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EFFECTIVENESS OF MEDIA LITERACY IN THE PROCESS
OF TEACHING FOREIGN LANGUAGES TO STUDENTS

Abstract

This article details research on media literacy and media education as it relates to secondary
education in Kazakhstani public schools. It examines the relevant Kazakhstani media situation
through international research to better understand how teaching and learning practices can support
students’ media literacy in elementary and secondary schools. The article also aims to find solutions
to problems related to the spread of misinformation and falsified news. The research methods are
based on quantitative online survey data as well as qualitative interview data. 96 students
participated in the online survey and 42 students participated in interviews. The survey was
conducted among students at the Municipal state Institution “Predgornenskaya Secondary School
No. 17 of the Education Department of the Glubokovsky district in the spring of 2022. The primary
audience for this study is local, regional, national policymakers with the power to effect large-scale
and systematic changes in media education policy and practice. This article describes how media

literacy can be incorporated into school curricula and provides a brief overview of the extent to
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which media literacy is addressed in school curricula. The process by which users arrive at a site is
an important component of how they evaluate a media resource. In particular, the search engine,
external design, play an important role in finding and evaluating information on the Internet. Our
understanding and approach to media literacy is largely based on research in middle school
classrooms.

Keywords: Internet, Web, trust, information retrieval, education, school, media resources,
terminology
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OKYHWBIJIAPABI HIET TIJIAEPIHE OKBITY YAEPICIHAEI'T
MEJIUA CAYATTBIIBIKTBIH TUIMALIITT

Anoamna

Makanaia Ka3aKkCTaHABIK OpTa MEKTENTEri opra OUTIMIe KaThICTBI MEIUa CayaTThUIBIK JKOHE
MeaualiiM callachIHIaFbl 3epTTey erkel-Terxkein OepuireH. On OKbITY MEH OKY Taxipubeci
OacTayblII )KOHE OpTa MEKTEI OKYIIBUIAPBIHBIH ME/INa CayaTThUIBIFBIH KaTald KOJIayFa 00JIaThIHBIH
KaKChIpaK TYCIHY YILIiH XaJblKapalibIK 3epTreynep apkpuibl Kazakcrannarsl Tuicti BAK sxarmaiibin
seprreiini. CoHmail-ak Makajga JKalFaH akKmapar Tapary MeEH IKaHAIBIKTap[sl OypMmalayMeH
OaiiaHbBICTBI MOceNeep/IiH IeliMiH Tabyra OaFpITTanFaH. 3epTTey oAicTepl CaHIBIK OHIIANH
cayajqHama JIepeKTepiHe, COHJal-aK camayibl cyx0ar nepektepiHe HerizgenreH. OHaiiH cayal-
Hamara 96 okymibl, cyx6atka 42 oxkymibl KaTeicThl. Cayannama ['myOOKOBCKMi ayqaHBIHBIH O1i1iM
oepy OemiminiH «Nel I[IpearopHeHckas opra MEKTeO1» KOMMYHAIIBIK MEMIICKETTIK MEKEMECIHIH
OKyIIbLIaphl apacbiHaa 2022 KbULIbIH KOKTEMiHAe oTKi31al. bys 3epTTeyaiH Heri3ri ayAuTOpUsChl
— Meaua OutiM Oepy cascaThl MEH TXIpUOECIHAE ayKbIMJbBI JKOHE XKYHell e3repicTeplil *Ky3ere
acbIpyFa Kylli Oap Keprulikri, alMakThIK, YITTHIK cascaTkepiaep. byn Makamaga wmenua
CayaTTBUIBIKTBI MEKTEI OarjapiamMachlHa Kajai EHTi3yre OOJaTBIHBI CHITATTANAJIbI JKOHE MEKTEI
OarmapiamanapbliHia Meua cayaTThUIBIK KaHIIAIBIKThI KAPACThIPBUIATHIHBI TYPAJbl KbICKAIIA IOy
xacananpl. [laiimananymsiiapablH caliTKa Kelly MpoIeci OoJaplblH Meaua PEecypcThl IMainanaHny
KOJIBIHBIH MaHBI3AbI Kypamjaac Oeniri Oonbim TaObutagbpl. ATam aTKaHna, i3/€y Kyhecli, ChIPTKbI
nu3aiiH  VIHTepHeTTeH akmaparTbl Taly >koHe Oaranayla MaHBI3[bl pen aTkapaabl. bi3aig
MearacayaTThUIBIKKA JETeH TYCIHITIMI3 OeH KO3KapachIMbI3 €H alIbIMEH OpTa MEKTEI ChIHBIOBIH 1A
KYPT13UIreH 3epTTeyJiepre Heri3AeNreH.

