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STUDENTS’ AND TEACHERS’ PERCEPTIONS OF USING MOOCs
IN TEACHING ENGLISH FOR PROFESSIONAL PURPOSES

Abstract

The present research aims to determine the perceptions of students and professors of Massive Online
Open Courses in teaching English for Professional Purposes at several universities in Almaty. More
specifically, we would like to find out the attitudes of professors and their students toward the use of the
MOOC in teaching English for Professional Purposes and what key factors they would suggest to make the
course successful. Quantitative data were collected from junior students and language teachers
studying/teaching in the Faculty of Education and Humanities at three different universities. The results of
the questionnaire revealed the positive attitude of both students and teachers toward using MOOCs in
teaching English for professional purposes justifying it by the fact that it provides flexible teaching and
learning environment.

Keywords: Massive online open course, digital education, e-learning, higher education, English for
professional purposes.
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' Cyneiiman Jlemupens ynusepcumemi, Kacxenen k., Kazaxcman Pecny6nuxac
2A6aii amvindagel Kazax yimmulk nedazoeukasiy yHueepcumeni,
Anmamur K., Kasakcman Pecnybnuxacul

CTYJAEHTTEP MEH OKBbITYIIBLTAPJIbIH JKATITITAM AIIBIK
OHJIAMH-KYPCTAPBIH KOJIJIAHYFA KO3KAPACTAPBI

Anoamna

JKammaii ammpIk oHJaH KypcTap — Oy1 6apIibIK JKacTarbl agaMaapra OYKil ormem OoWbIHIIA OiiM amyra
MYMKiHIIK OepeTiH uuppislk OiniM Oepy OarbITTapbiHbIH Oipi. KociOu MakcaTTa aFpUIIIBIH TUTIH OKBITY
nponecine MOOC uHTerpanuscel 0onanrak MaMaHAapAbl Jaspiay Ke3iHAe OKBITYIbIH JepOecTeHIipiiareH
OpTachlH KYpyFa BIKHAN €Telli, COJ apKBUIBI JKOFaphl O1TiM Oepy Kyiecinae OiniM OepyAiH KOIDKETIMILTIT
MEH CalachlH apTTHIPyFa BIKMAJ eTedi. AKaJeMIUTBIK OKBITYIABIH Oy Typi amram pet 2016 XbUibl FaHa
Kazakcrannarsl anmmbIk 6igiM OepyaiH WITTHIK IUIATPOPMACH! PETiHIE YCHIHBUIFAH Ka3aKCTaHABIK KOFaM YILiH
KaHa OoybIm TaOBIIaAbl. AFBIMIOAFBl 3€pPTTEYHiH MaKcaThbl-AJIMATHIHBIH OipHElIe YHUBEpCHUTETTEpiHae
CTYICHTTEPIIH A€, OKBITYIIBUIAPIBIH Aa KOCIOM MaKcaTTa aFbUIIIBIH TUTIH OKBITY OOWBIHIIA JKATail aIbik
OHJIAliH-KypcTapblHaH Xa0apIapiibIFbIH JKOHE KaObUIMAybIH aHbIKTay. CayallHamMa HOTHKeepi OOMbIHINIA,
npodeccopiap MeH CTYJACHTTEPIIH KoCciOM MaKcaTTa aFbUIIIBIH TUTIHJE cabaK OTKi3y Ke3iHe JKaIlnai allbiK
OHJIAIH KypcC XYHeciH KONIJaHyFa KaThICThI OH Ke3Kapac OUaipreHi HaKThUTAH/IbI.

Tyiiin ce3nep: xanmaii amiblK OHJIAWH-KYpC, TUQPIBIK OUTIM, 3JIEKTPOHABIK OKBITY, JKOFAphl OiTiM,
KociOM MaKcaTTa aFbUIIIBIH TiJIi.

