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THE FORMATION OF INTERCULTURAL COMMUNICATIVE COMPETENCE
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Abstract

In the article, the modelling is considered as one of the effective methods in the formation of intercultural and
communicative competence of students. The FLT system, like any other system, functions and develops in the
light of its predetermined goals and planned results, and this regulates the delineation of several subsystems within
the parameters of the entire system - in this case, a foreign language education system. The necessity to move
away from a narrow book understanding of “foreign languages” towards the general system of foreign language
education as a multifaceted area of research has become apparent in the modern era.
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®OPMUPOBAHUE MEXKYJbTYPHON KOMMYHHUKATUBHOM KOMIIETEHTHOCTH
C UCIIOJIB30BAHUEM METOJA MOJAEJIUPOBAHUSA

Annomayus

B aToii crathe MOAENMpOBaHUE paccMaTpUBACTCS KaK OOWH M3 SPQEKTUBHBIX METOIOB (HOPMHPOBAHHS
MEXKYJIBTYPHOH W KOMMYHHKATHBHOW KOMIIETEHTHOCTH cTyaeHTOB. Cuctema oOyuenws WS, kak u mobas
Ipyras cucTeMa, (QYHKIMOHMPYET W pPa3BUBAaeTCS B CBETE CBOMX 3apaHee OINpPEACNICHHBIX IeNed |
3aIJTaHUPOBAHHBIX PE3YJITaTOB, W OTO PEryIHpPYyeT pasrpaHHdYCeHHE LEIOoro psga TMOACHCTEM B paMKax
MapaMeTpoB BCEil CHCTEMBI - B JAHHOM CIydae, CHCTeMbl HHOS3BIYHOTO oOpa3oBanus. HeobxomumocTh oTxoaa
OT Y3KOTO KHIDKHOTO TOHMMAHHUS «WHOCTPAHHBIX S3BIKOB» B CTOPOHY OOIIEH CHUCTEMBI HHOS3BIYHOTO
00pa3oBaHMsl KaK MHOTOTJIAHOBOM 00JIaCTH MCCIIEAOBaHHHN CTala OYEBUIHOM B COBPEMEHHYIO DIIOXY.

KnroueBple cioBa: HHOS3BIYHOE 00pa3oBaHME, MEXKKYJIbTYPHO-KOMMYHHKATHBHAs —KOMIIETCHIIWS,
MOJICITUPOBaHUE, METO] MOJICITUPOBAHHSL.

Introduction. The term “modelling” is well known in modern science, although it is often used without any
reference to its empirical nature as a category for methods of obtaining knowledge and research-based on model
building. The most common definition of the term “model” as an artificial construct is the definition of a
specialized object created to obtain or store information in the form of a model or description that reflects the
characteristics of the original object under study [1, p.158].

Even though modelling as an empirical method of obtaining knowledge was widely used in science and the
scientific community and that the twentieth century witnessed the universal recognition of the modelling method
as a fundamental method for constructing scientific hypotheses, the modelling method was not based on a general
methodology, although its empirical character was outlined in developing the theory of modelling.

Research methodology. The main, generally accepted signs of “modelling” as an empirical method are: 1)
modelling is a theoretical and empirical method for understanding complex objects and phenomena; 2) the
essence of modelling is the reflection or replacement of real objects, processes and phenomena with similar
indicators; 3) analogies reflect the features of a real object in a systematic and interconnected form; 4) the
modelling results lead to the creation of a model that allows to obtain new empirical knowledge about the real
object under consideration in accordance with general goals; 5) the model, from a structural point of view, is a
complex organizational unit, which can also be represented by a system of modules, each of which represents one
aspect of the content of the general model; 6) a model is an object for gaining empirical knowledge and a tool for
the theoretical transformation of the studied object; 7) the scientific and methodological basis of modelling is the
"law of similarity", that is, the presence of uniform corresponding relations between two objects; 8) the final stage
of the modelling process is the creation of adequate “control”.

