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DIAGNOSIS OF THE FORMATION OF PEDAGOGICAL SELF-DETERMINATION OF
FUTURE TEACHERS

Abstract

Professional self-determination is the initial stage of professional development and personality
formation, a link between general and professional education, an important condition for adequate life self-
determination and a successful professional career. The main tasks of professional self-determination are: the
formation of a professional orientation and the development of professional self-awareness.

The formation of professional self-determination takes place in unity with a person's life plans, a
conscious search for one's place in society, the desire for self-realization and the formation of oneself as a
subject of one's own life.

Professional self-determination begins with the choice of a profession, but it does not end there, because
a person faces a continuous series of professional choices throughout his life (during vocational training,
during specialization, when determining ways to improve skills and creativity, in case of disability or work,
etc.). When interpreting the concept of "self-determination”, some researchers proceed from the content of
the verb "self-determination", which means to realize oneself, one's public interests, to determine one's own
existence, one's place in life, in society, to begin to exist independently. According to another interpretation,
self-determination is a central factor in the formation of a mature personality, understanding oneself, one's
capabilities and aspirations, understanding one's place in human society and one's purpose in life.

In experimental work, using methods, we identified the professional orientation of 1% year students,
studied the state of readiness for pedagogical self-determination, determined the level of interest in the types
of pedagogical professions of 1 year students and identified their areas of interest.

Based on the results of the application of the methods, we have made the following conclusions. Half of
the students surveyed have decided on the choice of profession, but there is also a percentage of undecided
students. According to the level of interest in the types of professions, students showed a high level of
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interest in the type of professions "man is an artistic image". The type of profession "man-sign system"
aroused the least interest.

According to the choice of areas of interest, most students are interested in entrepreneurship and home
economics. The respondents showed the least interest in the field of physics and mathematics. To increase
the level of professional self-determination of students, we have developed a course program "Pedagogical
self-determination of students", the purpose of which is to form the readiness of future teachers for conscious
professional self-determination.

Keywords: University Students, pedagogical self-determination, diagnostics
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JTUATHOCTHKA ®OPMUPOBAHMS NEJATOI'MYECKOI'O CAMOOIIPEJIEJIEHUS
BYJIYIIUX YYUTEJEN

Annomauyus

[IpodeccroHanpbHOE CaMOONPEACACHHE-3TO HavajdbHBIA dTam MPO(ECCHOHAIBHOIO PAa3BUTHS U
(hOpMUPOBaHUS JTMYHOCTH, CBS3b MEXTy OOMIMM U MPOeCCHOHATBHBIM 00pa30BaHNUEM, BAXKHBIM YCIIOBHEM
JUTS aJICKBaTHOTO >KU3HEHHOTO CaMOOIPEACICHHUS M YCICIIHOW MpodeccunoHanbHOU Kapbepbl. OCHOBHBIMU
3aga4aMid  PO(ECCHOHATIBHOIO  CaMOONPEACIICHUST  ABJSAIOTCS:  (OPMUPOBAHUE MPOPECCHOHATILHON
OpHUEHTAIIMY U Pa3BUTHE NPOPECCHOHATILHOTO CaMOCO3HAHHUSL.

dopmupoBanre TPOoPEecCHOHATBHOTO CaMOOTIPENIEIICHUSI MPOUCXOUT B EIWHCTBE C JKU3HCHHBIMHU
TUTAHAMY YENIOBEKa, CO3HATENLHBIM ITOMCKOM CBOET'O MecTa B OOIIECTBE, CTPEMIICHUEM K caMOpean3alid U
dhopmupoBaHUIo cebs Kak IIpenMera cOOCTBEHHOMN KU3HHU.

[MpodeccuonanbHoe camoollpefelieHne HadyWuHaeTcs ¢ BbIOOpa mpodeccrd, HO Ha OTOM HE
3aKaHYMBAaeTCs, IMOCKOJBKY YelIOBEK B TEUCHHWE CBOCH JKHM3HU CTAKUBACTCS C HENPEPBIBHOM depenoi
Mpo(ECCHOHANBHBIX BBIOOPOB (B XOj€ MPOGECCHOHAILHOW MOJIrOTOBKU, BO BpEMs CICIUATU3AINN, TPU
OTIpE/ICNICHUH MTyTel COBEPIICHCTBOBAHHS HABBIKOB U TBOPYECTBA, B CIydae MOTEPU TPYIAOCITOCOOHOCTH HITH
pabora u T.1.). [Ipu TONKOBaHWHM TOHSTHS «CaMOOIPE/ICICHUE» HEKOTOPBIC MCCIENOBATENN HCXOIAT W3
COJZICPXKAHKSI TJIAroJia «CaMOOMpEAeIeHUe», YTO O3HAuaeT pealM30BaTh ceOs, CBOM OOIECTBEHHbBIE
WHTEPEChl, ONPEJICIUTh COOCTBEHHOE CYINECTBOBAaHHWE, CBOEC MECTO B JKU3HU, B OOIIECTBE, HAYaTh
CYIIECTBOBaTh caMocCTOsITeNnbHO. CoracHO Jpyrod HMHTEPIPETAIUN, CAMOOTMPE/ICICHUE  SBISCTCS
HEHTPATbHBIM (hakTOpoM (OPMUPOBAHHS 3pENON JUYHOCTH, TOHMMAaHUS ceOs, CBOUX BO3MOXKHOCTEH W
CTpEeMJICHUH, IIOHUMAaHHS CBOETO MECTa B YEeJIOBEYECKOM OOIIECTBE U CBOCH IENTU B KHU3HH.

