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Abstract

This article is devoted to the development of a model in preparing of future primary school teachers for
professional self-education. Represented pedagogical model is a description and theoretical justification of
its main blocks: target; content; technological; reflexive-evaluative; effective. The target block is formed
taking into account the methodological basis, principles of functioning and social order, expressed in the
form of requirements of educational and professional curriculum, employers and the labor market.Based on
the fact that the content block performs teaching, developing, and research functions in the model, it is
expressed in a comprehensive program for preparing students for professional self-education. The main
purpose of the technological block is to determine the directions of social and pedagogical activity,
organization and management of the educational process. Analysis, forecast and evaluation of performance
results is carried out in accordance with the developed system for assessing readiness for professional self-
education (reflexive-evaluation block).
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BOJIAIIAK BACTAYbBIII MEKTEN MYFAJIMJIEPIH O31H-031 KOCIBU JAMBITYFA
JTASIPJIAYIbIH MEJATOTUKAJIBIK YJITICI

Anoamna

byn makanana Oactaysllll CHIHBIIT MYFAIIMAEPIH OPTYpPJi MEAarorHKajblK TEXHOJIOTHSIAp Heri3iHe
©3iH-631 TopOueseyre malbIHIAy Macelieci KapacThIpbUlFaH. Makanana OoJamiak 0acTaybllll  ChIHBII
MYFaJiMJIepiH KociOM e3iH-e31 TopOumeneyre NaWbIHAAYIBIH VATICI YCHIHBUIFAH OHE OHBIH HETi3Ti
OJIOKTapblH OKY YIEpICiH Kypy JOTHMKachblHA COWKEC TEOPHSUIBIK HETi3ley: MaKCaTThl, Ma3MYHBI;
TEXHOJIOTHSUTBIK; pedIieKCuBTI-0aranay; ThiMai. MoJens HHTEerpaTHBTI OOJBIT TaObLIa (I, OJ1 HOTHXKETE KOJI
KETKI3y HIapTTapblHa COKeC KOMIIOHEHTTEP i KOCyFa HEMece aJlbIll TacTayFa MyMKiHAIK Oepeni. Hpicanasbt
010k OitiM Oepy oHe KACINTIK OKy OarmapliaMaNapblHBIH, )KYMBIC OEpYIIUIEPIiH *KoHe eHOCK HaPBIFBIHBIH
TananTapbl TYPiHJE KOPCETIIreH oJiCTeMEINiK HeTi3/l, XYMBIC icTey KaruJaTTapblH JKOHE OJICYMETTIK
TOPTINTI €CKepe OTBIPBINT Kypbuiafbl. Ma3MyHIBIK OJOTBl CTYACHTTEPII KociOM e3iH-e31 TopOmeneyre
JNalbIHOAYABIH KeleH[i OarnapiaMachlHia KepceTUireH. TeXHONMOTHsUIBIK OJIOKTBIH HETi3ri MakcaTbl
QJIEYMETTIK-TIeIaTOTUKAIBIK KBI3METTIH OaFbITTapblH, OKY YIEpIiCiH YHBIMAACTHIPY KoHE Oackapy OOJIbIN
Tabbutanbl. HoTmwkenepai rtamnay, Ooipkay »oHe Oaranay KociOM e3iH-e31 TopOuerneyre JalbIHIBIKTHI
OaranayzapiH (pedekcuBTi-Oaranay OJIOTHI) 931pJIEHTEH KYHECiHe COKec JKy3ere achlpbLIabl.

Tyiiin ce3gep: e3iH-631 IaMBITY, KociOM Ky3ipeTTiNiK, Ooyamak OacTayblll CHIHBIT MyFaliMIepi,
TMeIarOTUKAaJBIK iC-OpeKeTTep MEH TEXHOIOTHSIIap, MOJIEINb, TAHBIHIIBIK, Oaraliay KpuTepHuiepi.
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HNEJATOT'MYECKOE MOJIEJUPOBAHME B ITOJATOTOBKE BYAYIIIUX YUUTEJIEN
HAYAJIBHBIX KJIACCOBK IPO®ECCUOHAJIBHOMY CAMOPA3BUTHUIO