If the universal definition of “model” as a tool for acquiring knowledge is understood as a concise or abstract
representation of a given object, which in the process of modelling replaces the original, real object. In
consequence of which the research results lead to the acquisition of new knowledge about the original object,
modelling as a method can be understood as involvement in the process of building, studying and applying
models. The structure of the modelling process includes the following specific methods of cognition: 1) the use of
abstraction; 2) the use of analogies and their analysis; 3) the formation of conclusions based on the comparison,
analogy, forecast and other methods of obtaining knowledge; 4) the formulation of hypotheses. The main
requirements for any type of modelling are the presence of three components: the subject (researcher), the object
of study (the object that must be studied/modelled), a model for obtaining knowledge about the object of study
and which takes into account the relationship between this object and the subject.
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«Modelling as a method of obtaining knowledge is characterized by the systematic nature of the process of
acquiring knowledge, the complex nature of the constructed model, the possibility of the practical application of
its abstract and logical procedures, universal applicability, the ability to predict the modelled object and the ability
to perform functions of both acquiring knowledge and creating forms» [1, p.159].

According to the research of teachers Abdurazova P.A., Raiymbekov Y.B., Daukeyeva A.A the students who
studied in the conditions of application of the method of theoretical modelling, there is a gradual increase in the
awareness of knowledge. Awareness of knowledge is expressed in the ability to comprehend tasks proposed under
the characteristics of awareness (understanding the nature of relationships between knowledge, the difference
between essential and insignificant relationships; understanding the mechanism of formation and the
manifestation of these relationships; understanding the bases of acquired knowledge; their efficiency; ways of
applying knowledge; understanding the available principles underlying these methods of application), and
offering close and ideal solutions; To perform tasks on awareness, the student should not possess a large amount
of theoretical material at a high level but should be able to apply the knowledge gained by him, which are
stipulated in the educational standard. The main skill that has been revealed to reveal in tasks for awareness is the
ability to establish links between the studied elements of the content. [3, p.285]

Research results. Academic disciplines and sub-disciplines that study verbal communication
(communicative, psycholinguistics, social psychology) have attempted to create a structure or model of
communication-based on: - the main types of psychological functions of communication: information-
communicative, regularly-communicative, affective-communicative (B.F. Lomov); - socio-psychological forms
of social interaction and communication related to the setting and implementation of goals: communication as a
process of information exchange (the narrow, practical aspect of communication); the interactive aspect of
communication in the sense of collective planning and implementation of activities and communication; the
perceptual aspect of communication as the processes of acquisition, acceptance and communication of knowledge
(G.M. Andreeva, A.A. Dontsova);

In the theory of foreign language teaching, in addition to the intercultural and communicative approach,
which has recently had a monopoly influence on the entire system of foreign language education, there is also a
method of integrative communication teaching, which is an attempt to model intercultural communication as a
controlled process of organizing interpersonal communication. This approach, unfortunately, does not meet the
requirements of a conceptually complete theory, since it understands the formation of intercultural communication
ability as a process by which students are taught to overcome various "barriers” in communication caused by a
"subjective individual", ideas and concerns regarding complexity and unusual nature ... situations ” [4, p.141]. Its
training system is aimed at overcoming barriers to communication and offers a choice of various types of
knowledge about these barriers and a conscious approach to overcoming any obstacles that may arise. The most
important tasks in interactive communication training are teaching methods of mutual understanding, such as
identification (a means of understanding your communication partner), stereotyping (classification of types of
communicative behaviour as indicative of a particular social culture), reflection (recognition of students' progress
and learning outcomes), feedback (receipt by the addressee of information about the effect of his message on the
addressee, etc.).

This indicates that the interactive approach to teaching communication is focused on the socio-psychological
aspects of communication and that the field of linguo-pedagogical research is not clearly defined. This approach,
as a method of teaching intercultural communication, does not fit into any aspect of existing theories of teaching a
foreign language.

According to the theory of S.S. Kunanbayeva, «a model of communication is a new model of
education/communication and a structure that can be transformed and improved. The modelling of
communicative situations is aimed at reproducing real communication in the learning process by reflecting the
main motivational, substantive, organizational and functional features encountered in various types of situations»
[1, p.176].

There are several stages of modelling situations. At the stages of modelling typical situations, students get
acquainted with models that reflect in various communicative spheres all types of possible situations encountered
in the context of this profession. In these situations, students listen to native speakers, which is then repeated or
used in role-playing games. At the stage of assimilation of content, students develop it independently, with the
help of appropriate tips and involving them in changing the circumstances of the main situations and creating new
options. At the stage of development of the aspect of training and promotion, students create new variations of
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basic communicative situations that significantly expand the boundaries of the basic model. After a sufficient
period of working with models of communicative situations, we propose moving on to the stage of intercultural
and communicative communication associated with the profession. At the stage of direct, related to work of
communication, the context-communicative stage of the subject content of the student’s future profession is
implemented.

