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FEATURES OF THE FUTURE OF TUTORING FOR THE TEACHER OF CHEMISTRY
IN INCLUSIVE EDUCATION

Abstract
Inclusive education — ensuring equal access to education for all learners, taking into account
the diversity of special educational needs and individual opportunities. People with disabilities need
to acquire the fundamental knowledge that enables survival in society under the specific demands
caused by functional limitations that hinder participation in ordinary education systems.

The system of inclusive education represents the system of inclusive education which
includes disabled children, in the general education and social adaptation, irrespective of their floor,
origin, religion or the status, for elimination of barriers to their children, special support for needs of
the state, that is quality of the general education which is focused on effective state policy. Thus, on
the basis of inclusive education it is provided to all disabled children equal opportunities and also a
deep comprehension of special needs of children with special needs.

Key words: inclusive education, children with special education, competence, chemistry
teacher, readiness.
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UHKJIFO3UBTI BUIIM BEPY KAFJIAWBIHIA BOJAIIAK XUMMUS MTOHI
MYTAIMIAEPIH JAAPJIAYABIH EPEKHIEJIIKTEPI

Anoamna

Wukmo3uBTi 611iM Oepy, OiiM — aJlaMHBIH HETI3T1 KYKBIFBI KOHE OJ1 9JIJIETTI KOFaMHBIH
Heri3zl Oonibln TaObLIaAbl JIETeH CEHIMHEH TyblHAaiabl. WHKI03UBTI OuTiM Oepy — TYJIFaHbIH
apHaiibl OimiM Oepy KaKeTTUIIKTEepi, >KeKe MYMKIHIIKTEpI MEH KaOJIeTTepiH eCKepe OTBIPHIII,
OapibIK CTYACHTTEPIH OUTIM alyblHa TEH Jdpexerne Oipied KoJI JKETKi3ylH KamTamachi3 €Ty.
MyMKIHIIT [IeKTeyNi ajaMjapra apHaiibl OUTiM Oepy KyleciHe KaThiCyFa Keaepri KelTipeTiH
(YHKIIMOHAIBI MIEKTEYJIEPICH TYBIHJIAFaH EpPEKIIe TalanTapra CoWKec KOoFaMga eMip cypyre
MYMKIHJIK O€peTiH Heri3ri pyHaaMeHTa babl O1T1iMre ue O0Iybl Kepek.

WNukmo3uBTi  OUTIM  Oepy kyieci nereHimiz - Oapiblk Oamanmapibl, COHBIH 1LIIHAE
MYMKIHJIKTepl IMIeKTeyNi OanamapApl >Kaumbl OUTIM YpIiCiHE TONBIK E€HTi3y KOHE OJJIeYMETTIK
OeiiMenyiHne, )KbIHBICHIHA, IIBIFY TET1HE, MiHIHE, KaFJaiblHa KapaMacTaH, Oajanapbsl ailbIpaThliH
KeJleprijiepai >KOIFa, aTa-aHalapblH OENCEHAUTIKKE IIaKbIpyFa, OallaHbIH Ty3ey-TeJaroruKaibiK
KOHE JIEYMETTIK MYKTaXIBIKTapblHA apHAWbI KOJIAAy, SIFHH, Kbl O11iM Oepy camachkl CaKTaliFaH
THIMJI OKBITYFa OaFbITTaJIFaH MEMJIEKETTIK cascar. JleMek, WHKIIO3UBTI OKBITY HETi31HJIe
MYMKIHAITT TIeKTeym OapJiblk Oamamapra JereH TEHIIK KaThIHACTHI KaMTaMachl3 €Ty, COHBIMEH
Oipre OKBITYIBIH €peKIile KaXeTTimiri Oap Oananapra apHaibl jkKaFdail KaJbIITACTHIPYABIH TepeH
OI1BI JKATBIP.