Annomayus

B nanHoOli cTaThe paccMmaTpuBaeTcsi mNpobjeMa MOATOTOBKH YYHWTENEeH HadaJbHBIX KIIACCOB K
npodecCHOHANEHOMY  €aMOOOpa30BaHMIO Ha OCHOBE  PAa3NWYHBIX MEJAarOTMYeCKUX  TEXHOJOTHH.
IIpencraBneHHass B CTaTb€ MOJAENb MHOATOTOBKM OyIyIIMX y4YdTEJIeH HadyaJIbHBIX KIACCOB K
npodeccroHalbHOMY caMOOOpa30BaHUIO MPECTABISAET COOO0M OMICcaHUe U TEOPETUUECKOE 00OCHOBAHUE €r0
OCHOBHBIX OJIOKOB B COOTBETCTBHHM C JIOTUKOW IOCTpOCHHs 00pa30BaTeIbHOTO Ipolecca: IEeIeBOro;
COJeP)KaTEeNbHOI0; TEXHOJIOTHYECKOT0; Pe(IeKCUBHBIH-0LIEHOUHOTO; PE3yJIbTaTUBHOrO. Moaenb SBIsEeTCs
WHTETPAaTUBHOM, YTO TO3BOJISIET H00ABIATH WM HCKIIOYaTh KOMIIOHEHTHI B COOTBETCTBHH C YCJIOBHSMHU
JOCTIDKeHHsT pe3yibrata. LleneBoit 6ok ¢GopMupyercs ¢ y4eTOM METOJOIOTHYECKOW 0a3bl, MPUHIUIIOB
(YHKIMOHUPOBAHUS M COLMAIBHOTO MOpsSAKA, BBIPAKCHHBIX B BHUAE TpeOOBaHUI 00pa3oBaTelIbHON U
mpoecCHOHaNbHON y4UeOHOW MporpaMMbl, paboTojareneii W polHKa Tpyna. Mcxoms w3 Toro, d9To
KOHTEHTHBIN 6J'IOK BBIIIOJIHACT B MOACIN (byHK]_[I/II/I O6y‘ICHI/I$[, Pa3BUTUA U UCCIICAOBAHMA, OH BbIPAKACTCA B
KOMIUIEKCHOM MporpaMMme MOJATrOTOBKM CTYAEHTOB K NPOQecCHOHAILHOMY camooOpa3oBaHuio. OCHOBHOM
LEJBI0 TEXHOJOIMYECKOro OJOoKa SBJSIETCSl ONpEAeieHHWE HampaBlIeHUH COLUaIbHO-TIEAarorHyecKoi
NESITeNbHOCTH, OpPraHU3alud U YHpaBIeHUs 00pa30oBaTelIbHBIM IpOLECCOM. AHaiIW3, NPOTHO3 M OLEHKa
Pe3yIBTATOB JIESTEIHLHOCTH MTPOBOJUTCS B COOTBETCTBUH C Pa3pabOTaHHON CHCTEMOMN OIIEHKH TOTOBHOCTH K
npoecCHoHaTbHOMY caM000pa3oBaHUIO (OJIOK pedIeKCHBHO-OIIEHOYHON NesTETFHOCTH).

KaroueBbie ciioBa: mpodeccHoHanpbHOE camMooOpa3oBaHue, NPOQGECCHOHANBHAS KOMIETEHTHOCTb,
6}/[IYIIII/IG YUHUTEIA HAYAJIbHBIX KJIACCOB, MEAArorn4cCKasa ACATCIbHOCTh U TCXHOJIOIMU, MOJACIIb, TOTOBHOCTD,
KPUTEPHHU U [TOKA3aTEIH OLECHKH.

The paradigm of self-education existed and was constantly improved in pedagogy.It corresponded to the
socio-economic demands of society regardless of the course of history.Of course, it has undergone major
changes and has had its own peculiarities in various historical epochs [1].

The definition of "self-education™ is part of the concept of "professional self-education" and carries the
main semantic load. Currently, representatives of various sciences are engaged in the study of this problem:
philosophy, sociology, psychology, pedagogy.

Traditionally, in the national literature "self-education” is considered in the area of psychological and
educational knowledge.

The interpretations of the concept of “self-education” presented in the reference literature reflect a
unified approach to its formulation [2; 3; 4].Thus, Educational Encyclopedia defines that self-education is “a
purposeful cognitive activity, governed by the personality himself, acquiring systematic knowledge in any
field of science, technology, culture, political life, etc.” [5].