B »skcnepumenTanbHON paboTe, HCHOJNB3YsS METOJbI, aBTOPAaMH OIpeJeNieHbl MpodeccuoHanbHas
OpHCHTAIMS CTYJIeHTOB 1-ro  Kypca, W3YyYeHBl COCTOSHHE TOTOBHOCTH K MENAaroru4ecKoMy
CaMOOTIPE/ICTICHUIO, BBISBICHBI YPOBEHb WMHTEpEca K THIIAM IeJaroruueckux mnpodeccuii cTyaeHToB 1-ro
Kypca | ONpeiesieHbl MX 00JacTH UHTepeca.

OCHOBBIBasICh Ha Pe3yJIbTaTaXx MPUMEHEHUS METOJIOB, MbI CIENAlld CIEAYIONKe BBIBOJBL. [loioBHHA
OTIPOIICHHBIX CTYICHTOB OMPEACIUINCH C BHIOOPOM MPOQECCHH, HO €CTh M MPOLEHT HEONpPEACTHBIINXCS
cryaeHToB. 1o ypoBHIO WHTepeca K BUIaM NpodeccHii CTYACHTHI MPOSBUIN BHICOKUN YPOBEHb MHTEpeca K
TUMY Npodeccuil «4eloBeK - XYMOKECTBEHHBIH 00pa3». Tum mpodeccru «4YeloBEK-3HAKOBAs CHCTEMa)
BBI3BAT HAUMEHBIIINN HHTEpec. B COOTBETCTBHY ¢ BBIOOPOM 00JIacTeil HHTEPECOB, OONBIMUHCTBO CTYICHTOR
HHTEPECYIOTCS TPEANPUHAMATENBCTBOM M JIOMOBOZICTBOM. HanMeHbIHI UHTEPEC PECIOHICHTHI MPOSBUIA
K oOmact ¢(u3Mkn W MateMaTwku. JIJi MOBBIIMICHUS YPOBHS MPOGECCHOHAIBHOIO CaMOOIPECICHUS
CTY/ZICHTOB MBI pazpabotanu mporpammy Kypca «Ilemarorudeckoe caMOONpPEACICHUE CTYJICHTOBY, IENbI0
KOTOPOTO SIBJIsiCTCS (hOPMHUPOBAHHE FOTOBHOCTH OYAYIIMX yUYHTENIEeH K OCO3HAHHOMY MPO(ECCHOHATBHOMY
CaMOOTIPEICIICHHIO.

KioueBble ci10Ba: CTYACHTH YHUBEPCUTETOB, MTEAArOrMIECKOE CAMOOIPECTICHUE, TUArHOCTHKA
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BOJIAINAK M¥YTAJIMIAEPAIH NEJATI'OI'MKAJIBIK O31H-O31 AHBIKTAYBIH
KAJIBIIITACTBIPY ITUAT'HOCTHUKACHI

Anoamna

Kacibu e3iH-631 aHBIKTay - OYJI KoCiOM JTaMyJIbIH KOHE TYJIFaHbl KaJbIITACTBIPYIbIH OacTanksl Ke3eHi,
JKAJIITBI KOHE KACINTIK OiiM Oepy apachiHAArbl KapbIM-KaThIHAC, OMIPJIE ©31H-031 aHBIKTAY/IbIH OHE KaciOou
MaHCanThiH MaHbI3Abl MmapThl. KociOu e3iH-e31 aHBIKTAYJIBIH HETI3rl MIHAETTEpl: KociOu Oarmapipl
KaJIBIITACTBIPY JKOHE KOCIOM ©31H/IIK CaHAHBI IAMBITY .

