. Druzhilov, the
achievement of professional success is associated with maintaining a certain level of professional
competence [13, pp. 32-33]. V.P. Kosyrev's view defines "professional competence™ as significant
professional qualities of a person necessary to perform professional activity at the qualification
level, manifested in the ability to solve professional tasks [14, p. 50].

It is obvious that the author's interpretations largely reveal the interpretation of the concept of
"professional competence”. In general, its essence is manifested in the successful solution of a
certain class of professional tasks, the class of tasks is determined by the nature of the profession
and, consequently, by the totality of components of professional competence.

In turn, O.N. Shakhmatova considers professional competence as one of the elements of
professionalism. The structure of professionalism, in her opinion, includes professional relevance,
professional suitability, professional satisfaction and professional success. By professional
competence, she understands a complex of professional knowledge and skills, as well as methods of
performing professional activities [15].

After the analysis, we can talk about the content aspect of the concept of "professional
competence"” in the general sense. From the position of readiness (action), professional competence
is interpreted as an individual's awareness of his needs, motives and interests (I want); the presence
of opportunities, inclinations, knowledge, skills and abilities (I can, it is assumed — | know and |
can); stably rooted psychophysiological, professionally significant and characterological qualities (I
have); which meet the requirements social environment for a specialist of this profession.

When fostering the development of foreign language professional competence among
undergraduates, we align with modern methodologies and theories in foreign language education.
These theories emphasize the foundational importance of intercultural communicative competence,
alongside a range of methodological principles such as cognitive, communicative, sociocultural,
linguocultural, conceptual, and developmental-reflexive (personality-centered) principles. Among
these, the cognitive methodological principle stands out as particularly significant in this context
[16, p. 43].

According to academician S.S. Kunanbayeva, language and culture are intertwined components
forming an inseparable complex integral to cognition. They give rise to secondary mental
constructs, shaping a person's novel linguistic conceptualization of the world. This representation
aids in the perception and understanding of unfamiliar linguistic and cultural surroundings [16, p.
84].
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Contemporary cognitive learning approaches highlight learning as an active, constructive, and
self-directed endeavor shaped by the mental engagement of the student. There is a strong emphasis
on the significance of metacognitive processes and the utilization of diverse learning strategies to
facilitate effective learning outcomes. The active construction of new knowledge and the
application of strategies are underscored, particularly within the realms of memory and learning
[17].

Enhancing the effectiveness of information retention in memory is achieved through rehearsal,
particularly when the information is presented in a meaningful manner, and organization, such as
categorization. Employing meta-memory strategies, such as creating lists or taking notes, further
aids in successful information retention. Notably, students typically exhibit better recall when
information is assimilated through distributed practice across multiple training sessions rather than
through concentrated sessions. However, it appears that the timing distribution within a single
training session does not impact the transfer of information to long-term memory [18].

Considering the cognitive approach to professional training, successful language learning
necessitates the active engagement of students in the educational journey. Within this approach,
learning is viewed as a process geared towards fostering students’ comprehension, rather than
merely imparting information [19].

Furthermore, within this framework, learning's dynamic involvement is recognized, under-
scoring its social aspect. Throughout the journey of individual knowledge acquisition, students
actively foster their comprehension. According to this perspective, students are not passive
recipients of information but rather active and accountable participants in the educational process.
Personal experiences take center stage in learning. Apart from cognitive elements, affective and
personal traits also influence learning outcomes. Attitudes towards the educational process and
levels of motivation are pivotal predictors of goal achievement. Intrinsic motivation plays a central
role in successful learning, reflecting a shared aspiration for self-regulation and autonomy. Self-
regulation entails an active student assuming responsibility for their own learning process.