Tyiiin ce3nep: MHTrepHer, eni, CEHIM, akmapaT i37ey, OUIiM, MEKTell, MeJIua pecypcrap,
TEPMHUHOJIOTHSI.
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IPOPEKTUBHOCTDb MEJUAT'PAMOTHOCTH B ITPOLHECCE OBYYEHUSA
YYAIIIUXCA NHOCTPAHHBIM A3BIKAM

AnHomayus
B cratbe moapoOHO TIpecTaBIeHo UCCIeI0BaHNE B 00JIACTH MEUArPaMOTHOCTH U Mearnao0pa-
30BaHUs TPUMEHUTEIBHO K CpeJHeMYy OOpa30BaHHIO B Ka3aXCTaHCKOW 00IIeoOpazoBaTeNbHON
mkoJie. B HeM paccMmaTpuBaeTcss COOTBETCTBYIONIAS Ka3axCTaHCKas MeJWa CHTyalus Ha IpUMepe
MEXIYHAPOJAHBIX HCCIEIOBAHUM, YTOOBI TyUIlle TIOHATh, KaK MIPAKTHKA MPETNoJaBaHus U 00ydeHUs
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MOJKET TOJIePKATh MEANArPAMOTHOCTh y4alllUXCsl B HAYAJIbHOU U cpefaHer mkoie. CTaThs Takke
HampaBlieHAa Ha TMOMCK pelIeHUi MpoOiieM, CBS3aHHBIE C pacHpoCTpaHEHHEM JAe3uHbopManuu U
danpcudukanueii HoBocTeld. MeTonbl MCCIenoBaHUS 0a3UPYIOTCS Ha KOJTHMYECTBEHHBIX JTAHHBIX
OHJIAaliH OMpoca, a TAaK)Ke€ KAYEeCTBEHHBIX JIaHHBIX HMHTEPBBIO. 90 YUEHUKOB NMPUHSIM y4acTHE B
OHJIAlH omnpoce, 42 ydeHUKa MPUHSIIM y4acTHe B UHTEPBbIO. OIpOoC MPOBOIMIICS CPEIU YdallluXCst
KOMMYHAJILHOTO TOCyIapcTBeHHOro yupexaeHusi «lIpearopuenckas cpemuss mkona Nely» oraena
obOpazoBanust ['myOokoBckoro paiioHa BecHoil 2022 rtoma. OCHOBHOHM ayauUTOpPHEH JTaHHOTO
UCCIIEIOBaHMs SIBJISIIOTCS MECTHBIE, PErMOHAIbHBIC, HAIlMOHAIbHbIE MOJUTUKU, O00Jajarolue
MOJIHOMOYUSIMU JIJISL OCYIIIECTBIICHHS MIMPOKOMACIITAOHBIX W CHCTEMATUYCCKUX W3MCHCHHU B
MOJIMTUKE M TPaKTHUKe MeauaoOpazoBaHus. B 3Tol craThe OMUCHIBAETCS, KakuM 00pazom
MEAMAarpaMOTHOCTh MOXKET OBITh BKJIFOUYEHA B IIKOJILHYIO NPOrpamMMmy, W JaeTcs KpaTKuii 0030p
TOT0, B KaKOW CTENEHH MeINarpaMOTHOCTh PacCMaTPUBAETCS B LIKOJIBHBIX porpammax. [Ipomecc,
C TIOMOIMIBIO KOTOPOTO TMOJIb30BATEIH TOMATAIOT HA CAWT, SBISETCS BaXXHBIM KOMIIOHEHTOM TOTO,
KaK OHU OLEHUBAIOT Meaua pecypc. B uacTHOCTH, MOMCKOBask CUCTeMa, BHEIIHUN JAU3aiiH, UTPAIOT
BOXHYIO POJIb B NMOUCKE U oleHke mHpopmanmu B MuTepHere. Hame moHmMaHWe W mOaXoxd K
MeANarpaMOTHOCTA B OCHOBHOM OCHOBAHbBI Ha MCCIIEAOBAHUAX B KJIAaCCaX CPEAHEH MIKOJbI.

