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Abstract

This article aims to identify the definition and the role of personally active approachin future teacher’s
foreign language professional competence. Initially, it observes the relevance of the issue of foreign
language education and new paradigm in education system globally and in Kazakhstan. Also, the author
analyzes different scholars’ opinions about a professionally competent foreign language teacher and his
characteristics, supporting it with state and international educational documents. The article also observes the
definitions of personally active approach and its usage in education. Furthermore, the article deals with
arguments proving the role of personally active approach in future teachers’ foreign language professional
competence formation. Analyzing the data from various scientific papers, articles and books, state and
international educational standards, the author makes a conclusion in the end of the article.
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BOJIAINAK MYFAJIMIEPIIH BOMBIHJIA IIETTLIAIK KOCIBU BLJIIKTLIIKTI
KAJIBIIITACTBIPY JAFBI TYJIFAJIBIK-IC-OPEKETTIK TOCIJIIHIH POJII

Anoamna

bepinen makana Oonamrak MyramiMIep/IiH OOWBIH/IA METTINIK KOCIOM OLTIKTUTIKTI KATBINTACTHIPYIaFbl
TYJIFAIIBIK-1C-OPEKETTUTIK TOCUTIHIH aHBIKTaMaChIH JKOHE POJIiH alKpIHIAayAbl Ke3xei . bacrankpna Makana
Kazakcran meH xahanmaHy xaraaldbIHIAFbl JKaJIbl OUTIM JKYHECIHIH JKOHE IIETTUIIIK OUTiM OepyiH *KaHa
napaJurMachbiHa KOy ©3€KTUNIrH KapacThIpaabl. ABTOP KoCiOM KY3bIPETTI IIETEN Tili MOHIHIH MyFalliMi
JKOHE OHBIH KACHeTTepi >KalJbl Ka3blUIFaH TYPJi FalbIMAApPABIH OWBIH >KMHAKTar, Tanmainel. OraH Koca
Makajiaia TYJIFaIbIK-IC-OpEKETTIK TOCUIAIH aHBIKTAMachl MEH OHBIH OUTIM Oepy MpOIECIHICr KOJIIaHBIChI
*Kaiel aTeuiaabl. OFaH Koca Makajaa TYJIFaJIbIK-iC-OpEKETTIK TOCUIIIH OoJialak MyraliMIaepiH OoibIHIa
MIETTUIIK KociOW OUTIKTUTITIHIH KaJBIITaCYbIHIAFBl POJIIH alKBIHIAWTHIH aprymentrep Oepinemi. Typii
FBUIBIMH  KYMBICTAPJbI, MaKajlalapjbl, OKYJBIKTapJbl, MEMJICKECTTIK JKOHE XallbIKapalblK  OiTiM
CTaHJIAPTTAPbIH TAJJIall OTHIPHII, ABTOP KOPBITHIH/IBI KACAU/TBI.

TyiiiH ce3nep: TYIIFAIBIK-iC-OpPEKETTLIIK TOCJI, K9ciOM OUTIKTI meTeN Tl MOHIHIH MyFalliMi, OUTIKTIIIK,
KOMITOHEHTTEDP, KACHUETTEP, MAHBI3IBUIBIK, OOJIAIIAK MYFaIiM.
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JlaHHas cTaThs HAlleNIEHA HA BBISBICHUS OMPEACICHUS U POJIU JUYHOUTHO-ACSITEIBHOCTHOTO MOAX0/1a B
(hopMHUPOBaHWUN WHOSIBBIYHON Mpo(eccCHOHaTbHOW KOMIIETEHIIMH Yy Oynymux yuuTeneil. B cratbe
paccMOTpeHa aKTyallbHOCTh MEpexofa Ha HOBYIO MapaurMy CHCTEMBI O00pa3oBaHUs M WHOS3BIYHOTO
oOpa3oBanus B KazaxcraHe B yCIOBUSAX rioOamu3aiui. ABTOpP MPUBOJIUT ONPEIACIICHUS YYCHBIX TSPMHHOB
«poeccnoHaTbHO-KOMIIETEHTHBI  YUUTENh WHOCTPAHHOTO S3BIKa» W («IAYHOCTHO-AESTEIHHOCTHBIN
monxom». B crathe TakKe aHANIM3MPYIOTCA pas3Hble TOYKHA 3PEHHS YYE€HBIX O NpoQecCHOHATFHOU
KOMIIETGHTHOCTH YYHUTENl HWHOCTPAHHOTO S3bIKA M €r0 XapaKTepUCTHUKAX, O POJM JUYHOCTHO-
NeSTeTbHOCTHOTO TOAX0Aa B (POPMHPOBAHUK HHOS3BIYHOW MPOGECCHOHATBHON KOMIETEHIINH Y OYIyIIIX
yunteneir. [Ipoananm3upoBaB pasHble HaydHBIE PabOTHI, CTATbH, TOCYNAPCTBEHHBIE M MEXIYHApOIHBIE
o0pa3oBareibHble CTaHAAPTHI, aBTOP MPUBOAMT 3aKIIOYEHHE, Ie 0000LIaeT NaHHbIe O POJIM JTUYHOCTHO-
NEATSILHOCTHOTO TOX0Aa B (POPMHUPOBAHMM MHOS3BIYHOW NMPOGECCHOHAIEHON KOMIICTCHIIUU Y OYIyIIIX
YUUTEIEH.