Understanding the essence of the educational process underscores the active engagement of
students, where they play a participatory role rather than solely receiving information passively.
Indeed, the actions undertaken by the student emerge as a pivotal factor in determining the level of
material assimilation, sometimes surpassing the instructor's contribution. This suggests a departure
from the traditional notion of the instructor solely transmitting knowledge. Instead, students require
active involvement and experiential learning opportunities. Hence, there is a need to shift the focus
and acknowledge that effective educators not only possess extensive knowledge but also possess the
skill to engage students in activities conducive to achieving their learning objectives. This entails
crafting relevant content, understanding the cognitive processes necessary for material assimilation,
and recognizing how students' prior knowledge and experiences shape the significance of the
material being studied.

Reconsidering how we approach language learning by considering both cognitive and
emotional aspects can provide valuable insights when designing educational strategies aimed at
meaningful learning. In these scenarios, students are empowered to take on an active role as
intellectual agents in their own learning journey, fostering the growth of their autonomy and
accountability in the process. By shifting the initiative to the student, they are encouraged to
actively participate and enhance the learning experience with their unique perspectives and
experiences.

Another crucial aspect in the journey of learning a foreign language involves fostering
intentional and meaningful interaction among students, allowing them to engage with educational
materials and play an active role in the language acquisition process, transitioning from passive
recipients to active participants. The model being formulated for language acquisition within an
educational setting should promote the cultivation of a sense of personal involvement essential for
effective language learning. The educator creates an immersive environment rich in authentic
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language, enabling students to explore the language through interaction rather than mere instruction.
Students are encouraged to actively engage in discussions regarding meaning and to develop
strategies for mastering tasks. Moreover, they actively participate in problem-solving, formulating
hypotheses, and testing them, thus facilitating a deeper understanding of the language.

Human activity unfolds within the framework of a society where language serves as the lens
through which everything is perceived and interpreted. Mastery of a language relies heavily on
interactions with its native speakers, individuals who employ language for both communication and
cognitive processes. The concept of anthropocentrism underscores the pivotal role of individuals in
shaping and comprehending speech, highlighting the importance of the linguistic persona in the
study of foreign languages.

Ruzin I.G. posits that "language is examined in conjunction with its interplay with life and its
reflection of reality. There is a growing recognition that understanding the essence of language
hinges on understanding individuals and their surroundings... This signals a notable methodological
shift in contemporary linguistics — from an intrinsic focus on language to an anthropological
perspective” [20, p. 48].

The anthropocentric paradigm shapes scientific inquiry within the framework of a linguistic
persona, particularly in the realm of foreign language acquisition, where it delineates between
primary/secondary linguistic personas and a "subject of intercultural communication.” Within this
paradigm, the individual is regarded as both a subject and a manifestation of a specific linguistic
culture, underscoring the importance of studying the individual in conjunction with their language
and vice versa. This paradigm posits that an individual comprehends the world around them by
understanding themselves and their interactions within this world.

The anthropocentric paradigm posits that language learning occurs through active engagement
with the language itself. In contemporary methodologies of foreign language education, new
theoretical frameworks and concepts are emerging, such as "foreign language education is not just
for life, but through life!" and "learning not just a foreign language, but learning with the aid of a
foreign language,” placing emphasis on the student's individuality rather than solely on the teacher.
Within this approach, students are encouraged to actively tackle communicative tasks with inherent
challenges, considering the mindset and cultural background of individuals from other cultures.
This fosters the activation of students' cognitive, investigative, and creative faculties. Students
independently devise solutions to problematic situations, with the teacher's role being to support
and guide their efforts in the journey of learning and mastering a foreign language. Consequently,
this approach stimulates the activation of students' cognitive, investigative, and creative abilities,
empowering them to navigate through challenges autonomously while the teacher provides
guidance and support throughout the language acquisition process.

Materials and methods. The study was methodologically grounded in the principles of the
systemic-activity, communicative, and competence-based approaches (Figure 1). In accordance
with the purpose and objectives, the following methods were chosen: analytical method;
quantitative and qualitative analysis of the results interpretation of the results in the appropriate
course.
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Communicative approach

Figure 1. Methods of formation of foreign language professional competence
of undergraduates studying in the specialty "Training of teachers of a foreign language"

The course "Methodology of Teaching Modern Foreign Languages in Higher Education
Institutions™ addresses topics aligned with the integration of these approaches into the core
educational system. The competence approach aims to address the question: "What does society
entail, what knowledge is essential for individuals, and what societal needs can they fulfill?"
Developing teachers' competencies is a pressing issue within the contemporary education sphere.