Kacibu e3iH-031 aHBIKTAY/IbIH KaJIBIITACYhl a7aM OMIpIHIH JKOCIapapbIMEH, KOFaMIaFbl ©31HIH OPHBIH
caHabl Typ/e i37ey, 3 OMipiHiH HbICAHBI PETiHJIE ©31H-031 )KY3ere achpyFa YMTHUIBICHL.

Kacibu e3iH-031 aHBIKTAy MaMaHJbIK TaHjaynaH Oacraiajibl, Oipak MYHBIMEH asKTajIMailJbl, OUTKEHI
ajaM emip Ooibl KaociOM caiiyiayJblH Y3IIKCi3 cabakracThirbiHa Tar Oojansl (KociOu malbIHIBIK Ke3iHIE,
MaMaHJaHJbIPy Ke3iHJe, Aarabuiap MEH IIbIFapMAIlbUIBIKTBI KETUIAIPY KOJIapblH aHbIKTayla, CHOCKKe
KaOLIeTTITIrIH )KOFaJITKAH JKaFaaia HeMece JKYMBIC JKoHe T.0.).

«O3iH-631 aHBIKTaYy» YFBIMBIH TYCIHJIPY Ke3iHJe KeiOip 3epTTeyliijiep «o31H-031 aHbIKTay» eTICTITiHIH
Ma3MyHBIHAH IIbIFajbl, OYJI ©3iH, KOFaMJbIK MY/UICICPIH KYy3ere achIpyabl, ©3iHIH OOJIMBICHIH, eMipJeri,
KOFaMJIaFbl OpHBIH aHBIKTayJbl, 63 OeTiHIe eMip cypyai Oactaynmel Oummipeni. backa mHTepmnperanusra
CoiiKec, ©31H-631 aHBIKTAy JKETUINCH TYIFaHbl KaJbIITACTBIPY/IbIH, ©31H, OHBIH MYMKIHIIKTEpI MeH
YMTBUIBICTapBIH TYCIHYIIH, agam3aT KOFaMBIHIAFbl OPHBIH XKOHE OMIpJIeri MaKCaThIH TYCIHYAIH OPTAJBIK
(hakTOpBI OOJIBITT TAOBLTATE.

OKCTIEpUMEHT KYMBICTapBIHIA, 3EpTTEY OICTEpiH KOJIJaHa OTHIPHIN, aBTopiapMeH 1 Kypce
CTYIEHTTEPIHIH KociOW Oarmaphl, IMEIarorukajiblK ©31H-031 aHBIKTAy NaWBIHABIFBI aHBIKTAIIBI, 1 Kypc
CTYJICHTTEPiHIH OHE OJapibIH IEarorHKajIblK MaMaHJBIK TYpJIEpiHE JIETeH KbhI3BIFYIIBLUIBIK JCHIeHepi
aIIBUIBII, cajalapbl KOPCETLIII.

OJIicTep i KOMIaHy HOTIKENIEpiHe CYHEeHE OTHIPHII, 013 Keeci KOPBITRIHABLIAP KacanblK. CayamHamara
KaTBICKAH CTYACHTTEPIiH >KapThICHl MaMaH[BIK TaHAay Typajbl MIEHNM KaObUIaamel, Oipak €3 MaMaHIaFbIH
TaHJaMaraH CTyIEeHTTEP/iH MaibI3bl qa Oap. Kocim Typriepine KbI3BIFYIIBIIBIK JeHTeiii OOMBIHIIA CTYICHTTEP
«amaM - KepkeM o0pa3» Kocill TypiHe JKOFaphl KbI3BIFYIIBUIBIK TAaHBITTBL. «AJaM-0enri xyieci»
MaMaHJIBIFBIHBIH TYpi €H a3 KbI3BIFYIIBUIBIK TYIBIpAbl. KBI3BIFYIIBUIBIK callalapblH TaHAAayFa CoWKec
CTYICHTTEPIIH KOIILIIT1 KQCITKEPIIIK ITeH YAIIapyanIbUIbIFbIHA KBI3BIFYIIIBUTBIK TAHBITA IBL.

PecnionenTrep (m3nMka MEH MaTeMaTHKa caiachlHa €H a3 KbI3BIFYIIBUIBIK TaHBITTHL. CTYIEHTTEpAiH
KociOM e3i1H-031 aHBIKTAay JEHTeHiH apTThIpy YIIiH 0i3 "CTyIeHTTEpHAiH MeNaroruKaiblK e3iH-631 aHBIKTay'
KYpCHIHBIH OarapiamMachlH d3ipJIeiK, OHBIH MaKcaThl OONalIaK MyFaJiMAEpHAiH CaHalbl KociOM e3iH-e3i
AHBIKTAyFa JaUBIHABIFBIH KATBINTACTHIPY OOJBIN TaOBLIA L.