KaroueBsble ci10Ba: JIMYHOCTHO-ICATEIBHOCTHBIN TIOIX0, MPO(EeCCHOHATLHO-KOMIIETCHTHBIN YUUTEIb,
KOMIICTeHTHOCTh, KOMIIOHEHTHI, XapaKTePUCTHUKA, BAXKHOCTh, Oy TyIIIUH YUUTEb.

Introduction. Socio-economic, political and socio-cultural reforms in our country, already done or
upcoming are reasoned by global changes in the world in general, and they lead to big changes in educational
system. Among significant ones we can nametransitiontoamulti-levelsystemoftrainingspecialists,
integrationintotheglobaleducationalsystem. Highdemands to undergraduates in our country are conditioned
by strong competitiveness on labor market, also widening of scientific and business contacts with foreign
countries, which demands the correspondence the specialist’s knowledge to international standards. The
current level of socio-economic development in Kazakhstan is featured by changing all society structures,
and it is naturally that educational paradigm also changes and becomes more personal-oriented than
common, which in its turn provides the possibility of a person’s effective professional function in
postindustrial society conditions.

Today it is obvious that educational system needs not just some amendments, but more structural and
fundamental changes according to the needs of the modern society. Among lots of objectives of pedagogical
science in high educational system the special attention is paid to integrating personal-oriented approach,
considering informative, emotional and willing characteristics of a student.

The humanization of education is also a need. According to Kozyrev V.A. the humanization of
education system means that acquired knowledge is to become personally significant for each student. In this
case it becomes real instrument for society development. At the same time the process of acquiring
knowledge should be deliberately directed on revealing the inner potential of a person, his personal
development. In other words, it should be personal-oriented. [1; 2].

However, although the traces of personal-oriented approach were seen in philosophy of individual
scientists, the whole picture of educational system didn’t seem to change, that is why the necessity of
promoting a person to the first and main role of a teaching process needed to change the traditional way of
teaching into personally-oriented professional education, which is based on the possibility of self-education,
self-defining, independence and self-realization in every-day and professional spheres.

Defining the term and therole of personally active approach in future teachers’ foreign language
professional competence formation

While analyzing fundamental works on pedagogy and methodology of education we have faced an
interesting tendency, that great scientists’ thoughts can be similar in different decades and even centuries.
Thus, according to Elkonin the learning activity is oriented on the subject’s development and self-
development. That is why personally active approach can be defined from two sides: both teacher’s and
learner’s position [3]. As we see today’s new education paradigm also focuses on two-sided analysis of the
educational process, where a learner is not a passive object of education, but also an active participant of it.
Moreover, a learner has become the main subject of a learning process, which proves Elkonin’s idea.