In the dictionary of pedagogy, the concept self-education is defined as "specially organized,
independent, systematic, cognitive activity aimed at achieving certain personal and (or) socially significant
educational goals: satisfaction of cognitive interests, general cultural and professional needs and professional
development, which is usually based on the model of systematic forms of education, but is regulated by the
subject itself" [6].In this definition, among the designated goals of self-education clearly visible the
professional component of the concept, which allows us to argue that in this context it is synonymous with
the concept of "professional self-education”.

It should be noted that teachers in the countries participating in the Bologna Agreement have a common
understanding and a list of professional competences throughout the period of professional activity of
teachers.Their formation begins during the development of the professional program, and then the task of the
teacher - to keep them up to date.

For example, in Germany, professional self-education is a sphere of competence - innovation, the
essence of which is reduced to the need to understand one's profession as a task of continuous learning [7].In
the logic of this, self-education is synonymous with professional self-education of the teacher [8].Based on
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the fact that the requirements for professional competencies are unchanged throughout the entire professional
activity, during the period of study at a higher school in Germany, future teachers are involved in
independent research work from the first year.

M. B. Belikaeva in her research notes that self-education of students in foreign higher education is
associated with the formation of needs for continuous self-education after graduation from higher school,;
productive creative thinking; development of abilities for logical analysis and abilities for comprehensive
processing of information consumed [9].

Among all professional competencies of a French teacher, J. Deauvieau identifies the desire for self-
education and self-improvement as a special group, which emphasizes the need to work on oneself
throughout the professional activity in various forms [10].

From a philosophical point of view, self-education is a process of knowledge that is subject to the basic
laws of the theory of knowledge.The result of this process is new knowledge (knowledge of the essence,
laws and relations of the objective world), which nourish creative activity (material and spiritual) [11].This is
something without which it is impossible to update the cognitive component of a teacher's professional
activity.

With regard to the sociology of education, this concept is defined as a specific type of human
occupation outside of stationary forms of education without constant, systematic guidance of the teacher
according to their own or someone's developed study plan [12].1t should be added that the future specialist
should be able not only to identify problem areas, but also to plan and organize their activities for the
development of new knowledge, the formation of skills. Therefore, in the educational process, it is necessary
to create the conditions for mastering the personality of these processes in full.

In the same vein, N.T. Ualieva considers the process of self-education.The authors believes that self-
education is a process of acquiring general and specific (professional) knowledge on one's own initiative
through self-organized and controlled classes [13].

Thus, the problem of self-education of the personality has a complex and multidimensional character.

Professional self-education in most sources is considered in the key of general trends of self-education,
which is determined by its structure and content.At the same time, it has its own characteristics regarding the
sphere of professional activity.Therefore, during the development of the educational curriculum of higher
professional education, it is important to form the readiness of future primary school teachers for
professional self-education, which acts as a professional competence that provides professional and personal
development in accordance with the constantly changing demands of the labor market.

Based on the theoretical positions stated, we clarify the concept of "professional self-education”,
focusing on the reflexive activity of the teacher as the starting point for building the trajectory of his
professional and personal development.

Focusing in this study on the content of the concept of “readiness for professional self-education”, it is
necessary, firstly, to justify it from the position of a competency-based approach; secondly, to determine its
structure and designate components; thirdly, to clarify the content; fourthly, to consider the process of
formation of readiness for professional self-education in the educational space of the University.

On the one hand, the readiness and ability of an individual to carry out professional activities is
demonstrated by the formed list of competencies during the period of professional education.On the other
hand, it shows the level of professional and personal development of the specialist.At the same time, rapid
changes in the socio-economic sphere are constantly updating the requirements for the quality of his
professional activity.

Modern scientists-educators define new requirements of the world of work for the personality and
qualification:

- ability to engage in effective professional activities immediately after completing professional
education;

- readiness for professional mobility;

- availability of socio-professional knowledge, skills that go beyond the educational curriculum [14].

Achieving a new quality of education that meets the challenges of the time is ensured by the
construction of the educational process within the framework of the competency-based approach.What
competencies and at what stage of professional education should be formed is a priority issue of the
competency-based.