Tyiinai ce3nep: yHUBEPCUTET CTYACHTTEPI, TIENarOTUKAJBIK ©31H-031 aHBIKTAY, JHATHOCTHKA.

Introduction

Professional self-determination begins with the choice of a profession, but does not end there, because a
person during his life is faced with a continuous series of professional choices (in the course of vocational
training, during specialization, in determining ways to improve skills and creativity, in case of loss of
working capacity or work, etc.).

When interpreting the concept of «self-determination», some researchers proceed from the content of the
verb «self-determination», which means to realize oneself, one's public interests, to determine one's own
existence, one's place in life, in society, to begin to exist independently. According to another interpretation, self-
determination is the central factor in the formation of a mature personality, understanding oneself, one's
capabilities and aspirations, understanding one's place in human society and one's purpose in life. Consequently,
self-determination indicates that a person has reached a sufficiently high level of development [1].
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The concept of «self-determination» is quite consistent with such concepts as self-actualization, self-
realization, self-realization, self-transcendence. At the same time, many thinkers associate self-realization,
self-actualization with labor activity.

E. A. Klimov, analyzing the concept of «professional self-determination», emphasizes that this is not a
single decision-making act, but constantly alternating elections. The most relevant choice of profession
becomes in adolescence and early youth, but in subsequent years the problem of revision and correction of a
person's professional life arises. The choice of a profession reflects a certain level of personal claims based
on a person's assessment of his abilities and capabilities [2].

E. A. Klimov distinguishes two levels of professional self-determination:

1) gnostic level (restructuring of consciousness and self-consciousness);

2) practical level (real changes in the social status of a person).

I. S. Kon considers the process of professional self-determination, linking it with the development of
age-related personality traits. He identifies four main stages in the formation of the process of professional
self-determination:

- the first stage is a children's game, during which the child assumes various professional roles and
«loses» individual elements of the behavior associated with him;

- the second stage is a teenage fantasy, when a teenager sees himself in his dreams as a representative of
a profession that is attractive to him;

- the third stage, covering the entire adolescence and most of adolescence, the preliminary choice of a
profession;

- the fourth stage is the practical application of the solution, the actual choice of profession [3, p.
23-24].

Some scientists believe: «Having considered and analyzed the concepts of «self-development» and
«competence», we put forward the following definition of the desired concept: «Self-development
competence is the awareness of the value and meaning in the manifestations of purposeful independent
activity aimed at the acquisition by a person of individually inherent professional qualities in the process of a
certain activity»» [4, s. 910]. According to the diagnostic data, the most stimulating factors of professional
and personal self-development are such factors as trust and interest in learning, self-education, increasing
responsibility, teachers' attention to this problem, example and influence of teachers, factors of training
courses, the novelty of activity, working conditions and the opportunity to experiment, and organization of
work at the university, in decreasing order of stimulation. Thus, the identified factors of professional and
personal self-development, as well as their systematization according to the degree of mutual influence and
interdependence, can be used to create special conditions conducive to professional and personal self-
development, defining their main directions for providing psychological and pedagogical support at the
university [4, p. 919]. The positions presented in the scientific article allow us to see the essence of the issue
we are studying, the prospects and ways to solve problems related to the pedagogical self-determination of
future teachers.

Pedagogical self-determination is also closely related to the problem of the realization of pedagogical
abilities in close connection with the technologization of the pedagogical process. And this applies to both
school teachers and teachers in preschool institutions. For example, some scientists note: «Surveyed
Kazakhstan’s preschool teachers are not confident enough in their abilities and competencies in the field of
technologization of the pedagogical process. The indicators of self-assessment of pedagogical abilities for
the technologization of the pedagogical process increase with increase of the level of education and
professional experience. The structure of abilities differs significantly among teachers with different work
experience» [5, s. 100]. The authors are absolutely right that they associate the teacher's self-esteem with the
growth of the level of his qualifications, professional self-improvement.

Acrticles by scientists such as Antikeyeva, S., Snapkova, A., Xembayeva, S., Aubakirova, R. Z., &
Sultanova, N., considered the results of the research on the formation of psychological and pedagogical
competences of social workers through professional development courses. The definitions of the concept’s
«competence» and «competency», psychological and pedagogical competences of social workers were
described. We revealed the need of the development of social workers’ competencies such as:
communicative, educational and mediator skills, as well as the competencies necessary to avoid emotional
burnout syndrome in the professional activity. As the result of testing the program, the negative social-
psychological qualities personality traits of the employees were minimized; there was optimization of
personal resources that promote self- realization and self-development of their personality; the social
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competences necessary for effective professional activity (namely, communicative competencies and
competences in resolving conflicts) were formed; the risk of emotional burnout syndrome was reduced;
collectively, the social institution became more organised [6, s. 1875]. The authors focus on the formation of
psychological and pedagogical competencies, which are a synthesis of personal resources for self-realization
and self-development, which in general ensures the success of professional activity. Professional self-
determination provides awareness of the need for professional self-actualization and self-realization of the
individual.

