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THE DEVELOPMENT OF ACADEMIC WRITING COMPETENCE
THROUGH THE INSTRUCTION OF FORMULAIC SEQUENCES

Abstract

Nowadays, communication and transfer of information, especially in academic community, takes place
mostly in writing rather than orally: publishing research results, research essays and articles, and students'
theses and dissertations. In this regard, the need to learn how to write scientific and academic texts has
increased dramatically, which in turn makes academic writing more relevant. As writing is a complex
activity that engages cognitive skills and abilities, instructing formulaic sequences may take a place as one of
the valid methods to develop written discourse sub-competence, hence academic writing competence. This
paper attempts to analyze the impact of teaching academic formulaic sequences on the formation of
academic writing competence among master students. The research was conducted via experimental case
study with fourteen respondents. The findings of the presented study are based on quantitative analysis of the
frequency of formulaic sequences used by the respondents in four tests: pre-test, progress test, post-test and
delayed post-test in order to see the dynamics in the study. The findings allow considering that focused
instruction of academic formulaic sequences may help the students in developing such skills as constructing
complex sentences, idea communication, to construct an academic text in terms of cohesion and coherence,
which inevitably contribute to the development of written discourse sub—competence, therefore, to the
overall formation of academic writing competence among the students.

Keywords: academic writing, educational environment, formulaic sequences, competence, case study,
academic text, focused instruction, written discourse.
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®OPMY.JIAJIBIK CEKBEHIIUSIIAP/IbI OKBITY APKbBLIbI
AKAJEMUSUIBIK 7KA3Y KY3BIPETTLIITTH JAMBITY

Anoamna

Kasipri yakpITTa akmapaT aimacy, acipece akaJeMHSUIBIK KOFaMJAcThIKTa aKmapar ajiMacy aybl3Iia
eMec, kebiHece kaz0ala TypJe JKy3ere acalpl: 3epTTey HOTHXKEJEepiH, 3epTTey dccenepi MeH MakKanajlapbiH,
CTYACHTTEPIiH TE3UCTepi MEH aUccepTalsUIapblH JKapusiiay CUSKTHL mpouectep. OcbiFaH OalIaHBICTHI
FBUIBIMU KOHE aKaJIeMUSUIBIK MOTIHIEPl XKa3yasl YHPEHY KaXeTTUIri KypT ecyae, Oysl e3 Ke3erinjie
aKaJeMIBUTBIK JKa3y[bl ©3€KTi eTeTiHAiri aHelK. JKa3y KOTHUTHBTIK AaFApuIap MeH Ky3ipeTTiTiKTepi
KAMTUTBIH KYPJAEIl 9peKeT OOJFaHIbIKTaH, (hOPMYJIAIBIK CEKBCHUMSIAPbI OKBITY jka30alia JUCKYPCTHIH
KOCAJIKBI KY3BIPETTUIITiH, JEeMEK, aKaJeMIUIBIK jKa3y KY3BIPETTUIITiH JaMBITYIBIH KapaMIbl 9icTepiHiH Oipi
peTiHzne OphIH amybl MYMKiH. byn 3eprreyne akaneMusutblK (opMyNasiblK CEKBEHIHSIAPIBI OKBITYIBIH
MarucTpaHTTap apachlHAa aKaJeMUSUIBIK Ka3y KY3BIPETTUNNH KaJBIITACTBIPYFa OCepiH  Tajjayra
OarpITTaNagbl. 3epTTCY OH TOPT PECIIOHICHTIICHTI Oap SKCIIEPUMEHTTIK JKaFIaiIbl 3epliesey apKbUIbl KY3ere
achIpbUIIBL. 3epTTEy HOTIDKENIEPIH Tanaybl CTYACHTTEPAIH (OPMYIaIbIK CEKBEHIUIIApAbl MaiaaanyIbH
JKUUTITIHIH CaHIBIK eceOiH KOJJaHa OTBIPBIN JKYPri3uimi: ajiblH aja TeCTUIey, YJrepiM TEeCTi, KEeHiHTI
TECTUIeYy JKOHE KEUNKTIpUIreH KeHiHri Tect; Oyl JWHAMUKACBIH OakpUiayra MYyMKIiHIIK —Oepmi.
KophIThIHABUIAD aKaJeMHSUTBIK  (OPMYITaNbIK CEKBEHIMSUIAPABI MAaKCaTThl TYPAE OKBITY CTYISHTTEpre
KypAeni ceiiemMaep Kypy, OHIbI €pKiH JKEeTKi3y, cabaKTacThIK IEH CallajacThIK TYPFBICBIHAH aKaJIeMUSUIBIK
MOTIHJI KYpy CHSAKTHI JaFblIapAbl TaMBITyFa KOMEKTECETIHIH ecKepyre MyMKIiHIIK Oepeni, Oy jkaz0aria
JHMCKYPCTBIH JaMybIHA CO3Ci3 BIKIAJ €TeNl.