Epeanuesa A.b. ! *, Hlasaxmwemosa /].b. 2
'Vuusepcumem umenu Cyneiimana [Jemupens, e. Kackenen, Kazaxcman
? Kasaxckuii HayuoHaibHbli nedazo2uieckuil YHU8epcumem umenu Abas
2. Anmameut, Kazaxcman

BOCHPUATHUE CTYAEHTAMU U NIPEIIOJABATEJISIMU UCIIOJIB30BAHU S
MOOK ITPH OBYYEHUH ITPOPECCUHOHAJIBHOI'O AHTJIMMCKOI'O SI3bIKA

Annomayus

WHTerpanys MaccoBbIX OTKPBITBHIX OHJIAHH KypCOB B IpOLiecce NPENoAaBaHHs aHITIMHCKOrO SI3bIKa B
Npo)eCCUOHANBHBIX ILEJSIX CHOCOOCTBYET CO3IAaHHIO IIEPCOHATM3UPOBAHHOW Cpedpl OOY4YeHHs NpHu
MOJITOTOBKE OyIyIIMX CIEIMaINCTOB, TEM CaMbIM CIIOCOOCTBYS JOCTYITHOCTH M TIOBBIIICHHUIO KadyecTBa
00pa3oBaHUsl B CUCTEME BBICIIECTO 00pa30BaHUs. ITOT THIT aKaJIEMUYECKOTO 00yUSHHS SBISECTCS HOBBIM IS
Ka3aXCTaHCKOTO OOIIEeCTBa, KOTOPBIM BIIEpBBIe OBLI mpejacTaBieH Tonbko B 2016 rony HarmmonanpHOM
miatpopMoii  oTkpbiToro obpazoBanms B Kazaxcrane. Llems Tekymiero wucciieoBaHUsT — BBISICHUTb
OCBEJIOMJIEHHOCTh M BOCIIPHUATHE KaK CTYJEHTaMHM, TaK M MPEToAaBaTeIsIMH MAacCOBBIX OTKPBITBIX OHJIAWH-
KypCOB IO NPENOAaBaHUI0 aHIIIMHCKOTO SI3bIKa B MPOPECCHOHANBHBIX LENAX B HECKOJIBKUX YHHUBEPCUTETAX
Anmarsl. Ilo pesynpraTtam ompoca ObUIO BBISBICHO IOJIOKUTEIBHOE OTHOLIEHHE Kak MpodeccopoB, Tak U
CTYJEHTOB K NPUMEHEHHUIO CHCTEMBl MACCOBBIX OTKBIPBHITX OHJIAIIH KYpCOB MpPH MPOBEACHUM 3aHATHH I10
AHIIMHACKOMY SI3BIKY AJIs1 TPO(ECCHOHATIBHBIX LIeTIEH.

KaroueBbie cioBa: MaccoBbIii OTKPBITBIA OHIAHH-KYpC, nH(poBoe o00pa3oBaHWE, 3IEKTPOHHOE
oOyd4eHue, BbIcliee 00pa3oBaHue, aHTITHICKUH SI3BIK JIJIs TPOPECCUOHANBHBIX IENEH.