Tyiiin ce3nep: uHKIIO3UBTI OimiM Oepy, epekiie OuriM Oepyni KaxkeT eTeTiH Oananap,
KY31peTTUIIK, XUMUS TTOH1 MyFaJliMi, JalbIHABIK

AM. lHamaeeal, JX MaKuHal, JA. Bamaes®
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Hlvimkenm, Kazaxcman

OCOBEHHOCTH MOArOTOBKHA BYAYIINX YYUTEJEN XUMHAH
B YCJIOBUAX HHKJIIO3UBHOI'O OBPA30OBAHUA

Anunomayus

Wukinro3uBHOE 00pa3oBaHKE BBHIPOCIO U3 BEPHI B TO, YTO 0Opa3oBaHUE SBISETCA OAHUM U3
OCHOBHBIX IIPaB YEJIOBEKA M YTO OHO OOECIIeYMBACT OCHOBY ISl OoJiee CIpaBesIMBOrO OOIIEeCTBa.
Wukiro3uBHOE 00pa3zoBaHue - 00ecreueHrue PaBHOTO JAOCTyNa K 00pa30BaHMIO JJISl BCEX y4aluxcs
C yd4eToM pa3HOOOpa3ust O0coOBIX 00pa3oBaTeNbHBIX MOTPEOHOCTEH W  HMHIMBHIAYaJIbHBIX
BO3MOXXHOCTEH. JlfoAsiM € OrpaHMYEHHBIMH BO3MOXHOCTSMU HEOOXOAMMO MpUOOpECTH
(byHIaMeHTalIbHBIE 3HAHWS, KOTOPBIC ITO3BOJISIOT BBDKMBATH B OOIIECTBE B COOTBETCTBHH C
0coObIMU TPeOOBAHUSMH, BBI3BAHHBIMH (DYHKIIMOHAIBHBIMH OTPAaHHYCHHSIMHU, MPETISATCTBYIOIIMMHU
y4acTHIO B OOBIYHBIX CHCTEMaX 00pa30BaHUsL.

CucremMa WHKIIO3MBHOTO OOpa30BaHUSA-3TO TOCYNAapCTBEHHAs MOJUTHKA, HAINpaBICHHAS Ha
MOJJHOE BKJIIOUCHHE BCEX MAETeH, B TOM YHCIE AETeH C OrpaHUYeHHBIMA BO3MOKHOCTSMHU B
obmeoOpa3oBaTenbHbid  mpouecc u 3pdexkTuBHOE 00ydeHHe, HANpaBlICHHOE Ha YCTpaHEHHE
0apbepoB, OTIMYAIOLINX JIETEH, HE3aBUCUMO OT MX COLIMAILHOM aJanTaluy, moja, IPOUCX 0K ACHHS,
BCPOUCIIOBCAAHUA, ITIOJIOKCHUA, INPU3BIB K AKTUBHOCTHU pOIII/ITGJIGﬁ, CHCIII/IaHBHOfI MMoAACPIKKE
KOPPEKLIMOHHO-TIEAArOrMYeCKUX M COLUAIBHBIX MOTPEOHOCTEH peOeHKa, T. €. NMPU COXPaHEHUH
KadgectBa oOmiero oOpasoBanusi. CieqoBaTeNlbHO, B OCHOBE HHKIIO3MBHOTO OOYYEHUS JICKHT
rinyOokas upaes oOecriedeHUs PaBHOIPABHOTO OTHOWICHMS KO BCEM JIETSIM C OrpaHWYEHHBIMH
BO3MOXXHOCTAMH, a TAKXKE CO3JaHUsA CIICHHUAJIbHBIX YCJ'IOBI/Iﬁ JJIsL IIeTeﬁ C 0COOBIMU HOTpe6HOCT$IMI/I
B 00y4EHHUHU.

KuaroueBbie cioBa: MHkmo3uBHoe oOpa3oBaHHE, JI€TH € OCOOBIMH 00pa3oBaTeIbHBIMU
NOTPEOHOCTSMH, KOMIIETEHTHOCTD, YYUTEIb XUMHUH, TIOATOTOBKA

Introduction. State programs and strategic development plans for education in the Republic
of Kazakhstan for 2011-2020 provide mechanisms of integration of disabled children into the
general educational environment and providing the available environment according to which 70%
of high schools in 2020 will have access to education for disabled children and also tutoring of
experts.