The competence-based approach represents a potential solution to the crisis arising from the
conflict between traditional methods and the strategy of simply increasing educational content. It
prioritizes the outcomes of education, emphasizing that the quality of education lies not only in the
accumulation of vast knowledge but also in the capacity to effectively apply that knowledge.

The strategic direction of the competence approach is to determine the learning outcomes by
setting clear tasks for the teacher to form a set of skills and knowledge that make the graduate
competitive in the labor market.With the advent of the market economy, new requirements for
employees have appeared. If earlier the emphasis was mainly on professional orientation, now the
skills and abilities of a potential employee should go beyond a narrow specialization and cover
many aspects. Universality becomes a key criterion of value.

In contemporary foreign language education, the communicative approach stands out as a
predominant methodological approach. It is widely regarded as the most efficient approach for
accomplishing the primary objective of language learning, namely, cultivating students'
communicative competence in a foreign language. Typically, the communicative approach
encompasses several fundamental components (Figure 2):
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how language changes in
a particular
communicative situation

Ability to maintain a
conversation with a
limited lexical and
grammatical base.

how to use the
language for various
purposes and functions

Ability to read,
undeistand and create
texts of various types and
character

Figure 2. Aspects of the communicative approach in studying the course "Methodology of modern foreign
language education in higher educational institutions™

The aim of the communicative approach is to enable individuals to effectively engage in
communication using language. This involves the capacity to express ideas, exchange viewpoints,
and interact with others in diverse communicative settings while adhering to linguistic and speech
conventions and selecting appropriate communication strategies based on the context. Moreover,
the communicative approach emphasizes the development of both oral and written language
abilities, comprehension of textual and conversational content, and acquisition of language skills
relevant to real-life situations.

Scientists such as E.l. Passov, I.A. Zimnaya, T.Yu. Stepanova, M.K. Kotusova, J.Shales and
others have introduced a communicative approach to teaching foreign languages into linguistic
education. They consider this approach as a method aimed at developing students' understanding of
foreign speech and mastering language material to create their own statements.

In this article, we explore the communicative approach as the fundamental framework for
effectively teaching oral proficiency in foreign languages. As articulated by E.I. Passov,
communicativeness entails an orientation towards speech within the educational process. This
orientation extends beyond merely achieving practical speech objectives (a common aim across
various educational approaches) to encompass the active utilization of language in practice.
Practical speech orientation serves not only as an objective but also as a method, with both elements
engaging in dialectical interaction.

Thus, it can be emphasized that the communicative approach in foreign language education
occupies an important position in modern methodology due to its high efficiency.

The system-activity approach prioritizes fostering students' autonomy in the educational
process, aiming to facilitate independent learning. To achieve this, teachers employ a range of
effective instructional activities. The implementation of these approaches also requires the support
of foreign-language professional competence of undergraduates through appropriate resources and
educational programs. For example, providing access to specialized online platforms, libraries,
databases and language centers where students can deepen their knowledge, develop foreign
language communication skills and receive additional feedback from experienced teachers.

In the system-activity approach, personal competencies are developed through a cycle of
"competence — activity — competency". Here, competence is understood as "knowledge in action”,
where individuals demonstrate their ability to effectively apply acquired knowledge and skills to
accomplish tasks.

In the system-activity approach, the category "activity" occupies an important position, and the
activity itself is considered as a kind of system. The main idea of this approach is that new
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knowledge is not transmitted in a ready-made form. Students themselves "discover” them in the
course of independent research activities, turning into some kind of researchers making their own
discoveries. The task of the teacher when introducing new material is not to exhaustively explain,
show and tell. Rather, the teacher should organize the students' activities in such a way that they
themselves come to a solution to the problem of the training session and independently justify how
to act in the new conditions.