The theoretical analysis carried out showed that professional self-determination is a complex and
multifaceted scientific and pedagogical problem. Professional self-determination is not limited to the act of
choosing a profession, it has a dynamic character and includes a number of stages.

The period of professional self-determination for future teachers is an important stage in life, so we
conducted a study in which we used psychodiagnostic methods that were aimed at identifying the
pedagogical self-determination of future teachers.

Materials and Methods

In the study, we used the following methods: «Profile» («Map of interests of A. E. Golomshtok,
modified by G. V. Rezapkinay) [7]; differential diagnostic questionnaire «I prefer» DDQ (E. A. Klimov) [8];
a questionnaire to identify the pedagogical self-determination of future teachers.

The study involved 155 1% year students of the Faculty of Education.

The purpose of the study: to identify the professional orientation of students.

Research objectives:

1. To identify the level of professional self-determination of 1* year students.

2. To investigate the predominance of a pedagogical orientation in the choice of the sphere of
professional activity.

3. Develop a course program on pedagogical self-determination of 1% year students.

Results

Having set the goals and objectives of our study, we conducted a diagnosis of professional self-
determination among 1% year students of the Faculty of Education. Using a questionnaire to identify the
professional orientation of 1% year students, we studied the state of readiness for professional self-
determination and obtained the following data: after graduation, 59 % of students enter the university for
pedagogical specialties unconsciously; 31 % of students consciously entered the pedagogical specialty; 10 %
do not know what they will do after graduation. The results of the questionnaire are shown in Figure 1.

0%
= Consciously entered the pedagogical specialty
(31%)
= Unconsciously entered the pedagogical specialty
(59%)

Figure 1 — Statistics of students' choice of pedagogical specialty
First-year students who consciously entered the pedagogical specialty answered the test statements,
where they explained why they choose the profession of a teacher for further education. The results of the
survey can be seen in Table 1.

Table 1 — Reasons for entering a university for a teaching profession

Statements In total
1 2
Suitable for their ability 17 %
Profession prestige 4%
Friends go to college 5%
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They want to quickly master the profession and start earning money 28 %
Sure, that after graduation will be able to find a job 8 %
The profession that interests me can only be mastered at a university 13 %
Profession gives more practical skills 2%
The profession will give a good base of knowledge and skills 18 %
Parents insist 0%
Teachers insist 1%
Other 4%

According to the results of the questionnaire, the majority of respondents chose the reason for entering
the university «quick mastering the profession and the beginning of making money». Also, the highest
indicators were scored by such statements as «the profession will give a good base of knowledge and skills»,
and «corresponds to their abilities».

1% year students also answered test statements, where they explained why they chose a pedagogical
university. The results of the survey can be seen in Table 2.

Table 2 — Reasons for studying at a pedagogical university

Statements In total
1 2

Move on to another specialty 32 %
Have not chosen a profession and do not know where to go 10 %
Like the university where study 0%
Want to get good knowledge 21 %
Do not want to change something in life 10 %
Friends go to college 3%
Like the way they teach at the university 0%
Parents insist 10 %
Teachers insist 3%
Other 11%

According to the results of the questionnaire, the reasons for continuing education at the university,
according to the numerous answers of 1% year students in the questionnaire, are further planning for
admission to other universities and obtaining good knowledge.

In the questionnaire for identifying the professional orientation of students, we identified the level of
determining the profession of students, where the number of students who did not decide on the choice of
professions was 40 %. The number of students who decided on the choice of profession was 60 %. The
results of the questionnaire are shown in Figure 2.

= Decided on a profession (60 %)
= Didn’t decide on a profession (40 %)

Figure 2 — Statistics of students' choice of profession

Students who had not decided on the choice of profession answered test statements, where they
explained why they did not choose a profession. The results of the survey can be seen in Table 3.
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Table 3 — Causes of uncertainty with the choice of profession

Statements In total
1 2

Didn't think about it 16 %
Not enough information about professions 26 %
Don’t know their qualities and abilities 32 %
Rely on the opinion of parents 0%
Life itself will show what will happen next 16 %
Other 10 %

As a result, according to the results of the questionnaire, the reasons for the uncertainty with the choice
of the profession of 1st year students were: not knowing their qualities and abilities; insufficient information
about professions.