Introduction. Due to the outbreak of the pandemic around the world, the first half of 2020 has created
new prospects for the development of online education in Kazakhstan, both in the niche of secondary and
higher education. Many educational institutions were forced to continue teaching using Internet technologies
through various platforms, but as a result, higher education institutions, not to mention schools, performed
poorly in the use of available modern online programs. Since then, professional development courses in
distance education have been actively introduced to higher education teachers to improve the level of
professional English teaching. The use of mass open online courses in the higher education system in
Kazakhstan was introduced only in 2016, while the first MOOC course was introduced in Canada as early as
2008. Most of the recent studies conducted in the Kazakhstan context focus on the prospects of distance
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education in general, mostly in the context of problems in the application of e-learning, arguing about the
lack of teacher preparation, software, and inadequate provision of infrastructure at universities, etc. The
current research is relevant because of the need to develop and implement MOOCs that meet the
requirements of modernization of professional foreign language education and contribute to the formation of
foreign language professional and communicative competence of bachelor graduates. The current research
aims to find out the awareness and perception of students and professors of Massive Online Open Courses in
teaching English for Professional Purposes at several universities in Almaty. An analysis shows that a
comprehensive review of the author's Massive Open Online Course (MOOC) implementation in the field of
teaching professional English to students of language pedagogy education has been insufficiently conducted.
Before the in-depth study of the application of MOOC:s in universities in Kazakhstan in the field of teaching
a professional language, we first decided to determine the level of awareness among students and university
teachers through a small survey. Distance learning first spread in the late XX — early XXI century when
teachers in the UK sent study materials by post. The term MOOC was first coined by Dave Cormier of the
University of Prince Edward Island in Canada (University of Prince Edward Island) to refer to the status of a
distance learning program. What does the term MOOC mean? Mass - access for everyone, with no limits on
the number of participants, Open - the materials are available to everyone free of charge. The online course
is only available in distance learning mode. MOOCs are described as an innovative practice that is disrupting
education [1, 2]. MOOCs can be seen as a turning point in higher education and can be interpreted in the
light of the theory of 'disruptive innovation' [3, 41-53]. MOOCs have been developed to support university
curricula, academic scholarship, community service, professional development, and corporate training [4].
They are also seen as a way to drive lifelong learning [5], a view shared by official European bodies who see
them as a means to transform higher education (European Parliament, 2015; European Commission, 2013).
Mass open online courses first became popular in 2011-2012, when thousands of people began enrolling en
masse for courses in social, humanitarian, and other disciplines through various training platforms such as
Udemy, Coursera and EDX, which proved to be the most in-demand. According to Class Central, the
number of listeners registered on MOOC platforms exceeded 23 million people for the first time at the end of
2017, eventually growing to 81 million [6]. The development of mass open online courses has had a huge
impact on the field of distance education, as the format of education itself allows for classes (including
internships and lectures) to be interactive and engaging. Since those early years, MOOCs have often been
touted for certain features, including offering content in technology-enriched learning environments,
promoting easy access to learning content, allowing large numbers of learners to enroll, and being
significantly less expensive than traditional education [7]. The first MOOCs and the name MOOC itself can
be traced back to the work of Canadian academics Stephen Downes and George Siemens [8] Starting in
2008, Downes and Siemens ran a series of MOOCs including "Connectivism and Connective Knowledge"
(CCKaO08), "Personal Learning Environments Networks and Knowledge" (PLENK2010) and "Changell" [4].
Connectivist MOOCs (MOOCs) are designed to create network effects for learning. Network effects can be
defined as demand-side economies of scale, where the growing demand and use of a service or product
contribute to its value [9, p. 228]. According to Marshal [10, 250], Massive Open Online Courses (MOOCs)
represent a potentially exciting opportunity to use technology to realize many of the long-promised benefits
of universal higher education. At the same time, some scholars say the courses are only for strong students.
McGuire [11], u Ned Muhovich supports the idea that students who are behind in academics should take
classes in a hybrid form because students must first learn how to learn and become comfortable with basic
skills. Significantly, all students have recognized the potential of MOOCs, which offer students the
opportunity to learn what they want, when they want. However, these basic principles of openness, reuse,
and recombination (OECD, 2015) have been obscured by the fact that while MOOCs are initially free,
providers can sometimes charge for additional services such as accreditation and certification [12]. Wiley
(2012), who analyzed the MOOC, concluded that the name itself is wrong because 1. many MOQOCs are
massive but not open because they charge a fee 2. many MOOCs are open but not massive 3. many MOOCs
lose the format of the courses. The only thing Wiley agrees with is that the MOOC is really online.
Nonetheless, the use of MOOCs in the higher education system offers the opportunity to create online social
and academic support that is normally found in a traditional classroom setting. [13, 15-24]. Despite the fact
that some MOOCS are fee-based, thousands of people continue to take online courses because of the ability
to control the pace of learning. Recently, the American Council on Education (ACE) proposed that
universities count credits from completed online courses towards formal education. ACE, after completing a
pilot project to adapt the existing service to MOOC, approved five MOOC courses for credit
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recommendations. ACE received a grant from the Bill & Melinda Gates Foundation to conduct work related
to credit assessment, including pilot testing of a credit assessment of five Coursera courses (the initiative was
later expanded to include other Coursera courses and some from Udacity) [14].