In addition, an important aspect of the formation of foreign-language professional competence
of undergraduates is their active involvement in academic and professional networks. Participation
in conferences, seminars, forums and discussions will allow them to expand their knowledge, share
their experience, establish contacts with colleagues from different countries and be aware of the
latest trends and research in the field of foreign language education.

The main subject results of studying this course include:

1. Understanding the principles of contemporary methodological research and its role in

addressing key challenges in language teaching methods;

2. Applying critical thinking to assess different research perspectives;

3. Acquiring a comprehensive understanding of the methodological principles underlying

foreign language teaching, with a focus on societal relevance;

4. Developing proficiency in using materials to discern patterns, grasp new concepts;

5. Enhancing skills in analyzing and interpreting diverse information, and applying knowledge

to explain and assess various phenomena and processes;

6. Cultivating the ability to apply analytical thinking to identify and evaluate the factors

influencing the essence and dynamics of significant research processes.

7. Gaining a comprehensive understanding of spatial integrity as a network of interconnected
systems;

8. Developing proficiency in conducting educational projects.

The outcomes entail postgraduates acquiring new skills and engaging in activities to acquire,
transform, and apply knowledge for educational and design purposes.

Within the course, postgraduates are guided towards cultivating a scientific mindset by
familiarizing themselves with the fundamentals of compiling an informational project.
Subsequently, they select relevant data pertaining to a specific topic and collaboratively prepare a
group Information Project during the analysis phase.

Aligned with the state standards for the subject area "Modern Methodology of Foreign
Language Education in Higher Educational Institutions,” the primary goals of this course were
established as follows:

1. Enhance students' abilities in information literacy.

2. Foster critical thinking, analysis, and synthesis skills, alongside the capacity to assess and

juxtapose research methodologies relevant to the course.

3. Utilize theoretical knowledge practically to address specific challenges.

4. Cultivate research skills and the proficiency to convey and demonstrate gained knowledge

and expertise.

5. Foster the capacity to synthesize, analyze, and assess information for hypothesis testing and

data interpretation across diverse sources.

To enhance the foreign language professional skills of undergraduates enrolled in the "Training
of Foreign Language Teachers" educational program, a course titled "Contemporary Methodology
of Foreign Language Education in Higher Education Institutions” has been created. This course
aims to deliver comprehensive professional and methodological preparation for future foreign
language educators, equipping them to proficiently integrate the primary objective of foreign
language teaching - fostering intercultural communicative competence among learners - grounded
in the principles of foreign language education.
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The theoretical course is designed for 15 weeks and covers 8 main topics and subtopics for each
topic. To control the formation of foreign-language professional competence of undergraduates,
they are offered problematic issues that are focused on solving current problems that currently exist
in foreign-language education. Here are some examples of such problematic issues:

- What distinguishes the concept of 'philosophy of education' from the 'paradigm of
education'? To what extent is the presence of various educational paradigms today justified?

- Examine different methods for identifying the component composition of intercultural and
communicative competence. Which composition of ICC components do you believe aligns with the
primary objective of contemporary foreign language education?

- Do you believe that implementing a competence- based approach, with suitable adaptations
for our nation, can enhance the educational process? Provide a rationale for your response.

- Do you believe that shifting from the conventional knowledge/skill-based approach to a
competency-based one would allow for the integration of one approach, such as problem-based,
into another, like competency-based? Explain your reasoning.

- ldentify the primary roles of the professional competency educational program in modeling
the educational process as a coherent entity in line with vocational education objectives.

The content basis of this course was a system of topical problems, in the process of solving
which professionally important qualities of undergraduates of pedagogical education were
actualized, contributing to the development of professionalism. The system of using actual
problems covered:

1) working out the skills to analyze and solve the problem;

2) formation of the ability to independently search for and apply ways to solve the tasks
assigned to undergraduates;

3) tasks for determining the sequence of reasoning in the construction of actual problems.