The competent purpose of educational policy of the Republic of Kazakhstan is upgrading of
education and ensuring access to quality education for all.In this regard today of one of primal
problems introduction of children with limited opportunities in the general education system of the
Republic of Kazakhstan.On this "Convention on the Rights of the Child" (1989) guaranteeing the
right of disabled people for equal access to education in Kazakhstan, vocational education and
regulation of education of children with special needs "the Salamandrsky declaration™ (1994), state
programs of development of education of 2011-2020, the Law of RK "About Education”, etc.

Professional and pedagogical activity of specialists in inclusive education is also crucial at
implementation of policy of inclusive education.

Changes in the educational area and changes in the educational environment demand
adaptations to a new type of new professional activity, and not only education and education of
children, but also ways of social development, socialization of children.Also formation of
professional and pedagogical activity and professional competence is supposed.

The purpose of the article: Theoretical substantiation of the conditions for preparing future
chemistry teachers for teaching children with special needs in an inclusive education.
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The objectives of the article:

- Determination of the level of preparation of future chemistry teachers to work in the
system of inclusive education;

- Formation of preparation of future chemistry teachers for work in the system of inclusive
education.

Literature Review. Scientific initiatives of the present of a phenomenon of inclusive
education of teachers and conditions of their formation in Europe, the USA and Russia:
philosophical and methodological aspects of inclusive education are defined (A-C. Armstrong,
D.Armstrong, E.Spandagou (2011); D. Goodley, K. Runswick-Cole (2011); J. Rix (2011); J.
McLeskey (2011); F. Polat (2011); N.L. Waldron (2010); N.N. Malofeev (2009, 2011); N.M.
Nazarova (2010, 2011); E.I. Purgin (2014); M.M. Semago (2012) etc.); training of teachers of
chemistry at comprehensive school N.V. Kuzmina, V.S. llin; the comparative analysis of historical
and social determinants of inclusive education in educational processes of the different countries
(K. Goransson, C. Nilholm, K. Karlsson, R.G. Berlach, D. J. Chambers (2011)); vectors of
interaction and interaction of systems of general and vocational education are defined (Sh.
Hardiman, S. Guerin, E. Fitzsimons (2009); C. Wendelborg, J. Tossebro (2011); L.M. Kobrina
(2012); N.M. Nazarova (2010); N.N. Malofeev (2012) and etc.); various aspects of experience of
inclusive education at the preschool and school level (J. Goodman, M. Hazelkorn, J. Bucholz, M.L.
Duffy, Y. Kitta (2011), H. Warming (2011)), the relations between normal and "unusual™ children
in space of inclusive education (M. Koster, M.E. Timmerman, H. Nakken, S.J. Pijl, E.J.van Houten
(2009); L.S. Soodak (2003); I.V. Vachkov (2012)), the nature of the interpersonal relations and
psychological climate in an inclusive class (M. Schmidt, B. Cagran (2006); the analysis of
psychology and pedagogical literature showed that the phenomenon of inclusion of a speech
pathologist in inclusive education wasn't subject to a self-contained research at the methodological
level. Most of researchers focused on development of skills of experienced speech pathologists and
other teachers (educational psychologists, teachers-speech pathologists etc) in the education system
necessary for work in inclusive education. (S.V. Alehina (2011, 2012); D.Z. Ahmetova (2013),
M.M. Bezrukih (2013), E.N. Kutepova (2011), E.A. Martynova (2014), V.N. Ponikarova (2013,
2014), N.A. Romanovich (2013)). Part of a research is devoted to formation of inclusive
competences of future teachers, formation of requirements to results of tutoring of university
graduates, definition of methodological approaches and methodological approaches to this work.
(A.V. Vinevskaya (2011), O.V. Vorobyeva (2014), A.D. Goneev (2013), M.lu.Denisova (2014),
E.G. Samarceva (2012), E.S. Slusareva (2014), I.N. Hafizullina (2008) etc.