MOOC in Kazakhstan In December 2017, Kazakhstan adopted the state program "Digital Kazakhstan"
by government decree, the aim of which is to reform digitalization in education. Educational institutions are
to be equipped with high-quality software, e.g., information systems that allow access to educational
resources, the results of modern scientific research and development, and to electronic scientific libraries in
various languages of the world. First, however, educational institutions must be equipped with modern
technology, i.e., computers that can connect to the Internet. The National Open Education Platform,
established with the support of the Ministry of Education and Science of the Republic of Kazakhstan, has
been providing opportunities for mass open online courses since 2016. One of the leading higher education
institutions is Al-Farabi Kazakh National University, which offers more than 40 MOOCs in 15 academic
fields. The next successfully developing educational platform "Open University of Kazakhstan" is
OpenU.kz, which provides access to lectures by professors from the best universities in the country,
especially in the technical field. There are also many other universities in the country that work closely with
Kazakhstan's national open education platform, offering lectures on social, humanitarian, economic, and
legal topics. These include Almaty Management University (Alma U), Abai Kazakh National Pedagogical
University (KAZNPU), L.N. Gumilyov Eurasian National University ENU, Satbayev University, Kazakh
Ablai khan University of International Relations and World Languages.

Materials and methods. Motivation, which is part of perception, plays an important role in creating a
context for teaching. Khan [15] and McCormack and Jones [16] have found that adding web-based elements
to a course increases student motivation and participation in class discussions and projects. Motivation is
crucial for effective learning, and as an educational tool, MOOCs can help maintain motivation through a
personalized approach to learning. This is defined as instruction that is attuned to learning needs, tailored to
learning preferences, and tailored to the specific interests of different learners [17]. Proper development of
MOOCs encourages students to fully engage in the learning process so that they take new realities for
granted. Students who are motivated to take online courses perceive them as a positive aspect. Since we are
also interested in the extent to which both students and teachers are motivated to use Massive Open Online
Courses in learning and teaching English for professional purposes, we would like to uncover the answers to
the following question: 1. What are students' and language teachers' perceptions of using MOOCs in English
language teaching for professional purposes? The researchers hypothesize that despite the transition to
distance education, we are not yet sufficiently aware or ready to use online courses for teaching English for
professional purposes through MOOCSs. The main instrument chosen was a questionnaire distributed online
as most students and teachers could not be easily reached. The questionnaire was adapted by Farleen Azrina
Zamberi: Acceptance of Massive Online Open Course (MOOCs) Modules among Students: The case of
Uitm Pulau Pinang (Published online: 30/11/2021). The questionnaire consisted of 10 closed-ended
guestions on students' views on the learning experience: course delivery, format, content, etc. The
questionnaire used Likert scales from 1 to 5, with scale 1 representing "strongly disagree"”, scale 2
representing “strongly disagree”, scale 3 representing "neutral”, scale 4 representing "agree" and scale 5
representing "strongly agree". The survey questions, which were in the form of a five-point Likert scale, are
listed in Table 2. Teachers were asked to share their ideas on the use of MOOCSs by answering seven open-
ended questions. The survey was conducted online through the Google Forms platform among 15 faculty
(teachers, senior teachers, candidates of sciences, professors) and 32 junior students studying mainly in
language departments. The teachers who participated in the survey and taught "English for professional
purposes” have an average of 15.2 years of teaching experience. The survey consisted of two parts: In the
first part, the questions aim to clarify the level of awareness and motivation of university teachers to use
MOOC:s in professional English teaching; the second part consists of questions about the main points that
make MOOCs more effective according to university teachers' experiences.