In the questionnaire to identify the professional orientation of students 1, we identified the number of
students who plan to enter the master's program upon graduation, they amounted to 60 %. The number of
students not going to enter the master's program was 11 %. And 29 % of children do not know whether to
continue their education in the magistracy or not. The results of the questionnaire are shown in Figure 3.

= Don’t plan to get a master’s degree (60
%)

= Didn’t decide (11 %)

Figure 3 — Statistics of students choosing a master's program after graduation

Students who are going to enter the magistracy answered the test statements, where they explained why
they were entering. The results of the survey can be seen in Table 4.

Table 4 — Reasons for planning admission to the Master's program

Statements In total
1 2

Specialists with higher education are required everywhere 23 %
Get a good education 25 %
Friends are going to get a master’s degree 0%
The profession that | am interested in can only be mastered in a master's degree 17 %
A master's degree provides better training than a bachelor's degree 13 %
Have the ability to study in a master's degree 8 %
Master's degree in prestigious 8 %
Parents insist 4%
Teachers insist 2%
Other 0%

As a result, according to the results of the questionnaire, the reason for admission to the magistracy was
the demand for specialists with higher education and obtaining a good education.

According to the differential diagnostic questionnaire «I prefer» DDQ (E. A. Klimov) we have
determined the level of interest in the types of professions. The results of the study showed the following
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indicators: Man-artistic image — 29 %; Man-man — 21 %.; Man-technique — 18 %; Man-nature — 16 %; Man-
sign system — 16 %. The results of the methodology are presented in Figure 4.

= Man-artistic image (29
%)

=  Man-man (21 %)

= Man-technique (18 %)

= Man-nature (16 %)

= Man-sign system (16 %)

Figure 4 — Statistics on the choice of types of professions by students

As a result, the 1st year students showed a high level of interest in the type of professions «Man-artistic
image», which includes all creative specialties. The least interest was received by the type of profession
«Man-Sign system», which includes all professions related to calculations, digital and letter signs, including
musical specialties, as well as the type of profession «Man-Nature», which includes all professions related to
crop production, animal husbandry and forestry.

According to the «Profile» method ("The map of interests of A. E. Golomshtok in the modification of
G. V. Rezapkina") we have identified the areas of interest of 1% year students. The results of the methodology
are presented in Figure 5.

= | Physics and Mathematics (3 %)

= |l Chemistry and Biology (11 %)

= |ll Radio engineering and Electronics
(13 %)

= |V Mechanics and Engineering (6 %)

= 'V Geography and Geology (5 %)

= VI Literature and Arts (8 %)

= VIl History and Politics (6 %)

= VIII Pedagogy and Medicine (6 %)

= |X Entrepreneurship and Home
Economics (24 %)

= X Sports and Military Affairs (18 %)

Figure 5 — Statistics on the choice of areas of interest by 1st year students

As a result, according to the results, the majority of respondents show interest in entrepreneurship and
home economics. The respondents showed the least interest in the field of physics and mathematics.

Based on the results of the work, we made the following conclusions. There is a percentage of students
who have not consciously decided on the choice of a future profession. They are not sufficiently informed
about the professions that are in demand in the labor market. Most students are unaware of their qualities and
abilities. There is a percentage of respondents who have not decided on which specialty they should continue
their master's degree. There are students who do not know whether to enroll in a master's degree in
pedagogical specialties or not.

Discussions

After analyzing the results of the preliminary diagnosis, we came to the conclusion that there was a need
for psychological and pedagogical activities for pedagogical professional self-determination of students.
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To help teachers, the program of the course «Pedagogical self-determination of students» was
developed, which is designed to provide psychological and pedagogical support to students in choosing a
pedagogical profession, training profile and continuing education. The program gives students an idea of the
basics of choosing a pedagogical training profile, about the possibilities of obtaining professional education
in the chosen profile; stimulates students' self-knowledge of their inclinations, abilities in accordance with
the chosen pedagogical profile; develops goal-setting skills, professional education planning and self-
presentation, as well as the acquisition of practical experience corresponding to the interests, inclinations of
the individual and the profile of further education. The course program «Pedagogical self-determination of
studentsy is conducted in the form of training sessions. The cycle of classes involves the study of ten main
topics. The duration of each lesson is 2 hours. At each lesson, group work and individual work are carried
out, where students perform exercises, play career guidance games, and are tested for abilities and aptitudes.

To raise the level of professional self-determination of students, an approximate thematic course plan
was compiled, which is presented in Table 5.