We determined the content and approach to addressing pressing issues by considering the
stages of professional activity mastery, which encompassed the acquisition of knowledge and skills,
engagement in creative endeavors, and development of emotional and value-based perspectives
towards pedagogical realities. Thoughtful incorporation of contemporary issues aligned with the
stages of reflective learning facilitated a progression among pedagogical education master students
from merely reproducing solutions to adopting a reproductive-creative approach in problem-
solving. This process encouraged the utilization of introspection and self-organizational skills in
their educational and professional endeavors.

Additionally, to foster the effective enhancement of undergraduates’ foreign language
professional competence, project topics were provided for Midterm assessment. These topics also
serve to bolster the professional skills of future foreign language teachers. Consequently,
methodological guidelines for conducting project work were prepared to support this endeavor.

The methodology of project-based activities, which involves the practical application of
knowledge acquired during a graduate's professional endeavors, is gaining increasing significance.
Therefore, the assessment of a university graduate’s competence encompasses their cognitive
proficiency in key subjects and their nuanced grasp of the socio-cultural, ethical, and moral values
prevalent in today's globalized society. It serves as a gauge of their aptitude and competitiveness
within their chosen field.

In this context, particular attention must be given to the refinement of graduates'
communication skills and the enhancement of their foreign language information and analytical
capabilities. In an era defined by globalization and international cooperation, the effectiveness of
such endeavors hinges upon the extent of a specialist's communicative prowess in a foreign
language. Thus, a university graduate should demonstrate the capacity to comprehend, generate, and
articulate professionally relevant information (ideas, algorithms, concepts) in a foreign language.
This entails employing various modes of expression—verbal, visual, graphic, and audiovisual—and
employing appropriate linguistic tools across diverse professional communication contexts.
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It's clear that possessing strong communicative skills is a cornerstone of a competitive
professional profile. To put it simply, both professional and communicative competencies are
undeniably vital aspects of a competitive professional identity [16].

Here are some examples of project work topics:

— The Theoretical Framework of Cognitive Linguistics in the Context of Foreign Language
Education and Cross-Cultural Communication.

— Cognitive Mechanisms Shaping the Development of a Language Personality.

— Theoretical and Practical Principles for Constructing Professionally-Oriented Content in
Foreign Language Education for Specialized High Schools (Natural Science Direction).

— The forms of reflection of national mentality and socio-cultural specifics in the genres of
official international examples and interaction models (types of target-oriented -official
communication: business negotiations, etc.)

— Modelling the subject content of communicative complexes during the development of the
communicative competency

— Features of the formation of the foundations of communicative skills in early foreign
language teaching

— The Cross-Cultural Foundations of Speech Activities in Communication During the Initial
Phases of Foreign Language Learning

— Active teaching methods and their implementation in basic school

It is assumed that the work on the project is designed for 1 semester and undergraduates have
enough time to conduct research on their chosen topic.

During the seminars, in the process of solving urgent problems and projects, undergraduates
exchanged thoughts and information. After the joint work, time was given to discuss the question
"How?" everyone worked in a group. When discussing topical issues, undergraduates relied on such
indicators as the effectiveness of work in the group, the efforts invested by each member of the
group, the effectiveness of the work done by each of the group members and goodwill within the
group.

These classes were built on the basis of the implementation of heuristic and project-based
learning technologies, which have a number of advantages, namely, they provide an opportunity for
the implementation of a creative approach, as well as to show the subjective position of a graduate
student, since in the process of creating an innovation product, motivation for mastering the content
is provided, which, in turn, contributes to the formation of the following competencies:

— Research and predictive competence

— Predictive and analytical professional competence

— Research and applied competence.

Thus, mastering these competencies will allow undergraduates to ensure the successful
implementation of strategic directions for updating the education system. Therefore, in order to
effectively solve the problem, it is necessary to intensify the concerted efforts of all participants
interested and involved in the process of promoting the professional development of teachers,
improving the quality of their professional activities.

Results and discussion. In the course of experimental work, in which 55 undergraduates of the
educational program "7MO01711- Training of teachers of a foreign language" of JSC "Kaz-
UIR&WL" named after Ablai Khan took part, the following results were obtained.