Nearly the same idea we can observe in psychology, where personally active approach basics are
researched by the following scientists: Vygotsky [4], Leontyev [5], Rubenshtein [6]. In their works a person
is defined as a subject who is formed during the communication and interaction with others. This also one of
the main criteria of today’s education paradigm, where a learner is a subject and there must be not only
traditional frontal work as teacher-student, but also pair work, group work and team work, while doing which
learners may exchange knowledge withing each other.
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At the end of the 80s “Teacher’s creativity is a learner’s creativity” was one of the main moto in
pedagogy. The teachers’ opinion at that time corresponded in the idea that the teacher is a person who truly
loves his/her job, may pay attention to everyone in the classroom and may organize the teaching process, so
that everyone can be involved in the lesson, and whose love and respect towards learners is clearly seen. If to
analyze the philosophy of that time’s pedagogy we can clearly see the trace of personally active approach
which was used by famous pedagogy representatives as A.S. Makarenko [7] and V.A. Shomlinsky in their
methodology [8].

Suhomlinsky once wrote “All the three thousand seven hundred pages of my teaching biography is
dedicated to only one person — my student” [8]

A.S. Makarenko’s methods should be used in all educational institutions in my opinion, because labour,
a good and equal rapport between a teacher and a learner, pedagogical mastery, lifelong learning, experiment
and other principles are the characteristics of a competent teacher today[7].

Shatalov’s individual approach is dedicated to everyone; although everyone works with individual
work, but not everyone is evaluated for that. The learner who wants to get a higher mark may correct and get
higher points. It decreases learner’s anxiety [9].

All these scholars’ thoughts are followed in one direction, to the direction of a learner. The learner’s
interests, motives and needs should come first.

Defining personal-active approach as a complex of its personal and active components we may surely
say that the first one is related to personal or as it is defined lately personal-oriented approach (I.S.
lakimanskaia, Y.V. Bondarevskaia, M.N. Berulava, V.V. Serikov and others). Personal approach supposes
that all psychological processes, features and conditions are considered to be owned to one person, that they
depend on individual and social existence of a human and defined his/her laws. [10].

Personal approach according to K.K. Platonov is a principle of personal conditioning of all
psychological beings of a human, his/her activity, his/her individual-psychological features [11].

Personally-active approach supposes that in the center of teaching process is a learner himself, his
motives, aims, his individual psychological structure, that is a learner as a person. Teacher in his turn,
defines the educational aim, and organizes the whole educational aim taking into account learner’s interests,
level of knowledge and skills. Thus, while using personally-active approach, the aim of every lesson is
formed from the position of each students a person, and the whole group in general.

For instance, such task as “analyze your last six months and write a report of your achievements,
problems and reasons for them, possible solutions of your problems in learning English” may surely be
considered as personally-oriented one, as it gives an opportunity to self-evaluation, by giving the feedback of
your own work and gives the teacher to put individual aims according to the results of their work.

The development of personal-oriented professional education, which supposes the usage of the
personally active approach there should be considered some causes of changing the educational paradigm:

- the membership in the Bolognian process and its implementation in Kazakhstani context;

- the integration of the country in the world economic commune demands a high level of professional
education in Kazakhstan to meet the global standards of labor market;

- the change of the foreign education content according to which a learner and his/her personal
development became the main target of the education;

- the more humanistic direction of the education;

- the orientation on individual learning styles, motives and learners’ psychological conditions.

Integrational processes in science, industry and education demands the deep analysis and the
fundamental change the whole structure and philosophy of professional education of a future specialist. The
idea of humanistic education is to make it possible to develop as a person, to form highly educated and
multi-functioned citizens, who are ready not only acquire knowledge, but also to generate new ideas [12]

The personally active approach supposes to imply subject-subject relationships between the teacher and
the student to make the learner feel not the object of educational process, but the active participant of it.

A big attention while using personal-oriented approach is paid to individual work of a student. The
teacher stops being a dominant authority in the classroom and becomes a guide, a facilitator and an organizer
of the educational process. However, it doesn’t mean that the teacher’s role has decreased, visa versa, the
teacher’s personality and professionalism play the main role for successful learning. Nowadays, the demand
to the teacher is much higher than before. The teacher has to be not only educated and motivated to work, but
also has to solve different cases, should be demanding and understanding at the same time, should be smart
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and tactful. Also, the teacher should never stop learning and dedicate time to self-development whether in
professional sphere or as just a person in order to be aware of innovations.