Results and discussion. This section provides insights into how students and professors view the use of
MOOC:s in delivering English courses for professional purposes and what key factors they would suggest,
based on their experiences, to make the course successful. The findings are presented in three parts: The first
part shows the demographic data of the participating teachers (see Table 1), the second part contains the
results of the questionnaire for the students, and the third part deals with the views and ideas of the university
teachers about the use of MOOC in teaching English for professional purposes. In the first part, the
background information about the research participants should be described (see Table 1). The 15 male and
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female teachers who participated in the study come from different backgrounds. 15.2% of the teachers are
male and the remaining 84.8% are female. The average age is 28, which means that the majority of the
participants are between 20 and 35 years old. The student participants did not have to provide information
about their language level and age, as they are all junior and senior students with the same language skills.

Table 1. The demographics of teacher participants

1-3 4-5 6-10 11-20 21+
Teaching experience (years)

10.8% | 23.7% | 37.5% 25% 3%
English for professional purposes

B2 (upper- C1 (advanced)
intermediate)

Levels of English
68 % 32%

As can be seen in Table 1, the majority of teachers (37.5%) have taught English for professional
purposes for six to ten years, which means that they all have sufficient knowledge and skills to contribute
their views on the use of Massive Open Online Courses in learning and teaching English for professional
purposes. Level C1 (advanced) is taught by 7 of the 15 teachers (32%), while 8 teachers (68%) teach level
B2 (upper-intermediate).
In the next step of the research, the second part, the junior students were asked to fill in the questionnaire on
the Likert scale according to Farleen Azrina Zamberi: Acceptance of Massive Online Open Course
(MOOCs) Modules among Students: The case of Uitm Pulau Pinang, Published online: 30/11/2021.
Respondents were asked about their learning experiences in implementing MOOCs for learning English for
professional purposes.

Table 2. Student participant Likert Scale survey results

Number Items for response Mean SD

1 The MOOC:s learning module of the course ‘English for Professional Purposes’ | 4.16 0.63
was very effective.

2 The MOOCs learning module of the course ‘English for Professional | 4.03 0.62
Purposes’ helped me increase my understanding of a particular topic

3 The MOOC:s learning module of the course ‘English for Professional Purposes’ | 4.34 0.65
provided the opportunity to think critically.

4 The MOOC:s learning module of the course ‘English for Professional 2.34 0.82
Purposes’ provided the opportunity to interact with friends from different
backgrounds.

5 The MOOC:s learning module of the course ‘English for Professional Purposes’ | 4.03 0.59
improved my language skills.

6 The MOOC:s learning module of the course ‘English for Professional 4.25 0.67
Purposes’was user-friendly.

7 The MOOCs learning module of the course English for Professional Purposes | 3.47 0.67
had clear instructions for the various learning activities
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8 The MOOCs learning module of the course English for Professional Purposes | 4.50 0.56
Allowed learning to take place outside of a fixed class location.

9 The MOOC:s learning module of the course English for Professional Purposes | 4.50 0.84
Allowed me to study at my own pace

10 I would like to proceed with the course ‘English for Professional Purposes my | 3.75 0.57
means of MOOC further

The results in Table 2 show that all the questions have a mean score of more than 3.00, which means
that students perceived their language learning experience through the MOOC as positive and effective. The
highest mean was given for the question about the format of the MOOC, stating that it allows students to
learn at their own pace and that learning takes place outside of class; the lowest mean was given for question
4 (Q4) about contact with friends from different backgrounds. The responses indicate that the MOOC
learning module of the 'English for Professional Purposes course was very useful for them (mean: 4.16) and
helped to improve their language skills at the end of the course (mean: 4.03). Students’ answers to the
current question are consistent with the results of other studies focusing on the same problem which shows
that the use of MOOC:s increases students’ motivation and promotes engagement. One of these studies was
conducted by Kai Wang and Chang Zhu who revealed that students in their research clearly believed that the
MOOC:s system had positively contributed to their learning [18].