Materyales and methods. The teacher can be successful inclusive experience if the value and
the idea of inclusion are valuable.Only after this teacher and pupils (children with limited
opportunities and deviations in development) have the valuable purposes, valuable values (the
valuable relations, values) which allow them to be the socially fissile, to be guided worldwide and
to distinguish their qualitative and valuable variety. quality and value education).Thus,
strengthening of axiological aspect of training of teachers in the inclusive environment will allow to
achieve the humanistic objectives and the professional and humanistic orientation directed to
realization of the humanistic principles concerning children with limited opportunities and
formation of professional values for teachers.At the same time the question of training not only of
experts, but also other object experts, including teachers of chemistry, is engaged in inclusive
education.It is well-known that not only an explanation of specifics of chemistry, but also it is
individual, influencing the children needing special tutoring in a class for delivery of a subject to
special children particular competences from future expert are required.

In recent years the attitude of teachers towards their ability becomes efficient to solve the
professional problems more and more widespread as the competence (a theoretical basis of
competence-based approach) is widespread.In the context of theoretical bases of competence-based
approach many domestic scientists considers result of development of professional competence of
the teacher and as process. [3]
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Thus, A.K. Markova wrote that in the course of tutoring it is necessary to make an integral
part of professional competence of the teacher, namely:

- professional (objective and obligatory) pedagogical education (gnostic component);

- professional pedagogical principles, requirements of teachers of the specialties (valuable
and sensing component);

- professional (objective / obligatory) pedagogical skills (active component);

- features of the person (personal component) which give to the teacher professional
knowledge and skills. [4]

L.M. Mitina considers that in the course of tutoring the professional competence of the
teacher has to be formed of three structures: active, communicative and personal.Provides training
of teachers for pedagogical education, pedagogical instruments and approaches to exercise of
pedagogical activity.The communicative structure means development of creative skills and skills
of pedagogical communication: informational, social and perceptual, axiomatic, interactive,
affective.The structure of the person reflects a pedagogical rhythm, a pedagogical reflection,
pedagogical orientation, pedagogical thinking and the pedagogical purposes. [5]

As it is noted above, A.K. Markov and L.M. Mitin can be carried to the fact that future
teachers are focused on successful adaptation of rapid changes in life which forms professional
competence of the future, promoting its further self-development.It allows to draw the following
conclusions: content of vocational education has to be flexible, mobile and the modern.This
principle should be considered when determining specifics of training of teachers in the context of
inclusive education.In the absence of flexibility and mobility, it doesn't give any effect by
preparation for this research as the nature of frustration depends on specific educational needs and
also from intensity and readiness of the child to develop with normal peers and also from
experience of social interaction of each child with limited opportunities inclusive student teaching,
according to readiness of the child to have problems with health according to young norms, has to
be reconstructed, coordinated, modernized.

We consider research rezult a number of researchers (Kozyrev V.A., Piskunova E.V.,
Radionova N.F., Trapitsina A.P., etc.) on training of future subject teachers working in the context
of inclusive education including teachers of chemistry.According to authors, it is necessary to
specify in logic of competent approach that unit of vocational training is a professional task.At the
same time the set of professional tasks is the center vocational training, and stages of his
professional competence define "expansion™ of logic of its contents.

Scientists found as a result of preparation of professional competence that it "... defines the
integral characteristic of the professional skills arising in real professional situations and ability to
solve typical professional problems with use of knowledge, professional and life experience, values
and tendencies". [3] Besides, authors considers "ability" as "skills", but not as "adaptation™.Besides,
the most important lines of competence were revealed by scientists: action the nature of the
generalized skills in field of knowledge and skills;ability to make a choice on the basis of true
assessment of in this or that situation.

Such approach will be coordinated with logic of our research because it will be coordinated
with professional features of a pedagogical profession in inclusive education.As for inclusive
education, the teacher has to find the same features and also know personal and youth psychology
and pedagogical features of children with limited opportunities.In the course of inclusive education
pedagogical workers face need of the choice of the best practice of the organization of children with
violations of development with normally developed children. Also important will arrange the
relations between these children, with between parents and pupils, between teachers and parents,
between teachers and children.