Nevertheless, to exclude the activity and using only personal-oriented approach would be a big mistake,
because as Rubenstein mentioned in his works “to make the personal aspect the only one to use is to restrict
the way to research psychologic activity laws™. During the learning process the personal development is
closely connected within the activity. A lot of scholars worked on theory of activity, in general pedagogics,
for instance, I. Pestalocci, A.Disterveg and others. S.L.Rubenstein and F.N.Leontyev made their researches
from the point of view of general psychology. And the theory of learning activity was researched by D.B.
Elkonin, V.V. Davydov and A.K. Markova.

As the terms “action” and “activity” are different according to Leontyev, their aims are also different.
He explains this difference by his example of reading books. When a learner read a book because he wants to
learn something new, which is interesting for him/her. The learner is disappointed when he/she is interrupted
and reluctantly stops reading. This is supposed to be an activity, because the aim and the motive are reasoned
with the desire to learn, in other words cognition. And, “action” in its turn has a different aim, for example,
when you read a book not because you are interested and want to know something new, but because of the
exam. The learner has different motives to read it, they can be as strong as activity motives, but they are
short-time aims and motives, because the learner does it reluctantly and has no desire to continue.

Although, both of them have motives and a “need” to be done, because without a need there will be no
action. However, the need itself does not define an activity, it is defined by what it is oriented on, it receives
its orientation in the subject of the activity. For example, the teacher’s activity is oriented on sharing socio-
cultural experience with learners, learner’s activity is oriented on acquiring the knowledge. The main
characteristic of an activity is having a motivation. Motivation can be of two types inner, which is more
likely to be communicative and long-term, and outer motivation which also can be as strong as inner one,
however, it does not last long.

So, as these notions differ in their aims and motives, activity is more likely to be oriented on
communication, which in its turn is the basis of the learning process. It is significant to say that according to
Leontyev a person consciously puts a definite sense in doing any kind of action and corresponds it with a
motive of an activity. At the same time an action can and in the learning process should become a conscious
operation [5]. Thus, according to Bernshtein, when the teacher trains a sound in foreign language teaching
becomes “a conscious” operation when the learner realizes that the sound is necessary to learn a word or a
phrase. It is always easy to work with learners when they realize the motive and aim of any mechanic action,
which later becomes an activity [13]

To sum up, a personally active approach is a tool to help learners to be actively involved in the learning
process. The teacher who uses a personally active approach organizes a learning process according to
learner’s needs, motives and possibilities, which in its turn gives an opportunity to personal and professional
development of a learner individually, not following the average standards of education. If a teacher
organizes the learning process correctly, taking into account all the principles of an personally active
approach, it gives an opportunity to facilitate the learning process for students with individual learning styles.

Conclusion. The distinctive feature of today’s educational process condition is defined as dynamic
transition of sociogenesis. We cannot adhere the traditional educational system and approaches while the
world around us is changing dynamically. Today the future specialist doesn’t know precisely how much
he/she is in demand in the labor market, in society in general. Thus, the problem of socialization arises, some
cannot adjust the quick changes within the society like reformations, political or economical situations as
well as others can. Moreover, young people today are more responsible for their own future, because these
changes make them to choose the professional path consciously. That is why the higher educational
institutions have to create conditions to develop a person who is widely educated, who can think critically
and is flexible to society changes.

In general, personally-active approach in learning process means that it is oriented on the main objective
of the education — the creation of conditions for the development of the person who is able to solve every day
problems as well as professional issues, who thinks critically and morally ready to social changes and
flexible to any crisis. The personal component of this approach means that the whole learning process is
aimed and organized taking into consideration a person’s previous experience, his/her personal and
psychological characteristics, his/her motives, values, aims and interests.
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USING ICT IN CLIL CLASSROOM AT THE TERTIARY LEVEL.:
ECONOMICS STUDENTS’ RESULTS

Abstract

The article discusses issues related to the use of information and communication technologies in the
learning process in the context of Content and Language Integrated Learning. The process of implementing
information technology in education is quite complex and requires deep reflection. The article discusses the
possibilities of using Internet resources as a means of learning within the CLIL. The authors conducted a
study on the basis of the L. N. GumilyovEurasian National University, majors: "5B050900-Finance”,"
5B050800-Accounting and audit”. The methodological basis of experimental work on the development of
professional foreign language competence by students of economic specialties was the concept of practice-
oriented professional training as well as to develop technology competency integrated into EFL environment.

Keywords: CLIL, ICT, QR-code, EFL, mobile learning
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