KiroueBbie cioBa: HMutepuer, Cerb, goBepue, moucKk uHpoOpMaIluy, oOpa3oBaHuUE, IIKOJA,
MeZra pecypchl, TEPMUHOIIOTHUS.

Main provisions. In modern pedagogical science, media education is considered in several
aspects: as a branch of pedagogical science that develops theoretical issues of teaching adequate
interaction with the media environment; as a teaching, training and public awareness activities
aimed at the formation of media literacy; as a separate educational field, the content of which is
knowledge about the functioning of media in modern society, as well as skills and abilities to work
effectively with media information [1].

Research and policy initiatives on media literacy and media education have been growing in
Europe and the English-speaking world for decades [2]. Recent studies at the European level
provide useful data on criteria for assessing media literacy levels; on the role of informal media
education and formal media education for the acquisition of media literacy competencies [3]; and
on media literacy policies, practices and actions outside of schools [4]. Although research evidence
at the school level is limited, media literacy initiatives have shown positive results for students'
knowledge, skills, and attitudes [5].

According to an online article on Internews in Kazakhstan, a textbook on media literacy for
students in Kazakhstan could be included in the educational program as an elective course: “A team
of experts from Kazakhstan, Kyrgyzstan, Russia, Ukraine and Lithuania has developed a textbook
for students in grades 9-11 (12), as well as a methodological guide for school teachers in Kazakh
and Russian.” [6] This educational and methodological complex was prepared by the International
Center for Journalism MediaNet Public Foundation within the framework of the Central Asian
MediaCAMP program, implemented by Internews with the financial support of USAID. However,
there is a lack of systematic comparative data on what is effective in media literacy practice in
Kazakhstan's educational system.

Also, a group of scientists at Al-Farabi Kazakh National University, commissioned by the
Ministry of Education and Science of the Republic of Kazakhstan, developed a project in a three-
year program entitled Development of Media Education Technologies to Form the Country's
Intellectual Potential. The result of this project was the publication of the book “Media Education
and Media Literacy: Theory, Methodology, and Practice. Tutorial” [7].

There is no doubt that Kazakhstani society has begun to think more and more about the
importance of media education. There are definitely already tangible achievements in this area.
However, this is not the limit to the potential of the media literacy program. And while so far the
focus has been on media literacy as an elective subject, in our study we raise the question of
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introducing this program into foreign language classes. In this area, further more detailed study of
the possibilities of different types of foreign language media texts is required in the context of their
didactic use as a means of integrated teaching of a foreign language and media literacy.

Introduction. Discussion of the importance of teaching students to use, understand, and
critically evaluate all types of media is prompted by the rapid development of digital technology
and the simultaneous growth of Internet consumption [1]. Students have access to a wealth of
information that is virtually unfiltered. As a result of children spending more time online, the
likelihood that they will misuse the Internet has increased [1]. Uncontrolled use of the Internet has a
detrimental effect on academic performance, causes feelings of isolation in school, and negatively
affects life satisfaction [1].

Undoubtedly, increased access to the Internet and digital media for students and teachers has
increased their access to knowledge and facilitated their ability to express themselves, engage in
active citizenship, and engage in creative communication with a wider audience [8].

The benefits of more people having access to more information are obvious, but in many, if not
all, countries it also creates problems for democracy, security, and “social structure” [9]. The
dangers of indoctrination, propaganda, radical and violent messages, cyberbullying and hate speech
are becoming increasingly common among students.

The development of an independent creative personality in accordance with modern
requirements is impossible without the formation of the student's media competence, which in this
study is defined as a set of knowledge, skills and abilities necessary for a specialist of any profile
and allowing him to effectively carry out various types of professional activities related to the use of
media.

A modern media-competent person must independently carry out a critical analysis of
information contained in media resources, participate in communication and organize interaction
about it in their native and foreign languages, and work with this information using the latest means
of mass communication.

The media both expand and limit public knowledge, and because of this ability they have a
significant impact not only on political processes, but also on learning and socialization processes
that affect children's lives and development [10].