The methodological principles of modern methods and techniques of foreign language education have been
developed at the Kazakh University of International Relations and World Languages and «reflect their
intercultural- communicative, cognitive-activity and individual-centredprogramme for the methodology of foreign
language education». [2, p.217]

Picture 1 presents “Modelling of a context-based content of communicative complexes (CC) in the formation
of intercultural and communicative competencies responsible for the preparatory stage for communication and the
stage of direct communication”.

The modelling of a context-based content of communicative complexes (CC) in the formation of
intercultural and communicative competencies (Table 1)

Stage of Stage af
Preparatory Stage for Context - Based Communication modeling typical intereultural and
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Objects of modelling in foreign language education may include:

- a model of the entire system of foreign language education to formulate the theory and practice of teaching;

- a model of the process of mastering the language (a description of the accounting mechanisms and internal
processes of mastering a foreign language);

- methodological model as a training system;

- a communication model as a multi-stage continuum of communicative acts;

- a model of individual communication situations.

It should be noted that to simulate situations to enhance the verbal and cogitative activity, the role of
exercises that develop speech skills that have a communicative task adequate to the task of a real utterance is very
important.

Let’s consider exercises to develop communication skills (situations, business games, individual
projects/presentations, role-playing games) at the stage of contextual communication:

1. Prepare and play the following situation: At the meeting of bank directors, the president raised a question
for discussion - the bank has exceeded its cash limit, and it wants to invest the latter in such a way that it is both
profitable and safe for 1) buying municipal bonds with a yield of 3.5 % (bonds with general obligations that are
not taxable) 2) for the purchase of proposals, although there are some doubts about the scale of the return on
investment 3) for the purchase of shares of the company, which are guaranteed profitable sources of income.
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You, as the president, believe that investing in municipal bonds is the safest option, but some board members
are interested in a more obvious profit that can be obtained by buying shares. Support your idea in a short format
by predicting opposing views, preparing compelling counterarguments, and providing evidence that will stimulate
discussion and move the discussion forward. You can use the following vocabulary list and preliminary
discussion dialogue between the president and the board member as a model:

1. cash 2. cash-in-banks 3. Bond 4. Bond issue 5. Diversify 6. The general obligation bond 7. Municipal bond
8. Offering 9. Rate of return 10. Revenue 11. Revenue bonds 12. AA rating 13. Shares 14. Yield 15. Yield interest
16. Tax-exempt 17. Speculative 18. Fluctuation

Exercises on forming the substantive aspects of intercultural and communicative competencies
(ICC) (Table 2)

Communication Communication Intercultural
preparing Modelling Exercises Communicative Types
exercises of Exercises

The formation of the [ | Exercises that form the Creative situational Polemic argumentation
procedural aspect of the procedural aspects of exercises functional orientation of
content of CC 7 communication in the communication
various types of speech
- activity
Stage of familiarization of”| Exercises that form the | Variationally situational Analytical and
the subject matter of TTU assimilation of the exercises evaluation of functional
9 | subject content of the orientation of the
communication communication
Stages of mastering the [ | Exercises, providing the Regulatory and
subject content of CC acquaintance meta- Situation type exercises communicative
7 language material functional orientation of
the communication

Example dialogue

Board member: I notice that our cash and cash-in-banks has been building up above the amount required by
law

President: I’ve had the same thoughts and right now there is a new offering of municipal bonds that can be
bought at a price that yields 3.5%.

BM. Are they general obligation bonds?

P. Yes, they are. I prefer those to revenue bonds, don’t you?

BM. I do. Does this issue have an AA rating?

P. Yes, and they can be had in five- to ten-year maturities. They’re tax-exempt you know.

BM. Do you think we might also buy some stocks to keep our portfolio well-diversified?

P. Well, we might but stocks are much more speculative.

BM. Unless we stick to the blue-chip issue, they show less price fluctuation.

Various proposed role-playing games, probable professional situations and educational projects serve as
models and allow you to create the subject and social content of future professional activities and model the
system of relationships that is characteristic of this activity. Professionally-thematic situations allow us to develop
not only professionally-oriented thoughts but also the skills to solve them using means of a foreign language.