After the undergraduates conducted research on the chosen topic, practical results were
obtained at the final control. The project consisted of theoretical and practical parts, and the
practical part was implemented and tested at different stages of the educational process.

To evaluate the results of the project, parameters and evaluation criteria are developed, which
include the following:

Receiving an "Excellent” grade is contingent upon completing the task within the specified
timeframe, accurately identifying and justifying the relevance of the problem, conducting a concise
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analysis of different perspectives on the issue, articulating a logically sound personal stance,
formulating conclusions, fully addressing the project topic, maintaining the required volume, and
adhering to external design guidelines.

A "Good" rating indicates that the project meets the basic requirements but may have some
deficiencies, such as inaccuracies in material presentation.

A "Satisfactory” evaluation suggests a lack of logical coherence in judgments, insufficient
volume (less than 50%), and deficiencies in design.

"unsatisfactory” — the topic is not disclosed, there is a significant misunderstanding of the
problem, gross mistakes were made in the design of the work.

The subsequent objective involved assessing the proficiency level of undergraduates in foreign
language professional competence during the study of the course "Methodology of Contemporary
Foreign Language Education in Higher Education Institutions"”. During this phase, empirical data
were analyzed, and alterations in the indicators of undergraduates' proficiency in foreign language
professional competence were scrutinized. The gathered data were organized, synthesized, and
utilized as the foundation for ongoing efforts aimed at enhancing foreign language professional
competence.

During the preparatory phase of the experiment, undergraduates underwent diagnostic
procedures to assess the development of research-predictive, predictive-analytical, and research-
applied sub-competencies. Entrance assessments, conducted in the form of tests at the onset of
training, aimed to gauge the initial level of foreign language professional competence.
Subsequently, in the ascertain stage of the experiment, the initial level of undergraduates' foreign
language professional competence was determined based on assessment criteria (Figure 3).

Figure 3. Levels of formation of foreign langu
age professional competence at the beginning of training

B Research and forecasting competence s Predicitve and analytical competence

Research and applied competence

After processing the results, we found that undergraduates have, in general, a low level of
formation of research and prognostic competence (low level - 58%, average — 25%, high — 17%);
predictive and analytical professional competence (low level — 41%, average - 39%, high — 20%)
and research and applied competence (low level - 45%, medium — 33%, high — 22%). Foreign
language professional competence of undergraduates is formed at an average level (low level —
15%, medium — 50%, high — 35%). This is because undergraduates have undergone instruction in
the discipline "Methodology of Contemporary Foreign Language Education in Higher Education
Institutions.” They possess foundational knowledge in modern foreign language education
methodologies. These competencies will lay the groundwork for the development of foreign
language professional competence among undergraduates as they progress through the course
"Methodology of Contemporary Foreign Language Education in Higher Education Institutions".

189



Abai ameinoasvt Kaz¥I1Y-y XABAPILIIBICHI «Iledazozuxa evinvimoapuly cepusicol, Ne2(82),2024 .

As part of the study of the discipline, undergraduates carried out projects where the research
activity of undergraduates was evaluated. It can be noted that there is generally a sufficient level of
creative work. The majority of undergraduates had carefully worked out the structure of projects,
presented interesting works performed in various techniques, the defense was carried out at a high
level. As our research has shown, the formation of foreign-language professional competence of
undergraduates during their studies at the university was influenced by master classes and
participation in international and republican conferences.

Upon completion of the course, a final assessment was conducted to evaluate the attainment
level of foreign language professional competence among undergraduates. The outcomes of this
assessment are depicted in the accompanying figure 4.