To this should be added one more characteristic difference of this approach - this is the integrated
development of knowledge, skills, and experience.The results of education, represented by a certain set of
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competencies, reflect the balance of interests of society, the state, educational institutions, employers, and
consumers of educational services.In line with this approach, the readiness and ability of future specialists to
react independently and act in conditions of uncertainty to solve professional problems becomes the meaning
of education.

The analysis of pedagogical literature and publications of researchers allows us to state that competence
is a general ability and readiness of the students to mobilize in professional activities their own knowledge,
skills, generalized ways of performing actions acquired in the course of training.

Our area of interest is competence as the final outcomes of the development of the educational
curriculum for training specialists, i.e. professional competencies that ensure the performance of production
tasks.

In the literature there is no single approach to determining the list of professional competencies.lts
borders are not clearly defined.It is possible to identify professional competencies only in relation to the
specific educational system in which the teacher works or will work, i.e. based on the types of professional
activities.

A. K. Markova in her work in 1994 defines professional competence as the subject of a special
comprehensive study and structurally presents it in four blocks:

1. Professional (objectively necessary) psychological and pedagogical knowledge.

2. Professional (objectively necessary) pedagogical skills.

3. Professional psychological positions, attitudes of the teacher required by the profession.

4. Personal characteristics that ensure the teacher's mastery of professional knowledge and skills
[15].Later, the author identified special, social, personal and individual types of professional competence of
the teacher.

All the above facts allow us to conclude that the readiness for professional self-education is the
professional competence of the primary school teacher, which provides the solution of professional tasks,
allows to plan and implement development based on the model of professional and personal development of
the teacher.

Professional competence is the process of self-identification, awareness and overcoming the deficits of
one's own professional activity on the basis of a reflective assessment of labor results, which we consider as
a diverse professional activity of primary school teachers.In the logic of this, the components of readiness
are:

- goal: readiness for professional self-education;

- motivational and value component: internal need for professional and personal development of the
future primary school teacher;

- cognitive component (content): a system of knowledge about reflection as a means of assessing the
level of professional development of the individual; methods of obtaining and mastering information as the
main source of the process of cognition;

- technological component: a set of skills to eliminate skills deficits; experience in line with the
identified knowledge and skills;

- reflexive and evaluative component, a system of knowledge and a set of skills for organizing and
conducting self-assessment of own activities.

Successful entry and self-affirmation of the future primary school teacher in professional activities, his
professional and personal development depends on how much in the years of professional education will be
able to form a readiness for professional self-education.Only the immersion of a future specialist in the
professional environment through the integration of theory and practice ensures the accumulation of a system
of knowledge, the formation of skills and methods of activity, the assimilation of values and norms.The need
for professional and personal development is one of the important points that determines the trajectory of his
professional development.The solution to this problem is seen in the actualization of the educational process
at the pedagogical University, which required the choice and application of an adequate research method in
pedagogical practice — modeling.

Modeling as a method of scientific research is widely used in the theory and practice of education to
solve a set of research problems.This is due to the fact that it helps to reproduce the integrity, indicate the
structure, and represent the functioning of the subject under study. Analysis of the concept of
"modeling™ in relation to areas of scientific knowledge allows us to see its essential (methodological)
characteristics.
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Under the “model”, we understand the description and theoretical justification of significant components
(blocks) of the University's educational space that ensure the achievement of the target results of this process.

The first stage of development of the model was to build the process of formation of professional
competence "readiness for professional self-education™ of primary school teachers.lt is based on the
generalized knowledge obtained as a result of theoretical study of the literature in the framework of this
study.

At the second stage, the selection of components for the construction of the model was carried out, their
relationship and interdependence were established.

The third stage was the process of directly creating a model that allowed a comprehensive review of the
subject matter

In the process of modeling, the principles of functioning of the model are determined.These are:
scientific, complexity, systematic, target orientation, optimality and efficiency, objectivity and specificity,
and feedback.

Table 1. A pedagogical model in preparing future primary school teachers for professional self-education

Goal: to prepare the future primary school teachers for professional self-education
Methodological basis:

Approaches: competence-based and system-based
Principles: scientific orientation, complexity,
systematic, target orientation, optimality and

efficiency, objectivity and specificity, and
feedback.