In an inclusive the educational environment has to have special feature which will consider its
correctional character.It will help to satisfy the needs for vocational education of the children
needing vocational education and will help normal children to overcome negative attitude to
children who are shortcomings of their health.Respectively, the teacher of chemistry has to be able
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to create favorable conditions for development of children and teenagers. Moreover, as it is noted in
competent approach, the solution of professional tasks of the teacher is planning and
implementation of continuous self-development. This inclusive education does not contradict a
phenomenon which cornerstone social and pedagogical phenomena, creation of special culture in
society which is the mandatory requirement for the children needing vocational education.

As it was stated above, training of future teachers of chemistry for work on inclusive
education is considered as formation of ability of children with violations of development and
normally developed children of vocational training and organizational work. As a result of such
training of the teacher are ready to ability and to any situation:

- to understand philosophy of inclusive education, to be able to define personal and
psychology and pedagogical regularities of personal development and development of disabled
children in the environment of inclusive education and also to reveal the set laws and features;

- the choice of optimum methods of the organization of inclusive education and also
drawing up the training program for normally developed and children with limited opportunities;

- use of pedagogical interaction between all subjects in the correctional and educational
process focused on the general inclusive education and the valuable relations with children with
limited opportunities;

- to develop the environment of correction and development in the environment of inclusive
education and to use resources of educational institutions for development of all children;

- self-realization of vocational training concerning development of children with normal
development and violations of development.

Having considered different scientific views, we can tell that the case in point is that, based on
training of teachers, scientists offer various methodological approaches and theoretical
justifications. These approaches and justifications:personal action (K.A. Abulkhanov-Slavskaya,
V.A. Adolphus, V.N. Vvedensky, B.S. Gershunsky, L.N. Gorbunova, E.F. Zeer, V.V. Krayevsky,
I.P. Tsvelyukh, V.D. Shadrikoand etc.), axiological (I.F. Isaev, S.I. Maslov, T.A. Maslova, V.A.
Slastenin, L.A. Shipilina, E.l. Shiyanovand etc.) and theoretical bases of competence (V.A.
Kozyrev, A.K. Markova, L.M. Mitina, E.V. Piskunova, N.F. Radionova, A.P. Tryapitsyna, N.V.
Chekalayeva and etc.); In our opinion, target professional development of teachers who study on
three components will be provided: motivational and valuable, operational behavioural and reflex
assessment.

We analyze bases of vocational training in comments of authors, offering various scientific
approaches and that scientists-researchers focused on features of the organization of future teachers
of chemistry who want to work in inclusive education..

From our point of view, the idea of collective partnership has to be based on the organization
of teachers who are ready to work in inclusive education.Partnership is a cornerstone of educational
process in which the wide range of experts (the teacher-logopedist, the teacher-psychologist, the
teacher-speech pathologist, the subject teacher), group work taking into account their interests, an
opportunity and abilities participates.

Concerning training of future teachers of inclusive education, E.L. Agafonova, M.N.
Alekseeva, S.V. Alekhina, E.N. Kutepova, Zh.H. Cherenkova gave value.They consider training of
teachers for inclusive education in two blocks, in particular, within vocational and psychological
training.Authors allocate the following components in structure of vocational training: the acquired
pedagogical technologies, knowledge of fundamentals of correctional pedagogics and special
psychology, information preparation, flexibility in training and teaching, accounting of individual
distinctions at children, a reflection and result of professional practice and also preparation for
professional interaction.In structure of a psychological training it is blocked: the motivational
preparation consisting of private structures (the moral principles of the teacher and doubt
concerning inclusion); adoption of mood of children with different deviations in development
(perception and a denial); training of such children for educational services (accessory or isolation).
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Authors especially paid attention at implementation of training of teachers of chemistry for
inclusive education, and the first pillars are focused on value and psychological changes and also at
the level of their professional competence.

Opinions of these scientists, on the one hand, do not coincide with scientific views of other
authors mentioned above.On the other hand, there is an obvious contradiction and inability to
completely understand readiness of the teacher for this professional career, including inclusive
practice.

In our opinion, allocation of professional and psychological components as independent and
alternative future teachers of chemistry in structure of the organizational and pedagogical direction
in the system of inclusive education is inexpedient. From now on the professional independence
shows existence of a psychological component that is confirmed by representatives of competent
approach.In principle, it is impossible to solve any professional problem outside a psychological
background.The psychological component of vocational education understands bases of inclusive
education and reveals itself when it is about features of development of children with limited
opportunities.