Education systems face serious challenges from the spread of false information and fake news.
Students need to develop the appropriate knowledge and skills to navigate this rapidly changing
environment. According to research, teaching students media literacy can have a positive impact on
students’ knowledge, skills, and attitudes toward analyzing and critically evaluating media and
misinformation [11].

The historical, social, and cultural backgrounds of each nation are naturally reflected in the
condition of media literacy education in the various European Union member states as well as the
rest of the world. Different legislative definitions of this kind of schooling exist. Varied school
systems have different requirements for formal and extracurricular media literacy education. The
effectiveness of media education is difficult to assess, for instance in terms of critical thinking and
creativity. The development of suitable assessment methods for media literacy teaching is also
necessary.

Despite the long tradition of studying the nature of terms and terminological systems in
linguistics, and despite the fact that a number of essential characteristics of terms and
terminological systems have already been highlighted and described in structural linguistics, in the
cognitive-discursive knowledge paradigm these concepts receive new and deeper coverage [12].
This is because here they are seen as summing up the long-term cognitive processes in a particular
subject area. One of the most important questions also remains the definition of media literacy,
which is interpreted differently in different sources. Perhaps in further research we will form a new
definition applicable specifically to foreign language teaching.
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The research problem: while there is a need for students’ media literacy development and
opportunities for its implementation created by active interaction with foreign-language media
culture resources in the learning process, ways, principles and methods of integrated media literacy
development when working with foreign-language media resources remain undeveloped in the
methodology of teaching foreign languages and cultures.

The hypothesis of the study is the assumption that the formation of media competence in
students is extremely necessary and relevant because:

e when working with the Internet, in particular with media resources, students do not analyze,
critically process the information they receive;

e students spend an uncontrolled amount of time on the World Wide Web, being an excellent
target for scammers, propaganda, false information;

e students trust the first source that appears in the search box when searching for information,
believing it to be the most reliable information.

This article is intended for practitioners and researchers in the field of school education, media
and digital policy. It examines the relevant Kazakhstani media situation through international
research to better understand how teaching and learning practices can support students' media
literacy in elementary and secondary schools. The article also aims to find solutions to problems
related to the spread of misinformation and falsified news.

Methods and materials. The primary source of information for the development of the
research instrument is secondary data; it draws on scholarly data from the academic literature,
international policy reports, comparative studies, and research projects.

To find secondary literature, we conducted a systematic search of peer-reviewed articles
published since 2010 in educational databases. The search keywords used were 'media education’,
'media literacy’, 'digital literacy', and 'media studies'. Additional terms included: 'primary education’,
'secondary education’, 'teaching practices', 'misinformation' and 'fake news'. Results were selected
using the report's research questions as the selection criteria. After selection, 18 publications from
Europe and 32 publications from non-European countries were selected and analyzed according to
the research conceptual framework and research questions.

Previous research shows that school-based initiatives play an important role in media literacy
instruction [13-14]. Introducing media literacy instruction as a holistic approach is more effective
than simply introducing media literacy instruction as an isolated subject [15]. At the same time, one
challenge for educators is to incorporate media literacy programs as an integral part of education
[16].

For example, teachers can use media literacy instruction to sharpen students' abilities to
evaluate media as sources of evidence, identify biases in mediated constructions of society and
history, understand how media frame issues, separate facts from opinions, and assess the credibility
of information. Moreover, media literacy instruction can help students develop analytical and
logical skills, and serves as an important tool for exploring issues of democratic citizenship and the
political process in society [13].

The status of media literacy instruction varies from country to country, and it is difficult to find
a standard module or best practice for how media literacy instruction is integrated into the school
curriculum. Regarding the purpose of media literacy instruction, there is also no consistent policy
across European countries, nor among non-European countries. In some countries, media literacy
education aims to provide tools to help people critically analyze messages, offers students
opportunities to enhance their experience with the media, and helps them develop creative skills in
creating their own media messages.

We rely on some quantitative, but primarily qualitative data to answer the questions posed
above.

The survey was conducted among students at the rural school Municipal state Institution
“Predgornenskaya Secondary School No. 1” of the Education Department of the Glubokovsky
district in the spring of 2022. 96 students participated in the online survey, giving a participation
rate of 98% of the total middle and high school student population; 42 students participated in
interviews.
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The average time to complete the online survey was about 15 minutes and the interview was 20.
The survey included detailed questions about respondents' use of the Internet: experiences, context
of use, types of sites visited, and online activities.