Thematic text units (TTU) at the contextual-communicative stage of the development of communication
skills, competencies and sub-competencies for free professional communication contain texts that include problem
and professional tasks and texts containing information and instructions for solving them. These separate tasks are
a way of implementing a foreign language-based teaching technology. They require students to look for additional
information, although they are also provided with enough information to complete the assignments. Here are
some examples of assignments and texts that contain enough information to complete them.
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Task 1. A foreign customer has been buying from your firm for a year and has honoured your sight drafts on
presentation. He is now asking for open account terms with quarterly settlement by B/E. Write two letters, one
agreeing to his request and the other asking for an irrevocable letter of credit covering the number of his quarterly
requirements.

Task 2.Your firm’s representative in an English-speaking country has sent you order and advises you that
payment will be made by irrevocable L/C. Reply to the customer. Also, write the customer’s letter confirming the
order and making payment arrangements.

Task 3.Your bank informs you that a 60 d/s bill drawn by you on a foreign customer has been dishonoured
without any explanation. Write to the customer and include banking instructions.

Task 4.Write to your bank manager asking him to advance 70 per cent of the value of a consignment of
goods you have just exported to a foreign customer.

To perform these tasks, texts are provided that: 1) explain the meaning of the abbreviations, 2) provide
information and instructions on the conditions for obtaining certain services. These texts help students find
optimal solutions to their tasks related to professional activities.

Text 1. The abbreviations B/E for ‘bill of exchange’ and d/s for ‘days after sight’ is often used. D/P means
‘documents against payment’, and D/A ‘documents against acceptance’.

Text 2.0verseas bills in the UK are known as foreign bills and 252 253 those used within the UK as inland
bills. A clean bill is one that is not accompanied by shipping documents. A ‘sight draft’ or ‘sight bill” is paid on
presentation. In a ‘documents against payment’ (D/P) transaction, the sight draft is presented to the importer with
the shipping documents and the importer pays immediately i.e. ‘on presentation’ or ‘at sight’. A bill paid ‘after
sight’ must be paid within the number of days specified on the bill. Thus, *30 days after sight’ means that the bill
can be paid up to 30 days after it has been presented.

Text 3. The two main methods used in settling overseas accounts — bills of exchange and documentary credits
— involve banks at home and abroad. A bill of exchange can be at sight i.e. payable of presentation or after sight,
payable by a stipulated future date. The exporter can send the bill to the importer direct or his bank with the
documents and will receive either payment upon presentation or acceptance against the bill. The advantage of a
bill is that the exporter can receive the money immediately if the bill is discounted and the exporter can receive the
credit if the bill is not a sight draft. The disadvantage is that the bill can be cancelled or not paid on the due date.

Text 4.A bill of exchange is an order sent by the drawer (the person requesting payment) sent to the
drawer(the person paying) stating that the drawer will pay the amount shown on the bill on demand or at a
specified time. If the drawer accepts the bill he will sign and date it. The bill can be paid to a bank named by the
drawer or the drawer can name a bank which will clear the clear. In this case, the bill will be kept in the drawer’s
bank until it is to be paid. When the bill is due, it is presented to the paying bank. Such bills are said to be
domiciled to the bank holding them.

The above set of exercises develops the preparatory stage of context-oriented communication and allows you
to go to the stage of modelling typical situations and variations within the basic model of situations. The creators
and adherents of the cognitive-linguocultural methodology of foreign language education have proposed various
sets of sequential actions that prepare modelling situations, but preserve the logic of having a single common
algorithm for going through the steps for modelling typical situations and their variations. So, for example, when
researching and formulating intercultural and communicative competence in the field of commercial international
communicative activity (A.B. Tynyshtykbaeva) - the so-called commercial-communicative stage of training
includes a sequence of levels that simulate real communication, namely: 1) acquaintance with a model (dialogue)
corresponding to a standard (typical) situation, as well as its analytical preparation and understanding using a
series of communicatively-oriented exercises, 2) strategic development and tactical skills for each standard model
of the situation, 3) modelling of situations such as the standard for the development of flexible professional
communication skills. 4) business and professional games to illustrate the achieved level of communicative and
professional competence.