Students agreed that the learning module of the 'English for Professional Purposes' course provided the
opportunity to think critically (mean: 4.34) and helped them to improve their understanding of a particular
topic (mean: 4.03), as well as allowing them to learn at their own pace as it was more convenient (mean:
4.50). The high mean score on the questions about the MOOC learning module of the 'English for
Professional Purposes course that allowed learning outside a fixed classroom (mean: 4.50) and the MOOC
learning module of the 'English for Professional Purposes' course was user-friendly (mean: 4.25) proves that
all junior and senior students find the implementation of MOOCs more practical and convenient today with
the progress of online education. When using the MOOC learning module of the English for Professional
Purposes course, the students surveyed agreed that the course provided clear instructions for the different
learning activities (mean: 3.47). It can also be pointed out that the majority of the university students would
like to continue with the 'English for Professional Purposes my means of MOOC (mean: 3.75) course as we
believe that the flexible format of the course helps them a lot in their busy working style as we all know that
both junior and senior students start working and earning money as early as semester 6. Baker supports the
students’ idea by saying that the flipped classroom model “provides students with more control over their
learning”, and “gives students a greater sense of their own responsibility for their learning” [19]. In another
study about the effectiveness of MOOC, students in the experimental group indicated that they were overall
satisfied with the experience, they expressed that it helped them get exposed to high-quality materials in the
content area they were learning, and engage in more meaningful collaborative tasks, improved their
proficiency in English, especially in listening and speaking [20]. As we can clearly see from the data, the
item with the lowest score (mean: 2.34) is that the MOOC learning module of the course 'English for
Professional Purposes' did not provide an opportunity to interact with friends from other fields, a reason to
believe that this is due to the fact that these students belonged to the same faculty and the majority of the
respondents were from the same university.

The third part of the research findings discusses higher education teachers' views and ideas about the use
of MOOC:s in English language teaching for professional purposes. The qualitative data were collected from
university teachers who have been teaching English for professional purposes for 15 years. The majority of
the teachers, 9 out of 15 (63%), admitted to teaching online courses in English for professional purposes to
lower and upper-level students, and only 6 out of 15 teachers have delivered their courses using a Massive
Open Online Course format. The aim of the survey was to find out whether university teachers are aware and
motivated to use MOOCs in teaching English for professional purposes. A total of 15 teachers from the
Faculty of Education and Humanities participated, out of which 8 were from Suleyman Demirel University
and the remaining 7 were from various other higher education institutions such as Kazakh National
Pedagogical University to Abay Kunanbayev, Kazakh National University (KazNu), Kazakh State
University of International Relations and World Languages to Ablai khan. The distributed survey consisted
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of seven open-ended questions: 1. are you still interested in incorporating the MOOC into English classes
(including for professional purposes) and if so, what motivates you to use it? 2. apart from the above-
mentioned advantages of using MOQOCs in English teaching, can you name any disadvantages of MOOC:s,
especially when teaching English for professional purposes? 3) What do you think are the key factors for the
success of teaching English for professional purposes using Massive Open Online Courses (MOOCSs)? List at
least three factors: What were the specific reasons? 4. What about student outcomes? Has the use of MOOCs
in the English classroom (including for professional purposes) had a positive impact on your students'
learning outcomes? 5. What do you think are the main challenges in using Massive Open Online Courses
(MOOC) for learning/teaching English for professional purposes? 6. what specific features of the MOOC
format/structure make both learning and teaching more effective? 7. what is your general attitude towards the
use of MOOC in teaching/learning English for professional purposes based on your experience? Rather
positive or rather negative? Please give reasons