The control group represented a diverse set of students. As shown in Table 1, the sample is very
diverse across the board. There was an almost equal representation of boys and girls in the survey.
Both the online survey and the interview were predominantly attended by students aged 14-15.

Table 1. Profile of the group of respondents - students

Online survey (n=96) Interview (n=42)
Gender

boy 45 19

girl 51 23
Age
10-11 26 10
12-13 22 8
14-15 27 13
15-16 21 11

Results and discussion
The control group was intentionally limited to students ages 10 and 16 because middle and high
school students were assumed to be active Internet users, as evidenced by the numbers in Table 2.

Table 2. Internet use experiences

Online survey (n=96) Interview (n=42)

Number of Internet use years

1-2 years 28 12

3-4 years 40 20

5-6 years 28 10
Number of hours on the Internet daily

1-2 hours

3-4 hours 23 15

5-6 hours 52 21

> 7 hours 19 5

2 1

Number of Internet access locations

1-2 44 19

unlimited 52 23
Internet time under parental control

yes 42 13

no 54 29
The most frequent Internet use is at home

yes

no 58 30

38 12
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According to both the online survey and interviews, the largest number of students have been
connected to the Internet for 3-4 years and use the Internet regularly. The number of Internet users
for 1-2 years and 5-6 years is almost the same. The age of the respondents and their employment
during the day have a significant influence on this data.

In both the larger group and the subsample, the rate of time spent online daily varies
significantly. Most students, 52 from the online survey and 21 from the interview, spend about 3-4
hours a day online. Surprisingly, there are students with a maximum of more than 7 hours: 2 from
the online survey and one from the interview. According to the conversation with the students, the
younger students are more exposed to parental control, and the older students have extra activities.
This also suggests that there are both very digitally savvy and much less digitally competent
respondents in the study.

More than half of the respondents have unlimited access to the Internet. This is due to the
availability of unlimited tariffs on students' cell phones. The other half of the students who
participated in both the online survey and the interview have one and two spots of access to the
Internet: via Wi-Fi at home and limited tariffs on the smartphones.

The amount of time students under parental control spend online is less: 42 and 13 versus 54
and 29, respectively. According to this data, most students have unlimited access to endless and
completely unfiltered information on the World Wide Web. Left to their own devices to view
information, students are exposed to the uncontrolled influence of media information broadcast
online.

The primary place of Internet use is at home - 58 from the online survey and 30 from the
interview. During a conversation with students, it was revealed that outside of the home, students
most often use the Internet in transportation. Moreover, many of the students feel stressed or
quickly bored when they find themselves without Internet access in the city.

Table 3 presents the questions and answers for both the large online survey sample and the
follow-up survey sample. The interview sample of respondents is representative of the larger group
because the results are consistent with the online survey. The table shows the results of the validity
survey.

Table 3. Credibility assessment

Online survey (n=96) Interview (n=42)

Reasons when deciding to visit a Web site
The sources of information on the site are easily 12 9
identified
Knowing the owners of the Web site - -
Knowing the financial support of the site - -
None of the above 84 33

First thing you do when looking for information
for school work

The relevance of the information 41 15
Check other sources of information 32 17
Information - fact or opinion. - -
Checking the author - -
The citability of the site. - -
Quialifications and credentials of the author - -
Contact information on the website - -
None of the above 23 10

Do you visit the “About Us” page on a Web site?
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yes

no 7 4
89 38

The site's place in search results

Opening the first result 54 29

I open a familiar resource first 21 8

Depend on the title of the result 21 5

Of the three factors included in the first question, 84 of the 96 online respondents and 33 of the
42 offline survey respondents are not important reasons for visiting a Web site. The most important
of the three was ‘The sources of information on the site are easily identifiable’, while knowing who
owns the website and knowing which businesses and organizations financially support the site were
not chosen by any students.

When searching for information for a school paper, students check for the relevance of the
information, while others check for other sources of information. Twenty-three students in the
online survey and 10 in the interview do not check any of the suggested factors.

We also asked students how often they visit the ‘About Us’ page on the website. It is reported
that they engage in this activity rarely (7 and 4) or almost never (89 and 9).