50
40
30
20

10

0

™ Project method ™ Participation in international conference Participation in republican conference

Figure 4. Levels of formation of foreign-language professional
competence of undergraduates (the final stage of the experiment)

After conducting a comparative analysis of diagnostic results from the initial and final stages of
the study, it becomes evident that all undergraduates have experienced positive advancements
across all sub-competencies. The comprehensive findings of the experiment indicate that the
training provided in this course significantly enhances the level of foreign language professional
competence. Assessment of the formation of foreign language professional competence among
undergraduates during the study of the course "Methodology of Modern Foreign Language
Education in Higher Education Institutions™ allows us to affirm that the key factor lies in integrating
a set of content, formats, methodologies, and tools chosen for their high professional significance
into the learning process.

In conclusion, it is noteworthy that undergraduates in the "Training of Foreign Language
Teachers" program effectively tackled the assigned tasks, demonstrating their ability to develop
exercises and tasks at a professional level for students at different proficiency levels, thereby
signaling the development of their foreign language professional competence.

Conclusion. Hence, fostering foreign language professional competence among undergraduates
in the "Training of Foreign Language Teachers" program stands as a crucial prerequisite for their
successful professional journey. This necessitates the fusion of language and vocational education,
leveraging contemporary methodological approaches and technologies, and a commitment to
continuous self-improvement and growth. The cultivation of this competence contributes
significantly to effective teaching practices and promotes intercultural interaction. In the process of
shaping undergraduates' foreign language professional competence within the "Training of Foreign
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Language Teachers" program, it's imperative to consider modern trends and evolving requirements
in the realm of language education and teaching.

In the contemporary context, a crucial aspect of a competitive professional's character is their
preparedness for cross-cultural professional and communicative engagements. Proficiency in one or
multiple foreign languages empowers professionals across various domains to actively and adeptly
engage in professional and business interactions, enabling them to efficiently address assigned
responsibilities and discover innovative and unconventional approaches to problem-solving.
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1 .
Kopxwim Ama ameindazel Kvisviiopoa ynueepcumemi
Koizvinopoa ., Kazaxcman

BLIIM BEPY/II IAGPJIAHIBIPY JKAFJAVBIHIA BOJIAIIIAK
MYFAJIMJIEP/I KOCIBH JASIPJIAY

Anoamna

Makanaga Oonamak MyframimMzaepal kociOm nasprnay macenenepi KapacToipplrradH. CoHbIMEH Katap Kasakcran
PecniyOnukaceiHaa KaOBUIIAaHFAaH HOPMATHBTIK KYKATTapAaFbl ©3eKTUNri TanmaHanmel. bimim Oepyni mudpranmpipy
KaFTaWbIHOAFel KociOW MaMaHIapIsl maspiay Mocelnenepi, OuriM Oepy Ma3MYHBIH JKaHApTy MaKcaTTaphl JKOHE OUTiM
Oepyni mmbplaHabpy JKaFmalbIHoa MYFaliMHIH pedi, COHBIMEH Katap «bimiM Oepymeri MUQPIBIK TEXHOIOTHSIAPY,
«Iudpnsik OiniM Oepy OpPTaCHIHBIH NEJarorvKalblK AU3aliHbI) MOHJIEPIHIH MaKcaThl MEH MIHIETTEepl ailKbIHIaJIFaH.
binim Oepy canacelHAarbl OapibIK MEAaroOrHKaIbIK MaMaHbIKTapFa aTaJMBbILI MOHICPAIH OKBITYABIH MaHBI3AbUIBIFbI
OasHanFaH. bigim Oepyai nudpraanappy KaraaiblHAa TeJarorTepi Aaspiiay a OKbITYIbIH Ma3MYHBI MCH 9IICTEpiHE
e3repicTep eHrisyai Taman ereni. ToxipuOenik cabakrapra, OHBIH imIiHIe BUpTyanael bimim Oepy opTaiapbiH
naiijajgaHa OTHIPBIN, KOOIpek KeHUT 0eily, COHIAi-aK OKBITYy OarmapiaMachlH KaJBIITACTBIPY Ke3iHAe Ooamax
MeIarorTap by KeKe epeKIIeiKTepi MeH KaXKeTTUIIKTEPiH eCKepy KaxerT.