Discussion. Thus, the model as an object for gaining knowledge and a tool for transforming the original (or
research) object allows you to realize the main functional goal: using the similarity law to establish uniform
corresponding relations between two objects to acquire knowledge about the original object, based on abstract and
logical mental processes. Modelling is characterized by features based on activities, transformations and
processes, which are especially important for deciding whether it can be applied in communication theory [1,
p.160].

It should be noted that the idea of modelling the situation to the formation of intercultural and communicative
competence is the most unusual, maybe even unique. This can be explained by the complexity of diversity since
the number of verbal processes found in the course of social interaction is so great that it is difficult to predict.
Therefore, the modern interpretation of the concept of “communication” is dominated by a socio-psychological
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analysis of the system of interpersonal and social communication, since a very complex system of connections
connecting a person with the outside world is manifested through the intercultural communication.

The legitimacy of the definition of communication as the implementation of the entire system of human
relations is also confirmed by the fact that human society itself is unthinkable outside of communication, which
acts in it as - a means of uniting people; - as an environment for personality development during social relations
(at the micro-level); - as a social environment in which an individual unites with others through interpersonal
relationships and communication (at the micro-level); - as a secondary social category related to the system of
social interaction in the context of the primacy of social relations (interpersonal and social), since verbal
communication is generated by the system of social relations that exist between people. This socio-psychological
approach is justified not only by the active nature of communication but also by the idea of synthesizing activity
and communication - the leading concept of Soviet psychology. After all, collective activity, whether intellectual
or work-related, takes a combined form of collective activity and communication, and therefore these two
concepts must be analysed in unison.

However, accepting the essential unity of “activity” and “communication”, the researchers did not come to a
consensus on the nature and status of their relationship. There are three main views: 1) “activity” and
“communication” are two parallel aspects of social life that are interconnected as processes; 2) “communication”
is a special element of “activity”, while “activity” creates the conditions for “communication”; 3)
“communication” is a special type of “activity” (“communicative activity”’). In addition to these views, which are
based on the assignment of different roles to two concepts, others support - a broader interpretation of the unity of
the two concepts, where communication and the aspect of collective activity are a special derivative of common
activity. This raises communication to the level of the most important aspect of activity — verbal and cogitative,
while the activity itself is defined as objective content since its essence and function are manifested through the
content of the communication. From this point of view: 1) communication is included in all types of activities 2)
communication plays the role of organizing, generalizing and planning activities, as well as other characteristic
functions, such as studying, influencing, etc.

It is worth paying attention to the study shown by Tran, T.Q., Duong, T.M. that the ICLT (Intercultural
communicative language teaching) model as one of the productive models was seen as an effective form of
intercultural language education to facilitate the achievement of learners’ intercultural communicative
competence; (both language competence and intercultural competence). Generally, both the learners’ language
competence and intercultural competence developed in a similar pattern, which indicates that learners can learn
intercultural content through language content and vice versa. This study might suggest that in a long term the
ICLT model can equip learners with intercultural communicative competence to become intercultural speakers
who can be fluent in a foreign language and function appropriately and effectively in the context of globalization.
However, there should be radical changes in teaching methodology which shifts its current approach to
intercultural language approach. The ICLT model should be experimented at various educational levels in
different contexts to further confirm the effectiveness of this model. Additionally, different supportive factors on
learners’ ICC development should be scrutinized to facilitate the process of learners’ intercultural language
learning [5].

Conclusion. As a result of this, it is correct to begin modelling the educational process with stereotypical
communicative situations that reflect sociocultural or linguocultural models of cooperation between people that
are characteristic of representatives of a particular socio-and linguistic culture. "Communicative situation™ as an
integral component of intercultural communication has all its inherent characteristics and characteristics of
intercultural communication. Since the process of intercultural communication can be represented as a sequence
of communicative acts to facilitate cooperation between communicators, as already mentioned, an individual, the
specific communicative act is still able to reflect the characteristics of the entire communication process. This
means that the simulation can occur within the reduced parameters, while at the same time still corresponding to
the original object as a whole.
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A6aii amvinoazw Kasax yummolx nedazoeukaibly yHusepcumeni
’K. Acayu amwinoazvl Xanvikapansix Kazax-mypix ynusepcumemi PhD, aza oksimyui
Typxicman x., Kazaxcman