One factor was the most important: the site's place in search results. 54 online survey
respondents and 29 interview respondents indicated that they ignored many factors, blindly trusting
the search engine, believing that the most reliable results came first. At the same time, none of the
respondents had ever thought about the criteria for selecting a search service and answered honestly
that they did not know who the developer and owner of a particular media outlet was and how this
could affect the information provided.

Most importantly, again, there is no statistically significant difference in survey reliability
between the follow-up group and the students in the larger sample, suggesting that the results of the
smaller group can be generalized to the larger sample.

While the survey data are useful for identifying general patterns and quantifying users' abilities
and perceptions online, the more subtle qualitative data can provide valuable additional information
when attempting to gain an accurate picture of how young adults evaluate media content online.
Qualitative data were obtained from respondents' comments as they searched for various types of
information online in response to tasks offered to them in subsequent observation sessions. The
survey included queries that students might encounter during their daily online work to make the
process closer to online activities.

Respondents sat at a computer connected to the Internet, with a researcher sitting next to them
and reading the assignments. Respondents were not limited in time; they could spend as much time
as they wanted on each task. The browser did not have a preset homepage so as not to affect the
initial activities. We also configured the browser so that there was no search engine field in the
navigation bar. The researcher cleared the browser cache between sessions so that everyone could
start with a clean slate. There was no filtering software on the Web, so students could access any
Web site. Respondents were encouraged to talk while surfing the web, which allowed us to gather
information about how they thought about their web browsing.

Instead of simply looking at simulated web pages and judging their credibility based only on
design and content, participants in our project were introduced to any Internet site they might
encounter while searching for information.

At each level, we were struck by the unpreparedness of students: middle school students could
not tell the difference between an advertisement and a news story; high school students mistook a
made-up spreadsheet for truth.
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Another indicator of participants' level of confidence in search engine results could be the fact
that students often did not investigate these results to determine who the author of the information
they found through the search and ended up using to complete their tasks. Overall, only 5% of
participants noted the author of the site or their credentials when completing assignments. However,
when looking at the screen shots of the tasks being performed, it is clear that even among these
participants, not one checked the identity or credentials of the authors whose sites provided them
with the information they thought was the best solution for the tasks at hand. This occurred even
when participants reviewed the site, explicitly stating that they should check who the author of the
site was or what that person's qualifications were.

These results suggest that students' level of faith in their chosen search engine is so high that
they do not feel the need to independently verify who the author of the pages they are viewing is or
what their qualifications are.

Based on the results of the online survey and interviews, the following conclusions were made.

First, the need to form media competence in students is due not only to the critical amount of
time spent on the Internet, but also sometimes uncontrolled by adults, namely students' parents. In
the process of working with media resources, students would be able to master the skills of critical
analysis, the skills of communication and interaction based on them, and the skills of using modern
means of mass communication to work with information.

Second, to build their future professional competence after high school, students must
understand the importance of discussing socially important issues, be able to argue their choices,
and find relevant and reliable information.

Third, the use of media literacy involves organizing independent study work that neutralizes the
negative influence of social media.

We can also conclude that most students are not able to assess sequences of inference and
distinguish between an explanation and a reasoned argument, identify relevant information amidst
redundant information, and detect errors related to vagueness and ambiguity of expressions and
terms.

Conclusion. Media literacy education is in a fragmented state in schooling around the world,
sometimes appearing in different areas of the curriculum, sometimes as a separate subject. Media
literacy education, understood as the study of media use and production, can be useful and
integrated into almost all subjects in the curriculum, but foreign language classes are especially
necessary.

Media education is not taught as a separate and independent compulsory school subject in any
country. Instead, where it exists at all, it is predominantly interdisciplinary and integrated, or
modular. However, despite the fact that the ability to think critically is included in all federal
educational standards of education, currently there is no active implementation of media literacy
courses. According to research, the development of lower-order cognitive skills: acquiring
knowledge, operating with knowledge, demonstrating knowledge, prevails in foreign language
classes in higher education.

The ideal critical thinker is usually inquisitive, well-informed, trusting of right thinking, broad-
minded and open-minded, flexible, unbiased in judgment, honest in admitting his or her own biases,
judicious in making decisions and judgments, willing to reconsider his or her viewpoint, articulate,
organized in complex cases, persistent in finding relevant information, rational in choosing criteria,
focused on research and persistent in finding results that are as accurate as circumstances demand.