Tyiin ce3iep: akageMHUSIIBIK kKa3zy, OiUTiM Oepy opTachl, (hOpMYIANBIK CEKBEHIMIAP, KY3BIPETTIIIK,
Keic-CTaiu, akaIeMUsIIBIK MOTIH, OaFapiiaHraH OKbITY, *a30aliia JUCKypC.

Bexmyposa M.B.**, [lankoea I
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PA3BBUTUE KOMIIETEHIIUU AKAJEMHUYECKOI'O IINMCBbMA
IPHU MMOMOII OBYYEHUA ®OPMYJIBHBIM CEKBEHIIUAM

AnHomayus

B Hacrosimee Bpemsi oOlieHue W nepenavya MHGOpMAIMH, OCOOCHHO B aKaJeMHYECKOM COOOIIeCTBe,
MIPOMCXOIUT B OCHOBHOM HE B YCTHOH, a B MUCBMEHHOM (popMe: MyOJuKaIusl pe3yJIbTaTOB MCCIICIOBAHUIMA,
Hay4YHBIX 3CCE W CTaTeH, CTYJACHYECKUX TUCCepTaluid. B CBS3HM ¢ 3THUM PEe3KO BO3POCiIa HEOOXOIUMOCTh
Hay4uTbCsl MHUCATh HAy4YHbIE M aKaJEeMUYECKHUE TEKCThI, YTO, B CBOIO OYEpelb, ACNAaeT aKaleMHYEeCKOe
MACBMO 0oJiee aKTyalbHBIM. [I0CKOIBKY MTUCBMO — 3TO CJIOXKHAs JAESATEIBHOCTh, B KOTOPOIl 3a7eCTBOBAHBI
KOTHUTHBHBIC HABBIKA M YMEHUsI, 00ydeHHEe POPMYIIBHBIM CEKBEHITUSM MOXKET 3aHSATh MECTO KaK OJTHOTO M3
JNEHCTBEHHBIX METOJOB Pa3BHUTHS CYOKOMIIETCHIIMH IMMHMCHhMEHHOTO JHUCKYpCa, a 3HAYUT, U KOMIICTCHIIHH
aKaJIeMHYECKOTo MUChMa. B maHHO# paboTe MpeanpuHsATa MOMBITKA IPOaHATN3UPOBATh BIUSHUE O0YICHIS
aKageMHUECKUM (OPMYJIbHBIM CEKBEHIUSAM Ha (DOPMHUPOBAHHWE KOMIIETECHIIMM aKaJIeMHUYECKOro MUChbMa Yy
CTYJICHTOB Maructparypsl. MccrienoBaHue MNPOBOAMUIOCH METOJOM 3KCIHEPUMEHTAIBHOTO KeHc-cTagu ¢
YETBIPHAAIATHIO PECTIOHIACHTAMHU. AHaNIM3 Pe3yJabTaTOB WCCIICOBAHUS TMPOBOIWICS C ITOMOIIBIO
KOJIMIECTBEHHOTO TIOJICYETa YACTOTHI MCIOJB30BaHUS (OPMYIBHBIX CEKBEHIIMH CTyICHTaMH Ha YETHIPEX
JTamax: Ipe-TeCT, NPOrpecc-TeCT, MOCT-TECT U OTIOXKEHHBIH IOCT-TECT, YTO IMO3BOJWJIO OTCIEIUTH
JTUHAMHKY 9aCTOTHOCTH. [lomydeHHbBIE pe3ysibTaThl TIO3BOJISIOT CUUTATh, YTO IICJICHANPABICHHOE O00yYeHUE
aKaJeMUYeCKUM (POPMYIBHBIM CEKBEHIMSM MOXET MOMOYb CTYJCHTaM B Pa3BUTHH TaKMX HaBBIKOB, Kak
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MIOCTPOCHNE CIIOXKHBIX MPEJIOKESHUA, KOMMYHUKAIUS HUACH, MOCTPOCHNE aKaJeMHYECKOTO TeKCTa C TOYKU
3peHus] CBSI3HOCTH W KOTEPEHTHOCTH, YTO, COOTBETCTBEHHO, CIIOCOOCTBYET Pa3BUTHIO CyOKOMIIETEHIINH
MUCBMEHHOTO TUCKYpca, a 3HaYuT, U o0IeMy (OPMHUPOBAHHIO KOMIIETCHLIUH aKaJEMHUYECKOrO MHUChMa Y
CTYZCHTOB.