When developing inclusive educational process the teacher of chemistry needs to choose
suitable methods of the organization of children with violations of development and development
taking into account psychological features of the children needing vocational education. It is
psychologically reasonable and important to solve the problem connected with formation of high-
quality interaction and inclusion of all objects of inclusive education.Future teachers of a profession
the chemist can create conditions of professional development and include psychological
components, motivational training, emotional perception of children with development in
development and inclusion of such children in educational activity. The last group of skills which is
the indicator of readiness of future teachers for inclusive practice consists of three components:
cognitive, personal and official. A.N. Gamayunova communicates with separate component groups
(special, all-pedagogical, professional) and also establishes that all components are interconnected,
and professional activity is successful at communication. [1]

From our point of view, the future of teachers of chemistry assumes readiness to work in
inclusive education.However training of students for future professional career demands the long
period, and it is necessary to encourage those qualified teachers who work now together with those
who have normal development and work with children with deviations.

The question of training of future teachers working within inclusive education was opened by
A.S. Siratyuk.Considering structure of professional competence, the author defines the following
components:

1. Professional competence: ability to use knowledge gained by future expert, ability to solve
practical skills in inclusive education; formation of the tolerant attitude of society towards the
children needing vocational education; propaedeutic work on inclusive education; creation of the
uniform integrated educational environment for these children; The organization of political support
of parents of the children needing vocational education on legal, social, medical and psychology
and pedagogical problems; inclusive mental development and socialization of children.

2. Main professional qualities of the person: Indicator of motivational availability for service
with the children needing vocational education; Self-professional and personal needs of
development; empathy approach; compassion and communicative abilities.

3. Professional personal position: Creation of the tolerant, standardized, generalized and
personalized educational environment for the children needing vocational education. [9]

A.S. Siratyuk's views are closer to the scientific principles within competence-based and
axiological approaches and at the same time did not lose the originality.This scientist, as well as
other researchers, considers professional competence a basis of the creativity.However the feature
of an author's position is shown(professional competence, main professional qualities of the
personality, professional and personal position) in identification of certain components of
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professional competence.In general it characterizes further development of professional
competence.

From our point of view, personal compilation of A.S. Siratyuk it is appropriate in theoretical
and practical training of teachers for realization of inclusive experience.lt is also important to note
that a basis of a uniform system of training for the author is that it is impossible to introduce
completely inclusive education in kindergarten or comprehensive school, having refused one
component (for example, repeated parental support of parents).It is worth paying attention to A.S.
Siratyuk's idea and demands teacher's account for preparation for inclusive education.

The following group of researchers (I.E. Averina, T.P. Dmitriyeva, M.M. Semago and M.L.
Semenovich)considers that training in inclusive education can be effective only if it is directed to
adoption of philosophy of inclusive education;definition of priorities of inclusion for an education
stack;provides responsibility for introduction of children on the educational environment
demanding vocational education;children from a psychological basis with different dispersion
depends on modern scientific concepts. [8]

As authors are supporters of synergetrics, they offers comprehensive realization of readiness
of practicians, including teachers of chemistry which are introduced by inclusive practicians. [7]
Scientists mark out three aspects of preparation: The value, organizational, substantial, and program
readiness are based on modules.The modular program of training is designed for different experts
(teachers of institutions of inclusive education, administrative personnel, inclusive supervisory
authorities, including guides). All course consists of the general and profile modules for distinction
when training various experts.

The above demonstrates that we need to consider value, the contents and organizational
components when training the teachers working in the sphere of inclusive education.Besides,
providing a subjektation and inclusions of this process by purposeful development of modules for
teachers of inclusive education.The last is a basis for self-development of teachers and an indicator
of their personal and professional development.

V.V. Hitryuk, leaning on a method of competent approach “adaptation to professional and
pedagogical activity on the basis of a complex of the academic, professional and social and personal
competences of a context of inclusive education which is subjectively complex integrated
personality” defines future teachers as readiness for the system of inclusive education [10]. The
academic competence, according to the author, means ability to master dictionaries and techniques
in the area an inclusive and also to use these skills at the solution of practical tasks. The
professional competence assumes ability and ability to work according to requirements of original
pedagogical questions.The social and personal competence includes ability to treat the person as to
the personality and also ability of the person to interact with other people, group or society.