Based on the analysis and the survey results, we can say that the majority of university teachers are
interested in using MOOC:s in delivering class English for professional purposes because more than half of
the participants (67%) answered positively. The vast majority of teachers (91%) all agree on the fact that the
future of any university can not be imagined without the MOOC and moreover, implementing massive
online open courses at universities would be a good step forward to digitized education. They admit (71%)
that one of the main advantages of applying MOOC in Kazakhstan as well as abroad is sustaining equality in
higher education since its open format helps masses of people gain knowledge free without limitations by
being flexible. That answer of teachers agrees with the point of view of scholars Blake and Guillen (2014)
that a foreign language MOOC also includes the four major benefits of online language learning for learners:
(a) flexibility, (b) personalization, (¢) autonomy, and (d) automation. Along with the mentioned advantages
of using MOOC:s in teaching English, there still can be disadvantages. To the fourth question: In your
opinion, what key factors will make teaching English for professional purposes successful by means of
massive open online courses (MOOC)? Name at least three factors: what were the specific reasons for that?
Two-thirds of participants ( 65%) admitted that it increases the motivation of students by giving them a
chance to study autonomously, thus increasing students’ self-esteem and enhancing independent learning. It
can also be very helpful for shy students in becoming more confident when practicing the
language. Students' learning outcomes can also be positively influenced, if not much, but still, students get
motivated in learning through online courses because they enjoy experiencing new methods of studying and
do not get bored. When combined with multiple communication tools and tactics, such as group discussions
in forums students get more engaged in the learning process.

The learning styles of students are supported by the MOOC design where the use of different class
activities increases learner motivation and self-esteem. The most specific challenges when using the massive
open online courses (MOOC) for learning/teaching English for professional purposes according to teachers’
responses were the following: a) unavailability because of internet connection, not enough feedback, time-
consuming class preparation process, (48,2 % of participants) mentioned problems specific to Kazakhstan
by saying that people from the outskirts of the city have a poor internet connection which prevents them
from using MOOCs normally. The cases when students couldn't open or download a 10-minute video lecture
can be evidence. A significant proportion of respondents consisting of 61% of teachers mention lack of
immediate feedback from instructors as another disadvantage of MOOC use by adding that sometimes it
makes learners demotivated. The next reason that prevents teachers from applying to MOOCs (82%) is that
recording video lecture is time-consuming. You can not just open the platform and start lecturing; all classes
should have pre-recorded videos. Last but not least, the level of cheating mentioned by the teachers should
be somehow addressed by university administrations as well. It is difficult to assure that cheating is not
taking place in an online environment, especially if the course is accredited by the university. In that case,
learning becomes joint and not personalized when students try to do tasks collaboratively which results in the
same ideas and answers. It becomes impossible for the teacher to assess the gained knowledge objectively.

The research shows that more than half of teachers (57%) had the same limited answer to question
number six (Q6) meaning that university language instructors apply the very basic format and type of
MOOC: xMOOC where video lectures are presented first followed by tasks for individual study. However,
there are modernized types that exist such as small private massive courses, abbreviated as SPOC; small
massive online open courses adapted to learner specific needs in the form of short seminars
(sMOOC), connectivist MOOC where there are seminars and colloquia, and blended MOOC (bMOOQOC)
when traditional and distance learning is combined. The only specific feature making the use of MOOC
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effective is it's being available anytime and anywhere and also that it allows students to study the course at a
self-determined pace. As a matter of fact, we need to admit that teachers should know about other types of
MOOC courses that can enhance both the teaching and learning process.

Conclusion. The current paper aimed at revealing the students’ and professors’ perceptions of using
MOOQOC:s in teaching and learning English for professional purposes. The positive results presented in this
paper, on one hand, confirmed the relevance of integrating massive open online courses into the curriculum
of teaching English for professional purposes in order to maximize the modernization of professional foreign
language education, contributing to the formation of foreign language professional and communicative
competence, and, on the other hand, the need to take the necessary measures as soon as possible for a more
effective organization of training of bachelor students by means of online courses. It is also important to
admit that experiencing a new learning environment is beneficial for both teachers and learners that would
finally contribute to the increase in the Professional English level among students and university prestige as
well.
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