3epTTey HOTIDKENEpiH Tanmay nuQpibslK OiriM Oepy pecypcTapblH MaijadaHy OKYIIBUIAPABIH TaHBIMJIBIK
nepOeCTITiH JaMBITYFa IIBIH MOHIH/E BIKIAJ eTeTiHIH KopceTTi. COHBIMEH KaTap, IU(GPIBIK OiriM Oepy pecypcTapbIHBIH
OKy YIIiH 9cipece Mmaimanbl eTeTiH OipHelle apTHKIITBUIBIKTapEl Oap eKeHi aTtam oTulal. ATan aiTKaHaa, I(PIBIK OiTiM
Oepy pecypcrapbl CTYIACHTTEpPIIH KONIILUIr YIIiH KOJDKETIMII, Oy omapAsl Ke3 KeNTeH JKeple JKoHEe Ke3 KelTeH
yakpITTa MalifananyFa bIHFAWIbel eteni. COHBIMEH KaTap, OJapJblH MHTEPAKTHUBTLIIr OHE CTYICHTTIH OLTIM IeHrefi
MEH KKCTTUTIKTepiHEe COHKEC OKBITY/IbI XKEKe TCHIICY MYMKIHIIT Oap.

JKanmer, 6inimM Gepyi mudpranabpy xKaraadbiHaa OOJaIIaK MeaarorTapabl Kociou maspiay OitiM Oepy camachiH
apTTHIPy OHE Ka3ipri oJIeMHIH Te3 e3repil OTBIPAThIH TalanTapblHAa TaObICTBI Oelimzeny yIIiH MaHbI3Abl (GakTop
60J1bIN TaOBIIaABL.

Tyiiin ce3aep: KacinTik OKbITY, OLTIM Oepyai HMPIAHABIPY, HUPPIBIK KY3BIPETTLUIIK, HIUPIBIK TEXHOJIOTHSIIAP,
OKY MaTepHajJapblHbIH KaHAPTHUIFAH Ma3MYHBI.

Yeenosa I'.C. ,1* Maiizenvouesa [LIM., 1 Jluyanosa P.K. !

1 .
Kwoizvinopounckuii ynusepcumem umenu Kopxoim Ama,
2. Kvizvinopoa, Kazaxcman

MMPO®ECCHUOHAJIBHASA NIOATI'OTOBKA BYAYIIUX ITEJATI'OI'OB
B YCJIOBUAX HUPPOBU3AIINU OBPA30BAHUA

Annomayus

B cratee paccmarpmBaroTCs BOMPOCH HPO(PECCHOHATBHOW MOATOTOBKM Oyaymux yuuteneid. Ilpum stom
aHAM3UpPYETCS aKTyaJbHOCTh HOPMATHBHBIX IOKYMEHTOB, NPHHATHIX B Pecmybnmke Kaszaxcran. OmnperneneHb
MpoOJIeMbl TIOATOTOBKM CHEIMATUCTOB B O0JIACTH IU(PPOBU3AMKA 00pa30BaHUs, €M OOHOBIICHHUS COJEPIKAHUS
00pa3oBaHUs M POJIb MpENoaBaTess B HU(POBU3AINHA 00pa30BaHNUS, a TAKOKE eI W 3a]]a4i BHEAPCHHBIX B Y4eOHBII
nporecc By3a 3JEeKTHBHBIX KypcoB «LludpoBsie TexHonornu B obpazoBanum», «[lemarornyeckuii auzaiiH nudpoBoi
oOpazoBarenbHOM cpenpl. OnycaHa Ba)KHOCTh NMPENOAABAHMS JIAHHBIX AMCLMIUIMH BCEM II€AarorMdecKuM CIelraib-
HOCTSIM B cdepe oOpazoBaHus. IloaroToBka meaaroroB B YCJIOBHSAX LU(pOBM3annM 00pa3oBaHUs Takke Tpedyer
M3MEHCHHH B COJICpKaHUH M MeTosax oOyueHus. HeoOXoauMo yaensaTh OoJbliee BHUIMAHUE MPAKTHYCCKIM 3aHITUSM,
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