KualoueBble cioBa: akameMudeckoe NHCHMO, oOpa3oBarenbHas cpena, (OpPMYIbHBIE CEKBEHIIHIH,
KOMIICTCHIINSA, KeHC-CTaaM, aKaJJeMIUUSCKUH TEKCT, IeJICHANPaBICHHOE 00YUYCHHE, TMCHMEHHBIN JUCKYPC.

Introduction. Nowadays, communication and transfer of information, especially in academia, takes
place mostly in written form rather than verbally: publishing research results, research essays and articles,
students' theses and dissertations. In this context, the need to learn how to write scientific and academic texts
in accordance with the requirements of international scientific journals has increased dramatically, which in
turn implies learning how to write academically. Unfortunately, at the moment in Kazakhstan, as a post-
Soviet country, the problem of academic writing is acute. This is due to the fact that in the Soviet period, any
scientific achievements were kept secret from the foreign scientific community, because the diplomatic
isolation of the USSR had a direct impact on the educational system. All this led to discrepancies in the
understanding of the construction of a scientific (academic) text and now students deal with various
problems during the process of writing academic essays, theses, articles. Given that the key component of
academic literacy is academic writing, it would be logical to conclude about the degree of importance of
implementation and development of this scientific and methodological branch of knowledge.

It should be understood that writing is the most complex and, consequently, slowly developing set of
competencies. This, in turn, necessitates the use of pedagogical methods and technologies that will facilitate
the development of these competencies. l.Korotkina emphasizes that there are 3 complexes of competences
in academic writing: a complex of metalinguistic (supralinguistic) competences, communicative
competences, and written discourse competences. The first ones mean mastering the methods of formulating
and justifying their hypotheses and ideas, the second ones mean interaction with scientific colleagues and the
ability to prove their scientific position, and finally, the third ones mean the ability to formulate results in the
form of a logically ordered text [1; 5]. Taking into account the classification proposed by 1.B. Korotkina, and
relying on the scientific works of S.S. Kunanbaeva, which raises the question of the need to decompose
competences into sub—competences when their content is multi-component and complex, and therefore
cannot be mastered by a student (and / or diagnosed by a teacher) in one situation, in this article the authors
will follow the classification "competence — subcompetence"”. The main idea of this classification is that
competence formation is possible through sequential mastering of sub-competences. In other words, sub—
competence is a component of competence, which preserves all its properties, correlated with activity [2].
Accordingly, hence the need for a competency-based approach in teaching academic writing. Nowadays,
globalization of education becomes an inalienable quality of a human being, defining education as the
highest priority. This reality interprets the importance and necessity of new approaches in education and
science, and this gave rise to the competence approach, because the final product of the educational process
is not knowledge, but competence, an integrated result of learning. In other words, "the competence
approach is the core platform of the educational paradigm shift”, with its key concept of competence as
"properties of personality, the potential ability of an individual to cope with various tasks, as a set of
knowledge, skills and abilities necessary to perform a particular professional activity"[3].

One of the main issues is that academic writing requires high cognitive abilities and engages the
knowledge of academic vocabulary, and, as Kazakhstani students are not English native speakers, writing
academic texts appears to them as a double challenge. Hoey claims that in order to be competent in academic
writing it is of prime importance to develop lexical choice sub-competence, in other words, obtain “mastery
of collocations, colligations and semantic associations of the vocabulary [...] of the domain-specific and
genre-specific primings”[4]. Studies prove that there is a direct correlation between the knowledge of
academic vocabulary and students’ performance in academic writing [5;6;7]. Moreover, scholars claim that
in the case of academic English in order to form the ability to use formulaic phrases it requires prolonged
focused training [8; 9]. According to Wray, formulaic sequence is “a sequence, continuous or discontinuous,
of words or other elements, which is, or appears to be, prefabricated: that is, stored and retrieved whole from
memory at the time of use, rather than being subject to generation or analysis by the language grammar”[10].
Based on the theoretical framework of corpus studies presented above, the authors of this article attempt to
research the effectiveness of focused instruction of academic formulas on the formation of academic writing
competence in terms of developing written discourse sub—competence. There appear to be various lexical
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databases that include hundreds of the most frequently used words and phrases and proved to be effective.
For the purposes of the present study the authors chose the AFL (The Academic Formulas List), developed
by Rita Simpson-Vlach and Nick C. Ellis, which proved to be valid in the corpus studies, includes 607
entries and is available at https://www. eapfoundation.com/vocab/academic/afl/ [11].