Social order

Content of professional competence
(Knowledge, skills, experience (ways) of activity)
Components of readiness for professional self-education

motivational target cognitive technological reflexive and
and value 9 g 9 evaluation

Directions for the implementation of the comprehensive program
Lessons | Extracurricular activities | Teaching practice
Pedagogical monitoring of primary school teachers' readiness for professional self-education

Criteria and indicators of assessment of primary
school teacher’s readiness for professional self- Methods of assessment
education
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Monitoring, assessment and analysis of readiness Self-control, self-assessment of readiness for
for professional self-education professional self-education

Outcome: readiness of pedagogical University students for professional self-education

The implementation of the model involves the definition and creation of organizational and pedagogical
conditions that ensure the formation of students ' readiness for professional self-education.The model allows
you to adjust and design pedagogical tools for forming students' readiness for professional self-
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education;gives an idea of the pedagogical diagnostics of students' readiness for professional self-education;
updates the educational space of the University through social partnership.

The results of the analysis of the content of academic disciplines, professional modules, and teaching
practice tasks predetermined the selection of educational technologies as a technological component for the
implementation of the model.

Among the available range of pedagogical technologies is a group of communication and project
techniques, which most effectively provide the transmission of theoretical knowledge to the area of social
and educational practice and contribute to acquiring knowledge, skills, accumulating and expanding the
experience of the future primary school teacher and, as a result, contribute to the formation of a readiness for
self-education.

The educational process uses techniques of round tables, panel discussions, "Zebra" technique, "Fifth
corner", "Aquarium", "Binary discussions", debates, and other types of the dialogue model of teaching.

It is important that the use of the dialogue modelinvolves expanding the range of knowledge about the
subject, the phenomenon of discussion.Therefore, working with information takes a leading place in this
process.The dialogue model of teaching is widely used for students of 1-2 years of study, since during this
period the emphasis is placed on the broad development of professional knowledge.

A teaching workshop is a technique that requires a teacher to move to a partnership position.A number
of authors consider the workshop as a technology aimed at immersing participants of the educational process
to search for new knowledge, as well as self-knowledge.The workshop creates conditions for future primary
school teachers to gain experience.Each workshop participant has the right to choose from the partner's
preference, project ideas, and the way to present their results.The workshop refers directly to the practice,
considering the practical activities of the teacher; therefore, teachers refer to the workshop if there is a
certain theoretical basis for the purpose of enriching practical experience.The combination of this technique
with interactive and ICT technologies contributes to the development of self-awareness and self-
actualization, professional mobility.

The pedagogical studio is a laboratory of pedagogical creativity.At the base of the studio, there are three
key methods:

- illustrative, providing pedagogical professional presentation of the phenomenon that is studied in the
studio;

- an ordinary analogy that allows to build a logical bridge from everyday ideas to scientific
generalizations, concepts;

- exercises that form the necessary skills for the implementation of the pedagogical plan.

Based on these positions, lessons in the format of a pedagogical studio are held on the 3rd-4th years of
study.

Project technique helps to expand the social and pedagogical experience of the future primary school
teacher.The development and implementation of projects in the educational process of the university makes
it possible to form social and personal qualities of the personality in relation to the external
environment.Project technique allows to transfer the student from a passive participant in the educational
process to an active subject of socio-economic relations.This is achieved by maximizing the intellectual
potential of the future primary school teacher in the interests of society’s development.

The use of project techniques in the educational process qualitatively changes the functions of the
teacher and student. The teacher and the student become equal subjects of the educational process, the
teacher acts as a consultant-coordinator. |t is important that in project, students constantly turn to the analysis
of reality in order to identify urgent and promising problems, find ways to solve and transform them.It is
noteworthy that, on the one hand, the finished project is a description of any problem, concrete "steps" for its
implementation, that is, a model of proposed changes in a particular area.On the other hand, it is a means of
managing cognitive activity in the process of professional education.

Features of the project technique of future primary school teachers is that:

- it draws attention to current social and pedagogical problems and ensures the inclusion of the
individual in a variety of activities to solve them;

- participants have the opportunity to "example" different social roles depending on the direction,
purpose and objectives of the problem being implemented, which ultimately contributes to the development
of their own life position, the formation of a worldview, adequate self-esteem, form social experience;

- subjects of social partnership can act as full participants of the project;
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- social partnership can act as a mechanism for the implementation of project activities, which allows
to ensure the scale, integrity, efficiency of interaction of various social institutions that affect the process of
personality’s socialization.