In our observations and interviews there is a clear trend: the process of searching for
information is often just as important as checking the results when it comes to assessing the
credibility of a media resource. Previous research has shown that users show significant trust in
certain search engines, such as Google [17]. For many assignments, students often turned to a
particular search engine.
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When using a search engine, many students clicked on the first search result. More than a
quarter of respondents indicated that they chose a website because the search engine gave that site
as the first result, indicating significant trust in these services. In some cases, the respondent viewed
the search engine as a relevant site to assess credibility, rather than the website containing the
information.

In turn, the key to the successful formation of media competence is such forms of educational
process organization that allow students to demonstrate and develop learning autonomy: the quality
that characterizes the ability to master knowledge, skills and abilities individually and together with
other students with or without the indirect supervision of the teacher. However, the following
factors may hinder students from effectively developing media competence: language barriers;
difficulties arising from the influence of students' national and cultural backgrounds; lack of a
tradition of media education in the country; differences in educational systems in general, as well as
different ideas about learning styles and teaching styles; lack of textbooks in Kazakhstan suitable
for developing media competence; and a lack of class time devoted to working with media
resources.

To date, issues of media literacy and the development of this program at various levels of
education have been studied ubiquitously. In Kazakhstan in recent years, against the background of
the development of Internet technology, gadgets, digital education, updated training, also began to
think about the need for media education.

There is no separate discipline in secondary and higher education. So far we are only studying
this issue, focusing on foreign experience, trying to adapt this knowledge to Kazakhstani realities
and the Kazakhstani media.

This topic is conditioned by the fact that students and even teachers present themselves in this
area, studying and guided by their own found data. The issue of media security of the whole country
is raised acutely. The country's information security is also one of the areas of media literacy. Most
of what is broadcast on smartphone screens, television, and newspaper pages is carefully edited and
filtered to obtain a certain opinion of the population [18].

In public education, the development of children's competence in media literacy and media
education is limited by the limited skills of teachers and by the lack of material resources or very
different local conditions in many institutions. Furthermore, children are not aware of the
phenomenon of online abuse and its significance, nor are they aware of the support organisations
and authorities that can help them to deal with the trauma and abuse they have experienced online.
[14]. Not only children but also parents and teachers are not aware of the real risks and dangers
associated with the Internet and how to deal with them. Overall, at present, the public education
system is most visible in its intention to provide media education, and much less in its results.

One of the key challenges of teaching and learning media literacy at the classroom level is the
complex question of how to effectively consolidate in-school and out-of-school media literacy
practices. Today in the implementation of media-educational technologies, it is necessary to focus
on identifying the media preferences of the modern younger generation.

In the constantly growing flow of mass information, primarily through the Internet, there is a lot
of unreliable, untrue information, which can also manipulate human consciousness. In this regard,
the development of critical thinking, the ability to resist the manipulative influence, to sift out false
information will be the result of media safety.

Unlike traditional teaching materials, they can also present issues related to the study of mass
information, social, economic and legal communication, media representation, and examples can be
covered not only by feature films, but also by media texts of other types. As for the technology of
media education in the educational system, along with the development of textbooks can be
published methodological manuals for teachers and staff of universities.

The basic idea of Laszl6 Hartai's methodology currently in use is that media education as a
school subject should aim to develop an understanding of media language, knowledge of the social
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functions and the functioning of audiovisual material [19]. The didactic goal is to master the skills
of understanding media language and its creation, a deep understanding of the process of creating
and perceiving media texts.

The use of this program involves the organization of extracurricular independent study work,
which allows to neutralize the negative impact of media information and, at the same time,
strengthen the positive impact of these features, thereby contributing to a better preparation of
students for classroom independent study work and more effective mastery of knowledge and skills
of media competence, in the end.

Media literacy will allow a more effective process of forming media competence in students
who, by doing educational work with foreign-language media resources, master the skills of critical
analysis of data, the skills of communication and interaction based on them, the skills of using
modern means of mass communication to work with information.

As we mentioned at the beginning of this article, the terminological concept of media literacy
raises some questions, since this concept was originally introduced in the field of journalism. In
recent years, this program has found its application not only as an elective course in the school
curriculum, but also as an integrated one in various school subjects. However, whether it is
appropriate to use the same concept, in terms of philology, will be our question for further study.