Table 5 — Approximate thematic plan of the course «Pedagogical self-determination of students»

Topics of classes Number of hours
1

Introductory lesson

Choosing a profession is a serious matter

Profession and specialty

Professional interests and inclinations

Labor as a pedagogical activity

My life values and teaching profession

Abilities and the choice of a pedagogical training profile
Self-esteem and the level of the teacher's claims
Personality typology as the basis for choosing a teacher's profession
Planning a professional and educational route

In total

NINININIINININININININ

N
o

After the introduction of the course of the program «Pedagogical self-determination of students», we re-
conducted psychodiagnostic methods.

With the help of a questionnaire to identify the professional orientation of students, we re-examined the
state of readiness for professional self-determination and received the following data.

After completing the 1st year, the percentage of students wishing to enter the teaching profession in the
master's degree increased by 1 %. The number of students consciously planning to enroll in pedagogical
specialties has increased by 7 %. And the number of children who do not know what they will do after
graduation has decreased by 8 %. The results of the repeated survey are shown in Figure 6.

Primary experiment Secondary experiment

= Plantoenroll ina
master's degree

= Consciously entered the
pedagogical specialty

Figure 6 — Statistics of students' choice of a master's degree after graduation
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Students who intend to enroll in a master's degree have repeatedly answered the test statements, where
they explained why they choose a master's degree for further study. The results of the questionnaire can be
seen in Table 6.

Table 6 — Reasons for admission to the university for the teaching profession

Statements before After
1 2 3

Corresponds to their abilities 17% 18 %
Prestige of the profession 4% 2%
Friends are going to university 5% 2%
They want to learn a profession faster and start earning money 28 % 30 %
We are sure that after university they will be able to find a job 8 % 9%
The profession that | am interested in can only be mastered at a 13 % 18 %
university
The profession gives you more practical skills 2% 3%
The profession will give a good base of knowledge and skills 18 % 15 %
Parents insist 0% 0%
Teachers insist 1% 1%
Other 4% 2%

According to the results of the questionnaire, students increased the indicators according to the
statements "to learn a profession faster and start earning money" by 2 %, «a profession that | am interested in
can only be mastered at a university» by 5 %, «corresponds to their abilities» by 1 %, «we are sure that after
university they will be able to find a job» by 1 %, «profession gives more practical skills» by 1 %.

The indicator decreased according to the statements «Prestige of the profession» by 2 %, «friends go to
university» by 3 %, «The profession will give a good knowledge and skills base» by 3 %, «other» by 2 %.
The statements «parents insist» and «teachers insist» remained unchanged.

The 1% year students also repeatedly answered the test statements, where they explained why they
choose to study at a pedagogical university. The results of the questionnaire can be seen in Table 7.

Table 7 - Reasons for studying at a pedagogical university

Statements before after
1 2 3

In the future, they enter another specialty 32 % 39 %
Have not chosen a profession and don’t know where to enroll 10 % 6 %
Like the university where they study 0% 4 %
They want to get good knowledge 21 % 22 %
They don't want to change something in their lives 10 % 5%
Friends are going to university 3% 2%
Like how teachers teach 0% 4%
Parents insist 10 % 10 %
Teachers insist 3% 3%
Other 11 % 5%

According to the results of the questionnaire, the respondents increased the indicators according to the
statements «they will enter another specialty in the future» by 7 %, «they like the university they study at»
by 4 %, «they want to get good knowledge» by 1 %, «They like the way teachers teach» by 4 %.

The respondents lowered the indicators according to the statements «they have not chosen a profession
and do not know where to go» by 4 %, «they do not want to change something in life» by 5 %, «friends are
going to university» by 1 %, «other» by 6 %.

The statements «parents insist» and «teachers insist» remained unchanged.
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According to the results of choosing a profession, the number of students who have decided on a
profession has increased by 11 %. And the indicator of respondents who have not decided on their future
profession has decreased by 11 %. The results of the repeated survey are shown in Figure 7.

Primary experiment Secondary experiment

= Decided on a profession
= Undecided on a profession

Figure 7 — Statistics of students' choice of profession

The results of admission to the master's program have also changed, where after graduation the number
of students wishing to continue their studies in pedagogical orientation has increased by 5 %. The rate of
students who do not know whether to continue their master's degree has decreased by 9 %. And the rate of
students who do not plan to enroll in a master's degree has increased by 4 %. The results of the repeated
survey are shown in Figure 8.

Primary experiment Secondary experiment

= Plan to enroll to master’s program
= Undecided
= Not going to enter the master’s program

Figure 8 — Statistics of students' choice of a master's degree after graduation

The students who are going to enroll answered the test statements, where they explained why they
would enroll in the master's program. The results of the questionnaire can be seen in the presented table 8.