- The positive attitude of students to project techniques has become a criterion for assessing the result
of this type of professional activity.The assessment indicators are formulated as follows:

- social activity of students (number of people taking part in project activities);

- number of independently developed and implemented projects;

- formation of social and moral attitudes, values, and norms of behavior (evaluated on the basis of
standardized psychological and pedagogical methods).

Information technologies (IT) used by teachers throughout the entire period of study at the University
(practical classes, extracurricular independent work), stimulated the process of self-education of students.It
should be noted that the scope, content, design and presentation of the results of the activity gradually
became more complicated from 1 year to 4 years of studying.The role of the teacher and the student in this
process changed.

When using information technologies in the educational process of the University in the framework of
experimental activities, we assumed that IT:

- provide work with various sources of information, which contribute to the development of
knowledge and the formation of skills to work with information - a cognitive component of readiness for
professional self-education;

- they form time management skills by mastering the tools for working with information — a
technological component of readiness for professional self-education;

- contribute to creative self-realization through the creation of individual information products -a
methodological component of readiness for professional self-education;

- form skills for evaluating information resources on the Internet - a technological and reflexive-
evaluating component of readiness for professional self-education.

It is also important that future primary school teachers used educational resources to assess the
assimilation of educational content in the classroom, and then passed the experience into professional
activity during the period of pedagogical practice.

The experience of practical activities in the use of pedagogical technologies in the educational process
of the University in the presented logic proves that:

- there is a development of the knowledge system, mastering skills, enriching and increasing the
experience of activity;

- there is a formation and development of social activity, professional mobility, awareness of the
importance of own activities;

- logical transfer of theoretical knowledge to the plane of practice;

- there is a logical transfer of theoretical knowledge to the plane of practice.

- In addition, the skills of practical research are formed, the skills of professional decision- making,
creating mechanisms for independent searching for the necessary information, developing personal value
orientations, cognitive activity, creativity are increasing.

- Finally, in the process of realizing the model, the University has accumulated experience in
implementing club, volunteer activities and other forms of upbringing work in order to expand the social and
pedagogical practice of future primary school teachers.

- Club activities at the University are implemented in three directions:

- traditional is the search and dissemination of information within the framework of historical, local
history, patriotic, ethno-national, spiritual and moral direction. Goal: preservation of traditions and the
perpetuation of memorable dates and events, chronicles, etc. An example of this is meetings with writers,
journalists, veterans, employees of state and law enforcement agencies, with interesting people.

- socially-oriented - these are actions, to solve social problems, multimedia projects, agitation and
propaganda activities, participation in election campaigns with the orientation of young people to fulfill their
civic duty, etc.

- analytical-organizational - is the examination of projects, results of social practices; analysis and
forecast of the development of situations in the social environment using sociological surveys, questionnaires
and other forms of research.
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The volunteer movement is a movement related to solving problems in educational organizations.The
peculiarity of the volunteer movement is the participation of students in conducting trainings with different
categories of the population.

Thus, the materials obtained in this part of the article allowed us to determine the complex of
organizational and pedagogical conditions for the formation of readiness for professional self-education of
primary school teachers. These are:

- development of a model for preparing future primary school teachers for professional self-education;

- the inclusion of future primary school teachers in a variety of social and pedagogical activities:
educational, research, project, and extracurricular activities: club, volunteer with the aim of forming
readiness for professional self-education;

- defining a system of criteria and indicators for assessing the readiness of the future primary school
teachers for professional self-education.

As part of the experimental work, a study was conducted to assess the readiness of future primary
school teachers for professional self-education.The study was carried out during the formative and
generalizing stages of the work.Comparison of the obtained results allows us to draw a conclusion about the
effectiveness of the University's activities in this direction.

In the process of evaluating the results of experimental work such methods as: monitoring students in
natural conditions (lessons, extracurricular activities, pedagogical practice), interview, questionnaire were
used.

In the course of experimental work on testing the pedagogical model, positive results were obtained that
demonstrate the effectiveness of activities and techniques in the formation of readiness for professional self-
education of future primary school teachers.
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