The offered theoretical approach requires attention to training of the teachers working in the
context of inclusive education, including teaching chemistry.The author emphasizes importance of
creation of approach with added value to children who need the general inclusion and individual
education.Proceeding from it, V.V. Hittyuk considers need of mastering scientific bases of
vocational education on the basis of personal experience of the teacher as a result of complex and
subjective characteristics of training.

In our research S.I. Sabelnikov's position is important.The author establishes special
requirements to vocational and personal training of teachers with the basic adjusting knowledge and
teachers with basic education and special professional qualification, teachers of inclusive
education.As a basic component the author (material, psychology and pedagogical and methodical
education, skills and abilities) understands vocational pedagogical training, and as a special
component the following pedagogical skills and knowledge:to know bases of inclusive education, to
distinguish it from traditional forms of education;

- to know features of pediatric and personal development and psychological regularities of
children;
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- knowledge psychology-didactic methods of development of educational process in
development of the normal and developing children with deviations.;

- to realize different pedagogical approaches among all subjects (with pupils separately and on
group, parents, colleagues, teachers, employees) of the educational environment. [6]

According to us, with the specified psychology and pedagogical knowledge it is necessary to
train not only teachers of a system of vocational education, but also other subject teachers who are
engaged in education of children with normal development.Necessary agree with the author's
position.Qualitative components of training of teachers for inclusive practice are adequately
reflected. However the teachers who do not have inclusive education, and the teachers who do not
have vocational education do not need vocational education when they need training of the
children.That trains these teachers determines not only the content, but also the technological needs
for new professional career.In this case I.N. Hafizullina in her dissertation researches trains future
teachers of inclusive education as to a component of professional competence and creation of
"inclusive competence™ which is a part of functional and substantial competences.In structure of
inclusive competence the author combines motivational, cognitive, reflexive and operational
components. The professional competence of the teacher is the integral characteristic of the
pedagogical work provided in various situations, including in a context an inclusive.Respectively,
there is no need to begin with the term "inclusive competence”. Besides, I.N. Hafizullin's researches
left features of training of the teachers who are engaged in inclusive education.

Results and Discussion. Considering the rational and original ideas of scientists which
systematize work above, we will clear the main thoughts of our research: "Training teachers for
inclusive education”.It would be considered as formation of pedagogical values and development of
the creative and purposeful professional competence of the teacher directed to achievement of the
humanistic purposes therefore ability of the teacher to solve professional problems in the field of
inclusive education.On the basis of the analysis of theoretical approaches to training of future
teachers of chemistry for new types of professional activity (inclusive education) we do following
conclusions:

In pedagogical science no uniform approach to a problem of training of chemists in the field
of inclusive education. Considering it, training of teachers should be considered as result of the
personal focused and purposeful process and result of development of their professional
competence.

Training of teachers of chemistry in the context of inclusive education includes a number of
stages, but more precisely: professional reflection of pedagogical service, understanding of need of
professional changes in this profession and realization of the planned changes, acceptance of new
values of education and professional and pedagogical activity and also realization of this activity in
practice.

It is necessary to train future chemists for work in inclusive education:

- synchronous (complete, indivisible) the nature of the interconnected and interdependent
purposes, contents, the organizations and functioning of the purposes making a whole;

- reflexive and estimated and operational behavioural, motivational and valuable
components as their presence at structure of preparation provides its syncretic and uniform
character;

- on the basis of the pedagogical values provided for inclusive education and personal
development of teachers in a social context of the organization as indicator of personal and
professional development of teachers and motivational and valuable readiness of teachers for
implementation of the new activity connected with inclusive education;

- successful adaptation to the changing conditions in the organization of flexible and mobile
and inclusive education at timely updating of the professional activity with teachers;

- develop professional competence of teachers as ability to solve professionally significant
social and conditional and all complex problems arising in the course of inclusive practice in the
educational organization.
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Conclusion. Inclusive education of future teachers of chemistry is a new concept of the
pedagogical theory and practice.Formation of inclusive education of future teachers represents the
long-term (longitudinal) process directed to adequacy of education (including valuable and
sensitive), with the description of interaction of subjects of educational space of the higher
education with adequacy of pedagogical, methodical and didactic means.This process demands
creation of a pedagogical system which provides not only inclusivity of training, but also intention
to carry out the acts of professional actions (professional activity) providing effective inclusive
educational space.