Materials and methods. The study incorporated as the main research method experimental instruction
of formulaic sequences over a ten-weeks period with quasi-experimental design. Target audience were
students of the TEFL master degree program (2nd year of study) and non—native English speakers. For the
clarity of the study it was verified that all 14 participants completed “Academic writing” discipline in their
first year of study, acknowledging that they were aware of the basic academic writing technigques
(paraphrasing, quoting, citation, summarizing, etc.) and knew the structure of the main academic genres.
Scientific article review was identified to be the genre in focus.

Throughout the study the researcher provided seminar lessons dedicated to the exploration and usage of
the most frequent academic formulaic sequences from the Academic Formulas List (AFL), specifically, the
written part, which includes 200 entries [11]. Seminar lessons were conducted 2 times a week with lesson
duration of 50 minutes. During the experiment respondents were asked to write scientific article reviews in
the volume of at least 250 words four times: pretest (before the intervention), progress test (4 weeks after the
beginning of the intervention), post-test (at the end of the intervention, 8 weeks after the beginning of the
intervention), delayed post-test (2 weeks after the end of the intervention). Figure 1 below shows the timeline
of the study:

Pre-test Post-test
Oow 8w
Progress Delayed
test post-test
4w 10w

Figure 1. Timeline of the quasi-experimental study

The goal of the tests was to provide data on the progress at different time periods and with the delayed
posttest to see how the instruction on the formulaic sequences influenced the respondents’ academic
vocabulary 14 days after the intervention program.

The tasks for the tests were based on the most recent scientific articles in the field of teaching foreign
languages published in Volume 18, Winter 4 The Journal of Asia TEFL indexed in Scopus, specifically,
respondents were asked to do the following:

1) Pre — test instruction: Write a 250-words review of the following article: “Learning EFL Writing in
Vietnam: Voices from An Upper-Secondary School’s Students” by Thi Thuy Loan Nguyen [12];

2) Progress test instruction: Write a 250-words review of the following article: “An Experi-ment on
Mobile Learning to Leverage EFL Learners' Engagement, Emotional Intelligence, and Learning Motivation”
by David Imamyartha, Eka Wahjuningsih, Areta Puspa, Mutiara Bilgis & Rizki Febri Andika Hudori [13];

3) Post-test instruction: Write a 250-words review of the following article: “Technology Use and
Student Engagement During COVID-19: The Case of Online EFL Classes” by Ku Nur Amelia Binti Ku
Doris [14];

4) Delayed post-test instruction: “Probing Learners' Critical Reading: Reader-Response Activities in an
EFL Context” by Wigati Dyah Prasasti [15].

Results and Discussion. The findings of the presented study are based on quantitative analysis of the
frequency of formulaic sequences used by the respondents in all tests. In order to comply with the
requirements of the Law of the Republic of Kazakhstan "On personal data and their protection” from
21.05.2013, the names of the respondents were substituted with ID numbers from ID 01 to ID 14. Figure 2
below shows the overall numbers (repeated academic formulas were not considered):
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The frequency of used formulaic sequences in all
4 tests

20
15

10

IDO1 IDO2 IDO3 IDO4 IDO5 IDO6G IDO7 IDO8 IDO9 ID10 ID11ID12 ID13 1D 14

Pre-test Progress test Post-test Delayed post-test

Figure 2: The frequency of used academic formulaic sequences in all 4 test
s

As it can be observed from the overall results above, the focused instruction of academic frequent
collocations had a positive impact on the growth of the respondents’ academic vocabulary. The growth in
percentages is shown in Table 1 and it clearly appears that even though two of the respondents exhibited a
decrease in the results of the delayed post-test, the overall performance has increased up to 134% in
comparison with pre-test results. Note: Respondent ID11 did not submit the article review due to his
absence.

Frequency results Growth in %
Growth in % Growth in % Growth in %
ID numbel Pre-test Progress tes{Post-testDelayed post-tes{(pre-test& post- teside d(el::;::_d s (comparison between Pre-
test) test) Test&Delayed Post-Test)

D01 7 11 16 17 129% 6% 143%
1D 02 5 9 14 15 180% 7% 200%
1D 03 7 12 17 16 143% -6% 129%
1D 04 8 12 19 18 138% -5% 125%
1D 05 6 7 12 15 100% 25% 150%
1D 06 5 9 13 14 160% 8% 180%
1D 07 4 8 11 14 175% 27% 250%
1D 08 9 9 14 14 56% 0% 56%
1D 09 4 6 12 12 200% 0% 200%
D 10 6 7 12 13 100% 8% 117%
D11 3 6 10 N/A 233% N/A N/A
D12 7 11 12 16 71% 33% 129%
D13 6 10 13 14 117% 8% 133%
D 14 6 9 15 16 150% 7% 167%