Table 8 — Reasons for planning admission to the Master's program

Statements before after

1 2 4
Get a good education 23 % 26 %
Specialists with higher education are required everywhere 25% 26 %
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Friends are going to graduate school 0% 0%
The profession that | am interested in can only be mastered in a 17 % 20 %
master's degree

The Master's degree provides better training 13 % 13 %
Have the ability to study for a master's degree 8 % 8 %
Master's degree in prestigious 8 % 5%
Parents insist 4% 2%
Teachers insist 2% 0%
Other 0% 0%

As a result, according to the results of the questionnaire, students increased the indicators according to
the statements «specialists with higher education are required everywhere» by 3 %, «a profession that | am
interested in can only be mastered in a master's degree» by 3 %, «get a good education» by 1 %.

Students lowered the indicators according to the statements «master's degree is prestigious» by 3 %,
«teachers insist» by 2 %. The statements «friends are going to the master's degree», «there are abilities to
study in the master's degree», «other» remained unchanged.

According to the differential diagnostic questionnaire «I prefer» DDQ (E. A. Klimov) we have
determined the level of interest in the types of professions of 1% year students. According to the credit
technology of training, students can change the direction of training. By enrolling in one specialty, during the
1% year of study, many students have the right to switch to other specialties, including non-pedagogical
profile. Therefore, it was important for us to track how many people there are willing to follow the teaching
profession. The results of the study showed a number of changes. The results of the methodology are
presented in Figure 9.

Primary experiment Secondary experiment

= Man-technique = Man-artisctic image
= Man-nature =  Man-man
= Man-sign system

Figure 9 — Statistics of the choice of types of professions by students

Based on the results of the questionnaire, conclusions can be drawn. In the type of profession «man-to-many,
the indicator increased by 5%; in the type of profession «man-techniquey, the indicator increased by 6%; in the
type of profession «man-nature», the indicator decreased by 2%; for the «man-sign system» type, the indicator
decreased by 2%; in the type of profession «man-artistic image», the indicator decreased by 7%.

As a result, students changed their choice of the greatest interest in favor of the type of profession
«man-to-man», which corresponds to the teaching profession. And also, without changes, the least interest
was received by the type of profession «man-sign systemy», which includes all professions related to
shortfalls, digital and alphabetic signs, including musical specialties, and the type of profession «man-
nature» was added to it, which includes all professions related to crop production, animal husbandry and
forestry.

Using the «Profile» method («A. E. Golomshtok’s Chart of Interests as modified by G.V. Rezapkinay),
we re-identified the areas of interest of the course students. The results of the study showed a number of
changes. The results of the technique are shown in Figure 10.
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Primary experiment Secondary experiment

L
3%

= | Physics and Mathematics = V| Literature and Arts

= Il Chemistry and Biology = VII History and Politics

= 11l Radio engineering and weas = VIl Pedagogy and Medicine
Electronics .

IX Entrepreneurship and Home
= |V Mechanics and Engineering Economics

Based on the results of the methodology, we can conclude. The sphere of interests in chemistry and
biology, mechanics and design increased by 1 %; the sphere of interests in literature and art increased by 2
%; the sphere of interests in entrepreneurship and home economics increased by 3 %; the indicator of
interests in radio engineering and electronics decreased by 2 % ; the indicator of interests in geography and
geology decreased by 3 %,; the indicator for the sphere of interests of sports and military affairs decreased by
2 %; the spheres of interests of physics and mathematics, history and politics remained unchanged.

Conclusions

Based on the results of the methods, we made the following conclusions. Half of the surveyed students
have decided on the choice of profession, but there is also a percentage of undecided students. According to
the level of interest in the types of professions, students showed a high level of interest in the type of
professions «man is an artistic image». The type of profession «man-sign system» received the least interest.
According to the choice of areas of interest, most students are interested in entrepreneurship and home
economics. The respondents showed the least interest in the field of physics and mathematics.

To increase the level of professional self-determination of students, we have developed a course
program «Pedagogical self-determination of students», the purpose of which is to form the readiness of
future teachers for conscious professional self-determination.

As a result of conducting classes on the professional orientation program, the state of readiness for
professional self-determination of 1% year students of the pedagogical faculty has changed. As a result, the
program of professional self-determination of students developed by us provides a differentiated approach to
students with different levels of readiness for pedagogical self-determination, after its implementation, the
number of students with a low level of readiness for professional self-determination decreased and the
number of students with a high level of readiness increased. Thus, the obtained positive dynamics in the
pedagogical self-determination of future teachers indicates that the goal has been achieved.

Nevertheless, it is impossible to limit ourselves to just a program to increase the level of formation of
pedagogical self-determination. After all, successful professional self-determination largely depends on the
guality of work in the following areas: professional education, preliminary professional diagnostics,
professional counseling, special psycho-correctional work, professional education (development),
professional selection, socio-professional adaptation.
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