The structure of a pedagogical system can be presented by components:students; content of
education; target, didactic, organizational components. [2] In this case the system nomenclature
assumes system features.The pedagogical system of inclusive education of future teachers of
chemistry offers the choice and development of the pedagogical means and resources directed to the
solution of problems of effective training, formation of the new favorable relations, change of the
stereotypic principles (organizational, didactic, methodical, professional)of professional
pedagogical behavior reflected in pedagogical competence. The competence is a result of
education.The purpose of the higher education is providing that future teachers of chemistry
answered the inclining competences of inclusive education.lt is obvious that formation of a
competence-based complex is an indicator of readiness of future teacher for inclusive education.
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BACTAYBIII CbIHBIIT M¥FAJIMIHIH KOCIBH ’KOHE KEKE KACUETTEPIHE
KOUBIJIATBIH TAJIAIITAP

Axoamna

Makanana OacTaybllll CBHIHBIII MYFaJIMiIHIH KOCIOM KOHE JKEKE KacHeTTepiHe KOWBLUIATBhIH
TajanTap KapacThIpbUIabl. Te3 esrepeTiH Kazipri onem Oip yaKbITTa MYFaJiMHIH OJIEyMETTIK-
MeJarorukanblK (PyHKUIMATIApbl MEH OFaH KOWBUIATHIH TasanTapibl e3repTeni. byrinri Taxzaa
MEKTEITIH MaKcaThl aHa OiiM, MakcaTrTap, KYHIBUIBIKTAp MEH JKeKe MarbIHaJapIbl Oepy FaHa
eMec, OCIIl Kelle JKaTKaH aJJaMHBIH KaOuieTTepiH amry. J{ocTyp:ai ke3kapacTap jkaHa MeJaroruKaibiK
KYWEMEH aMacTBIPbUIAIbI, OCHIFAH OAMJIAaHBICTHI KOFAMHBIH MYFAIIMHIH JK€Ke OachlHa KOSTHIH
TajanTapbl e3repeiai, Oy OHBIH KoCiOM KBI3METIHIH JKaHAPTBUIFAH Ma3MYHbl MEH KYPBLIBIMBIH
KepceTeni. MyraliM KbI3METIHIH THIMIUIITIHE ocep eTEeTiH MaHbI3AbI (aKTOp OHBIH JKEKe
KacuerTepi Ooubin TabbuIaapl. MyFaniMHIH iC-9peKeT CyOBEKTICI peTiHAer1 KaCHeTTePiH KapacThIpy
Ke3iH/e 3epTTeymijep KablIeTTepre oTe JKaKbIH KOHE JKeKe O0ybl MYMKIH KOCIOU-TIeIar OTMKAJIBIK
KAacHeTTEeP/ll aXKbIpaTabl.
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REQUIREMENTS FOR PROFESSIONAL AND PERSONAL QUALITIES OF PRIMARY
SCHOOL TEACHERS

Abstract

The article discusses the requirements for professional and personal qualities of primary
school teachers. The rapidly changing modern world simultaneously changes the socio-pedagogical
functions of the teacher and the requirements imposed on him. Today, the goal of the school is not
only to transfer new knowledge, goals, values and personal meanings, but also to reveal the abilities
of a growing person. Traditional views are replaced by a new pedagogical system, in connection
with which the requirements of society to the teacher's personality change, which reflects the
updated content and structure of his professional activity. An important factor affecting the
effectiveness of the teacher's activity is his personal qualities. When considering the qualities of a
teacher as a subject of activity, researchers distinguish professional and pedagogical qualities that
are very close in abilities and can be individual.

Key words: pedagogical abilities, image, skill, motivation.
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