Our understanding and approach to media literacy is largely based on research in middle school
classrooms. Media literacy teaching and learning practices can be based on a variety of methods,
most of which are based on active learning.

Any activities aimed at teaching people about media literacy should start with school education.
Accordingly, initiatives that help educate people in this area, whether in formal or informal settings,
can play an important role in the development of an informed media-educated citizenry.

This article has been prepared within the framework of the scientific and technical program
“Scientific basis for modernization of the education system and science” (OR 11465474),
implemented by the National Academy of Education named after Y. Altynsarin (Kazakhstan).
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Qusuxa-mamemamuranwvix bazeimmazvl Hazapoaes 3usmkepaix mexmeoi,
Kekxwemay k., Kazakcman

KYPBLUJIBIMJIAJIFAH ECENTEP/I IIBIFAPY/IBIH OKYIIBLIAPIBIH
3EPTTEYIILIIK JAFABLTAPBIH IAMBITYFA OCEPI

Axoamna

OKy1blIapAblH MaTeMaTHKAIIbIK CayaTThUIBIFBI MEH 3€PTTEYLIUIIK JaFAbUIapblH 1aMBbITy YILIiH
ecen MOTiHIHJAE OepuIreH akKmaparThl TYCIHY, OHBI TajJail OTBIPBIN, €CENTI LIbIFapy Ke3eHJEpiH
KYpbUIbIMJayFa OayiyablH MaHbI3bl oTe 30p. Ocbl jkarjnaiiap 3epTTeyAiH MakcaTbhlH alKbIHAAI,
MIHJETTEpIH HAKThIJIayFa 5K0JI allIThI.

3epTTey MakcaTbl — MaTeMaTHKa cabarblHAa KYpPBUIBIMIAIFaH €CeNnTepil LIbIFApPYIbIH OKYIL-
JapJblH aKMapaTThl TalJay *KoHE XKyleney JarablUlapblH JaMbITyFa ocepiH Oaranay. 3epTTeyliIiK
JaFaAbUIap/ibl JaMbITYAa KONTereH 9JIicCTeMeNnep MEeH Kypaijaap ilIiHEeH KypbUIbIMIAIFaH ecenTepi
HIBIFAPY TOCUTl TaHAAMABL. 3epTTEYAIH OO KaMbl OOWBIHINA KYPBUIBIMJIATIFAH €CENTep/il IIbIFapy
OapbIChIHAA OKYILIBLIAP 13AETIH/I aKMapaTThl caThliai i37iey apKbUIbl aKkmapaTThl KyHeneyre koo
amajel. AJl OKYIIBUIAp/Abl €cenTepil 63 OeTiHIe KYpbUIbIMIayFa KaThICThIPY OJap/blH aKmapaTThl
Tangay JaFdplIapblH JaMBITAAbl. 3epTTey MakcaTblHA JKeTy YIIiH Kelleci 3epTrey MiHAeTTepi
AKBIHIAJIJIBL:

— 3epTTEYUIUTIK JIaFIbUIap/Ibl IaMBITYFa OaFbITTANIFaH QICTEP/Il KOJIJaHy 9CEpiH Oaramnay;

— cabakrap CepHsCHIH OTKI31I, OKYIIBLIAP IbIH OUTIMIHE camalibl TaJIay JKacay;

— aKmaparThl Tajjiay >KOHE Kyiesley Jar[blUIapblH JaMbITy OOMBIHIIA MYFaliMICpPAIH KbI3-
METIH YHBIMIACTHIPY OOMBIHIIIA YCHIHBICTAp A31pIIEy.

3epTTey OapbIChIH/AA OCHI OAFBITTA JKacallFaH 3epTTeyJiep TalJaHbI, aKnapaTThl Talaay >KoHe
Kylesney JaFIbUIapblH JIaMbITY aJFbIIapTTapbl OOJBINT CaHAJIATBhIH SMICTEP/IH Ti31Mi aHBIKTAJJIBI.
KypbuibiMaanFas ecentep/iH Ki1acCupUKAMIChl JaibIHAAIbII, TPAKTUKA XKY31H/E KOJIIaHBLIJIBL.

TyiiiH ce3mep: MareMaTHKaHbl OKBITY, JaFblIapibl JaMbITy, HHTEPHET-TEXHOJIOTHUSIIAp,
KYpPBUIBIMJIAJIFaH €CeTITeP
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