TOTAL: 83 126 190 194 129% 2% 134%

Table 1: Final results on frequency of used formulaic sequences and growth in percentage

Conclusion.To conclude, the findings presented in this study suggest that the focused instruction of
academic formulaic sequences may have a positive impact on the academic vocabulary of the students and
may result in the significant increase of it. Focused instruction may help the students in developing such
skills as constructing complex sentences, idea communication, to construct an academic text in terms of
cohesion and coherence, which inevitably contribute to the development of written discourse sub—
competence, therefore, to the overall formation of academic writing competence among the students.

The formation of academic writing competence implies facing many cognitive challenges. With this
study we hoped to contribute to the development of this complex methodological branch by presenting and
evaluating the effectiveness of one of the many various methods.
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1 .
JLH. I'vmunes amvindazel Eypazusi YammolK YyHUGEPCUMEM,
Acmana, Kazaxkcman

CTYAEHTTEPIIH OKY YAEPICIHJAETT
HEPO®EKIIMOHUCTIK KATBIHACTAPBIHBIH
IHCUXOJOT UAJDBIK-TIEJAT'OTUKAJIBIK EPEKIIEJIIKTEPI

Anoamna

Makanana CTYIOEHTTEpIiH OKY YIepiciHIeri Mep(eKIMOHUCTIK KaThIHACTAPBIHBIH IICHXOIOTHSITBIK-
MearorMKablK epeKIIeNiKTepiH KapacThIpy/la ajbIC JKOHE JKaKblH HIETEIJIIK, OTAHJBIK FaIbIMIAPIbIH
eHOeKTepinaeri nmepeKIMOHN3M MACENICCIHIH Ka3ipri jKaFjaaiblHa Tanjay kacajajabl. byl KyObUIBICTBIH
KYPBUIBIMBL, TYpJiepi XoHe mepheKINOHU3MII aHBIKTayAblH OeNrili UAarHOCTUKANBIK Kypaiaapbl
KapacThIPbUIA/IBL. 3€PTTEY YIIiH HHTEPHOPHU3ALUS Typabl MOICHU-TAPUXH TICUXOJIOTUSHBIH TYKbIpbIM/IaMa-
col (JI.C. BeIroTckwii), coHaii-ak mamajaH ThIC YMTBUIYIIBUIBIK HEMECE BIHTANaHy apKbUIbl KbI3METTIH
THIMJIIINiH TOMEHETY Typaisl TykbIpsiMaamack! (P.Hepke, J1.J[0COH) dlicHAMABIK HEri3 peTine KaObu-
nanapl. CTyneHTTepaiH OKy yaepiciHueri nep(eKIMOHUCTIK KaThIHACTAPBIHBIH ICHXOJIOTHSIIBIK—TIearo-
THKaJIBIK EpeKIIeNiKTepiH 3epTTeyae NepPeKINOHM3MIl adaMHBIH OpPTYPJi THIOJOTHSUIBIK CHIIATTaMa-
napeiHa OalaHBICTBl JKEKe KACHeT peTiHAe KapacTelpy, NepPeKIMOHU3MHIH KYPBUIBIMBIH 3epieey,
nep(HeKIMOHU3MIEe BIKIAN €TeTiH (PaKTOpIapblH aHBIKTay KaxkeT. COHIBIKTaH 3epTTeyiMi3/1iH MaHbI3AbUIBIFbI
TYJIFaHblH ~OeHiMAeny MiHe3-KYIBIKTaphIHBIH  epeKIleNikTepiHe OalulaHBICTBI  ©3iHe  OaFbITTalFaH
neppeKIMOHUCTIK KO3KapacThiH (©3iH-631 ackipa Oarajay TaianTapsl), Oackajgapra (Oackaiapra miamaaaH
TBIC TaJIANTap) KoHE NMepPEKIUOHN3MHIH SJIEYMETTIK ONTIICHIeH TYPiHIH MOHIH TalayJaH TYpajbl.

Tyiiin ce3gep: nepheKIMOHU3M, ACCTPYKTHBTI NEPPEKIMOHM3M, KOHCTPYKTHUBTI NEPPEKIMOHHU3M,
©31H-631 KETUIAIpy, ©3iHe OarbITTaiFaH MEePPEKIMOHU3M, Oackajapra OarbITTajFaH Mep(EKIIMOHU3M,
QJIEYMETTIK OelNTiIeHreH nepeKIHOHI3M.
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