«AKAJEMUAJIBIK JAPBIHABUIBIK) ¥FBIMBIHBIH TEOPUSAJIBIK ACIHHEKTIJIEPI

Anoamna

Makanana «akaJeMUsUTbIK JapbIHIBUIGIKY YFBIMBIHBIH TEHE3WCi, JaMy epeKIIeTiKTepi CHIaTTaa/Ibl.
«AKaIeMUSIIBIK  JapbIHIBUIBIKTEIHY (PHIOCOPHSIBIK KaTerOpysUlapbl: WHTEIDIEKT; akT, KaOileT; oimap MeH
MaJIaKTap JKOJIbI, JAHAIBIK; aJaMjapFa KaThICTbl albIPMAIIbUIBIK; KOFApFbl MICSIap, MOHAJAIAp; AUaaaap;
TpUaaiap MabIMIAYIIBUIBIK; IIBFAPMAIIBUIBIK OSJICEHITUTIK; «BEr€TaTUBTLIIK»; «CE3IMIIK»; «PAIOHAIIBIK;
KETiK OaKpIT, JHAHOATUKAIBIK I13TUTIK;, OWIAHYIIBIHBIH KOINTUIr (IyalbAbUTBIFBI); iIIKI JaMy; TeHepaIfs
JIMHAMUKACHI; ©3JITTHEH JIAMHUTBIH JKOHE aTeMIIOpalibIbl OOJIMBIC FBHUIBIMH TYCIHIKTEpIHE Taliiay jKacajaipbl.
CoHbIMEH Karap TICHUXOJIOTHSUIBIK OiliM OOMBIHIIIA KaTEropusulaphl: KepeMeT MeHrepy KaOuIeTTiir; OKy
KaOineri; Tya OITKEH KacHWeTTep; HAaKThl KaThIHACTApIBIH KEKe KOHTJIOMEPATHI; YKOFaphl MHTEIUIEKT, XKbUIIAM
OlNay; KpeaTWBTLIIK, TaJlaHT, JaHa(MiHE3-KYWIBIK) TYCiHIKTepiHEe cumarrama Oepinemi. Makamaga WHTEN-
JICKTYaJIJIBIK TaHBIMIBIK JaMYIbIH YKOFaphl IIETi; TepeH OUTIM ajly; KaJIbIIITaH ThIC TAOBICTHl HOTHIKETE JKETYre
OarpITTANIFAH IC-OPEKETTIH JKOFaphl JIEHreii; MoHJep MEH KbI3MET TYpJiepiHe epekiie KalOiierrep; MoHIIK
Ma3MYHJIBI TYCIHyT€ KOFaphl OSHIMALTIK TYCIHIKTEpI IENarorHKajblK TYPFBIIAH «AKaJIEeMHSUIBIK JapbIHIBI-
JIBIKTHIHY Ma3MYHBIH KypayIlbuiap peTiHjie OasHa apl.

Makasnajia JUarHOCTHKAJBIK JKYMBICTAp KaWJIbl TayfaHajabl. ANWKbIHIAAY SKCICPHMEHTIHIH MAakKcar,
MIHIETTEpi, OHBIH YHBIMIACTHIPHUTY AJTOPUTMI YCHIHBUIaABL AHWKbIHAAY sKcnepuMenTi «6B01301-6actaypiim
OimiM Oepy Oarmapriamaiapb»y OolibiHIIa OuTiM anymibiiapra A.M. CaBeHKOBTBIH «/{apbIHABLIBIK KapTach»
onicTeMeciHiH Herizinae xkyprizinmi. CayaiHaMa apKpUIbl CTYASHTTEPIIH aKaJeMUsIbIK JapbiHabiibEbl AKT,
MY3bIKa, KONTUIAUIK, OM3HEec-MHHOBalMs cdepaiapbl OOWBIHINA aHBIKTAJIBIN, OHBIH HOTIKeIepi Oepiiem.
FrutbiMu-onticremMenik YChIHbICTAp JalbIHAAIBL.

Tyitin ce3mep: AapbIHABUIBIK, aAKAJSMUSUIBIK JAPBIHABUIBIK, aAKaJSMUSUIBIK YJIrepiM, KPEeaTHUBTLIIK,
MIBIFAPMAIITBUTBIK, OSJICEH/ILTIK, MHTEJUIEKTYa/IBIK TAHBIMJIBIK JaMy, )KEKe KOHTJIOMEpaT, TaJlaHT, MOHA/1a, AUaJIa,
Tpuasa.
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